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The nature and content of psychological-pedagogical problems
of multilingualism: linguistic and psychological aspects

Recently the concept of multilingualism has become a defining approach to the problem of language learning.
Multilingualism occurs as an individual's language experience, expands culturally from the language used in
the family to the language used in society, and then to the acquisition of languages of other peoples. The
individual does not ‘“keep” these languages and cultures separate from each other, but forms a
communicative competence based on all knowledge and all language experience, where languages are
interconnected and interact with one another. One of the most important approaches to both bilingual and
multilingual education is, in our opinion, the study of psycholinguistic and neuro-linguistic mechanisms of
bilingualism and multilingualism formation. The peculiarity of the language situation of the Republic of
Kazakhstan is the presence of bilingualism, which occured in the country as a natural process in a
multinational state. However each region of the country has its own specifics in terms of language. In this
regard, there is a need for a regional approach to the study of the language situation in the Republic of
Kazakhstan. It is worth noting that the definition of the role and place of Russian language in teaching a
foreign language in the context of multilingualism is insufficiently studied. Russian language is not only a
universal means of communication generally accepted in the Republic of Kazakhstan, but also the main
means of knowledge of sciences and support in learning a foreign language. Linguistic situation of foreign
language teaching in multilingual environment in many respects differs from the linguistic situation of
learning a foreign language in a monolingual audience.

Keywords: multilingualism, linguistic aspect, psychological aspect, language, foreign language, language
situation, mutual understanding of languages, multilingualism, language culture.

Introduction

Multilingualism is understood in many studies as the ability of an individual or a whole nation (or
part of it) to communicate in order to achieve mutual understanding by means of two or more languages.

Scientific, technical, and cultural progress helps to attract representatives of different peoples of the
world to international life, which, in turn, requires society to find ways that would help achieve mutual
understanding between representatives of different peoples. The best way out of this situation is to learn
several languages that could meet the social needs of both the individual and the entire society. Under these
conditions the problem of multilingualism, that is, knowledge of one's native language and other most
common languages, has become particularly relevant.

The problem of multilingualism is multidimensional. The study intersects different approaches:
psychological, linguistic, and social. Yu.D. Desheriev believes that this problem should be considered in
the sociolinguistic aspect as “a product of language functioning in certain social conditions” [1].

When considering the concept of “multilingualism”, it is necessary to take into account its types and
varieties. Terms of multilingualism, the nature of the relationship of multilingualism with thinking, a way
of reaffirming of the speech mechanisms with each other, the degree of difference between languages in
contact, the kinship of languages are the most commonly studied aspects of multilingualism [2].

Multilingualism in the narrow sense implies more or less fluency in two or more languages: native
(Kazakh), non-native (Russian), foreign (English); multilingualism in the broad sense is a relative
command of a second or third language, the ability to use two or more languages in certain areas of
communi cation.

Experimental

According to H.Z. Bagirokov, “bilingualism/polylinguism is the result of intercivilized interaction of
different cultures of peoples, one of the forms of adaptation of a completely different or related language
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culture” [2]. Multilingualism is the practice of alternative use of two or more languages, which has emerged
as a result of the interaction of different languages and cultures. V.A. Avrorin understands real
bilingualism/polylinguism as “almost equal free active knowledge of two or more languages. Real
bilingualism/polylinguism begins when the degree of proficiency in the second language approaches the
degree of proficiency in the first” [3].

However, the degree of proficiency in a second or third language may vary. In accordance with the
classification of T.A. Bartalev, bilingualism/multilingualism is divided into the following types:

1) normalized,

2) one-way normalized,;

3) non-normali zed.

The normalized type, according to the author, is characterized by compliance with the norms
(grammatical, lexical-semantic, phonetic) of the studied languages. A one-sided normalized type is one in
which the speaker adheres to the norm of one, usually native language. Non-normalized
bilingualism/polylinguism is the use of a second language with a violation of its norm in part or in full [4].

Y.D. Desheriev identifies two types of bilingualism/polylinguism:

1) contact bilingualism/polylinguism: the result of the common residence of two or more peoples (the
contact type of bilingualism is inherent in countries located in the former post-Soviet space);

2) non-contact bilingualism/polylinguism, when there is no contact between two peoples; language
acquisition occurs through communication with representatives of people who live on the territory of
another country, or by studying a foreign language at school or university.

T.A. Bartalev allocates active and passive bilingualism/multilingualism. He offers a definition of
active and passive bilingualism, considering active bilingualism/polylinguism as such bilingualism in
which a person is fluent in a second language in all its forms. Passive bilingualism is a type of
bilingualism in which a person partially speaks a second language: understands, but does not speak [4].

V.A. Itskovich and V.S. Schwarzkopf offer a broader definition of passive bilingualism. Passive
bilingualism/polylinguism “refers to a type of bilingualism in which a native speaker reads fluently (to a
greater or lesser extent) in a second language, but does not speak it” [5].

Multilingualism is characterized by varying degrees of proficiency in the first, second, and third
languages. “Degree of proficiency in the second (third) language can be both high and low when a limited
number of words and basic rules are learned, and when the ability to express fragmentary opinions of
everyday content is obvious” [5].

With active bilingualism/polylinguism the native speaker is fluent in the second (third) language and
uses it in everyday life. There is a distribution of communication functions between languages depending
on the language environment. Passive bilingualism assumes that a native speaker is fluent in a second
language, but does not use it due to the lack of an appropriate environment.

According to the degree of extensiveness, bilingualism/polylinguism is divided into the following
types: national, territorial, and bilingualism of a certain stratum of society (classification by
Yu.D. Desheriev). Each of these classifications requires detailed consideration. National
bilingualism/polylinguism, as defined by Yu.D. Desheriev, concerns the people as a whole [1].

With regard to the two last mentioned varieties, they can only oppose the first in aggregate, since one
and the second do not concern the whole people, but only one or another part of it: the first is territorial, the
second is social.

Based on the classification of T.A. Bertogaev, individual bilingualism/polylinguism is the property of
individual native speakers, it is found in all peoples of the world.

Group bilingualism/polylinguism covers a compact group of the population: it can be, for example,
socio-group (intelligentsia bilingualism). Bilingualism/polylinguism of the main group of native speakers
(with the exception of certain groups of adults and children of a certain age) of the population of a certain
country belongs to the mass one [4].

Multilingualism is defined as the use of several languages within a certain social community; the use
by an individual or group of people of several languages, each of which is chosen in accordance with a
specific communicative situation [6].

There are two types of multilingualism: dominant, when one of the languages is the main, source;
equal, when none of the languages is given an advantage. Define the following typical cases of formation of
multilingualism: a) the child is brought up to “switch” from one language to another; b) child in the family
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speaks their native language, and it is possessed by other languages; c) the students learn second foreign
language in the process of purposeful learning.

Multilingualism is closely related to the psychological aspects of communication. Knowledge of
several languages contributes to the development of such mental functions as thinking, memory,
imagination, perception.

According to E.M. Vereshchagin, in the psychological aspect bilingualism/polylinguism is
characterized by its own specifics. Degree of proficiency in the second (third) the language is evaluated by
the number of actions that are performed during the implementation of the communication. In accordance
with the point of view of E.M. Vereshchagin, receptive bilingualism/polylinguism allows a bilingual to
understand the language structures inherent in the secondary language system, but no more; reproductive
bilingualism/polylinguism allows a bilingual to reproduce what is read or heard; productive
bilingualism/polylinguism allows not only to understand and reproduce the language formations inherent in
the secondary language system, but also to create them [7].

B.V. Belyaev distinguishes two types of bilingualism/polylinguism: direct, when primary and
secondary language skills are directly related to thinking; indirect, when a bilingual refers to a secondary
language as a code system in order to indicate the capabilities of the primary language [1].

In the modern methodological literature a large number of works on the problems of teaching a foreign
language in the national school can be found (R.Yu. Barsuk, G.M. Vishnevskaya, Yu.D. Desheriev,
A.S. Markosyan, Z.G. Muratova, L.S. Khalatyan, A.l. Yatsikevichus, etc.).

Despite the general patterns of learning a foreign language in the context of multilingualism, each
specific case requires individual consideration. Some authors study certain aspects of teaching a foreign
language in a national audience, based only on the study of the native (national) language of students
(Kh.Z. Bagirokov, L.M. Bayramova, A.E. Karlinsky, R.N. Kremer, etc.). Other authors emphasize the need
to take into account the Russian language in the process of mastering a foreign language (I1.O. Ilyasov,
A.M. Mikhailov, L.V. Kobakhidze, V.F. Rumyantsev, N.N. Fomin, etc.). The analysis of research shows
that learning Russian contributes to mastering the third and fourth languages, i.c., in conditions of
bilingualism or polylinguism, there is a psychological readiness to learn subsequent languages
(B.V. Belyaev, 1.A. Zimnyaya). It should be concluded that the knowledge of the native language and
Russian in the national school significantly facilitates the process of learning a foreign language.

Despite the fact that the native language (Kazakh) in the territory of the Republic of Kazakhstan
prevails in public life, in cultural outreach, in live communication, it is used in the education system, in
the media, Russian continues to be a means of broad international communication throughout the territory
of the Republic of Kazakhstan, the language of education and science.

The multilingual environment in which the younger generation of the Republic of Kazakhstan grows
and communi cates becomes a favorable ground for learning a foreign language (in this case, English).

The problem of multilingualism is considered in modern research from different perspectives. This
problem is considered from the linguistic point of view in the research of such scientists as V.D. Arakin,
Zh.L. Vitlin, R.N. Kremer, L.N. Kovylina, L.I. Khaleeva, and L.V. Shcherba. From a psychological point of
view this problem is presented in the research of V.B. Belyaev, Z.U. Blyagos, L.S. Vygotsky, L.B. Itelson,
and others. Sociocultural aspects of the problem of multilingualism are reflected in the research of
Y.L. Vorotnikov, M.N. Guboglo, V.V. Safonova, P.V. Sysoev, and S.G. Ter-Minasova. Methodological
aspects of the study of multilingualism were studied by LL. Bim, N.D. Galskova, P.B. Gurvich,
B.A. Lapidus, R.P. Milrud, E.I. Passov, and others.

The peculiarity of the modern language situation in the Republic of Kazakhstan also implies the need to
address the concept of “dominant language” as one of the key sociolinguistic concepts used in the course of
the study. The dominant language is most often the language of interethnic communication.

As U. Weinreich points out, “the psychological dominance of one language over another can be estab-
lished by tests of varying degrees of complexity. One might wonder, for example, which of the two lan-
guages is the more convenient means of communicating orders that must be executed quickly and accurately.
It is even possible to pose the question: in what language does a bilingual speaker “think™; to do this, you
need to check in which language he is more willing to give associations to stimuli presented to him at ran-
dom in both languages. On the other hand, one can hold the view that the “dominance” of language is a
complex combination of factors of approximately the following type. By comparative language proficiency,
the dominant language is the one that the native speaker has a better command of at a given time in their life.
According to the method of use, visual reactions are so important for strengthening the oral use of a language
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that for a bilingual native speaker who is literate in only one of the languages, this language will be the main
one, regardless of the ratio in the level of oral proficiency in these languages”. In this work, which has be-
come a classic for the typology of bi- and polylinguism, we also present the provisions that have not lost
their relevance on the allocation of the dominant language by the order of study and age, by the role in com-
munication. Weinreich emphasizes that while a bilingual speaker may be equally proficient in both lan-
guages, it may be that they are more likely to have to resort to one rather than the other; at the same time,
more frequent use of the language can, all other things being equal, raise it to the rank of “dominant” lan-
guage, which often took place in the situation of Kazakh-Russian bilingualism, as well as the following prin-
ciple of typologization — the dominance of the language, depending on its role in the social promotion of the
speaker). In the cited work W. Weinreich also notes the pronounced need to overcome the potential interfer-
ence in the latter case, which is especially important for the study we have undertaken. [8]

Results and Discussion

Multilingualism is a common linguistic phenomenon that has been observed at different times among
different peoples of the world. Multilingualism occurs where there are close socio-economic ties between
members of different ethnic groups who speak different languages. The phenomenon of multilingualism is
inherent in multinational countries.

The study of multilingualism is related to the study of bilingualism. It should be noted that there are
different interpretations of the content of the concept of “bilingualism”.

V.A. Avrorin notes that “bilingualism occurs when the team, in addition to the native language, has
another language that can perform the same functions as the native language. Most often, these functions are
distributed between languages, but it is important that they are both able to perform the same functions in a
certain team, and this is possible if there is no significant difference in the degree of proficiency and
activity of using both languages. Therefore, bilingualism begins when the degree of proficiency in the
second language is as close as possible to the degree of proficiency in the first” [5].

Investigating the problem of bilingualism, V.A.Itskovich and V.S. Schwarzkopf note that
bilingualism is “usually an active possession of two language systems. However, in modern society, with a
mass desire to master a second language (or languages) and the active spread of foreign-language literature,
there is a situation when the second language, with bilingualism, does not perform all its functions” [8].

Under the nature of the relationship between languages, L.V. Shcherba distinguishes between pure and
mixed bilingualism/polylinguism. The scientist considered pure bilingualism to be the case when in the
mind of a native speaker two languages exist in isolation from each other, without any comparisons and
parallels. This is confirmed by the Russian aristocrats, who were fluent in Russian and French, but
translation from one language to another was difficult. Such bilingualism occurs as a result of mastering
languages in the so-called “natural” way, when the second language is studied in isolation from the first [9].

Mixed bilingualism/polylinguism allows parallel communication of equivalent means of two or more
languages with their corresponding concepts, and through them between the languages themselves.
According to L.V. Shcherba, mixed bilingualism should be considered normal because pure bilingualism
occurs only under special conditions [9].

The formation of bilingualism/polylinguism is a long process because the acquisition of a second
language is gradual.

Kh. Z. Bagirokov, investigating the problem of language acquisition in multinational republics,
identified the following types of bilingualism/polylinguism:

—the first degree involves the possession of a second language, in which there is interference of the
maximum type at all levels of foreign (other) speech;

—the second degree involves proficiency in a second language, in which there is interference of the
maximum type at the grammatical and lexical-semantic level and phonetic level,

— the third degree involves knowledge of a second language, in which there is interference only at the
lexical and semantic level,

—the fourth degree involves the possession of a second language, in which there is minimal
interference at all levels;

—the fifth degree involves the possession of a second language, in which there is minimal type of
interference at the grammatical and lexical-grammatical level;

—the sixth degree involves the possession of a second language, in which there is minimal
interference only at the lexicosemantic level,
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—the seventh degree involves the possession of a second language, in which there is only stylistic
interference;

— the eighth degree implies second language proficiency, when an individual is proficient in literary
and written language in all functional styles, without allowing any deviations.

— The linguistic aspect of the study of bilingualism and polylinguism is to analyze the relationship
between the structures and structural elements of several languages, their mutual influence, interaction and
interpenetration at different levels of languages, and to identify interference at different levels of language
structure. Polylinguism is a great cultural asset. Its development is in no way an obstacle to the development
of national languages, on the contrary, as an extralinguistic factor, it can be one of the important sources of
subsequent development of national languages [10].

L.V. Shcherba distinguishes two types of coexistence of language systems in the consciousness of an
individual with respect to bilingualism. For L.V. Shcherba under pure bilingualism we should understand
parallel, but independent study of two languages. By mixed bilingualism, he means bilingualism formed as
a result of the comparative study of two languages, when the second language is studied on the basis of the
first [9].

According to the method of comparing two languages in the mind of a bilingual, V.Y. Rosenzweig
distinguishes between coordinate bilingualism (a bilingual speaks both languages equally and switches
from one to the other depending on the communication situation) and subordinate bilingualism (a bilingual
is fluent in only one, native language, which subordinates another, non-native language in his mind) [11].

Conclusions

In the linguistic aspect multilingualism is defined, on the one hand, as perfect knowledge of the native
and other languages studied, the use of two (three) languages as full-fledged, and, on the other hand, as the
ability to use the second (third) language in certain areas of communication.

The problem of bilingualism/polylinguism in the psychological aspect is considered as a problem of
proficiency in various language codes and as a problem of interaction of these codes. Mastering the second
(third) language theoretically cannot be evaluated as a process of mastering a new system of thinking, but it
is mastering a new code that is imposed on the code of the native language [12].

Significant attention is paid to the study of the influence of multilingualism on thinking and
intellectual development of the child. L.S. Vygotsky concluded that the solution of this issue depends on the
age of the child, the nature of the interaction of languages and, most importantly, on the pedagogical
influence on the development of speech skills of the native and foreign languages.

The analysis of the process of interaction of languages is undoubtedly important when developing a
methodology for teaching a foreign language to students in a multilingual environment.

Many authors believe that children in the context of bilingualism/multilingualism the interfering
occurs resulting in the fusion of language systems.

At preschool age children are already able to understand the bilingualism that manifests itself:

1) in the general view of the presence of two different linguistic systems of Russian and foreign
languages;

2) awareness of differences in the grammatical structure of the language, which is manifested in self-
correction and in correcting errors in the speech of other children;

3) in the awareness of similar and different phonetic systems;

4) awareness of the synonymy of two words in different linguistic systems;

5) the word becomes an object of awareness [13].

The problem of multilingualism is relevant, since the current stage of human civilization development
is impossible without the interaction of different languages and cultures.

The process of teaching a foreign language in a multilingual environment should be aimed at creating
a single cognitive base for several languages used and studied. Students should be given the opportunity to
follow the already developed strategy for mastering their native language (Kazakh) and Russian, as well as
build a new strategy that is adequate to the process of mastering a foreign language (English). Taking into
account known and new strategies for language acquisition in a multilingual environment allows for more
effective interpretation and application of complex interactions between the native language (Kazakh),
Russian, and a foreign language (English).

The process of learning a foreign language in a multilingual environment should be aimed at taking
into account the different and shared features of the grammatical systems of the languages being studied,
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which will be the orientation basis for learning a foreign language and mastering the necessary cognitive
base for learning English in terms of its interaction with the native language (Kazakh) and Russian.
Possession of a single cognitive base leads to the creation of a polylingual state of students, which
allows for the transition from the lower stage of multilingualism to a higher one.
The process of learning a foreign language in a multilingual environment should be based on the laws
of real communication.
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A. Kum, [I. Acanoa, M. KHomb

KonTiiaikTiH NCHUX0J0THAIBIK-TIEIATOT HKAJBIK MJCeJIeciHiH MIHI MeH
Ma3MYHbI: JUHTBUCTUKAJIBIK *K9HE NCUXOJOTHSIIBIK acleKTiIep

Conrbl Ke3Zepi KONTULALTIK TYXKBIPBIMIAMAChl TUTACPIl OKBITY MacejecCiHe KaThICThI WICMIYII OpPbIHAA.
Kentinaizik agamMHBIH TUINIK TOXIpUOECIHIH MOIEHH AaCIEKTICiHAEe, O0TOACBIHAA KOJIIAHBUIATHIH TUIACH
KOFaMJia KOJJIaHBUIATHIH TUIre ACHiH, COJaH KeiiH 0acka XalbIKTapJblH TUINCPIH UTepyre NeWiH KeHem.
XKeke tymra Oyn Tinpmep MeH MozpeHuMeTTepAi Oip-OipiHeH Oesiek «cakTaMalpmbl», Oipak Tuimep e3apa
OallIaHBICTEI JKOHE ©3apa opeKeTTeceTiH Oapnelk OiTiM MeH OapiblK TIIAIK Toxipube HerisiHme
KOMMYHHKATUBTI KY3bIPSTTUTIKTI KaJbIITACTBIPAAbl. BUIMHIBAIABI jKoHE KONTULAL OiniM GepymiH MaHbI3IbI
TCIIAC PiHIH 6ipi, 0i31iH mikipimisiie, OMJIMHIBU3MI, KONTUIIITKTI KaJIbIITACTBIPYIBIH
HCUXOJIMHTBUCTUKAJIBIK, HEWPOJIMHIBUCTHKAIBIK MEXaHM3MIEPiH 3epTrey Oousbin TaObutansl. Kasakcran
Pecny0inkachlHAaFbl TULAIK aXyalblH €PEKIIeiri — KOl YITTHI MeMJIeKeTTeTi Tabufy mpouecc peTiHae
eliic HETI3JeNreH €Ki TULAUIIKTIH Oonybl. Anaima, eliH op aiMarblHBIH TUIMIK TYPFBIIAH ©31HIIK
epekmreniri 6ap. Ocprran OaitnansicTel Kazakctan PecrmyOnukachlHIarsl TULNIK axyalabl 3epreiieynae
OHIPIIIK TOCUIIIH KaXETTIT TYBIHAAWABL. ArTam alTcak, KONTUIIUIK KaFlaiblHAa IIET TUTIH OKBITYIAFbl
OpBIC TINIHIH peli MEH OpPHBIH aHBIKTAy XETKUIKCi3 3eprrenreH. Opsic Tim KP-ma KaObuimanraH >Kaummsl
KapbIM-KaThIHACTBIH aMOe0ar Kypaibl FaHa eMeC, COHBIMEH KaTap FhUIBIMIAP/bl TAHY/IbIH HETi3ri )KoHe IIeT
TiNiH yHpeHyde Tipek Kypan Oosbin Tabputagel. KenTiimimik »kargallblHIa IIET TUTIH OKBITYABIH
JIMHTBOS/IICTE MEJTIK JKaFJaiibl KONTIIAI ayJUTOPUAAA LT TIiH OKBITYIBIH JIMHTBOSAICTE MEJTiK XKaF[alibIHaH
KOINTeTeH napame Tpiepi OONBIHIIA e PeKILIe IS HE Ii.

Kinm ce30ep: KeNTiNNiNi K, IUHTBUCTUKAIIBIK aCTICKT, TICHXOJIOTHSIIBIK aCIIeKT, TiJI, IIET TiJi, TiJIiK )KaFIai,
TIIEpAl ©3apa TYCIHY, Till MOJICHHETI.
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CylHOCTDb M cOoJiep:KaHue ICUX0JI0ro-neaarornyeckoi nmpooJjemMbl
MHOTOSI3bIYHA: JHHIBUCTHYECKHUI U MCHXO0JOTHYECKUI aCTEeKThI

B mocrenHee Bpems KOHIENIMS MHOTOS3BIMMS CTayla ONIpefesiomeil B moaxone K mpobiieMe U3ydeHHs
A3bIKOB. MHOTOs3pIYME BO3HMKAET MO MEPE PACIIUPEHUs] B KYJNbTYPHOM acCIEKTE S3BIKOBOTO OIIBITA
UHIMBUIYyMa OT f3bIKa, YMOTpeOIIeMOro B CEMbE, IO S3bIKA, HCIOIb3YEMOrO B OOINECTBE, U Jajnee 0
OBJIAICHUS SI3BIKAMHU JPYTHX HAPOAOB. HANBUAYYM HE «XPAHUT» ITHU SI3BIKH U KyJIbTYpbl 000COOTIEHHO APYT
OT JApyra, a (GpopMHPYyeT KOMMYHUKAaTHBHYIO KOMIIETEHI[MIO HA OCHOBE BCEX 3HAHUH U BCETO S3BIKOBOTO
OIbITA, IZI¢ SI3BIKA B3aUMOCBA3aHBl U B3aUMOJCHUCTBYIOT. OJHUM U3 BaKHEHINMX IOAXOAOB KaK K
OWIMHIBaJbHOMY, TaK M MHOTOS3BIYHOMY O0Opa30BaHMIO SBISIETCS, IO HalmleMy MHEHHUIO, H3YyYCHHE
IICUXOJIMHIBUCTUYECKUX,  HEHPOIMHIBUCTHUYECKHX  MEXaHH3MOB ¢dbopMupOBaHUS ~ OWIMHIBH3MA,
MHOTOs13bIuMs.  CBoeoOpasme s3bIKOBOM curyaruu PecnyOmmkm Kasaxcran 3aximouaercs B HaJIHIHU
IBYSI3BIUUSI, KOTOpOe OOYCIIOBIEHO B CTpaHe, KaK €CTECTBEHHBIH MpoIecC B MHOTOHAIMOHAJIBHOM
rocynapcTBe. OfHAKO KaXKAblii PETMOH CTPaHbl MMEET CBOIO CHELU(UKY B sI3IKOBOM OTHOLIEHHH. B cBsA3M €
STUM BO3HHMKAeT HEOOXOAMMOCTh PErHOHANBHOTO MOJX0Aa B M3YyYEHHHM SI3BIKOBOM cHTyauuu B PecmyOmnnke
Ka3zaxcran. CTOUT OTMETHTB, YTO ONPEJETIEHIE POIU U MECTA PYCCKOTO S3bIKa ITPU 00ydEeHHN HHOCTPAHHOMY
B YCJIOBUSIX MHOTOSI3BIUUS SBJIAETCS HEAOCTATOYHO H3Y4EeHHBIM. PycCKHi S3BIK SIBISIETCA HE TOJIBKO
YHUBEPCAIBHBIM CPEICTBOM OOIIeHUs o0menprHsITeM B PK, HO M OCHOBHBIM CpeIcTBOM MO3HAHUS HAayK U
OIIOPOH NpH M3YYEHHH HHOCTPAHHOTO s3bIKa. JIMHrBOMeTOAMYECKass CHTyanus OOydeHUS HHOCTPAHHOMY
A3bIKY B YCJIOBUSAX MHOIOS3bIYUS [0 MHOTUM IAapaMETpaM OTIMYAETCS OT JIMHFBOMETOAUYECKOW CUTyalluu
00y4eHNSI THOCTPAHHOMY SI3BIKY B OJHOSI3BIYHOM ayAUTOPHH.

Kniouesvie cnosa: MHOT'OA3BIYHE, JIMHTBUCTUYECKUH acCIICKT, TICUXOJOTHICCKUMA aCIICKT, A3bIK, PIHOCTpaHHI:II\;I
A3BIK, A3BIKOBAs CUTYyallysl, B3AUMHOE IIOHUMAHHUE A3bIKOB, MHOTI'OS3BIYNE, A3BIKOBASA KYJbTYpa.
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