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Integration of Digitally-Assisted Assessment
in the EFL Classroom

The global landscape of higher education has dramatically changed since 2020 due to the pandemic caused by
the spread of COVID-19. The pandemic has forced Higher Education Institutions (HEIs) in emergency digi-
talization at all levels, in teaching and assessment. Through online teaching, the discussions about knowledge
protection, cheating, plagiarism resulting from the emergency transition of Distance Learning cannot avoid. It
is witnessed the effort taken by the academic and administrative staff of HEIs to timely tackle forcedly
changed policies, chanced practices, and the reality in the New Normal. Based on the above-mentioned cir-
cumstances; educators from different countries including Kazakhstan, Turkey and Georgia, decided to get
united and illustrate through the current study the integration of Digitally Assisted Assessment (DAA) with
teaching English as a foreign language (EFL) in these countries. Subsequently, the study has considered the
necessity to acquire the opinions from various EFL educators and practitioner teachers locally and globally to
develop a qualitative survey seeking responses on the ways how the assessment system has changed in the
digital classroom. Also, the type of employed digital tools for successful assessment and how these tools have
helped teachers to succeed in digitally assisted assessment. At the same time, the paper aims at identifying the
advantages and disadvantages of using DAA in EFL classrooms. Finally based on the survey results will at-
tempt to demonstrate best practices of successful literation of DAA and to provide practical recommendations
for future improvement.

Keywords: higher education, COVID, digitalization, online teaching, distance learning, English as a foreign
language, digital tools, assessment.

Introduction

In the past decade, the increased employment of digital tools, formats, and technology utilized in educa-
tion has been observed. These tools have enhanced both teaching and assessment in the academic environ-
ment. How the manner students are assessed greatly affects what and how they learn. Today, distanced in-
structors are challenged to ensure appropriate feedback. It enables students to identify their strengths and
weaknesses in academic performance.

Leibold & Schwarz believe that the quality feedback in distance learning mode can be implemented by
addressing the learner by name, providing immediate, balanced, specific feedback, using a positive tone, and
asking the question to promote thinking [1].

Traditionally, Ypsilandis defines feedback as a response, a reaction that is triggered and received by the
learner and provided by the teacher [2]. The feedback process begins with the production of student work.
After receiving the teacher’s feedback on the work, the student can receive feedback positively or negatively.
According to Yorke, some students experience feedback as information to be assimilated and accommodat-
ed, other students as a failure [3]. Despite this fact, Light & Cox recommend regarding feedback as a tool
that admits students to assess themselves and others [4].

Also, Rovai states that deficiency of feedback frequently conduces to students’ poor academic
achievements [5]. The most crucial question is how to provide helpful and suitable feedback in terms of dis-
tance learning. Distance learners are challenged to organize their learning through self and peer assessment,
discovery learning, reflection, and articulation. In this regard, assessment necessitates a continuous and
seamless procedure to address all students’ needs. Instructors are expected to acquire a balance between
providing a rational amount of time and a chance to respond [6].

156 BecTHuk KaparaHgmMHCKOro yHusepcureTa



Integration of Digitally-Assisted...

Appiah & Tonder highlight that DAA differs from the schemes in a traditional physical classroom. It
can be delivered online or offline. Online assessment requires a constant Internet connection, whereas offline
requires the download of tests/tasks into students’ computers. Institutions can also place their assessment
tests on the official servers to be available at any time for their students [7].

Theoretical background

Joint Information System Committee (JISC, 2004) defines E-assessment as an ‘end-to-end electronic
assessment procedure’ where ICT serves as the primary tool for presenting assessment activities and record-
ing students’ answers [8]. The procedure is guaranteed by the two main components, such as the assessment
engine and item bank. The first comprises software and hardware where assessment tests or tasks are config-
ured and delivered. The second comprises random-order questions and instructions to deliver e-assessment.
Addressing to basic principles of e-assessment, Brink and Lautenbach have mentioned its authentic, con-
sistent, transparent, and practical characteristics.

The Guide to best practices in e-assessment informs about the need for a specially trained staff who
demonstrate the following skills and knowledge:

— Good understanding of fair e-assessment.

— Awareness of security measures in the conduct of e-assessment.

— Familiarity with e-assessment systems and delivery at the institution.

— Ability to prevent and detect a malfunction in e-assessment [9].

Whitelock et al. designed the framework that provides cycles of the e-assessment process as demon-
strated in Figure 1. The initial stage in the e-assessment process starts with a motivation that plays a vital role
in assessment. The first stage is followed by elaboration and design of assessment. The next stage is a test
commencement after which the results are given. Afterward, the data is processed, and feedback is provided.
Lastly, the cycle is accomplished when students evaluate the results and analyze the feedback [10].

CYCLES OF E-ASSESSMENT

Evaluation
of

outcomes

retrieval

Figure 1. Cycles of e-assessment [10]

As illustrated in Table 1, a carefully designed assessment assists the boost not only students’ critical-
thinking skills but also permits them to evaluate their comprehension of the course content [11]. Depending
on the timing and objective of the assessment, different categories of e-assessment can be distinguished,
from diagnostic to formative and summative types. When it comes to the issue of what language skills can be
digitally assessed, the experts believe that it is less relevant and effective in evaluating students’ speaking
and writing skills. It is more common in checking their listening and reading comprehension skills. The fea-
tures of e-assessment activities can be well-illustrated through the following aspects, such as when to apply,
what for, and in what way.
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Table 1
Types of E-assessment
When? Why? How?
E-discussions Throughout or/and at the end Provide students’ interaction Daily or weekly posts

of the course

Throughout or/and at the end

‘Standalone’ or ‘con-

E-portfolios of the course Generate document learning nected’
Formative feedback Throughout the course LEtewity; li?;sﬁicglmp rove Online practice quiz
Summative feedback At the end of the instructional | Collect evidence of students Weekly test
period knowledge

Authentic assessment

Throughout or/and at the end
of the course

Provide productive citizens

Real-life situations

Peer grading

Throughout or/and at the end
of the course

Provide students’ interaction

Open or anonymous

Thus, language instructors and before choosing a certain type of assessment in the classroom should
critically evaluate technologies for language teaching purposes. In this regard, various factors impact the
success of technology integration:

1) Teacher factors;

2) Student factors;

3) Organization factors;

4) Technology factors.

Reflecting on the first primary group of factors, which relies on teachers’ technology embracement and
technical skills, it is crucial to consider time for technology introduction and technology training. Admin-
istrations are expected to endure academia with relevant methodological support and training, besides guide-
lines for successful online instruction. Additional sub-factor deals with the personal qualities of language
instructors. There is always a risk when one teacher may adopt technology, while another may completely
reject it. Every teacher must be approached and handled as a unique entity with its unique approach. This
closely aligned with the last teacher factor which is teacher expertise with technology. The reason why lots
of teachers feel hesitant in applying technologies, in the language classroom, is that they feel their expertise
is lower than the expertness of students. Several practitioners do not descend from technology-driven genera-
tions. There is the perception that instructors will lose face ahead of students when they are not competent as
their students. That is called expertise and emotional barriers caused by the exceeding of the student’s tech-
nical expertise, the teacher’s expertness [12].

Summing up, whatever type of e-assessment a teacher prefers, all these technologies can be divided into
two major categories. The first category allows the instructor to do manually any procedures that can be done
in the classroom that should be replaced by available technology. The second category enables instructors to
do entirely new procedures, such as Google Docs for collaborative writing.

Results and Discussion

The informants included in the current study are provided by 15 EFL teachers from Kazakhstan, Geor-

gia, and Turkey. The following questions have been answered by the informants of the study:
1 Has Assessment changed during the pandemic in the Digital classroom?

What digital tools have been used for successful assessment?
How digital tools have helped teachers to succeed in digitally assisted assessment?
What are the pros of using DAA in the EFL classroom?
What are the cons of using DAA in the EFL classroom?
How can digital assist assessment be successfully integrated into the EFL classroom?

The obtained information, corresponding to the response of the question, can be summarized as follows.

The response to Question 1 shows that some educators have acknowledged the gaps in processing as-
sessments in online conditions and the absence of the necessary steps to meet the needs and constraints of
digital learning and correspondingly, assessment, namely, the use of traditional exam materials which are
placed on the official servers of the institutions.

AN AW
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‘We are still assessing students’ learning results in the same way we used to do before the pandemic.
There is a false assumption that we have converted our assessment in accordance with the needs
of digital learning and assessment once we have transferred our exams onto an online platform’.

Another share of respondents claims that modern digital tools provide the same level of interactivity as in the traditional
physical classroom. Therefore, they strongly believe it caused no difference in assessing learners’ outcomes.

‘For me personally, it hasn't. The criteria of assessing foreign language speech activities remain the same,
but the process itself is conducted within the digital learning environment and supported by the specific type
of a digital tool or online instrument convenient for testing the skills the teacher wants to evaluate”.

Question 2 helped to reveal the top common tools for successful assessment in a language classroom
amid the poles. The majority rely on online platforms for interactive assessment of students’ speaking and
listening comprehension skills, particularly Zoom and Moodle platforms. 32 % of language instructors use
Google forms, Kahoot, and Quizlet for designing exam materials. The two-thirds apply Webex,
MindMeister, Google handouts, Padlet, Jamboard, etc. as the instrument for assessing students’ progress in
developing communicative competence in the interactive format and as the platform for evaluating the prod-
ucts of their learning activity (projects, presentations, pieces of written works, etc.).

The summary of the responses to Questions 3 & 4 shows some benefits of using digitally-assisted as-
sessments in the language classroom via virtual classroom:

— Helpful for integrating more fair and objective assessment practices and bases of building trust and

mitigating cheating.

— Timesaving.

— Plagiarism acts are detected with no special efforts.

— Meets the principles of the student-oriented approach in EFL.

— Process is accuracy-based, unbiased, and allows learners and instructors to reflect on the results.

— Easy exam management.

— Automated scoring.

— Improves authenticity and alignment with learning outcomes, helps to clarify marking criteria,
spreads the assessment load for staff and improves student engagement, and promotes deeper learn-
ing.

— Enables to view the percentage of the students’ success.

— Fun and engaging.

— Ensures real-time grading.

Only one response has expressed a negative attitude claiming that:

‘Digital tools used for assessment are overrated in terms of their impact on the effectiveness of assessment’.

Hence, as expected assessment tools are versatile and this is evidently resulting from the inner circle re-
quirements within the surveyed teachers since various platforms were applied by the Higher Educational In-
stitutions in the target countries.

According to the responses to Question 5 and in terms of practical tips for the successful integration of
e-tools in assessing learners’ results, the practitioners believe that they can be used in the different stages in
the class outline. For example, as a minute quiz at the beginning or end of lessons. Another beneficial feature
is that they enhance more traditional methods by the use of blogs and wikis, reading forums for reflective
and creative work assessment. Portfolio assessment is suitable for digital environments, a tool for students’
self-assessment and a tool for formative and summative assessment. Teachers should provide in-time and
quality feedback, making them aware of being autonomous.

Conclusions

Digital assessment is specified by online or offline delivery. Depending on the type of delivery it can be
processed with the employment of computers or the official university servers, where assessment materials
are uploaded. Generally, any technology requires special training and guidance for a successful implementa-
tion. All the stages of digital assessment are interrelated according to the Whitelock et al. framework. There
are plenty of e-assessment technologies in the global practice, but certain types are the most common in the
geographical locations of the current study. The majority of respondents have a positive attitude towards
DAA, claiming that it is more beneficial in online and hybrid learning conditions.
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It must be admitted that there are various digital tools for technology-assisted assessment which con-
tribute to fair and objective evaluation. These technologies improve authenticity and alignment with learning
outcomes, help to clarify marking criteria, remove the assessment load for staff and boost student engage-
ment, promote deeper learning, and simultaneously facilitate learners to achieve desired goals.

Based on the survey results and, in general, observations made by EFL educators and practicing teach-
ers COVID-19 pandemic indeed resulted in an emergency transition to digitally-assisted assessment, which
required taking urgent steps, i.e., revisiting the curricula and proposing necessary changes into them to en-
sure objective and fair assessment in tandem with achieving learning goals set with the courses. Besides this,
we can also mention the fact of less exposure to digitally-assisted assessment among EFL teachers and edu-
cators not being much experienced in using online platforms, applications, or diverse tools, though all in one
also to a certain extent significantly contributed to raising digital literacy skills being forced to use ones and
getting a valuable help for more experienced ‘digital-native’ colleagues. We believe that advantages and
benefits of Digitally-Assisted Assessment will be maintained and integrated into the curriculum and further
developed and adapted to various scenarios, i.e., traditional, synchronous or asynchronous learning environ-
ments.
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3.P. Taxubaena, /1. Kokcan, T. Homumze, O.I'. Yaym

HleTen (arblIMIBbIH) Tijli cadaFbIHAA
M PPJBIK 0aFajayIblH HHTErPALMSChI

YKoraper OimiMHIH skahauablk kepinici 2020 xpuiman 6actan COVID-19 naHAeMUSACHIHBIH TapaiyblHa
GaitnaHbICTHI KYpT o3repai. [Tanaemus xorapsl OKY OpPBIHIAAPBIHBIH (3K00) OapibIK ACHIeHnepiH, OKbITY MEH
Garanay mporeciHae OIyFbUT MUQpIaHabpyra MOKOYyp erTi. OHIaliH OKBITYIBIH apKachlHAA KAIIBIKTHIKTaH
OKBITYFa WIYFBUI KNIy HOTWKECIHIe Taima OoJaThlH OUTIMII KOpFay, aJasKTBIK, IUIaruaT TYpaibl
miKipTanacrapan ayinak 007y MYMKiH eMec. Byt skoFapbl 0Ky OpBIHAAPBIHBIH aKaJIEMISUTBIK KOHE OKIMITIITIK
KBI3METKEPJIEPIHIH CascaTThIH MYKOYpIi e3repicTepiH, Ke3AeHCOK TaKipubOenep MeH XaHa HOpPMAaIaFrbl
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IIBIH/BIKTBI YaKTBUIBI IICLIY YIIIH JKacaraH KyLI-Xirepin kepcereni. JKorapblna aTairaH MoH-kKailapra
cyitere otbipbin, Kaszakcran, Typkus xoHe I'py3ustHbl Koca anFaHia, TYPJ €l4epZiH OKBITYLIBLIAPEl OCHI
eJJiep/ie aFbUILIBIH TUTIH MIeT Tl PeTiHAe OKBITYIBIH HUGPIBIK OaFanayablH HHTETPALUsICHIH OIpIKTipy JKoHE
areIMJIaFBl 3epTTey[e KOpceTy Typassl miemiMm KaOeuimansl. KeliHHEH 3epTreyne CaHABIK CHIHBIITAFEI
Garanay >XyieciHiH Kamail e3repreHi Typasbl jKayall aly VIIiH calajbl cayaJHaMaHBI a3ipieyne KeITereH
aFBUIIIBIH TUTI MYFaTiMICPIMEH, OHBIH IIIIHIE JKEPTUTIKTI JKoHe KkahaHIBIK JEHreimeri mpakTUK
MyFaliMIepAiH IKIpIepiH alry KaXeTTunri KapacTelpsuinbl. COHBIMEH Karap, CoTTI Oaramay YIIiH
KOJIAHBUIATBIH ~ CAHIBIK KYpPaIZapAblH Typli JKkoHe Oyl KypajamapAblH MyFajgimzepre LUQPIbIK
TEXHOJIOTUSHBIH KeMeriMeH Oarajay apKbUIBI JKETICTIKKE JKeTyre Kajal KOMEKTeCKEHI aHThUIFaH.
MakanaHblH MakcaTbl — aFbUIIIBIH TUTIH OKBITY MpoLeciHae UHU(PIbIK Oaranayabl KOJAaHYIbIH
apTHIKIIBUTBIKTAPBI MEH KeMIIimikTepin aHbikTay. COHBIH[A, cayalHaMma HOTIDKEIepi Heri3iHae Hu(PIBIK
Garamayzbl COTTI )Ky3ere achIpyIbIH Y3IIK ToXKipHOenIepiH KepceTyre >KoHEe OJaH api jkaKcapTy OOWBIHIIA
MPaKTHUKAJIBIK YCHIHBICTAp Oepyre apeKeT KacaraH.

Kinm ceso0ep: sxorapel Oinmim Gepy, COVID-19, mudpranabpy, OHIAHH-OKBITY, KaIIBIKTHIKTaH OKBITY,
aFBUIIIBIH TLMTI IIEeTeN Tii peTiHae, THPIbIK Kypaitaap, Oaraay.

D.P. Taxubaena, J[. Kokcan, T. Homuaze, O.I'. Yaym

I/IHTeraIIl/Iﬂ III/l(l)pOBOFO OLICHUBAHHUA B YCJI0BUAX oﬁyqemm aHFHHﬁCKOMy
SI3BIKY KaK HHOCTPAHHOMY

I'moGanpHeli ManamadT BEICIIEro 00pa3zoBaHus pe3ko naMenwics ¢ 2020 roga u3-3a MaHIEMHH, BEI3BAHHON
pacupoctpanenueM COVID-19. ITannemust BoIHYIMIa BBICIINE Y4eOHbIe 3aBefeHHs (By3bl) K AKCTPEHHOM
dpOBHU3AIMY HAa BCEX YPOBHSX, B MPEIOJABAHUN M IIpoIlecce OLeHUBaHUs. biaromaps omnaitH-o0ydeHUIO
HEBO3MOJKHO M30eXaTh IUCKYCCHH O 3allliTe 3HAHWH, MOIIEHHNYECTBE, IUIarnaTe, BOZHUKAIOIINX B PE3yJib-
TaTe 3KCTPEHHOTO Iepexoa Ha JAUCTaHIMOHHOE 00yueHHe. DTO CBHIETENbCTBYET 00 YCHIIUSX, MPEIIPUHHU-
MaeMbIX aKaJeMHUUECKUM M aJMUHHUCTPATHBHBIM IIEPCOHAIIOM BY30B ISl CBOEBPEMEHHOTO PEIICHMUS BBIHYX-
JEHHBIX M3MECHEHUI MONMUTHKH, CIIyJaiHBIX MPAKTUK M PEaTbHOCTH B HOBOM HOpMe. OCHOBBIBAsICH HA yIIO-
MSIHYTBIX BBIIIE OOCTOSATENBCTBAX, MPEMOAABATENN U3 PA3HBIX CTpaH, BKmodas Kasaxcran, Typuuto u I'py-
3MI0, PEMIMIN OOBEAVHHUTHCS M HMPOMIIIOCTPHPOBATH B TEKYIIEM HCCIECIOBAHUM HHTETPALUIO LU(PPOBOTO
OLIEHUBAHUsI C MIPENoJaBaHUEM aHITIMHCKOTO s3bIKa Kak MHOCTPAHHOI'O B 3TUX cTpaHax. Brnocnencreue B uc-
CJIeOBaHNM OblIa PacCMOTPEHa HEOOXOAMMOCTH IOJYYeHUS] MHEHUH Pa3NNYHBIX NperojaBaTeliedl aHTIIHH-
CKOTO KaK MHOCTPAHHOTO SI3bIKA M YUUTEJICH-IIPAKTUKOB Ha MECTHOM U TJI00QILHOM YPOBHE IJIs pa3paboTKH
KaueCTBEHHOT'0 OIpoca C IEJbI0 MOJTYYSHHUs] OTBETOB O TOM, KaK M3MEHMJIaCh CUCTEMa OLIEHKH B IIU(POBOM
kiacce. KpoMe Toro, THI MCIONB3yeMBIX U(PPOBBIX HHCTPYMEHTOB JUISl YCIICIIHOTO OIEHHBAHMSA M TO, KaK
ST UHCTPYMEHTHI IOMOTJIN YUUTENSAM JJOOUTHCS ycIleXa B OIIEHKE C TOMOIIBI0 IM(POBBIX TEXHOIOTHH. B TO
K€ BpPeMsI [IeNTb CTAaThH — BBISIBUTH NPEUMYIIECTBA M HEIOCTATKH HCIIOIb30BAHUS III(POBOTO OI[EHUBAHMUS B
nporecce 00ydeHHs aHTIMIICKOMY sI3bIKy. HakoHemn, Ha OCHOBE pe3yibTaTOB OMpoca, OyAeT MpeAnpHHATA
MOMBITKA TTPOAEMOHCTPHPOBATH JIydIINe MPAKTUKH YCIICITHOW peaan3aluy NU(pPOBOro OIEHUBAHHS U TIpe-
JIOCTaBUTh NMPAKTUYECKUE PEKOMEHALUY 10 AajbHEHIIeMy YIyUIlIeHHIO.

Kniouesvie crosa: Buiciiee obpasoanue, KOBUJI, nndposusanus, onnaitH o0yueHne, AUCTAHITHOHHOE 00Y-
YCHUE, AaHTITUICKUN KaK HHOCTPAHHBIN S3bIK, IIM()POBBIC HHCTPYMEHTBI, OIICHUBAHUE.
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