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The realization of bilingual education in Singapore (overview)

Today, when knowing languages are directly connected with economic situation, Singapore is a good exam-
ple. According to the international tests results, Singapore has ranked first place. Consequently, in this article,
we consider what types of bilingual education are used and how schools implement them in their education
program. As a multinational country without one official language, Singapore made all the languages of main
nations official and chose English as a common language which is compulsory to be known by all the popula-
tion. So, schools used bilingual programs directed to make students be able to study in two languages, Eng-
lish and mother tongue. Not only schools develop bilingual programs but the government is also involved in
realization of bilingual programs to educate children to know at least two languages at a high level. An effec-
tive realization of bilingual program made Singapore one of the best countries which have a good educational
system.

Keywords: education, bilingual education, Singapore, school, dual-language bilingual education, student,
teaching, teacher.

Introduction

Based on conducted analysis of international tests results such as TIMSS, PISA, PIRLS, and global
competitive index for the last five years there can be done next conclusion. According to the test results,
where knowledge of mathematics, reading, and science was estimated, Singapore having taken the first and
second place, showed the best results. Hence, we studied the education system of the given country.

According to the results of the international monitoring, Singapore, the country with the highest results
for the last five years is a small, multinational insular state (633 sq km), which borders the Southern part of
Malaysia. In 1819, Singapore was one of the biggest commercial harbors, where different races from other
parts of Asia were brought, which led to forming a multiracial society. Singapore was a place of settlement
of many ethnic groups around all regions and a large trade harbor from the moment of its establishment. As a
result, its racial composition was changed [1].

Three main ethnic groups of Singapore: Chinese, Malays and Indians, have been living there since in-
dependence. In this regard, the government announced that the mother tongue of each ethnic group is its of-
ficial language. Thus, the official mother tongue of Malays is Malay, mandarin language is Chinese’s and
Tamil of Indians. In order to provide linguistic and cultural acknowledgment of mono-ethnic population all
the given three languages were given the status of official languages. However, the main official language of
Singapore is English language.

Experimental

Generally, in Singapore, linguistic planning is closely connected to economic development and state-
building [2].

Bilingualism is the basis of Singapore’s linguistic policy from the moment of electing the People’s Ac-
tion Party (PAP) (1959) to the authority. According to the politics, the emphasis is done on the use of Eng-
lish and mother tongue, in particular to the languages of main ethnic groups living in the territory of Singa-
pore.

Bilingual education is being realized in Singapore schools since 1966 and is the basis of Singapore lan-
guage policy. According to this policy, English as one of the four official languages is taught as first and is
the main language of instruction at schools. The three other official languages, i.e., Chinese, Malay, and
Tamil, the mother tongue of ethnic groups, are taught as a second language. The policy of bilingual educa-
tion is that each child should learn English and mother tongue, which are considered as a foundation of Sin-
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gapore’s education system. Although the choice of language is done by parents, teachers also can help in
teaching children, making school environment rich in languages. The results about relation between language
activities and level of children language proficiency demonstrated some mechanisms, allowing to adapt vari-
ous learning needs of children in studying language out of home with the help of different types of activities
and resources [2].

Bilingual education begins in pre-school education. So, based on the program at the kindergarten there
are two educators during the day, one of them is a native speaker, the second is a teacher of the English lan-
guage [3].

As in other countries in Singapore, primary compulsory education begins at the age of seven [4]. As so,
the language of each ethnic group is official, consequently, according to the curriculum students study two
languages, mother tongue and English language [5].

In primary school, many programs suggest a structured and systematic course of English language,
where the main attention is paid to the sound skills, development of reading, understanding, and creative
writing. Thus, the main part of the language program is directed to the development of formal literacy skills.

Although primary school curriculum places equal emphasis on such subjects as English language,
mother tongue, mathematics and scientific knowledge (from the 3 grade), the demand for the English lan-
guage is high since it influences the academic performance of students. As a result, it has led to the gradual,
but meaningful transition to the English language, where social and communicative aspects of transmission
teaching mother tongue from generation to generation are gradually losing.

According to the Colin Baker classification, there are four main forms of bilingual education, which are
directed at form making bilinguals (Figure 1): [6]

Bilingual education

Immersion hilingual
education

Maintenance

'Dual language (or two
— way) bilingual
education

— Mainstream

Figure 1. Types of bilingual education

Figure 1 illustrates that, in Singapore, the program of bilingual education and approaches differ: some
suggest immersion bilingual education, while others the coeducational lessons and daily Chinese language
lessons, and also Dual language (or two-way) bilingual education.

The notion of language immersion or immersion in linguistic environment is general term, as so in the
frame of the given experience there are many programs (in Canada, Spain and Ireland) which are differed
according to the next aspects:

— The age when a child begins to study can be in kindergarten or primary school (early immersion); at

the age of 9-10 (late or middle immersion) or in middle school (late immersion);
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— Time for immersion. Immersion begins from 100 % immersion into the second language. After two-
three years, it reduced to 80 % per week during three-four years and then student finishes primary
school with 50 % of immersion into the second language.

In 3-4th grades, this proportion is 60 % / 40 %. The number of subjects in mother tongue has de-
creased, while in English language lessons have become more. In 4-5th grades, number of subjects in mother
tongue and in foreign language becomes equal 50 % / 50 %.

In Singapore, immersion into the language environment begins from pre-school age, i.e. from kinder-
garten. As for teaching at schools, during the use of immersion programs, two languages, English language
and mother tongue, are used. For example, for the children whose first language is the Chinese language, in
the first grade, 75 % of all subjects are taught in Chinese language (mathematics, science, linguistic art), and
25 % of the subject in English language (such subjects as English language, music, art, and PE).

As we mentioned above, in Singapore two types of bilingual education are used, one of them is a dual
language (or two-way) bilingual education, the second is a model of two teachers (50:50). It assures, that
students communicate with their teachers in both languages and not only in that language which is conven-
ient for them. The lesson is conducted with two qualified teachers in one room (one is a native speaker of the
English language, the other of Chinese language). Such kinds of lessons suggest similar immersion in both
languages; about 30 % of students in each group are Chinese, which allows the English-speaking students to
learn from groupmates as from the teachers.

Regarding the duration of subjects per week, at schools 2—4 hours are given for teaching mother tongue,
while 4-5 hours are given to the English language. In teaching language, big attention is given to developing
speaking skills. So, at the primary level, the approach to teaching and educating is realized through Strategies
in the Teaching of the English Language Learning and Reading program, on the frame of which the English
language is taught. Students study the same content as in English so in two other languages. The given strat-
egy aims to develop all four skills of studying language: listening, speaking, reading, and writing. Besides
developing linguistic skills, there are also opportunities for developing social skills and self-study [7].

According to the given strategy, students in primary school study reading through an integrated pro-
gram of the modified approach of linguistic experience (MLEA). For example, while conducting a lesson on
the topic “Who we are” students will study parts of the body in the French language and about brain function
in the English language.

To stimulate effective bilingual education in 1979, the knowledge of a second language was a compul-
sory requirement. In 1980th, it also became the part of criteria for entering the university.

Learning a language and developing the understanding of the cultural peculiarities of people speaking
in this language go hand in hand. Consequently, cultural awareness is included in each aspect of teaching
authentic language. So, during teaching, the emphasis is also done on the integrated culture (values, history,
and even how to think in the corresponding language), because to speak in a language without knowledge
and understanding of culture has its value. Students of primary and secondary school have an opportunity to
take part in cultural and language activities. Given activities allow students to apply language skills during
speaking, simultaneously studying more about the culture of the Chinese nation. To motivate students to be
bilingual and bicultural, the programs focus on practical activities, immerse in language environment and
direct to teach not only language but also the culture.

Moreover, for students within the framework of social research and learning about important festivals,
there can be organized the excursion to the Chinese district. There are many options for classes after school
including calligraphy, wushu, martial arts, and even young journalists, where students publish their trilingual
journals in English, Chinese, and Spain languages.

So, Li considered, that Singapore needs a group of professionals, who are not only bilingual, but also
bicultural, have a good understanding of modern Chinese, Chinese thoughts, and social culture. Such cur-
riculums with immersion into China were directed to the development of students’ deep understanding of
history, culture, and modern events of China.

For supporting and further promotion of state bilingual policy, mass media was also involved [8]. For
example:

- to evaluate interest of readers to the Chinese language twice a week “Bilingual page” was opened in
the newspaper Straits Times passage. Later the frequency of this passage was increased to three times a week
(1977);

- two documentary films about bilingualism: “Bilingual Scholars in Mandarin” and “Balance of Lan-
guages in English” were broadcasted on TV (1978);
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- in keeping with SMC’s goals, dialects used in programs, films, and advertisements on television, ra-
dio, re-distribution, and cinemas were replaced by Mandarin by the early 1980s. In 1990th government be-
gan to allow several dialect programs on Singapore Cable Vision (now known as StarHub TV) for entertain-
ing older people, who do not understand Mandarin [8].

For expanding the use of second language at school, several subjects are taught in the second language.
For instance, mathematics and science are taught in English language, while civil law and history in Chinese
language at English language schools.

Result and Discussion

As part of the study school, we analyzed curriculum of teaching foreign language in the frame of bilin-
gual education.

There were chosen several schools which realize the bilingual education program. In Canadian interna-
tional school (CIS), bilingual education is implemented (Chinese-English) from the age of kindergarten till
6th grade, and bilingual program of French—English from 1st to 3rd grade.

The curriculum of the given bilingual program is corresponding to the program of the International
Baccalaureate Program for Primary school [9].

According to the given program:

— Students attend classes in English or Chinese/French every other day (about 10 hours per week

(40 %);

— Model two teachers are realized (50:50), where students communicate with their teachers in both lan-
guages and not only in that language which is more comfortable. The lesson is conducted by two
qualified teachers in one room (one is an English native speaker, other is a Chinese native speaker).
Such lessons suggest equal immersion in both languages; about 30 % of students in each bilingual
class are Chinese, who give opportunity to English-speaking students to learn from classmates;

— All new students in CIS, who want to study according to the bilingual program, have to pass language
exams in French language or Mandarin, so language specialists at CIS can ensure that each student
will direct into the appropriate bilingual group.

— Classes are not big, which allows teachers to concentrate on French or mandarin as in metacognitive
tool, not only as on communitive and linguistic tool. Students are suggested to study through practical
classes simultaneously;

— Do project work. Classes are equipped with modern educational tools (tablets and interactive boards);

— Students from 1 to 6 grades follow the educational program IB PYP, which is orientated on English
lessons and mathematics and for special classes, physical training, art, music and drama, in Chinese,
French and Spain languages;

— To motivate students to be bilingual, the programs focused on practical events immersed in language
environment and directed for study not only language but also culture;

— Students passing to the secondary school, in MYP and to the DP language subjects can be planned in
two periods, which allow focusing more on academic content;

— Language and literature lessons are offered in English, Chinese, and French languages while literature
is only in English;

— According to this program, students attend classes (with appropriate teacher) one day in English, next
day in Chinese, providing equal proficiency in both languages;

— All students attend Chinese lessons five times per week. These classes are taught by native speaker
teachers and students are grouped according to the language proficiency in these classes;

— The key peculiarity of the program is studying Chinese culture, as the research shows that speaking
the language without understanding the culture has little real value. Also, there are support students in
their study with the help of a wide range of resources including the collection over 8000 Chinese lit-
eral books.

With a strong focus on languages, the World Academy GEMS curriculum includes Chinese, French and

Spanish:

— Students study Chinese till first grade, after which they can continue learning Chinese or choose
Spanish or French. GEMS also offers extracurricular mother tongue lessons in French, Mandarin,
Spanish and Japanese from 1 to 10 grades. Also, GEMS schools teach language with understanding of
cultural aspects [10].
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At the One World International School (OWIS) which realizes bilingual program students receive in-
struction in two languages (Mandarin and English) equally. Bilingual program is used from 1 till 5 grade and
the teachers are bilingual [11].

— The instruction is given relative to their language skills;

— Students learn Chinese culture and literature additionally;

— According to the program 60 % of instruction is in English and 40 % is in Mandarin.

At EtonHouse school, there are three types of bilingual and dual-language program in English and
Mandarin languages and immersion and mainstream bilingual program in Hindi and Japanese, which begin
from primary school.

Conclusions

In conclusion, the research of the education system of Singapore helps to identify the reason for being
the first bilingual country around the world. Despite being a multinational country, it could make each na-
tion’s language official and find a common language for all of them. So, for Singapore nations to be literate
in their mother tongue and English it realizes bilingual program actively. Schools try to choose the appropri-
ate method of teaching languages to master students’ knowledge. Moreover, the government also supports
appropriate education.
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JI.C. CeipeiMbOetoBa, I'.H. AkbaeBa, A.K. XKXyman

CuHranmypaarsl OWIHHIBAJIBABI 0i1iM 0epy KylieCiHiH )Ky3ere acblpbLIybI

Byriari kyHi Tingepai OuTy 3KOHOMHKAIBIK JKaFIaMeH Tikelell OaiimaHbIcThl, OHBIH adneni CuHramyp
MeMiIeKeTi OoJbIn TaObUIafpl. XanblKapalblK TECTEPIiH HATWXkKeciHe cylencek, CuHramyp OipiHmm
opeiHgapra ue. OcblFaH opail ocbl Makayiaza CuHramyp MeMileKeTiHiH OiniM Oepy Jkyifeci, aTan alTKaHza,
OWIMHrBaJbbl OKBITYABIH KaHAAll Typiiepi KONAaHBUIATHIHABIFBI JKOHE MeEKTeNTepiHiH OimiM  Oepy
GarnapnamachbiHa Oy OitiM TYpiH Kanait eHrizinreHi KapacTbipburrad. benriii Gip pecMu Tijli XKOK KOMyJITThI
en peringe CHHramyp MEMIICKETI HETi3rl MEKEHICHTIH YITTapAbIH TUIIH PEeCMH TiJl PETiHAE TAaHBIN JKOHE
aFBUTIIBIH TUTIH OapibIK XanblK Oimyre Tuic Tinm nem TaHgaraH. COHABIKTaH, MEKTENTEpAE KOJAAHBUIATHIH
OWJIMHTBAJIbJIBI OKBITY OafrmapiaMachl OKYIIbUIAPIBIH €Ki TUIAE, SFHU aFbUINIBIH JXKOHE aHa TUTIHAE OuTiM

Cepus «leparoruka». Ne 1(105)/2022 151



L.S. Syrymbetova, G.N. Akbayeva, A.K. Zhuman

alyblHa OarbITTanraH. MekTenTep FaHa eMec, COHbIMEH Koca CHHramyp ykiMeTi ae OWIMHIBaJIbibl
OarmapyiaMaHbl JaMBITYFa, OKYIUBUIADJBIH KeM AEreHAe €Ki TUINI JKOFapbl JEHrelae JKeTiKk MeHrepyre
TapThUIFaH. bunrHrBanbIpl OarqapiaMaHbl OHTAMIIEL JKy3ere acelpy CHHramypabl )Kakchl OitiM Oepy skyiteci
Oap Oenenai MeMIIeKeTTiH OipiHe alfHaJIBIPFaH.

Kinm coe30ep: 6inim Oepy, OMIMHrBaIbIb! OKBITY, CHHTAITyp, MEKTell, eKi Tuiai OutiM Oepy, OKYIIEI, OKBITY,
MyFaim.

JI.C. CrippiMbGeToBa, I'.H. Ax6aeBa, A.K. XXyman

Peajm3anusi OMIMHIBaJbLHOr0 o6pa3oBanust B Cunramype (0030p)

CerozHs, KOTJja 3HaHUE SI3BIKOB HANpPSMYIO CBA3aHO C 9KOHOMUYECKOW cutyarueld, CHUHramyp sBiIsercs Xo-
pomruM nmpuMmepoM. CoriaacHo pe3ynbTaTaM MeXIyHapoAHBIX TECTOB, CTpaHa 3aHMMAET MepeioBble MecTa. B
CBSI3H C 3THM B HAacCTOAIIEH CTaThe PacCMOTpPEHA cUCTeMa 00pa30BaHUsA, B YAaCTHOCTH, KaKHe BHUbI OMIIHMH-
TBaJBHOTO OOYUYCHHUS HCIONB3YIOTCS U KaK CHHTAIypCKHE IIKOJIBI BHEAPSIOT AAHHBIN BHJ 00ydeHUs B 00pa-
30BaTeNbHYI0 IporpamMMmy. Kak MHOTOHammoHanbHas CTpaHa 0e3 OHpeneNeHHOTO O(HIMAIBHOTO S3bIKa,
CuHramyp npu3Haji SI3BIKH BCEX MPOXKMBAIONIUX OCHOBHBIX HAalWi OQHIMANBEHBIMU M BBHIOpaN aHMIMICKU
SI3BIK SI3IKOM, KOTOPBIM JIOJKHO OBJIAAETh Bce HaceneHue. [loaToMy mporpaMma OMIMHIBaIbHOTO 00yUYEHUS,
KOTOpasi HCIOJIB3YeTCs B IIKOJIaX, HAlpaBjIeHa Ha TO, YTOOB! YUSHUKH ObLIM CIIOCOOHBI 00ydaThCs Ha IBYX
SI3bIKaX, HA aHTJIMICKOM U POIHOM si3bike. OTHAKO HE TONBKO LIKOJIBI Pa3BUBAIM OMJIMHIBAJIBHYIO IIPOTpam-
My, HO ¥ IPaBUTEILCTBO OBLIO BOBJIEUEHO B PeaM3alMI0 JAaHHON MPOrpaMMbl, 00ydaTh AeTel, 4TOObl OHU
3HaJIM KaK MUHUMYM JIBa sI3bIKa Ha BbICLIEM YpoBHE. D GeKTuBHas peaan3anus OWIMHIBAIbHON TPOrPaMMBbI
cnenana CHHTAIyp OJHUM U3 Ty4IINX CTpaH, KOTOpas UMEeT XOPOILIyI0 CHCTEMY 00pa30BaHHA.

Kniouesvie cnosa: obpaszoBanne, OMIHHTBaNIbHOE 00ydeHne, CHHTamyp, IIKOJIA, JBYXCTOPOHHEE S3BIKOBOE
o0ydJeHne, yIeHHK, 00yUeHHe, yIUTelb.
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