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Contemporary concepts and practical approaches
to teacher professional development

The article is devoted to modern concepts and approaches to teachers’ professional development based on in-
ternational and Kazakhstani research. The paper emphasizes the importance of continuous professional learn-
ing, collective development and competency-based approach, as well as the introduction of digital technolo-
gies in the educational process. Successful practices such as professional development programs, mentoring,
coaching and the use of online platforms that actively contribute to the development of teachers’ professional
skills and share experiences are discussed. The Lesson Study methodology, widely used in Kazakhstan, is
presented as an effective tool for improving teachers’ pedagogical skills and collaborative development. The
article analyzes the impact of national initiatives and legislation of the Republic of Kazakhstan on the devel-
opment of teachers’ professional competencies, as well as the role of government and educational institutions
in organizing and supporting learning processes. Special attention is given to current problems, along with
proposed solutions to overcome them. The results of the questionnaire survey of teachers confirm the high in-
terest in professional development and the need to integrate individualized approaches into the professional
development system. The author also offers recommendations for improving teacher professional develop-
ment practices in Kazakhstan.

Keywords: professional development, competency-based approach, digitalization, inclusive education, men-
toring, coaching, pedagogical leadership, Lesson Study, continuous learning.

Introduction

In 2021, Kazakhstan completed the renewal of school education, focusing on the integration of technol-
ogies, adaptation to the changing needs of students and society, as well as the introduction of inclusive and
differentiated approaches. As noted in the Concept for the Development of Preschool, Secondary, Technical
and Vocational Education of the Republic of Kazakhstan for 2023-2029, the renewal of educational content
is focused on the formation of 21st century competencies and corresponds to national priorities and global
challenges [1].

The Organization for Economic Cooperation and Development (OECD) positively assesses the modern-
ization of school education, noting its significance for the entire education system. In the context of these
changes, the professional status of teachers is becoming crucial, reflecting public recognition and influence
on the quality of the educational process. OECD reports and research confirm the importance of teacher
leadership in improving the quality of education and creating an environment conducive to professional de-
velopment and improved student outcomes. According to a review of Schools for 21st-Century Learners,
successful educational systems encourage leadership at all levels, from individual teachers to systemic
change, emphasizing the importance of innovation and self-management in educational practice [2].

Teacher professional learning is emphasized through the TALIS (Teaching and Learning International
Survey) program, which provides an analysis of approaches to teacher leadership development and its impact
on school climate and educational outcomes. These initiatives contribute to the creation of professional
communities that support the exchange of experience and the implementation of innovative practices in edu-
cational institutions.

A teacher with a high professional status is perceived as an authoritative leader who is able to effective-
ly implement modern technologies, adapt to changes and develop key skills in students, such as critical
thinking, creativity and self-management. Such status increases the teacher’s motivation, responsibility for
the results of his/her work and plays a key role in cultivating of an atmosphere of trust.

The Law of the Republic of Kazakhstan “On the Status of Teacher” (2020) enshrines the legal status of
teachers, defining their rights, duties and guarantees aimed at strengthening the prestige of the profession and
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supporting their professional activities [3]. According to Article 15 of the Law, teachers are obliged to “con-
stantly improve their professional skills, research, intellectual and creative abilities”, which is an integral part
of their continuous professional development. The adoption of this law facilitated the introduction of a num-
ber of systemic initiatives aimed at creating favorable conditions for teachers and stimulating their profes-
sional development. However, despite these efforts, in order to raise the status of teachers and improve the
quality of education in general, problems remain relevant, firstly, related to insufficient professional compe-
tence and limited opportunities for professional development of teachers, and secondly, to the lack of qualifi-
cations in such areas as IT competence development, emotional intelligence, lesson study, action research,
critical thinking, time management and working with children with special educational needs.

The issue of ensuring quality training of qualified teachers and their professional development contin-
ues to be relevant for Kazakhstan, especially against the background of population growth since the mid-
2000s. This has necessitated the construction of new schools and an increase in the number of teaching staff.

For 2024, one of the priority areas for professional development is the training of English language
teachers. The increased interest in the professional development of such specialists is due to the growing de-
mand for quality language teaching, which is becoming a key element of the competitiveness of the coun-
try’s educational system.

To solve the problem of shortage of English teachers, the Ministry of Education has introduced the
practice of hiring specialists with international certificates TESOL, CELTA and DELTA, which allows them
to work in schools despite the lack of specialized pedagogical education. This step is aimed at improving the
quality of teaching and creating opportunities to attract highly qualified specialists willing to share their ex-
perience and methods [4].

We believe that the problem of English teachers’ professional development is interdisciplinary and oc-
cupies an important place in the modern fields of psychology, acmeology, sociology, pedagogy and other
applied sciences. For many years, scientists have been investigating the essence of the concept of “teacher’s
professional development”.

Materials and methods

Theoretical and practical methods were used to investigate modern concepts and practical approaches to
teachers’ professional development.

Scientific literature was analyzed in the form of a review of domestic and foreign sources devoted to the
issues of teachers’ professional development. Special attention was paid to key concepts, such as “unlimited
development”, as well as models of continuous professional development presented in various educational
theories and practices.

Comparative analysis was used to identify the specifics of teacher professional development in different
countries and educational systems. Approaches based on the requirements for teachers’ qualification, as well
as methods of improving their competence, such as professional development programs, courses and train-
ings that include IT competencies, emotional intelligence, critical thinking and other skills, were considered.

The case study method was used to analyze real-life examples of teacher professional development pro-
grams and initiatives in different educational institutions and countries. This allowed for an assessment of the
effectiveness of different approaches and the identification of successful practices that could be adapted in
other contexts.

A questionnaire survey was conducted to collect data on teachers’ perceptions of their professional de-
velopment opportunities and needs for certain aspects of their career development. The surveys were con-
ducted among teachers of different subject areas and educational levels, which allowed to identify the most
relevant issues and preferences.

The analysis of statistical data was carried out by collecting data on staff composition, qualification lev-
el and training needs of teachers, as well as statistics on teachers’ participation in professional development
programs.

Results and discussion

According to scientists N.G. Zharkikh and S.S. Kostyrya, in recent years the concept of “unlimited de-
velopment” presented in psychology by such researchers as B.G. Ananyeva, L.I. Antsyferova,
A.V. Brushlinsky, 1.S. Kon, K.K. Platonov, and A.V. Tolstykh has become widespread. According to this
concept, development is a continuous process of evolutionary and involutionary progress that persists until
the very end of life. We believe that this concept can become the basis for the model of teachers’ continuous
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professional development. It suggests that since human development occurs throughout a person’s life, the
professional development of a teacher should not be constrained by age or time. Thus, the system of teach-
ers’ professional development should take into account their personal and professional needs at all stages of
their career [5].

Thus, the concept of “unlimited development” opens new opportunities for the professional growth of
teachers, giving them a chance for continuous improvement and enhancement at all stages of their career.
This, in turn, contributes to the improvement of the quality of the educational process and promotes the de-
velopment of future generations.

B. Johnston [6] proposes the concept of collective professional development of teachers based on coop-
eration between teachers, university scientists, students and other participants of the educational process.

This concept implies the creation of a synergistic educational space in which different participants can
share experience, knowledge and ideas. Such cooperation gives teachers access to current scientific research,
methodological materials and modern teaching methods developed by experts. Interaction with future educa-
tors and practicum students enables teachers to share their experience, while also guiding and motivating
young individuals. Importantly, interaction with other participants in the educational process, such as parents
and school administrators, contributes to the creation of a more complete system of support and development
of teachers.

Collective professional development can take place through joint projects, workshops, conferences,
online platforms and other forms of collaboration. The main element of such an approach is to create an at-
mosphere of trust, openness and support in which teachers can share their problems, jointly seek solutions
and learn from each other.

Thus, the concept of collective professional development is an effective and promising approach to
teacher professional development that promotes teachers’ professional growth and improves the quality of
education.

A. Craft emphasizes in his work that teacher professional development should go beyond monotonous,
formal courses. He offers a variety of methods that allow teachers to develop their competencies based on
their individual needs and interests. Independent study provides teachers with opportunities to deepen their
knowledge in their chosen field, learn new techniques, and implement them in their practice. Pedagogical
research helps to develop critical thinking, analytical abilities and self-reflection skills [7].

P. Cullen notes that traditional methods of teacher professional development, such as short-term or one-
time professional development programs organized by external experts, usually focus on transferring
knowledge developed by others. These programs are popular because they provide teachers with an oppor-
tunity to get out of their routine, network with colleagues, and discuss new ideas. However, the main disad-
vantage of such programs is that the knowledge acquired often fails to align with the actual conditions and
needs of teachers, both in practical and theoretical terms [8].

D.l. Pozdneva emphasizes the importance of a continuous process of professional development of a
teacher, which reflects changes in external requirements to the set and level of professional competencies, as
well as in the list of professional and personal qualities. She identifies three key directions in the develop-
ment of pedagogical activity: increasing professional mobility, principles of open professionalism and stimu-
lating dialog in collective professional work [9].

D.l. Pozdneva emphasizes that a modern teacher should be ready for constant changes and flexibly
adapt to the rapidly changing educational environment. Increasing professional mobility implies the teacher’s
ability to quickly and effectively adapt to new working conditions, master the latest technologies, methods
and approaches to teaching.

From the perspective of teacher professional development, aimed at improving the level of student
knowledge in the Republic of Kazakhstan, the studies of such scientists as J.A. Karayev, A.l. Chokusheva
and 1.U. Sagindikov are of particular interest [10]. The authors emphasize the importance of teachers’ pro-
fessional development for improving the quality of education in schools, and highlight the criteria and indi-
cators that are commonly used to assess teachers’ professional development.

J.A. Karayev, A.l. Chokusheva and 1.U Sagindikov, analyzing the professional development of teachers
in Kazakhstan, note the need to create a system that will contribute to improving the quality of education and
learning outcomes. They emphasize that professional development should be a continuous process rather
than a one-time event that accompanies a teacher throughout his/her career.

Thus, as outlined above, teacher professional development plays a crucial role in improving the quality
of education. In the context of globalization, digitalization and changes in educational systems, the require-
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ments for teachers are changing significantly. Modern approaches to their development are focused on indi-
vidualization, integration of technologies, collaboration and implementation of innovative methods.

The modern educational environment places high demands on the qualifications of teachers, forcing
them to adapt to changes, implement new technologies and take into account the individual needs of stu-
dents. In this situation, teachers’ professional development becomes a strategically important and integral
element of educational policy and practice. A variety of approaches to professional development, taking into
account both individual and institutional aspects, help educators to successfully cope with modern challeng-
es. Let us consider the main approaches that underlie modern professional learning programs.

A modern teacher should not only possess deep knowledge in his/her subject area, but also develop a
wide range of competencies such as critical thinking, digital literacy and the ability to work in interdiscipli-
nary teams. In this context, the competency-based approach becomes the basis for educators to develop skills
that meet the requirements of society and the educational system.

Competency-based approach is a methodological framework aimed at the development of teachers’ key
professional competencies necessary for the effective performance of educational activities in the context of
modern challenges. It includes a set of knowledge, skills, abilities, skills and personal qualities that a teacher
should demonstrate in his/her pedagogical practice [11].

The main element of the competency-based approach is result orientation, which consists in the
achievement of specific competencies, such as the ability to collaborate, critical thinking, use of digital tech-
nologies and learning management [12]. Important tools for the implementation of this approach are project
activities, mentoring, trainings and professional communities that encourage teachers to develop their own
educational programs and teaching methods [13].

Competency-based approach also helps teachers to adapt to changes in the educational environment,
such as digitalization, development of inclusive education and intercultural interactions. This is possible
through various forms of learning such as online courses, webinars and online platforms that provide access
to innovative methods [14].

The introduction of the competency-based approach requires revision of teachers’ professional learning
programs, creating conditions for its effective application and ensuring support from educational institutions
and national strategies [15].

Integration of digital technologies in recent years has become an important strategic direction in the sys-
tem of professional development of teachers, providing them with access to relevant knowledge and innova-
tive teaching methods. In modern educational systems, digitalization provides educators with the opportunity
to participate in online learning, attend webinars, use virtual simulations and collaborative platforms [16].

Digital tools facilitate the individualization of educational trajectories for teachers. Platforms, such as
Coursera, EdX, and Khan Academy not only provide subject content learning but also enable the mastery of
pedagogical approaches, including blended and project-based learning methods.

In addition, professional communities in social networks, forums and collaboration platforms (e.g., Mi-
crosoft Teams or Google Classroom) create conditions for sharing experiences, discussing pedagogical prob-
lems and joint development of educational materials.

In Kazakhstan, digitalization of teachers’ professional development is integrated into the programs of
the Center for Pedagogical Excellence, where teachers are trained in modules aimed at developing digital
skills [17]. Digitalization is also actively supported by the National Centre for Professional Development
“Orleu”, which has developed online courses to develop digital competencies. These courses include mod-
ules on working safely with information, using distance learning technologies, creating interactive lessons
and introducing the “flipped classroom” methodology. The courses contain 30 videos, 40 lectures and inter-
active assignments, which allow teachers to master ICT tools to improve the quality of the educational pro-
cess and stimulate student motivation [18].

Mentoring and coaching play a key role in the system of professional development of teachers, provid-
ing not only knowledge transfer, but also support at all stages of their career path. L. Darling-Hammond em-
phasizes that mentoring contributes to the successful adaptation of young professionals through the exchange
of experience and joint solution of pedagogical tasks [19]. In turn, S. Zepeda states that coaching helps
teachers analyze their work, develop critical thinking and improve the educational process [16].

In Kazakhstan, mentoring programs are actively implemented through the initiatives of the Center for
Pedagogical Excellence [17]. These programs include the participation of experienced teachers who help
novice teachers to develop professional competencies, master new teaching methods and effectively use
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modern educational technologies. Mentorship is carried out through courses, seminars and practical train-
ings, where mentors share their experience and help to solve real pedagogical problems.

One of the key methods used by the Center is the Lesson Study method, which is actively used for
teacher professional development. This method includes joint lesson planning, implementation and discus-
sion, which contributes to the improvement of teaching practice and the development of professional reflec-
tion among teachers.

Young teachers are provided with mentors to help them develop their professional skills.
Mukanova S.D. notes that in the conditions of digitalization these programs are evolving to include digital
tools for feedback and learning [20].

In international practice, coaching is used as a tool for personalized approach to educators’ training. For
example, the UK has implemented programs aimed at developing professional reflection and innovative
thinking through regular coaching sessions [21].

Collaboration and participation in professional communities are important approaches to professional
development of teachers, facilitating the exchange of experience, creating joint educational projects and solv-
ing common professional tasks.

In international practice, collaboration is becoming an integral part of educational systems. Programs
such as Professional Learning Communities (PLCs), which have proven their effectiveness in the USA, UK
and Canada, help teachers to meet regularly to discuss pedagogical practices, assess student progress and
develop educational strategies [22].

European educational initiatives, such as Erasmus+ programs, actively introduce collaboration in inter-
national professional communities. Teachers participate in experience exchanges, collective projects and
workshops, which contribute to the introduction of innovations in pedagogical practice [23].

Studies by L. Darling-Hammond and S. Zepeda confirm that teacher collaboration organized through
workshops, network groups or communities of practice significantly improves the quality of education and
professional competence [16, 19].

In Kazakhstan, this practice is actively developed through the Center for Pedagogical Excellence and
the National Center for Professional Development “Orleu”. The NCPD “Orleu” is a national platform offer-
ing various forms of professional development, including mentoring. Young teachers are provided with op-
portunities to participate in mentoring programs where experienced educators help develop professional
skills and solve pedagogical challenges.

One of the key elements of NCPD “Orleu” work is the use of online courses and trainings for teachers,
which promote the integration of modern technologies in the educational process, the development of critical
thinking and the introduction of innovative approaches to teaching. The mentoring system in this center in-
cludes not only formal training, but also exchange of experience and regular participation in professional
communities, which contribute to the development of competencies in young teachers [18].

Inclusive education and interdisciplinary approaches are becoming important directions in the profes-
sional development of teachers, meeting the modern requirements of the educational environment, which
value the diversity of students and the integration of different subjects.

Inclusion is focused on creating an accessible educational process for all categories of students, includ-
ing children with special educational needs. In this regard, teachers are trained to develop skills in differenti-
ating instruction, individualized approach and application of adaptive technologies [24].

International platforms such as Coursera and EdX offer specialized courses on inclusive education, such
as the course “Inclusive Education: Essential Knowledge for Success” from the University of Cape
Town [25].

In Kazakhstan, the Center for Teaching Excellence offers professional development courses that include
modules on inclusive education. These courses help to master the principles of Universal Design for Learn-
ing, which promotes an accessible educational environment for all students, regardless of their physical and
cognitive characteristics. These programs train teachers to adapt instructional materials, use differentiated
teaching methods, and support students with special educational needs [17].

The organization “Orleu” is also actively introducing inclusion practices in Kazakhstan, including mod-
ules in its courses aimed at creating inclusive classrooms. These courses familiarize teachers with the use of
universal design for learning and methods of working with children with special needs. The “Orleu” platform
offers online courses, trainings and webinars where teachers can learn modern pedagogical technologies and
share experiences within professional communities [26].
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As part of a survey among 175 teachers of the Karaganda region, conducted in March 2024 during the
regional seminar “Professional Development of Teachers. Pedagogical Excellence”, important data were ob-
tained on the perception of modern concepts and approaches to the professional development of teachers.
The purpose of the survey was to study the opinions of teachers on the importance of professional develop-
ment, preferences for methods and forms of teaching, as well as to identify problems and needs in this area.
Most teachers (85%) realize the importance of professional development for their careers, which confirms
the high level of interest of teachers in improving their qualifications. About 10% of respondents consider
professional development important but not critical, and only 5% consider it insignificant for their work.
This emphasizes the importance of this aspect for the teaching profession, especially in the context of con-
tinuous changes in the educational environment.

Regarding preferences for methods and forms of professional development, 35% of teachers identified
online courses as the most effective form. This indicates a high interest in modern educational technologies
and the availability of online resources. 25% of teachers consider seminars and trainings the most useful,
which confirms the importance of offline formats that provide an opportunity for personal communication
and practical acquisition of skills. 20% prefer joint planning and sharing experiences with colleagues, which
emphasizes the importance of collective interaction for pedagogical growth. To a lesser extent (15%), re-
spondents highlight workshops and master classes, and 5% indicated mentoring and coaching as an im-
portant development tool. The question about the importance of technology for professional development
showed that 78% of teachers consider it important, which reflects a modern trend in education — the need to
integrate technology into the process of teaching and development of teachers. This confirms the need to in-
troduce innovative methods, such as e-learning and the use of digital platforms, into the system of advanced
training for teachers.

When respondents were asked to identify the most relevant concepts for professional development, 40%
highlighted lifelong learning as a key concept. This confirms the growing attention to the continuous im-
provement of pedagogical competencies, which meets the modern requirements of educational systems.
30 % of teachers support the competency-based approach, which focuses on achieving specific educational
results and mastering key skills. 20% consider innovative pedagogical practices, such as the flipped class-
room, to be the most relevant, while inclusive education and blended learning scored 5% each. Teachers pay
the greatest attention to developing skills in the field of information and communication technologies (ICT)
— 30 % of respondents noted this as a priority area. 25% of teachers want to develop project-based and
blended learning skills, which indicates a willingness to adapt to new forms of teaching. It is also important
to note the significant interest in skills for working with students with special educational needs (20%), lead-
ership and coaching skills (15%) and teaching strategies in multicultural classrooms (10%).

One of the main challenges teachers face is the lack of time (40%), which limits opportunities to partic-
ipate in courses and trainings. 30% of respondents indicated the lack of suitable courses and trainings, which
indicates a shortage of quality educational programs. 15 % of teachers named a lack of motivation, and 10%
— a lack of resources and support from management as the main obstacles to active professional growth.

The majority of respondents (60%) emphasized the importance of teamwork for their professional de-
velopment. This indicates the high value of teamwork and sharing experiences among teachers. The question
regarding the form of feedback revealed that 40% of teachers consider peer assessment to be the most useful,
while 30% prefer feedback from students. 15% of teachers positively assess self-assessment as a source of
growth, and 10% — feedback from administration and mentors.

Teachers expressed interest in developing leadership skills, such as effective communication, time
management and mentoring skills. 60% of respondents consider courses and trainings useful, 30% prefer
seminars and master classes, and 10% believe that the greatest effect can be achieved through practical men-
toring.

The survey results showed that most teachers are committed to professional development, recognizing
the importance of upgrading their qualifications and introducing innovations into the educational process.
Teachers are active in sharing experiences and are interested in learning new methods and technologies.
However, the main barriers to their active participation in teaching are related to the lack of time and re-
sources. This highlights the need to adapt professional development programs to be more flexible and acces-
sible, as well as to introduce support mechanisms such as mentoring and coaching.
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Conclusion

It should be noted that there is no universal model or form of professional development that would be
suitable for all cases. The choice of the optimal model depends on the specific conditions of the school and
its teaching staff. It is important to take into account the needs, cultural characteristics, specific problems and
achievements of the institution in order to choose the most effective approach.

Professional development of teachers is a continuous process of search and experimentation aimed at
identifying the best combinations of various forms, methods and technologies that will give the greatest re-
sult in specific conditions.

We propose to interpret “professional development of a teacher” as a process of quantitative and quali-
tative changes that has a positive impact on his professional activity.

Professional development of teachers plays a decisive role in maintaining high quality of education.
This process is necessary so that teachers can effectively work with students, master modern teaching meth-
ods and keep abreast of new trends in education.

The analysis of professional development revealed three key components that should be taken into ac-
count to achieve better results:

1. The teacher as a subject of continuous education: it is important to understand that the teacher is not
just an object of training, but an active participant in the process who strives for continuous improvement.

2. Continuity-oriented training programs: it is necessary to develop educational programs that are not
one-time events, but a unified system that promotes the continuous development of pedagogical competen-
cies.

3. Structural and functional organization: the professional development system should be based on the
cooperation of different educational institutions, which will create a set of educational services characterized
by systematicity, consistency and continuity of educational programs for a smooth transition from one level
of professional development to another.

Thus, the professional development of a teacher is a multifaceted process that includes both the devel-
opment of professional skills and the improvement of personal qualities. This process reflects the dynamics
of changes in the role of the teacher and his approaches to work. Continuous learning, sharing experiences
and striving for improvement not only strengthen professional skills, but also increase the motivation, confi-
dence and effectiveness of the teacher, which ultimately contributes to improving the quality of education
and creating a successful educational environment for all participants in the process.
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C.A. Myxkanosa, O.A. Axu¢neBa

MyraniMHIH KI¢iOM JaMyBIHBIH 3aMaHAYH TYKbIPbIMIAMAJIAPbI
MeH NPAKTHKAJIBIK TIcliaepi

Makana xanblKapaiblK )XKoHE Ka3aKCTaHMBIK 3epTTeyjep Heri3iHie MyFalimMIepaiH KaciOH JaMybIHBIH 3aMa-
HayH TY)XbIpBIMIaMalapbl MeH TOCiiepine apHanFaH. Y3/iKci3 KociOH OKBITYIbIH, YKBIMIBIK AaMYy/IbIH KOHE
KY3BIPETTUTIKKE HETI3AENTeH TOCUIIIH MaHBI3bUIBIFBIHA, COHBIMEH KaTap OimiM Oepy yaepiciHe IH(PIBIK
TEXHOJIOTHsUIApABI eHrizyre Oaca Haszap aygapraH. MyframimzaepaiH KociOM JarApUIapblH JaMBITyFa JKOHE
Toxipube amMacyra OelCeHl BIKIAN eTeTiH KociOn namy OarmapiiaManapsl, TOMIMIEpPIiK, KOYIHHT JKOHE OH-
JaiH IuatdopManapasl naiganaHy CHAKTH TaOBICTH Toxipubenep TaikbutanraH. KasakcraHna KeHIHEH
KOJIIaHBLIBIN Xypren Lesson Study omicremeci MyramiMaepIiH MeIarordKaiblk MEGEpIiriH apTTeipy MeH
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S.D. Mukanova, O.A. Akifyeva

BIHTBIMAKTACTBIKTBl ~ JAMBITYIBIH ~ THIMII ~ Kypaibl peTiHae ychiHbUIFaH. Makanaga Kasakcran
PecnyOnukachiHBIH ~ YATTHIK OacTamanapsl MEH 3aHHAMAChIHBIH MYFaliMAEpAiH KociOMm OuMIKTLMIriH
apTTBIpyFa ocepi, COHmail-aK OKbITY YIepiCTepiH YHBIMAACTHIPY MEH KOJIayIdarbl MEMIICKET TeH OitiM Oepy
MeKeMeJIepiHiH pei TangaHrad. MyraniMIepMeH JKYPri3iireH cayalHaMa HOTIKeNepi KaciOu 1aMyra JiereH
JKOFaphI KbI3BIFYIIBUIBIKTEI JKoHE OUTIKTIMIKTI apTTHIpY KYHeciHe JapajaHFaH TOCUIAEpl eHri3y KaKeTTUIrH
pacraiinel. ABTopiap Kazakcrangars! MyramiMaepAiH OUTIKTLNIMIH apTTHIPy TOXKIpHOECIH KeTUIaipy OOMbIH-
I1a YCHIHBICTAPBIH OiNIAipre .

Kinm cesdep: xocibu namy, KY3bIPETTUTIKKE HETi3/eNIreH Tocil, HU(pIaHABIPY, MHKIIO3MBTI OimiM Oepy,
TONIMIepIiK, KOYIHHT, TIeJaroruKajIbIK KOII0aCIIbUIBIK, KYPCTBIK JKYMBIC, Y3IKCi3 OKBITY.

C.A. Myxkanosa, O.A. Axu¢nena

CoBpeMeHHbIe KOHLIENINH U MPAKTHYECKHE NMOAX0AbI
K NP0 eCcCHOHAIBHOMY Pa3BUTHIO YUHTeEJIEH

CraThsl TIOCBSIIIEHA COBPEMEHHBIM KOHIIEIIMSIM U MOAXOJaM K NpOoQeCCHOHAIBHOMY Pa3BUTHIO yUHTENEH,
OCHOBAaHHBIM Ha MEXIyHApOJHBIX U Ka3aXCTAaHCKHUX HCCIEeIOBaHUIX. B paboTe akueHTHpyeTcs BHUMaHHe Ha
3HAQUEHNH HETPEePhIBHOTO MPO(ecCHOHANEHOTO 00y4eHHUs], KOJUIEKTUBHOTO PA3BUTHUSI U KOMIIETEHTHOCTHOT'O
HOJXO0/a, @ TAKXKE BHEJPECHHS LU(POBBIX TEXHOIOTHH B 00pa30BaTeNbHbIN Ipouecc. PaccMOTpeHb! ycnel-
HbIE TIPAKTHKH, TAKHE KaK IPOrPaMMBbI MOBBILICHHS KBATU(UKAIIMH, MEHTOPCTBO, KOYYHHT M UCIIOJIB30BAHHE
OHJIAH-TIAT(HOPM, KOTOPBIE aKTUBHO CIIOCOOCTBYIOT Pa3sBUTHIO MPO(ECCHOHANBHBIX HABBIKOB yuuTeneil n
obecrieunBaroT oOMeH onbIToM. Metoanka Lesson Study, mmpoko nmpumensiemas B Kasaxcrane, nmpeacrasie-
Ha Kak 3()(eKTUBHBINH HHCTPYMEHT ITOBBIIICHHS NEeIarornuyeckoro MacTepcTBa 1 COBMECTHOTO Pa3BUTHS YUH-
Tened. B cTaThe n3ydeHo BIMsSHHME HAMOHANBHBIX WHUIMATUB U 3aKOoHOAaTenbcTBa Pecrrybnmukn Kazaxcran
Ha pa3BHTHE NPO(ECCHOHANBHBIX KOMIIETCHIMHI IIearoroB, a TakKe PoJib TOCYJapCTBEHHBIX YUPEIKIACHUH H
00pa3oBaTelIbHBIX OPTraHU3alMil B IoepKKe Iponecca 00ydeHus. Ocoboe BHUMaHNUE Y/ENICHO aKTyalbHbIM
npobieMaM M crnocobaMm UX MPeoosieHHs. Pe3yabTaThl aHKETUPOBAHMS IEJIarOr0B CBU/ETEIBCTBYIOT O BbI-
COKOM HHTepece K MpodecCHOHAIbHOMY POCTY M IOATBEPKIAIOT HEOOXOIMMOCTh MHTErPAllik HHAMUBUTYa-
JIM3UPOBAHHBIX TIOJXO/0B B CHCTEMY IOBBIIICHHS KBaNTU(UKAIMK. ABTOpPAMH HPEIOKEHBI PEKOMEHAALUN
JUISL COBEPIICHCTBOBAHMS MPAKTHK NPO(EeCCHOHABHOTO pa3BuUTHs yuuteneil B Kazaxcrane.

Kniouesvle cnosa: mpodhecCHOHATBHOE Pa3BUTHE, KOMIIETEHTHOCTHBIN MOAX0M, MU(GPOBU3AIINSA, WHKITFO3UB-
HOe 00pa3oBaHHe, MEHTOPCTBO, KOYUHHT, Meaarorndeckoe nauaepctso, Lesson Study, HempepbiBHOE 00yue-
HHE.
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