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Emotional Intelligence of Future Teachers

Modern theories and models of emotional intelligence emphasize its importance for the formation of a holis-
tic self-developing personality of a teacher. Research shows that in modern society, the success of an adult
depends on his or her ability to manage both his or her own emotions and the emotions of others. People with
high emotional intelligence tend to better manage their emotional state, which leads to greater adaptability
and more effective communication. This article presents the results of an empirical study of the emotional in-
telligence of students in various educational programs focused on pedagogy. The study is aimed at determin-
ing the influence of various components of emotional intelligence on its overall level in students of pedagogi-
cal programs. The authors provided an analysis of the results of studies that suggest that the nature of stu-
dents’ educational and professional experience plays a decisive role in the development of emotional intelli-
gence of novice teachers. The researchers emphasize that the development of emotional intelligence is a vital
quality for future teachers. They highlight emotional awareness and empathy as key elements in the develop-
ment of emotional intelligence. The results obtained have important theoretical and practical implications for
improving teacher training programs.

Keywords: emotional intelligence, emotional awareness, emotion management, self-motivation, recognizing
other people’s emotions, empathy.

Introduction

In the course of studying modern concepts of emotional intelligence development and requirements for
education experts, we would advocate the viewpoint that a teacher embodying a holistic, self-developing
personality with a well-developed emotional intelligence is an ideal model for professional identification.

In his paper “Analysis of psychological theory of emotional intelligence,” B.N. Turakulov discusses the
importance of emotional intelligence in modern psychology. It covers various theories and models developed
over the past century, further emphasizing the unity of affect and intelligence. Emotional intelligence is pre-
sented as crucial for understanding one’s own and other people’s emotions, ultimately leading to better deci-
sion-making and interpersonal relationships [1; 99-104].

J.D. Mayer, P. Salovey, D.R. Caruso, and L. Cherkasskiy discuss the study of emotional intelligence in-
cluding personal factor of emotions in combination with the construct of intelligence, as well as methods for
measuring emotional intelligence. Their research shows that the models of emotional intelligence and mental
abilities can be characterized as standard intelligence and, empirically, they do meet the criteria of standard
intelligence. Accordingly, emotional intelligence provides recognition of a new exciting area of human abili-
ties [2; 528-549].

The term “emotional intelligence” is multifaceted and is yet to be clearly defined within contemporary
psychology. Coined in 1990 by American psychologists P. Salovey and J. Mayer, it refers to a unique set of
mental attributes, which includes the ability to comprehend one’s own emotions, exhibit empathy, and regu-
late feelings [3; 396-420].

According to P. Salovey and J.D. Mayer, the foundation of emotional intelligence consists of a range of
skills that enable individuals to accurately assess and express emotions in both themselves and others, effec-
tively manage them, and use emotional insights for motivation and goal setting. The authors examined the
place of emotions in traditional concepts of intelligence, and also described a basis for integrating research
on emotion-related skills, and examined the components of emotional intelligence P. Salovey, & J.D. Mayer
[4; 185-211].

P. Salovey and D. Grewal have presented a helpful framework for studying individual differences in
abilities related to processing of emotional information. For their study, they would focus on J.D. Mayer and
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P. Salovey’s four-branch model that characterizes emotional intelligence as a set of four interrelated abilities:
perception, use, understanding, and emotion management [5; 281-285].

C. Cherniss, M. Extein, D. Goleman, and R.P. Weissherg show a great empirical support that the theory
of emotional intelligence currently has [6; 239-245]. In this regard, we have performed a study confirmed by
real data collected during observation using questionnaires, which allowed us to confirm the hypothesis
about components that are both the most and least influential on emotional intelligence of future teachers.

The study of emotional intelligence is aimed at preventing teacher burnout by increasing their ability to
cope with daily classroom challenges. Empirically based programs are recommended as a direct and system-
ic component of the professional development of teachers both prior to and throughout their teaching careers
[7; 377-402].

Teachers can develop emotional intelligence. N. Dolev, S. Leshem argue that Emotional Intelligence
training programs can be effective in ensuring positive shifts and related behavior that can positively affect
teacher practice, their sense of importance and their relationships with students [8; 21-39].

We endorse V. Kovalchuk et al.’s opinion that emotional intelligence of a future teacher is absolutely
necessary and needs to be formed during the student period. That said, our study of a group of students of
pedagogical educational programs is justified [9; 39-51].

A growing body of research in recent years has confirmed the value of emotional intelligence for both
effective teaching and student achievements. M. Hen, & A. Sharabi-Nov present a quasi-experimental pre-
and post-training study to evaluate the impact of a 56-hour Emotional Intelligence training model. The model
has been developed and studied in an attempt to address the growing need for educators to practice and im-
plement “emotionally intelligent” learning environments. This study has involved teachers from ten elemen-
tary schools in Israel. Results have shown an increase in emotional intelligence and empathy from the begin-
ning to the end of the course. Further regression has shown that both emotional expression and regulation
predicted empathy at the end of the course. Participants’ reflective tasks have shown an increase in self-
awareness, emotional awareness, emotional regulation, and understanding of others [10; 375-390].

Given the constant and rapid social changes, along with new challenges, elevated social expectations,
and heightened professional standards, the importance of developing emotional intelligence is becoming in-
creasingly significant, alongside other critical factors like competence and effectiveness. For future teachers,
the ability to identify and regulate emotions is paramount, as they must navigate two key responsibilities:
enhancing their own personal capabilities that underpin emotional intelligence and fostering emotional intel-
ligence in their students. Aspiring educators need to seek out innovative methods and tools for understanding
and managing emotions, as well as cultivating their empathy skills. Understanding emotional intelligence is
crucial for teachers to form positive relationships with both peers and students. This pursuit is essential for
developing self-awareness, understanding motivations and goals within the educational environment, influ-
encing others’ emotions, and enhancing leadership qualities.

There are good theoretical grounds to consider emotional intelligence (EI) is considered an important
component of teachers’ professional skills, which has a theoretical basis. However, there is insufficient data
on the relationship between the level of EI among student teachers and their success in teaching. The study
also considered the influence of gender and previous academic achievements as possible factors influencing
pedagogical effectiveness. However, the relationship between these three variables and the effectiveness of
teaching has not been identified, which casts doubt on existing ideas about the role of emotions in teaching
[11; 35-42].

Materials and Methods

Emotional intelligence is an extremely important concept, especially among future teachers.

Emotional intelligence comprises three primary abilities: identifying and expressing emotions, regulat-
ing emotions, and utilizing emotional information in reflection and activities. Each ability further breaks
down into several components. For example, the skill of identifying and expressing emotions is split into two
facets. The first one is aimed at one’s own emotions, the second one, at other people’s emotions. Emotion
regulation includes two components: regulation of one’s own and other people’s emotions. The use of emo-
tions in reflecting and activities involves flexible planning, creative thinking, the ability to switch attention,
and motivation, especially for future teachers.

The main goal of our study is to determine the emotional intelligence of future undergraduate teachers
by measuring the constituent components of emotional intelligence and to determine the component with the
greatest impact on the emotional intelligence of students.
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We propose that there is a positive connection between overall emotional intelligence and its individual
components, with empathy exerting the greatest influence.

The higher the emotional awareness, the higher the overall emotional intelligence level. The results will
have important theoretical and practical significance.

For this purpose, we used the tests invented by the American psychologist Nicholas Hall. The N. Hall
test for emotional intelligence is currently one of the most common methods for determining the level of
emotional intelligence. Its main advantages are simplicity and accessibility making it ideal for self-diagnosis.
[12; 6-14].

The Nicholas Hall test allows determination of the emotional intelligence level in several aspects at
once:

Emotional awareness, which includes a person’s understanding of emotions they experience and their
causes. People with high emotional awareness are more aware of their internal state.

Own emotion management. This aspect implies a person’s ability to influence their own emotions and
restrain negative consequences of their manifestation. This includes emotional forgivingness, flexibility, etc.
Self-motivation refers to the capability to use one’s emotions as a means to achieve personal goals.

Empathy involves understanding others’ emotions, being sensitive to their feelings, and a willingness to
offer support. It encompasses recognizing a person’s emotional state through facial expressions, gestures,
nuances in speech, and body language.

Recognition of other people’s emotions is a person’s ability to influence the feelings of others, use their
emotions to achieve own and company goals, etc.

The scientist has proposed a method for identifying the main capabilities of understanding the relation-
ships of the individual that can be presented in the emotional sphere, as well as the ability to manage emo-
tions based on decision-making.

Oftentimes people have a hard time giving an objective assessment of their qualities while some test
guestions require the subject to provide such an evaluation. Nevertheless, this method remains one of the
most popular in the world for measuring emotional intelligence.

Emotional intelligence consists of skills and behaviors that can be observed, measured, and ultimately
improved. It is never too late to learn more about emotions to change the situation. The Hall test is one of the
tools that allows for a quick and as effective learning as possible.

Data has been processed and analyzed using Microsoft Excel. The study used pivot tables to systema-
tize data, statistical functions to calculate average values and deviations, and visualization tools such as
charts and graphs to present the results clearly. Additionally, data filtering and sorting have been used to
identify patterns. Correlation analysis was also conducted to assess the relationships between variables and
regression analysis to identify the dependence of one variable on others.

The results obtained can be useful for further research on emotional intelligence in education. In addi-
tion, improving a teacher’s emotional intelligence is useful for teaching and learning.

Results and Discussion

For this study, 178 undergraduate students in Pedagogical Sciences were surveyed using the Hall Emo-
tional Intelligence Test.

This widely acknowledged assessment consists of 30 items rated on a 6-point scale known as Likert
scale and is arranged into five distinct scales, each containing six non-overlapping items:

1. Emotional Awareness.

2. Managing Your Emotions (or emotional flexibility and non-rigidity).

3. Self-Motivation (or voluntary emotion management).

4. Empathy.

5. Managing Emotions of Others (or the ability to influence emotional states).

Participants responded to statements reflecting various life experiences. For each statement, they were
offered a choice of options based on assessment of their answers.

Using the N. Hall test questionnaire, emotional intelligence was categorized based on partial scores for
each scale: high (14 points or more), average (8 to 13 points), and low (7 points or less). The findings re-
flected the following. In general, the answers to the test we conducted using this method revealed a low level
of emotional intelligence (see Table 1).
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Table 1
Total Point Allocation by Scales
High 22.48 9.55 6.74 19.66 9.55
Average 38.76 24.72 38.76 37.08 41.01
Low 38.76 65.73 54.5 43.26 49.44
Total 100 100 100 100 100

Figure 1 shows allocation of respondents with average levels of responses across scales.

Average Score, %

52,5

42,

31,5
21,
10,5
0,

Self-Motivation

[

Emotional Awareness Managing Your Emotions Managing Emotions of Others Empathy

Figure 1. Scale Average

Empathy received a high average score of 41.01, suggesting respondents are adept at listening to others,
attuned to the emotional needs of those around them, and skilled at interpreting social cues. It encompasses
the ability to connect with another’s emotional condition through facial expressions, gestures, vocal tones,
and body language, as well as a readiness to offer assistance.

Emotional Awareness scored an average of 38.76, indicating a strong understanding of one’s own emo-
tions and a continuous effort to enhance emotional vocabulary. People with high emotional awareness are
more aware of their internal state than others.

For the Self-Motivation component (38.76), respondents have demonstrated their ability to stay calm
and focused, to evoke a wide range of positive emotions, such as fun, joy, inner uplift, and humor, to ap-
proach roughs and tumbles of life creatively, to easily discard negative feelings. Self-motivation is based on
understanding own needs and the ability to consistently satisfy them.

Managing Emotions of Others (37.08) is the ability to influence the emotional state of other people, to
help calm them, to respond appropriately to their impulses and desires, and also help improve their mood.

Managing Your Emotions has shown the lowest score (24.72 %), which may indicate difficulties in
controlling an emotional state. Emotion management requires special attention.

Overall, the study has shown a low students’ emotional intelligence according to the interpretation of
the test results.

Figure 2 shows the results of the test and the overall integrative level of emotional intelligence.
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Integrative Level of Emotional Intelligence

B HIGH, % W AVERAGE, % LOW, %

Figure 2. Integrative Level of Emotional Intelligence

A notable number of students (56 %) struggled to recover quickly from unexpected disappointments,
experienced prolonged states of negative emotions, and faced challenges managing their feelings.

We have determined paired correlation coefficients or, simply put, identified each factor’s (Emotional
Awareness, Managing Your Emotions, Self-Motivation, Managing Emotions of Others, Empathy) influence
on emotional intelligence (see Table 2).

Table 2
Correlation and Elasticity Coefficients
. Emotional Managing Your Self- Managing Emo-

Indicators Awareness Emotions Motivation tions of Others Empathy
Coefficient 0.83 0.7 0.85 0.86 0.85
of Correlation
Coefficient of
Determination R2 0.68 0.6 0.73 0.73 0.73
Mean Value X 8.8 47 6.7 7.7 7.4
Coefficientb 3.4 2.9 4 3.2 3.9
Elasticity
Coefficient 0.85 0.39 0.76 0.7 0.82

The following is a more detailed analysis of relationships between individual components and their im-
pact on formation of emotional intelligence.

In our study, the significance of F is below 0.05. In regression analysis, it cannot exceed 0.05. The sig-
nificance of F indicates high reliability of the results and absence of randomness or presence of a pattern jus-
tified in our study. High reliability of the model indicates that the probability or the results’ randomness is
below 5 %. This means that the identified pattern is not random. It also confirms presence of a real relation-
ship between the variables, i.e., our model admittedly explains variation of the dependent variable (emotional
intelligence). The model is suitable for analysis because the low level of significance of F confirms that the
factors included in the model (Emotional Awareness, Managing Your Emotions, Self-Motivation, Empathy,
And Managing Emotions of Others) show a significant impact. Accordingly, we can state with high confi-
dence that regression model is valid and identified patterns admittedly reflect real relationships between var-
iables.

The correlation coefficient R illustrates the relationship’s strength between the emotional intelligence
components and overall emotional intelligence. The analysis revealed a statistically significant positive cor-
relation between the overall emotional intelligence score and its individual component scales. Particularly
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high correlations were found between Managing Others’ Emotions and Emotional Intelligence (0.86), Empa-
thy and Emotional Intelligence (0.85), and Self-Motivation and Emotional Intelligence (0.85), indicating that
these elements are essential for overall emotional intelligence. Conversely, the correlation between Manag-
ing Your Emotions and Emotional Intelligence was lower (0.77), suggesting greater difficulties in regulating
students’ emotional states.

The determination coefficient shows the part of emotional intelligence variability explained by a specif-
ic variable. In our study, emotional intelligence is explained by the model by 60-73 %, which indicates its
sufficient predictive ability. The model explains more than a moderate and good amount of data variation.
This indicates presence of significant factors while the model describes behavior of the dependent variable
quite well. Self-Motivation, Emotion Recognition and Empathy show a value of R? = 0.73, which indicates a
high degree of explainability of these factors. Emotional Awareness (R? = 0.68) explains 68 % of variability,
which is also high. Emotion management (R? = 0.6) has the lowest value, which indicates its lower predictive
power in the model.

Analysis of the mean value demonstrates the average level of development of each component. Emo-
tional awareness (8.8) is the most developed ability among respondents. The lowest score is emotion man-
agement (4.7), which indicates possible difficulties with self-control. Self-motivation (6.7), emotion recogni-
tion (7.7) and empathy (7.4) are at an average level. The b coefficients (contribution to general emotional
intelligence) show how much each factor influences the general level of emotional intelligence. Self-
motivation (b = 4.0) has the greatest influence, empathy (b = 3.9) also significantly influences general emo-
tional intelligence. The smallest coefficient is for emotion management (b = 2.9), which indicates its com-
paratively smaller contribution. The elasticity coefficient is an indicator characterizing the measure of sensi-
tivity of the studied value in relation to the factors on which it depends. The elasticity coefficient in regres-
sion analysis shows by what percentage, on average, the result will change if the factor changes by 1 %, that
is, by what percentage the general level of emotional intelligence will change if the corresponding compo-
nent changes by 1 %. Emotional awareness (0.85) and empathy (0.82) have the greatest elasticity, which in-
dicates the high significance of these factors. Self-motivation (0.76) and emotion recognition (0.7) also have
a significant impact. Managing Your Emotions show the lowest value (0.39), which indicates its weak im-
pact on overall emotional intelligence.

To summarize, emotional intelligence is more sensitive to changes in emotional awareness and empathy
and is less sensitive to managing one’s emotions.

According to the results of the study, using the N. Hall method, the most developed components of
emotional intelligence in students were self-motivation and emotion recognition. An analysis of the nature of
these relationships allows us to conclude that self-motivation is of paramount importance for the successful
adaptation of students.

Conclusion

The empirical study performed as part of this work has confirmed the existence of a close positive rela-
tionship between individual components and students’ emotional intelligence. Correlation analysis has re-
vealed statistically significant positive relationships between the general level of emotional intelligence, as
well as between individual components of these constructs. The results are of great theoretical and practical
consequence. The most significant components, according to N. Hall’s questionnaire, are self-motivation,
empathy and emotion recognition since they show a high coefficient of influence and elasticity. Emotional
awareness is the most developed one but it is not always accompanied by effective management of own emo-
tions. The biggest issue is managing own emotions that may require additional efforts to develop self-
control. To improve emotional intelligence, it is worth paying attention to the development of empathy, self-
motivation, and skills in recognizing the emotions of others.

This analysis can be useful both in personal development and in the professional sphere to improve in-
terpersonal relationships and self-regulation of future teachers.

They expand scientific understanding of the nature of emotional intelligence, and can also be used to
develop emotional intelligence development programs, psychological counseling, professional selection, and
educational programs aimed at improving psychological stability of students. Further research in this area
can focus on studying the influence of personal and environmental factors on the relationship between emo-
tional intelligence and stress resistance, psychological stability.

High stress levels and increasing burnouts in teaching require new means of improving stress manage-
ment and improving the well-being of future teachers, which are the key to effective learning and student
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academic progress. A growing body of evidence indicates that development of emotional intelligence
through training can positively affect a wide range of psychological outcomes, resulting in improved health
and psychological stability, and, apparently, has direct application to maintaining psychological stability of
teachers. The results of the study can be applied in the development of programs to improve the quality of
emotional intelligence.

Enhancing the overall level of emotional intelligence can be accomplished through targeted training and
psychological practices focused on recognizing and managing emotions. Emotional intelligence is essential
for conflict resolution and anticipating outcomes within a professional teaching context.
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J.K. A6unos, A.P. Anbroxxuna

Boaamak negarorrapabiH YMOUMOHAJIBI HHTEJLIEKTICi

OMOIMOHAI/IBI HHTEJUICKTIH 3aMaHayd TeopusUlapbl MEH MOJIeJIbepi MearorThlH OipTyTac e3iH-031 JaMmbITa-
TBIH TYJIFAChIH KaJBINTACTHIPYAarbl MaHbBI3ABUIBIFBIH KepceTedi. Kasipri FhUIBIMH 3epTTEylep epecek
aJlaMHBIH 3aMaHayd KOFaMIarbl )KETICTIKKE KeTyl aKaJaMHUsUIBIK OUTIM MEH Kbl HHTEJUIEKT IeHreiiMeH
FaHa eMec, COHBIMEH Karap ©3iHiH IMOIMOHANIBIK JKaFIaiblH jkoHe 06acka amamMIapIbiH a IMOMUOHAIIBIK
KOHUI-KYIiH 0ackapa airy enTUIriMeH Jie aHBIKTAJIATBIHBIH JOJeIICH I, DMOIMOHAIIBI HHTEIIEKTICI dKOFaphl
JAMBIFaH agaMjap e3epiHiH dMOIHOHANIB KOHUI-KYHiH Oackapa anmyIblH allKbIH KalOineTrTepiHe we, Oy
KOFapbl OCHIMACNTIINTIK TEeH KapbhIM-KaThIHACTAFbl HOTHXKEIUTIKTI KaMTamacwl3 eTedi. Makanana
MeAaroruKaiblK OaFbITTaFbl SPTYPIi OiiM Oepy OarapiaaManapblHaa OKUTBIH CTYJSHTTEPAIH dMOINOHAIIBI
MHTEJUICKTI JICHTeiliH aHBIKTayJblH OSMIMPUKAIBIK 3€pPTTEY HOTIDKEJepi KenTipiareH. ABToOpiap
CTYIESHTTepAiH OiimM Oepy jkoHe KaciOM TaKipHOeCiHiH cHIaThl GacTayibl OKBITYIIBIIAPBIH IMOIHOHAIIbI
MHTCJUICKTICIH JIAMBITyJla HICHIYIIi PeJ aTKAPATHIHABIFEIH KOPCETETIH 3epTTEy HOTIDKENIEPIiHE Taljay
JKacazpl. 3epTTEyNIiiep SMOIMOHAIAB WHTEIUICKTI JaMBITy OOJallaK IMeaarorrtap YIIiH MaHbI3Ibl KacHET
eKeHiH aran etedi. Onap SMOIMOHAIIBI CaHa MEH AMITATHSIHBI YMOIIHOHAJIBl HHTEIUICKT JaMyBIHBIH HETIi3T1
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JNIEMEHTTepi peTiHAe KepceTedi. ANbIHFAaH HOTIKeNep Oosalak HeaarortTepli Aaspiay OarmapiamanapblH
JKAKCApTY YLIIH MaHbI3/bl TEOPUSUIBIK )KOHE MIPAKTHKAJIBIK MOHTE HE.

Kinm ce3dep: >MOIMOHANIBI HHTEIUICKT, SMOLHOHAB XabapaapiblK, €3 SMOLMIApEIH Oackapy, e3iH-e3i
BIHTAJIAHJBIPY, Oacka afgamMIapIslH SMOIUSIIAPBIH TaHy, IMIATHL.

J.K. Abunos, A.P. Anbroxxuna

OMOUMOHAJLHBIA HHTE/UIEKT OYAyIIHMX MeJaroron

CoBpeMeHHbIE TEOPHH U MOJIETH SMOIMOHAIFHOTO HHTEIUIEKTa OAYEPKUBAIOT €r0 BAXKHOCTH JUIs (POPMHUPO-
BaHUS IEJIOCTHOI caMOpa3BUBAIOIIEHCS TMIHOCTH Iearora. ViceinemoBaHus MOKa3bIBAIOT, YTO B COBPEMEH-
HOM OOIIECTBE yCIEX B3POCIOrO YeOBEKa 3aBUCHUT OT €ro CIIOCOOHOCTH YNPABISATH KaK CBOMMH COOCTBEH-
HBIMH SMOLMSAMH, TaK M 3MOLMAMHU JPYTHX. JIFOOM ¢ BBICOKMM 3MOLMOHAIBHBIM MHTEIUICKTOM CKJIOHHBI
Jyd4llle YIPaBIATh CBOMM SMOLMOHAIBHBIM COCTOSIHHEM, YTO NPHUBOAUT K OOJIbLICH alanTUBHOCTU U Ooiee
s¢dexTuBHOMY 00IIEHHI0. B naHHOIl cTaThe HpeICTaBICHBI PE3YJbTAThl IMIMPUYECKOTO HCCICIOBAHUS
SMOIMOHAJIBHOTO HMHTEIUIEKTa CTYJCHTOB Pa3IMYHBIX 00pa30BaTENbHBIX IPOrPaMM, OPUEHTHPOBAHHBIX Ha
nenaroruky. VcciemoBaHue HampaBiIeHO Ha ONpPEACNICHUE BIMSHUS Pa3IMIHBIX KOMIIOHEHTOB 3MOIHOHAIIb-
HOTO MHTEJUICKTA Ha €ro OOLIMH YPOBEHB Y CTYIEHTOB IEJarorHYecKuX MporpamMM. ABTOPHI NPEAOCTaBIIN
aHAIM3 PEe3yJIbTATOB HCCIEAOBAHUH, U3 KOTOPBIX CIEIYeT, YTO XapaKkTep 00pa30oBaTeNIbHOrO U npodeccruo-
HAJIBHOTO OIBITA CTYJCHTOB MIPACT PELIAIOLIYIO POJIb B Pa3BUTHH SMOLMOHAIBHOTO MHTEJUICKTa HAYHHAIO-
IUX Tpenojasareneil. MccieqoBaTeny moJ4epkuBaroT, 4TO Pa3BUTHE SMOLMOHAIBHOTO MHTEIUICKTA SBIISCT-
CsI )KM3HEHHO B)XHBIM KaueCTBOM I OyXyIux mefaroroB. OHH BHIIENSIOT SMOLMOHAIBEHYIO OCBEIOMIICH-
HOCTb M SMITIAaTHIO KaK KIIOYEBBIC SJICMEHTHI Pa3BUTHs SMOLIMOHAIBHOTO UHTEIUICKTA. [10TydeHHbIe pe3yiib-
TaThl UMEIOT BA)KHOE TEOPETHYECKOe M NPAKTUYECKOe 3HAUCHWE JUIS YIYyYHICHHsS HPOrpaMM IOJTrOTOBKU
IpernojaBaTenei.

Knrouegvie cnosa: 3MOL[PIOHaJ'IBHBII>i HUHTECJIJICKT, SMOIMOHAJIbHAsA OCBEIOMJICHHOCTb, YIIPAaBJICHUE CBOUMU
SMOIUAMH, CaMOMOTHBAaIMA, paCllIO3HaABaHUE SMOIUH Apyrux J'IIOZ[Cﬁ, OMIIaTHs.
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