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Psychological aspects of the teacher's activities within the framework
of personal-oriented training in a technical university

The article is devoted to the issue related to the perception and knowledge of the student's personality by the
teacher within the framework of a person-oriented learning model. The authors consider the structure of ped-
agogical activity including professional psychological and pedagogical knowledge, pedagogical skills, per-
sonal characteristics. Particular attention is paid to the psychological aspects of solving the problems of peda-
gogy associated with interpersonal interaction in the learning process. The authors present an overview of the
psychological components of the teacher's personality, perceptual mechanisms: empathy, reflection, casual at-
tribution. They are a condition for achieving high productivity in student education, which implies an ade-
quate reflection by the teacher and student of each other and the establishment of mutual understanding and
effective interaction on this basis. One of the fundamental factors in the productive implementation of per-
sonal-oriented training was the professional attitude of the teacher, which acquires psychological content and
determines the tactical capabilities of his activities. The authors emphasized that the content and psychology
of the teacher's activities is determined not only by social factors — the place, functions, requirements of so-
ciety, but also by socio-psychological factors — by the expectations of others in relation to the teacher's per-
sonality and activities, his own expectations, attitudes and value constructs in the field of professional activi-
ty, which are the source of his activity. The article presents the results of a study of the professional attitudes
of the teacher on the perception of students. The work was carried out on the basis of the Karaganda State
Technical University named after Abylkas Saginov. The study involved 60 university teachers aged 30-60
years.
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Introduction

In modern society, there is an acute problem of the deployment of transformative activity of the subjec-
tive activity of the individual, its ability to solve strategic tasks of personal growth, ensuring the achievement
of personal and social success. The relevance of the problem of perception and cognition of the student's per-
sonality is due to the introduction of a personality-oriented learning model. In our study, we suggested that
the effectiveness of pedagogical activity is connected with the peculiarities of the psychological (perceptual)
abilities of the teacher in his knowledge of the student's personality, the professional attitude to the percep-
tion of the student.

Modern education is not only a means of satisfying and achieving any external needs and goals that lie
beyond it, but also an end in it. It turns out to be self-valuable and significant in itself, being the most im-
portant motivation factor and regulator of the activities of subjects of educational and professional
spheres [1]. The modern strategy of education is conditioned by the non-recognition of normality and pre-
scription of thinking, and it is here that the personality acts as “a phenomenon of an excess nature, whose
ability to develop a unique individuality is the original value” [2].

This implies a conceptual vision of the personality of the teacher and the student, when they are both
active subjects. Therefore, a strategic approach to the organization of pedagogical activity in a new educa-
tional model opens up opportunities for the development of the personality of both partners — the teacher and
the student. It is focused on the personality, which, as A.N. Leontev notes, “cannot develop within the
framework of consumption, its development necessarily implies a mixture of needs for creation ... it alone
knows no boundaries” and is aimed at creating a cognitive space in which “the attitude towards a person is
adequate to him as a person” [3].
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Currently, the demands of society exacerbate the urgency of the problem of teacher-student interaction,
filling it with new qualitative content, the vector of which is aimed at the process of development and self-
actualization. The leading link in the functional structure of pedagogical activity is the system of positive
relations of participants in the pedagogical process, based on the indisputable acceptance of each other as
values in themselves, implying “intelligence, conscientiousness and self-motivation” [4]. This is due, among
other things, to the active socialization of the teacher's activity, where an important place is also given to the
perceptual side, which presupposes the formation of professional qualities of the teacher as leading in the
perception of the student; consideration of his potential opportunities in the course of development and self-
development; focus on introspection and evaluation of others.

In the course of our research, we relied on N.V. Kuzmina's definition of pedagogical activity, by which
she understands the constant interaction between a teacher who has mastered cultural and historical experi-
ence, meaning, a set of value ideas and a student who masters it [5]. At the same time, an important compo-
nent is reflexive-perceptual abilities, which are considered as a special combination of personal qualities and
properties, psychological characteristics of the individual as a condition for achieving high productivity in
teaching and students, and assume an adequate reflection of the teacher and student of each other, establish-
ing mutual understanding and effective interaction on this basis, as self-organization of educational activity
characterized by increasing internal motivation, independence, activity of the student as its subject; as the
teacher's way of managing independent cognitive activity of students, a means of its logical and psychologi-
cal organization; and its result is a readiness for self-fulfillment in professional activity [6].

The structure of pedagogical activity proposed by A.K. Markova includes the following components: 1)
professional psychological and pedagogical knowledge; 2) professional pedagogical skills; 3) professional
psychological positions and attitudes of the teacher; 4) personal characteristics. In addition, the general
meanings of life, realized and accepted by the teacher, outline his living space, indicating the angle of view
of the personal vision and the picture of the world perceived by him — which forms his professional image
and the organization of pedagogical activity by appropriate methods of influence [7]. The methods of influ-
ence mean, first of all, the methods of education and formation of personality developed in the course of the
development of society, taking into account the accumulated experience and knowledge of its psychological,
socio-cultural, ethnic and other aspects.

Thus, the personal influence of the teacher in the process of solving professional tasks, aimed at the in-
tellectual, motivational, emotional sphere of the student's personality, acquires a psychological content that
determines the tactical possibilities of the teacher's activity. Along with the impact, the factor of perception
and cognition of the student's personality by the teacher in the course of his activity is no less important. It is
precisely with the need for the teacher to know the student's personality that the effectiveness of the teacher's
activity is connected.

As A.A. Rean notes, an important condition for the introduction of humanistic principles in pedagogical
activity is “the formation of a holistic, multifaceted image of the student's personality in the teacher, ensuring
the implementation of an individually oriented approach”, in which the teacher turns into a “social architect”,
creating conditions for their personal development in the process of joint cognitive activity with students [8].

According to B.F. Lomov, the activity of a teacher is built in accordance with the psychological laws of
communication, which the author understands as professional communication between a teacher and a stu-
dent in the educational process, having pedagogical functions and aimed at a favorable psychological cli-
mate, as well as other kinds of optimization of educational activities and interaction between teachers and
students [9].

In continuation of the thought about the psychological content of professional activity, along with peda-
gogical abilities (didactic, expressive), we note the components of perception that determine the psychologi-
cal awareness of the teacher about the position of the student, comprehension of his inner world, awareness
of the characteristic and personal traits of the student.

The mechanisms of perception contribute to the achievement of productive interaction: empathy, causal
attribution, reflection, which allow us to adequately perceive the information coming from the student, not
just rationally accept and interpret, but to form a positive attitude towards him, to construct a cognitive space
in such a way that the result of interpersonal interaction could be the mastery of his norms, values, attitudes.

We consider it necessary to note empathy as emotional acceptance, irrational understanding of the feel-
ings of the other, which is a catalyst for productive ways of interaction in the learning process and the per-
sonal attitude of the teacher, which is realized in the course of his activities.
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An important component of the perceptual side is causal attribution — the interpretation by the subject
of his perception of the causes and motives of other people's behavior, obtained on the basis of direct obser-
vation, analysis of the results of activity [9]. When studying the process of causal attribution, various patterns
were revealed, for example, people most often attribute the reason for success to themselves, and failure to
circumstances. It should be emphasized that casual attribution is directly related to the concept of locus of
control. The locus of control is a priority strategy of pedagogical behavior, presented as one of the most im-
portant characteristics of a person, an indicator of the relationship between himself and the world, when a
person tends to find resources to lead his life either mainly in the external environment or in himself [9].We
believe that the level of subjective control of the teacher is directly related to the concept of personal maturi-
ty of the individual and is expressed in the process of his entry into the conscious image of the student's
world.

As an integral component of the psychological content of pedagogical activity, reflection is considered
as a process of self—knowledge by the teacher of the conscious and accepted general meanings of his life and
the value position of the student, acts as an indicator of his attitude to the perception of the student. It is re-
flection that determines the foresight of pedagogical interaction and, if necessary, its correction. So,
A.A. Bizyaev understands pedagogical reflection as a psychological phenomenon embodied in the ability of
a teacher to “enter into an active research position in relation to his activity and to himself as its subject” in
order to analyze, realize and evaluate its productivity for the disclosure of the student's personality [10].

Reflection is considered by many authors as a universal way of building relationships in the activity of a
teacher, which triggers the process of reflection, which determines value selectivity and directs the teacher
either to preserve his activity within a given framework, or involves a transition to creative activity, the
measure of which is the severity of neoplasms — new meanings, goals and attitudes. Consequently, a teacher
who is able to reflect is a thinking, analyzing, studying professional, an “eternal student of his profession”
with an ineradicable desire for self-actualization and self-expression [11].

Thus, the personal influence of the teacher in the process of solving professional tasks, aimed at the in-
tellectual, motivational, emotional sphere of the student's personality, acquires a psychological content that
determines the tactical possibilities of the teacher's activity. Along with the impact, the factor of perception
and cognition of the student's personality by the teacher in the course of his activity is no less important. It is
precisely with the need for the teacher to know the student's personality that the effectiveness of the teacher's
activity is connected.

As A.A. Rean notes, an important condition for the introduction of humanistic principles in pedagogical
activity is “the formation of a holistic, multifaceted image of the student's personality in the teacher, ensuring
the implementation of an individually oriented approach”, in which the teacher turns into a “social architect”,
creating conditions for their personal development in the process of joint cognitive activity with students [8].

According to B.F. Lomov, the activity of a teacher is built in accordance with the psychological laws of
communication, which the author understands as professional communication between a teacher and a stu-
dent in the educational process, having pedagogical functions and aimed at a favorable psychological cli-
mate, as well as other kinds of optimization of educational activities and interaction between teachers and
students [7].

In continuation of the thought about the psychological content of professional activity, along with peda-
gogical abilities (didactic, expressive), we note the components of perception that determine the psychologi-
cal awareness of the teacher about the position of the student, comprehension of his inner world, awareness
of the characteristic and personal traits of the student.

The mechanisms of perception contribute to the achievement of productive interaction: empathy, causal
attribution, reflection, which allow us to adequately perceive the information coming from the student, not
just rationally accept and interpret, but to form a positive attitude towards him, to construct a cognitive space
in such a way that the result of interpersonal interaction could be the mastery of his norms, values, attitudes.

We consider it necessary to note empathy as emotional acceptance, irrational understanding of the feel-
ings of the other, which is a catalyst for productive ways of interaction in the learning process and the per-
sonal attitude of the teacher, which is realized in the course of his activities.

An important component of the perceptual side is causal attribution — the interpretation by the subject
of his perception of the causes and motives of other people's behavior, obtained on the basis of direct obser-
vation, analysis of the results of activity [9]. When studying the process of causal attribution, various patterns
were revealed, for example, people most often attribute the reason for success to themselves, and failure to
circumstances. It should be emphasized that casual attribution is directly related to the concept of locus of
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control. The locus of control is a priority strategy of pedagogical behavior, presented as one of the most im-
portant characteristics of a person, an indicator of the relationship between himself and the world, when a
person tends to find resources to lead his life either mainly in the external environment or in himself [9].We
believe that the level of subjective control of the teacher is directly related to the concept of personal maturi-
ty of the individual and is expressed in the process of his entry into the conscious image of the student's
world.

As an integral component of the psychological content of pedagogical activity, reflection is considered
as a process of self-knowledge by the teacher of the conscious and accepted general meanings of his life and
the value position of the student, acts as an indicator of his attitude to the perception of the student. It is re-
flection that determines the foresight of pedagogical interaction and, if necessary, its correction. So,
A.A. Biziaev understands pedagogical reflection as a psychological phenomenon embodied in the ability of a
teacher to “enter into an active research position in relation to his activity and to himself as its subject” in
order to analyze, realize and evaluate its productivity for the disclosure of the student's personality [10].

Reflection is considered by many authors as a universal way of building relationships in the activity of a
teacher, which triggers the process of reflection, which determines value selectivity and directs the teacher
either to preserve his activity within a given framework, or involves a transition to creative activity, the
measure of which is the severity of neoplasms — new meanings, goals and attitudes. Consequently, a teacher
who is able to reflect is a thinking, analyzing, studying professional, an “eternal student of his profession”
with an ineradicable desire for self-actualization and self-expression [11].

Thus, the perceptual aspects in the activity of the teacher are the basis of its development, during which
it is possible to transform the attitude to the perception of the student — accepting him as a valuable person.
In this regard, the teacher's system of attitudes is extremely important, the essence of which, we believe, is
important to determine. An excursion into history shows that the definition of an attitude as a mental state
located on the border of consciousness and the unconscious was mentioned in the works of representatives of
the Wiirzburg school. The development of this issue continues in the works of G. Allport. The author de-
scribes the installation as a state of mental and nervous readiness, which is created in the process of accumu-
lating experience, influences a person's activity and gives direction to his behavior. Further, M. Smith, study-
ing this problem, presents the installation as “a tendency to feel, think and behave in a certain way in relation
to people, organizations, objects and symbols”. In our opinion, the definition of the installation given in the
works of D.N. deserves special attention. Uznadze, according to which, the installation is: “a hierarchy of
levels regulating human behavior”, which ensures the direction of activity, being its stabilizer. The activity
of a teacher presupposes the presence of specific qualities and abilities of a person that contribute to its suc-
cessful implementation, and the connecting link in the chain of personality properties is an attitude indicating
the readiness of a person to work in these conditions [11].

We are interested in the position of O.M. Krasnoriadtseva that “the connection of emotions reflecting
the meaning and value of phenomena included in the professional image of the world with professional atti-
tudes that provide specific ways to implement them into a single “emotional-installation complex” acts as the
main link in the regulation of thinking and activity of the teacher”. We proceed from the position that “atti-
tudes do not exist in isolation from professional image of the world — they consolidate the professional ex-
perience of the teacher” [12], therefore it should be noted that the degree of expression of the teacher's atti-
tude to the way of perception presupposes the existence of a classification of types of professional interac-
tion. Thus, on the basis of an experimental study by M.G. Bobkova, five types of professional attitudes of a
teacher to an empathic way of interaction are identified: an active-positive professional attitude to an em-
pathic way of interaction (aimed at establishing trusting relationships); functional professional attitude to the
empathic way of interaction (focused on the selectivity of relationships); neutral-indifferent professional atti-
tude to the empathic way of interaction (aimed at establishing official relations); situational professional atti-
tude to the empathic way of interaction (focused on the variability of relationships); covert-negative profes-
sional attitude to the empathic way of interaction (focused on formal relationships) [11].

In the traditional approach to teaching, a functional attitude prevailed, assuming the authoritarian nature
of the teacher's activity, while the model of a personality-oriented approach assumes the development of an
active-positive attitude of the teacher, ensuring the formation of sources of self-development, self-creation
among students.

Thus, the perceptual abilities of a teacher, as components of the psychological content of a personality,
are the main criterion for increasing the effectiveness of his activity, in which there is a possibility of trans-
forming the attitude to the perception of a student — recognizing him as a person valuable in itself.
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In our study, the professional attitude is interpreted as a central mechanism for the development of atti-
tudes to pedagogical activity, which directly arises in the process of professional formation of a university
teacher and is characterized by psychological components: reflection, professionally significant and personal
qualities, the ability to predict a successful result, emotional acceptance of one's professional activity.

Experimental

The work used a combination of theoretical and empirical methods, theoretical analysis of psychologi-
cal literature, observation.

The authors uses the following methods of studying the psychological aspects of pedagogical activity:
theoretical, experimental method; modeling, forecasting, correlation method, which makes it possible to
identify the connection between the characteristics of the interaction of the subject in the learning process; as
well as empirical methods of pedagogical research (observation of students during educational activities,
conversation, analysis of the results of the survey of subjects, generalization of pedagogical experience).

The material for the article was the results of a study conducted on the basis of the Karaganda Technical
University.

Results and Discussion

To confirm the theoretical positions, we conducted a study. The work was carried out on the basis of the
Abylkas Saginov Karaganda Technical University. The study involved 60 university teachers, aged 30-
60 years. The following methods were used to study professional attitudes: Adapted methodology of F. Fid-
ler (modified by I.P. Volkov, N.Y. Khryashcheva, A.Y. Shalyto) to determine the professional attitude of the
teacher on the perception of students. The methodology allows to identify the types of professional attitudes
of the teacher on the perception of students; “Emotional response scale” by A. Mehrabian and N. Epstein.
The method allows to identify the emotional component of empathy among teachers who participated in the
study; The method of analyzing verbal (speech) interaction in the classroom, proposed by N. Flanders in the
version of A.A. Rean. This technique allows us to identify the relationship of empathy with the categories of
verbal interaction.

Adapted methodology of F. Fiedler (modified by I.P. Volkov, N.Y. Khryashcheva, A.Y. Shalyto), ac-
cording to the definition of the teacher's professional attitude to the perception of students, allowed to identi-
fy 5 types of professional attitudes to perception: 49% of teachers have an active-positive functional type of
attitude; 25% of teachers have a neutral-indifferent type of attitude; 17% situational; 17% of teachers are se-
cretly negative. The results of the second method, the “Emotional Response Scale” by A. Mehrabian and
N. Epstein, revealed the emotional component of empathy in teachers who participated in the study. The ob-
jects of empathy were social situations and social objects that the subject could empathize with in everyday
life. According to the results of the study: a very high level of empathy was found in 52% of teachers; a high
level of empathy in 23.5% of teachers; 24.5% of teachers have a normal level of empathy; 2.5% have a very
low level of empathy. Using the third method of analyzing verbal (speech) interaction in the classroom, pro-
posed by N. Flanders in A.A. Rean's version, the following indicators were identified: significant differences
in the severity of indicators of the manifestation of categories of verbal interaction in different types of pro-
fessional attitudes to the empathic way of interaction were found. So, for example, teachers who have an ac-
tive positive professional attitude to an empathic way of interaction, show kindness in the classroom, using
praise and encouragement (25%). It is the positive attitude of the teacher and benevolence that stimulates the
activity of students in the lesson: replicas from the seats, comments on the reasoning of other students (14%)
indicate the possibility of freely expressing their own opinions without special instructions from the teacher.
The teacher's acceptance of ideas coming from students (56.5%) creates conditions for cooperation and inter-
action not only with the teacher and students, but also between the students themselves. Elements of coop-
eration are viewed in the category “student's response to a friend” (22%). The use of these categories of ver-
bal interaction turned out to be possible only under the condition of empathy (49%) on the part of a teacher
with an active-positive professional attitude to an empathic way of interaction.

Our study also showed that the personal potential of a teacher has a three-component psychological
structure. The semantic potential is meaningfully characterized by the semantic structure of the personality of
a developing type teacher with a high degree of appropriation of the humanistic and spiritual semantic levels
and a minimal representation of the lower semantic levels. This component determines the meaning and mo-
tives of pedagogical activity, pedagogical attitudes, influences the choice of means and styles of pedagogical
communication. The potential for freedom includes attitudes towards inclusion and risk taking, tolerance for

18 BecTHuk KaparanguHckoro yHuBepcuTeTa



Psychological aspects of-...

uncertainty, creativity, and orientation to the present. Responsibility potential includes control attitude, locus
of control, reliance on positive past experience, purposefulness, perseverance, action orientation, autono-
mous locus of causality, meaningfulness of life. The potential of freedom and the potential of responsibility
are responsible for the effective self-regulation of pedagogical activity. In the course of empirical research, it
was proved that the personal potential of a teacher is a factor in the development of the dialogic orientation
of pedagogical communication. It is influenced by the following parameters of the teacher's personal poten-
tial: focus on humanistic and spiritual values, reliance on internal criteria in situations of choice, tolerance
for uncertainty, resilience, and the ability to create life.

Conclusions

In the context of our reflection on the psychological components of pedagogical activity, we can fix the
following conclusions:

1. At present the demands of society exacerbate the relevance of the problem of interaction between a
teacher and a student, filling it with new qualitative content, the vector of which is aimed at the development
process and self-actualization. The leading link in the functional structure of pedagogical activity is the sys-
tem of positive relations between the participants in the pedagogical process, based on the undeniable ac-
ceptance of each other as values in themselves.

2. The content and psychology of the teacher's activity is determined by social factors — the place,
functions, requirements of society and socio-psychological factors — the expectations of others in relation to
the personality and activities of the teacher, his own expectations, attitudes and value constructs in the field
of professional activity, which are the source of his activity.

3. The teacher's perceptual abilities are the main criterion for increasing the effectiveness of his activi-
ty, in which there is a possibility of transforming the attitude towards the student's perception — recognizing
him as a person, valuable in itself.

4. A teacher with a high degree of formation of a perceptual attitude to the perception of a student, in-
cluded in the system of pedagogical communication, is able to penetrate the student's inner world, to recog-
nize his subjectivity.

5. The success of pedagogical activity in the implementation of a student-centered approach to learning
is due to the development of the teacher's personality: the level of psychological knowledge, positions, atti-
tudes, the ability to rise to the level of creative self-creation and the conviction that the meaning and value of
his work lies in the formation of sources of self-development, self-creation at students.

Thus, we can state that the psychological aspects of pedagogical activity act as a determinant of the
successful implementation of a student-centered approach in education, which can be revealed to students as
a person-forming type of interaction.
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TexXHUKANBIK KOFAPbI OKY OPbIHIAPBIH/IA TYJIFaFa 0aFIapJaHFaH OKbITY/IbI
icKe acbIpy meHOepiHgeri meaaror Kbi3MeTiHIH MCUXO0JOTHAJIBIK ACTEKTIepi

Makana OKbITYIIBIHBIH TYJIFaFa OargapiiaHFaH OKBITY MOJENI IIeHOEepIHAE CTYACHTTIH TYJIFAChIH KaObLiaa-
YbIHA JKOHE TaHybIHA OailIaHBICTHI Maceliere apHaiFaH. ABTOpIap KOCiOHM MCUXOJIOTHSUIBIK JKOHE ITearoriKa-
JBIK OLTIMAEPIH, MeAarOTUKANBIK ICKEPIIKTEPiH, TYIFAIBIK €PEKIICTIKTEPiH KAMTUTHIH MeIaroruKajbIK KbI3-
METTiH KYPBUIBIMBIH KapacTbipaasl. OKBITY IPOLECIHIIET] TYJIFaapaiblK e3apa ic-KUMBUIMEH OaliTaHBICTHI T1e-
Jaroruka npoOJieMaslapblH ISy IiH IICUXOJIOTHSIIBIK acleKTiiepiHe epekie Ha3ap ayxapbsuiraH. COHbIMEH
KaTap HeIaror TYJFAChIHBIH IICHXOJIOTHSUIBIK Kypamuaac OeJKTepiHe, IMepLerniys TeTiKTepiHe, SMIaTusFa,
peduiekcusFa, Ka3yanabl aTpUOYIHsAFa MIONY JKacaliFaH. PedeKCHBTI-EpIEnTUBTI KabileTTep — JKeKe
aJlaMHBIH JKeKe KaOieTTepi MeH KacHeTTepiHiH, ICHXOJIOTHSUIBIK ePeKIIeIIKTepiHiH epekie yinecimi. Omap
OKBITYIIIBI MEH CTYACHTTIH Oip-OipiH aleKBaTThl TYPAE KOPCETYiH OHE OCHI HETi3/le ©3apa TYCIHICTIK IeH TH-
iMIi e3apa iC-KMMbLI OPHATYIbl KO3JICHTIH CTYACHTTEPI OKBITYJa JKOFapbl OHIMIUTIKKE KOJ JKEeTKi3yIiH
mapThl 0OJIBIN caHanaabl. TysiFara OaFbITTaIFAH OKBITYIBI HOTHIKEII JKY3€ere achIpyAbIH HETi3ri (hakTopaapbi-
HBIH Oipi — IMCUXOJOTHSJIBIK Ma3MYHFa M€ KOHE OHBIH KBI3METiHIH TaKTHKAJIBIK MYMKIHIIKTEpiH aHBIKTaH-
TBIH OKBITYLIBIHBIH KaCiOM Ke3Kapachkl. ABTOpJap Iearor KbI3METiHIH Ma3MyHBI MEH IICHXOJIOTHSCH TEK
neyMeTTik akTopnapMeH (KOFamMIarbl OpHBI, (YHKIMSIAPhl, TaJanTapbl) FaHa eMec, COHBIMEH Katap aJey-
METTIK-TICUXOJIOTHSUIBIK (OacKamap/IblH OKBITYIIBIHBIH JKeKe OachblHA j>KOHE KbI3METiHe KaTBICTBI KYTYyJepi,
©3iHIH KYTYJIepi, Ko3KapacTaphl dOHE OHBIH OCIICCHIUTITIHIH KaifHap Ke31 OOJbIN TaObUIATHIH KOCIOH KBI3MET
caJachlHIAFbl KYHIBUIBIK KYPBUIBIMIAPHI) (haKTOpIapMeH ¢ aHBIKTANATHIHBIH aTal eTKeH. Makanaia OKbI-
TYIIBIHBIH CTYASHTTEPAl KaObUImayaarsl KOCiOM Ke3Kapachl Typalbl 3epTTey HOTWXKenepi kentipinren. XKy-
MbIC OO0inKac CaFbIHOB aThIHAAFBI KaparaHIbl TEXHHKAIBIK YHHBEPCUTETIHIH 0a3zachlHIa Kyprizinmi. 3ept-
teyre 30-60 >kac apaJbIFBIHAAFEI )KOFApBI OKY OPHBIHBIH 60 OKBITYIIBICH KATHICTHI.

Kinm ce3dep: nenarordkaiblK KbI3MET, NCHUXOJOTHUIBIK (akropiap, TYJIFa, e3apa ic-KHUMbLI, KaObuiaay,
aHBIKTAY, KYHIBUIBIK Oaraapiiap, yoKaeMe.

C.A. Banosa, JI.b. Tneym6etoBa, H.B. Jlokyuaea, C.1O. Tropuna

IlIcuxoaoruuyeckue acneKThbI ACATCIIBHOCTH II€Iarora B paMKax peajimdanuu

JIMIHOCTHO-OPHUECHTHUPOBAHHOI'0 OﬁyquI/Iﬂ B TEXHUYICCKOM BY3¢€

CTaTbsl MOCBAIICHA BOIPOCY, CBA3aHHOMY C BOCIPHATHEM M TO3HaHHEM JIMYHOCTH CTYICHTa MpernojaBaTe-
JIeM B paMKax JITYHOCTHO-OPHEHTHPOBAHHONH MOJenu 00ydeHHs. ABTOPBI pACCMOTPENN CTPYKTYpY IIeiaro-
TMYECKON JIeATENbHOCTH, BKIIOYAOIIYI0 MPO(ECCHOHANBHBIC NICUXOJIOTHYECKUE U MEeAarornyeckue 3HaHHMS,
HEJarornueckie yMeHHs, ITYHOCTHbIe 0coO0eHHOCcTH. Oco00e BHUMAaHUE Y/EIEHO NCHXOJIOTHYECKUM acIeK-
TaM pEIIeHHUs MPOOJIeM IMearoruky, CBSI3aHHBIX ¢ MEXJIMYHOCTHBIM B3aMMOJEIHCTBHEM B mpolecce o0yde-
Hus. Kpome Toro, mpezacTtasieH 0030p MCHXOJOTHYECKAX COCTABIIIOLIMX JIMYHOCTH IEIarora, MeXaHH3MOB
MepLeNUn: SMIaThH, pedieKkcuu, KazyanbHol aTpuOyunu. OTMEYeHO, 4To pedIIeKCHBHO-TIepIENTHBHbIC
CIOCOOHOCTH — 3TO 0C000€ COYETaHHE JTMYHOCTHBIX Ka4eCTB M CBOMCTB, NCUXONOTHYECKUX OCOOCHHOCTEH
mrgHOCTH. OHU SBISIOTCS YCIIOBHEM JOCTHKEHHS BEICOKOW MPOJYKTHBHOCTH B OOYYCHUH CTYAEHTOB, IIPE-
HOJIAraloIMM aIeKBATHOE OTPaKEHUE MEIaroroM M CTYCHTOM APYT Jpyra ¥ YCTaHOBJICHHE Ha 3TOif OCHOBE
B3aMMOIIOHIMAHUS U 3(QEKTUBHOrO B3anMozeHcTBus. OXHIM U3 OCHOBONOJIAralomuX (akTOpPOB MPOIYK-
THUBHOT'O OCYIIECTBICHUS JINYHOCTHO-OPUEHTHPOBAHHOTO O0ydeHHs1 OblIa OTMedYeHa MpoQecCHOHAbHA
YCTaHOBKa IeJlarora, NpHOOPeTAaroNIas NCUXOJIOTHYECKOe COJEePKaHuE U ONMpENeNAIoNas TaKTHUECKHEe BO3-
MO>KHOCTH €T0 JIeTeIbHOCTH. ABTOPHI MOUEPKHYIIH, YTO COJCPIKAHUE U NICUXOJIOT U IeITeIbHOCTH TIeAaro-
ra onpeJessIUCh He TOJBKO COLHaNbHBIMU (akTopamu (MecToM, QYHKIHAMHU, TpeGOBAHUAMHU OOIIECTBA), HO

BecTHuk KaparaHauHckoro yHnBepcuTeTa
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U COLIUAIBHO-IICHXOJIOTNYECKUME (OKHAAHUSIMHI OKPYIKAOIIHX I10 OTHOIICHUIO K JINYHOCTU M ASATEIbHOCTH
Hearora, ero COOCTBEHHbIMH OXHAAHUAMH, YCTAHOBKAMH U LIEHHOCTHBIMHM KOHCTPYKTaMu B cepe npodec-
CHOHAIBHO ESATENbHOCTH, KOTOPBIC SBISIOTCS NICTOYHUKAMH €ro aKTUBHOCTH). B cTaThe mpeacTaBieHsl pe-
3yJIBTAThl HCCIIEOBAHUS IPOGECCHOHAIBHEIX YCTAHOBOK IperojaBaTessi Ha BOCIIPHATHE CTyIeHTOB. PaGora
npoBoMIIach Ha Oaze KaparaHamHCKOro TEXHHYECKOTO yHUBepcuTeTa nMeHH AObuikaca CarmHoBa. B mc-
clleIoBaHUU NIpUHAIN ydacTue 60 mpenogasareneif By3a B Bo3pacte oT 30 mo 60 set.

Knrouegvlie cnosa: neaarorndeckas neaTeiIbHOCTb, IICUXOJIOTMYCCKUC (I)aKTopBI, JIMYHOCTBD, B3aPIMOL[eI>iCTBPIe,
BOCHIPUATHUE, YCTAHOBKA, IEHHOCTHBIC OPUEHTALIUH, MOTUBALIHA.
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