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Lexical semantic modeling as a means of effective vocabulary
acquisition and expansion

English vocabulary is a challenging task for school students, so EFL teachers’ main aims is to find effective
ways for faster and better vocabulary acquisition. This study implements using lexical semantic models based
on semantic fields as an alternative strategy of teaching foreign vocabulary for vocabulary mastery and ex-
pansion in a structured way. The present study aims to investigate the effect of lexical semantic modeling on
students’ foreign vocabulary acquisition and vocabulary expansion. The research design of this study is based
on experimental teaching, modeling, observation, and post experimental testing. Thirty-three university stu-
dents participated in this study. During the treatment students in experimental group learnt new words in par-
adigmatic and syntagmatic relationship by means semantic modeling, while students in the control group used
the wordlists strategy. The research results has shown that learning words through lexical semantic modeling
is more beneficial for EFL students comparing to wordlist strategy, as it facilitates better memorization and
vocabulary retention, significantly enriches learners’ vocabulary through synonyms and antonyms, improves
understanding of word relationship and correct word usage and collocations in different contexts and enlarges
learner’s active vocabulary. The study results have shown that lexical semantic models has a positive effect
on vocabulary acquisition and expansion when it is implemented together with lexical semantic exercises, and
students practice new vocabulary using various types of lexical semantic exercises.

Keywords: lexical semantic field, modeling, experiment, vocabulary acquisition, vocabulary expansion, para-
digmatic, syntagmatic, lexical skills, lexical competence.

Introduction

Methodology of teaching foreign languages has been paying great attention to the lexical component of
the linguistic competence for the last decade, which is explained by the change of the attitude to the nature of
language and the role of lexical units in it. Currently, linguists mainly focus on the semantic and pragmatic
aspects in the study of lexical units, since they allow learners to most accurately represent the relationship of
language elements and their functioning in various types of learners’ speech activity. Today forming a for-
eign language communicative competence is viewed as the strategic goal of teaching foreign languages. In
order to meet modern requirements set to school graduates they should be able to use the foreign language to
effectively solve communicative problems in different fields of human activity. Thus, EFL lessons aim at
forming students’ linguistic competence which includes forming a lexical competence gained by effective
vocabulary acquisition.
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In Kazakhstan English is learnt as a third language (foreign language) and the mastery of the English
vocabulary and gaining communicative skills are viewed as key skills which leads to more opportunities in
the field of education, science, technology and tourism. Today, modern Kazakhstani secondary and high
school educational system face a gap between the requirements for learning a foreign language and the
methods used at schools. Acquiring foreign language vocabulary is one of the biggest challenges that EFL
learners face at every lesson. Therefore, EFL teachers testing different approaches, techniques, methods and
strategies in teaching vocabulary, to identify their effect on learners’ word mastery and lexical skills. Ac-
cording to Stahl (2005) word proficiency is the most important prerequisite for speaking, but in reproductive
types of speech activity, knowing only the meaning of a word is not enough; it is also important how words
are connected and collocate with each other.

Currently many EFL teachers highlight the importance of solving the challenges in foreign language
vocabulary mastery and developing lexical competence. To such challenges we relate correct word use, clas-
sifying lexical units based on the principle from simple to the most difficult for effective word mastery, de-
veloping students’ passive vocabulary, enriching students vocabulary, teaching vocabulary mastery strategies
for communicative use, elaborate and create a set of exercises aiming at foreign language mastery. In this
regard, the effective presentation of lexical unit leads to effective acquisition, and enable to make the learn-
ing process engaging and motivating. The aim of this research is to identify the effect of using lexical seman-
tic models on English vocabulary acquisition and learning outcomes, whether it helps students to expand
their vocabulary. The relevance of the present study can be explained by the fact that identifying the impact
of lexical-semantic models may aid in English vocabulary acquisition and vocabulary enlargement of the
university students to meet the curriculum requirements and standards.

R. Nordquist [1; 15] defines a semantic field is as a set of words (or lexemes) which are related in mean-
ing. Semantic field is also known as a word field, lexical field, field of meaning, and semantic system. I. In-
driarti [2] states that the semantic mapping strategy is used for representing word concepts graphically. This
strategy enables the students to create a map of word which consists of a diagram displaying a single word or
phrase, placed in the center as topic and other associated words are added in the form of branches. It pro-
motes students deeper understanding of conceptual knowledge by displaying words into categories to show
how they are related to each other. E.V. Varlamova et al. [3; 183] also conducted a similar research to identi-
fy the effect of lexical semantic fields in teaching foreign vocabulary among university students concludes
that a semantic field performs a great number of semantic ties and abounds less in the number of their mem-
bers systemized groups — lexical semantic groups.

M. Saeidi & S. Atmani [4; 52] have examined the effect of semantic mapping on learning vocabulary as
a pre-reading activity. The experimental group received semantic mapping in the pre-reading stage, but the
control group did not receive this treatment. The results of the study indicated that the experimental group
outperformed the control group in vocabulary learning.

Experimental

The present research employs methods of experimental teaching, modeling, observation, post experi-
mental testing and qualitative and quantitative analysis of data. In this study we have used “true” experi-
mental design, namely the pre-test—post-test control and experimental group design. Before starting treat-
ment and an experimental and control groups individually completed pretest. The purpose of the pretest was
to determine students’ prior lexical knowledge, if they can recognize and understand the meaning of the giv-
en words. The words were chosen from ESL textbook and curriculum to assure they had not already been
taught particular words. The pretest was administered one week before the experimental study started. The
present study uses modeling as research methods in applied linguistics. Mostly the term “model” is defined
as a type, sample (language pattern) of any text units (words, sentences); symbols, schemas for describing
language objects (the schema of the component model in the syntax) (Fig. 1).
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Figure 1. The structure of lexical semantic model based on semantic field

The present study was conducted among the 1st year students enrolled at the Pedagogical Institute at
Sh. Ualikhanov Kokshetau State University. 33 students studying English as a Major participated in this
study. They were pre-intermediate level Kazakh learners of English. Their proficiency level was determined
by a placement test implemented at the beginning of the semester and they were placed into one group which
is defined as a homogeneous group in this study. The lessons were conducted according to the educational
program and language skills and competencies reflected in the curriculum designed for specialty “Foreign
language: two foreign languages (English and German)”. The data of the study were collected by their EFL
teacher as their pre-test and post-test results. Sixty-six test results were used as the instrument of the study to
obtain real language from the participants. Vocabulary was presented in the models, so it was straightforward
for student to use it as an aid (Fig. 2).
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Figure 2. Lexico-semantic module on the topic “Crime and punishment” (complied by the author)
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Results and Discussions

Before the experiment started all thirty-three participants volunteered to participate in this research and
gave their consent. The post-test was paper-based and assessed learning of the same words each group was
exposed to in the study. Also the results of the summative assessment of the unit were analyzed to explore
the effect of lexical semantic models on general vocabulary acquisition and learning outcomes. After the ex-
periment the post-tests were administrated to explore if any significant changes occurred in learning vocabu-
lary between the two groups.

The study used a two-group pre-test, post-test design, and summative assessment test results. The ex-
perimental teaching was conducted to test and identify the effect of implementing lexical semantic models
based on semantic fields in the English language vocabulary acquisition. During one term which included 16
English language classes, experimental teaching using lexical semantic models was conducted in the experi-
mental group and control group was educated traditionally using wordlist in presenting and practicing for-
eign vocabulary. When using this strategy a teacher directly demonstrates the target words to the students,
then ask them to read and memorize the vocabulary items. This strategy is beneficial for the students to re-
member new words but in a short time, but fails to master the target vocabulary better.

Teaching materials and content in both groups were created and implemented strictly according to the
State Educational Curriculum and supplementary material for extensive reading “Beyond this place” by
A.J. Cronin. A rigorous analysis of the study texts has been done to select vocabulary and semantic fields for
lexical semantic models which could also include books for extensive reading and sources which were used
as supplementary materials. These fields were semantically analyzed and were presented to the learners in
schemes and models in the experimental group. Students in the experimental group studied new foreign vo-
cabulary through lexical semantic models and practices the usage of new vocabulary using lexical semantic
exercises, whereas a control group used wordlist strategy. The participants of the control group were not
provided with lexical semantic models and did not learn the words in clusters, but learnt words through
translations into L1.

Vocabulary learning in a control group.

Teaching vocabulary in a control group had five stages and new vocabulary was presented to the learn-
ers in the following way:

Stage 1. Presenting a list of lexical units on the board.

Stage 2. Providing with the definition and translation into L1.

Stage 3. Work with the text. Students read the text, underline new words and study the meaning of the word
in the context.

Stage 4. Students translate the text using new words.

Stage 5. Lexical exercises for practicing new vocabulary.

In a control group students also practiced new vocabulary using the following lexical exercises:
Define the odd word in the list.

Complete the gaps with the suitable words.

Correct the mistakes in these definitions.

Read the following text and choose the correct alternative in each pair.

Match the words and definitions.

Choose the words relating to the topic.

Complete the sentence using the given words.

Underline the odd word and explain your choice.

Look at the picture and describe it using active vocabulary of the lesson.

10. Make up a dialog using the thematic vocabulary of the lesson.

11. Make up a story using new vocabulary and retell it to your partner.

12. Read the story and role-play with your partner.

Vocabulary learning in the experimental group.

The experimental group was presented with 10 words every session. While being presented new lexical
semantic models students were asked to remember synonyms, antonyms or collocations related to a new
word to activate their prior knowledge. In the first session the teacher drawing a model showed the learners
how the words relate, and later in subsequent sessions students could draw the models themselves and cluster
related words.

New vocabulary based on lexical semantic modeling was implemented in the following way:
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Stage 1. Presenting the core lexical unit (core lexical unit or concept) in the centre of the board.

Stage 2. Brainstorming. Asking students to think about keywords and ideas which are interrelated to the con-
cept. Brainstorming enables the students to use their background or prior knowledge and experiences relying
on schema theory, which is necessary for connecting known and unknown concepts and lexical units.

Stage 3. Grouping or clustering. Collaboratively with students teacher groups new vocabulary giving head-
ings and labeling them;

Stage 4. Providing with the definition of the main keyword in English, and students may offer their own ex-
planations and definitions.

Stage 5. Based on the study text or dictionary the lexical semantic model is completed with several topic-
related synonyms and antonyms;

Stage 6. Presenting and grouping nouns, adjectives, verbs and other parts of speech accordingly related to the
core lexical unit. A teacher may expand this chart into several subtopics according to the context;

Stage 7. Presenting phrases, idioms and collocations related to the main keyword.

Stage 8. Work with the text. Finding and discussing how words, word combinations, idioms and collocations
are used in the sentences and text.

Stage 9. Drill exercises for new vocabulary acquisition, and better comprehending semantic relationship and
the usage of antonyms, synonyms and collocations.

Stage 10. Speech exercises. Composing sentences, monologs, dialogs, essays using topic-related vocabulary.

While introducing topic-related vocabulary through lexical semantic models EFL teacher used drill and
speech exercises. Using drill and speech exercises we aimed to master the vocabulary proficiency of the stu-
dents and teach them to recognize the form and meaning of words.

Drill exercises:

Define the odd word in the list.

Group the words according to the topic/semantic fields.

Find the synonyms and (or) antonyms to the underlined words in the text
Read the text and find the synonyms and antonyms to the given words
Complete semantic chain of the given word.

Replace the following words with synonyms and antonyms

Complete the gaps with the suitable words.

Correct the mistakes in these definitions.

Read the following text and choose the correct alternative in each pair.

10. Match the words and definitions.

11. Choose the words relating to the topic.

12. Collocate the following words

13. Complete the sentence using the given words.

14. Match the antonyms of the given words.

15. Find new vocabulary in the crossword.

16. Underline the odd word and explain your choice.

17.Find the equivalents of the phraseological units in the Kazakh language.

18.Make up as many words as possible using the given word.

19.Make up possible idioms using the given word.

20.Make up correct word combinations using the given word.

21.Complete the text with suitable words and collocations.

22. Group the words according to the part of speech principle.

23. Find antonyms, synonyms to the given words.

Speech exercises:

1. Look at the picture and describe it using active vocabulary of the lesson.

2. Make up a dialog using the thematic vocabulary of the lesson.

3. Make up a story using new vocabulary and retell it to your partner.

4. Read the story and role-play with your partner.

Pre-Test Findings. At the beginning of the study the pre-test was held in both groups. It had a purpose
to identify the early condition of the students’ vocabulary acquisition before starting an experiment. Vocabu-
lary knowledge was used as the pre-test. This test consisted of 50 vocabulary items. Each item included one
English word which was selected from the learners’ course book. The participants were asked to write the
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Kazakh equivalent of the words. The average time to take this test was about 20 minutes. The result of pre-
test in experimental and control group could be seen in the following diagram (Fig. 3).

The analysis of the pre-test taken before experimental teaching has started demonstrates that both
groups: experimental and control group has approximately the same percentage of correct answers (control
group gained 18% of correct answers, whereas experimental group gained 16 % of correct answers). So, we
concluded that two groups had equal level vocabulary mastery before starting the experiment. This results
indicate that majority of students are not familiar with the words presented in the vocabulary knowledge test
which served as a pre-test in our research (Fig. 3).

100
80
60
40
20

0 -

B Experimental Group

16 18 H Control Group

Correct answers Wrong answers

Figure 3. Analysis of pre-test (Vocabulary knowledge of both groups)

According to the results and learning outcomes in the post-test presented in Figure 4 lexical semantic
models had a positive effect on vocabulary mastery and aided to develop lexical skills and vocabulary ex-
pansion of students in the experimental group significantly. In order to evaluate the effect of experiment
based on using lexical semantic models in the post-test we included multiple choice questions aiming to
identify a number of various lexical skills.

Overall, post-test (Fig. 4) results showed that experimental group acquired new foreign vocabulary
more systematically and effectively compared with the control group which gained lower percentage of vo-
cabulary acquisition and expansion. In post-test, after the treatment students of both groups demonstrated the
following results:

e knowledge and usage of appropriate topic-related vocabulary in the context (experimental

group 86%, control group 55%);
e vocabulary knowledge (experimental group 91%, control group 62%).
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Figure 4. The analysis of the post-test result

After gaining post-test result we collected summative assessment test results which included on not on-
ly vocabulary tasks, but also four assignments for testing perceptive and productive skills such as listening,
reading, writing and speaking. The summative test included 24 questions overall, 6 questions testing each
skill. All tasks included the target vocabulary which has been learnt throughout 10 sessions.
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Table
Results of summative assessment for the unit of both groups.

Scores Control group Experimental group
20-24 3 7
15-19 9 8
Below 15 5 1

The results of the summative assessment for the unit demonstrated in Table 1 verified the hypothesis
that teaching foreign vocabulary based on lexical semantic models facilitate students vocabulary acquisition
and vocabulary enlargement, develops lexical skills, enhances significantly vocabulary mastery and has a
positive effect on students learning outcomes in all perceptive and productive skills and motivates them to
enlarge their vocabulary. Table 1 demonstrates overall scores of both groups and shows that more students in
experimental groups managed to receive maximum score between 20-24 is (7 out of 16), whereas only
3 learners scored maximum score in a control group. About the same number of students scored between 15-
19 in both groups. However, only one student from experimental group scored below 15 points, while
4 learners from a control group received a score below 15. This analysis verifies the hypothesis that learning
vocabulary through lexical semantic models and fields enhances overall students’ learning outcomes (Ta-
ble 1).

The results of the study indicated in the table and diagram above demonstrate the students’ improve-
ment of experimental group was higher than control group. Post-test result shows that students in the exper-
imental group after getting treatment by using lexical semantic models showed better results in vocabulary
acquisition and improving lexical skills. Based on these results it can be concluded that lexical semantic
models were more effective to improve students’ vocabulary mastery than wordlists strategy.

Similar research has been done by T. Tinkham [5; 138] who explored which method of grouping words
semantically or thematically is more effective for vocabulary acquisition. Tinkham explains that when words
are grouped semantically, they are called as “semantic clusters or sets” in which words share certain seman-
tic and synthetic similarities, e.g., eye, nose, mouth, chin, face. On the contrary, when words are grouped
thematically, they are termed “thematic clusters” in which words are grouped together on the basis of their
psychological associations and shared thematic concepts, e.g., frog, green, hop, pond, slippery [5; 138]. He
put forward a hypothesis that grouping word thematically in which words are grouped on the basis of their
psychological associations and shared thematic concepts should facilitate learning and word mastery of stu-
dents. T. Tinkham conducted his study on 48 university students acquired new vocabulary more easily
through thematically related sets than semantically grouped words and English words comprising unassoci-
ated sets.

Similarly, T. Hippner-page explored the effect of semantic and thematic word clustering on vocabulary
acquisition. However, the findings of his study demonstrated that both kinds of word groupings are effective
and beneficial for learners [6]. Teachers can introduce semantic maps or models in circles, squares, or ovals
with connected lines. To this end, the teacher can write the main idea on the board and ask students to brain-
storm about the reading topic; the students can then put the words in circles which connect to the main idea.
A. Kaveh & E. Rassaei [7; 151] concluded that semantic maps significantly enhance learners’ L2 vocabulary
learning.

According to S.A. Stahl [8] in reproductive types of speech activity, knowing only the meaning of a
word is not enough; it is also important how words are connected and collocate with each other. Zarei, A.A.
& Adami, S. admit that presenting new vocabulary in clusters or sets is effective, but excessive semantic and
syntactic similarities inhibit learning since they cause interference with each other and with previous words
in mind.

P. Saengpakdeejit [9] explains that as students use the English language inside and outside classrooms,
they still have problems in mastering vocabularies while acquiring them. According to Thuy (2013), the
guided semantic mapping also provides a situation for learners to organize words systematically and created
a semantic link between the words by the topics or by the ideas in the context. Semantic fields can also be
regarded as semantically simple dictionaries.

Lexical semantic exercises were applied as the most effective method to preventing lexical errors in oral
and written speech. Lexical semantic exercises are defined as exercises aimed at comprehending lexicologi-
cal concepts and forming lexical skills. These exercises can be classified in the following way:
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1) find the studied language phenomenon among words (in a phrase, sentence, text) based on a sampling
and without it;

2) select the examples illustrating studied phenomenon;

3) find errors in the use of lexical unit (in the context or in the text under the picture);

4) group particular lexical units according to themes, semantic fields;

5) determine the role of the word and analyze the lexical unit;

To achieve better results in mastering vocabulary skills it is recommended to use lexical semantic exer-
cises in combination.

The main advantage of using lexical semantic models is explained by the fact that they can be used at
any stage of the lesson. This means lexical semantic models can be used at the beginning of the lesson while
creating a foreign language speaking atmosphere, doing phonetic drills, speech exercises when introducing
memorizing new lexical units when teaching vocabulary based on a specific grammar material, or while as-
sessing and evaluating students’ skills on word knowledge. Another advantage of the lexical semantic model
is that it can be adapted to any topic, age, and level of a student. Lexical semantic models enable students to
be fully engaged in the learning process. It is recommended to use open questions that require participation,
and tasks that require full answers. It was noticed that lexical semantic models encourage students to impro-
vise and be creative, transform words, and make up their own sentences, texts, monologues, short stories.
Since the models clearly and visually demonstrate the use of words this can stimulate students to do the right
word choice, use it accurately in their speech, overcome language barriers, and master vocabulary skills. Ac-
cording to E. Rassaei concept mapping taught learners to concentrate on the central topic, and elaborate the
central concept with the related concepts to form the semantic map. It is obvious that the lack of vocabulary
knowledge demotivates students from learning a foreign language [10].

Conclusion

Lexical semantic models enable students to master larger amount of vocabulary, help to establish con-
nections between learnt words and phrases and retain them in long-term memory. Creating lexical semantic
models include several stages:

e Selecting a core concept and keyword for a particular topic;
e Grouping words in nests according to category in a semantic field;
e Grouping vocabulary around keywords by word class or colloquial usage.

The findings of the present study can have implications for teachers and learners. For better word mas-
tery lexical semantic models should be presented with grammatical forms, in different contexts, and study
materials. During the teaching learning process, the students became active and enthusiastic to use lexical
semantic models in written and oral speech activities. The results of the tests in the experimental group
which used lexical semantic models have shown better learning outcomes, vocabulary enlargement and word
mastery. The results have verified that implementing visual and graphic lexical semantic models helped
learners deeper understand how words relate each other and how to group them according to thematic, para-
digmatic and syntagmatic properties. This type of learning vocabulary in a structured way helps students to
enlarge their vocabulary and used words more precisely. Although using lexical semantic models was proven
effective in improving the students’ vocabulary acquisition, this strategy also has a drawback. The disad-
vantage of this strategy relies on the fact that it is more time-consuming compared to wordlist strategy, be-
cause teacher spends more time to explain the vocabulary by using lexical semantic models and draw lexical
semantic models on the boards. However, this obstacle does not cause a serious problem, because teachers
and students can solve it by using interactive IT technology, power point slides and gadgets. Teachers may
also save their time by using lexical semantic models which were prepared at home in advance.
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JlekCHKAJIBIK-CeMAaHTHKAJIBIK MO/IeJIb/iey CO3/IK KOPbIH
THIM/II MEHIepy KJHe KeHelTy KypaJbl peTiHae

ATaJMBIII 3epTTeY JEKCUKAIIBIK-CEMaHTUKAIBIK MOJIEIBJCY CTYACHTTEP/IH MIETEIIIK CO3IIK KOPBIH MEHIe-
pYiHE ’K9HE OHBIH CO3JIK KOPBIH KEHEHTyTe acepiH 3epTTeyre OarbITTaaFraH. AFBUIIIBIH TUTIHIH CO3/ITIH MEH-
repy CTYAEHTTEp YIIH 6Te MaHBI3/bL, ajaiiia KypAeni MiHAeTTepAiH Oipi, COHABIKTaH aFbUIIIBIH TUTIHIH OKBI-
TYIIBIIAPEIHBIH 0aCTBl MaKCaThl — CTYICHTTEPIIH CO3MIK KOPBIH Te3 JKOHE canaibl MEHTepyAiH THIMII KO-
IapeiH Taby. Makanaia aFbUIIIBIH TUTIHIH CO3IK KOPBIH XKYHeNi MEHrepy YIIiH METTUIIK JeKCHKAHBI OKBI-
TyZBIH OanaMa CTpaTerusichl peTiHie JIEKCHKAIBIK-CeMaHTHKAIbIK MOJACIbACPAl KONAAHYy bl XKYy3€re achIpy-
IIBIH SKOJIAAPHl KapacTHIPBUIFaH. ABTOPJIAp IKCIEPHMEHT, MOZETbILY, Oakbuiay jKOHE TECTiIey omicTepiH
KOJITaHFaH. 3epTTeyre YHHBEPCUTETTIH OTHI3 YII CTYJEHTI KAaThICTBL. JKCIHEPUMEHT OapBICBIHAA JKCIIEpPH-
MEHTTIK TOINTAFbl CTyJCHTTEp CEMaHTHUKAJIBIK MOAEIBACY apKbUIBI MTapaJirMaTHKAIBIK JKOHE CHHTarMaTHKa-
JBIK KapbIM-KaThIHACTA XKaHa Co3Jep/ii MEHIepreH, al Oakpliay TOOBIHAAFHI CTYICHTTEp aHa TUIiHEe ayiapMa-
cbl Gap ce3lep TiziMzepi apKbUIBI CO3/IEpAl YHPEHY CTpaTerHsACHIH NMaiatanFad. 3epTTey HOTHKeNepi JIKCH-
KaJIBIK-CEMaHTHUKAIIBIK MOJIENIb/ICY apKbUIBI IIET TiNIHJETI Co3/iepAl YHpeHy aFbUIIIBIH TUTIH IIeT Til peTiHae
OKHTBHIH CTYACHTTEp YLIIH THIMIIPEK eKEHIH KOpCETTi, OUTKEeHI OYII 9iC Co3Iep/ai JKaKChl €CTe CaKTayFa BIK-
maJ eTefli; sSIFHM CHHOHUMIIEp MEH aHTOHHMIIEP apKbUIbl OUTIM alyIIbUIapAbIH CO3/iK KOPBIH aHTapIibIKTai
OalibITa/bl, CO3MEPAIH 63apa OalIaHBICEIH TYCIHYII KOHE OPTYPIl KOHTEKCTEpAE CO3MIEp MEH €3 TipKecTepiH
IIYPBIC KOJIAHY/IBI KaKcapTabl, CTyICHTTEPAiH OeJICeH Il Co3/IiK KOPBIH jKOHE Oif-opiciH KeHeiTeni. 3epTTey
HOTIDKECIHJIE JIEKCHKAIBIK-CEMaHTHKAIBIK MOJENBACDP JICKCHKAIBIK-CEMAHTHKAIIBIK JKaTTBHIFyJIapMeH Oipre
XKy3ere achIpbUIFaH Ke3Je CO3/i KOp/bl Urepyre KaHe apTThIpyFa OH dCep eTeTiHIr JKOHE CTYISHTTEp JIeK-
CHKaJIbIK-CEMaHTHKAIBIK )KaTTBIFyJIap/IbIH SPTYPJI TYPIEPiH KONJaHa OTBIPHIII, XKaHa JIEKCHKaMeH aliHajbIca-
TBIH/IBIFBI JIQJIEIICHIH.

Kinm ce3dep: nexcuka-ceMaHTHKAJBIK OpIC, MOJAECNBIECY, SKCIIEPHUMEHT, CO3MIIK KOPBIH MEHIepy, CO3IIK KO-
PBIH KEHEHTY, MapaJurMaTiKa, CHHTarMaThKa, JEKCUKAJIbIK JaFIbuIap, IEKCHKAIBIK KY3bIPETTLIIK.
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JIeKCHKO-CeMaHTHYeCKOe MOACJIUPOBAHNE KAK CPeACTBO 3(P(PeKTUBHOIO OBJIAACHUS
U paclidpeHHs CJIOBAPHOIO 3amaca

OBnajeHue CIOBapeM aHIIIMICKOTO s3bIKA SIBISICTCS OMHOM M3 BaKHBIX M CIOXHBIX 337ad Ul CTYICHTOB,
MO3TOMY TJIaBHas IIeJIb MperojaBareliell aHITHHCKOTo sI3bIka — HalWTH 3 deKTuBHbIe crocoObI oiee ObICT-
pOro M KauecTBEHHOTo yCBOeHHUs BokaOysipa. Hacrosimas crates uccienayer 3hGeKT UCTIoIb30BaHus JIEKCH-
KO-CEMaHTHIECKHX MOJeliell B KauecTBe albTePHATUBHOW CTpAaTernu OOYYCHUs] HMHOCTPAHHOW JIEKCHKE IS
CTPYKTYPHPOBAHHOTO OBJIAJICHUSI CIOBAPHBIM 3amacoM. J[aHHOe HCCIe0BaHWE HAMPABICHO HA HM3ydYCHHE
BIIMSIHUS JIEKCHKO-CEMAaHTHYECKOTO MOJIEIIMPOBAHKSI Ha PACIIMPEHHE CIOBAPHOTO 3altaca y CTYIeHTOB. AB-
TOpaMH KCIIOJIb30BaHbI TAKHE METOJIbI, KaK SKCIIEPHMEHT, MOICIMPOBaHNe, HAOIIOCHHE U TeCTHPOBaHKe. B
MCCIICIOBAHUH MIPUHSJIN y4acTHe TPUALATh TPU CTYACHTA YHUBepcuTeTa. Bo BpeMst SKCriepUMeHTa CTYISHTHI
JKCIIEPUMEHTAIBHOM TPYIIITBI H3Yy4alld HOBBIE CJIOBA B MAPAANIMAaTHYECKUX U CHHTarMaTHYECKUX OTHOLICHH-
SIX C TIOMOIIIBIO0 CEMAHTHYECKOTO MOJISTMPOBAHUS, B TO BPeMs KaK CTYJCHTHI KOHTPOJIBHOH IPYIIIbI HCHOJb-
30BaJIM CTPATETHIO M3y4YEHHs CJIOB C MOMOIIBIO CIIHCKOB CIIOB C IIEPEBOJAMH Ha POJHOMU sI3bIK. Pe3ynbraThl
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UCCIIeIOBaHMs TTOKA3alld, YTO M3yYEHUE MHOSA3BIYHBIX CJIOB C IOMOIIBIO JIEKCHKO-CEMAaHTHYECKOTO MOJEIH-
poBaHus Oosee 3P(EKTUBHO 1 CTYIEHTOB, M3YYAIOIIMX AHIVIMHCKUHA A3bIK KaK MHOCTPAHHBIN S3BIK, IO-
CKOJIBKY 3TOT METOJ] CIIOCOOCTBYET JIydIlIeMy 3allOMHHAHUIO CIIOB, 3HAUUTENHHO 00OraIaeT cIoBapHbIN 3a-
Iac yJamuxcs 3a C4eT CHHOHMMOB U aHTOHUMOB, YJIydllIaeT IOHMMaHUE B3aUMOCBS3H CJIOB U IPaBUIBHOTO
IPUMEHEHHS CJIOB M CJIOBOCOYETAHUI B pa3IMYHBIX KOHTEKCTaX, pacIIUpseT aKTUBHBII CIOBAapHbII 3amac
CTYAEHTOB U KpYyro3op CTyZAeHTOB. Pe3ynbpTaTsl HcclIeJOBaHUS MOKA3alM, YTO JEKCUKO-CEMAHTHYECKHE MO-
JIeII TIOJIOKUTENIBHO BIUSIOT HAa YCBOCHUE U YBEIMUYECHUE CIOBAPHOIO 3alaca, KOrja OHH peaau3yloTcs BMe-
CT€ C JIEKCUKO-CEMAHTHYECKUMH YNPAXHEHUSIMU, U CTYASHTHI TIPAKTUKYIOT HOBYIO JIEKCHKY, UCTIONB3YsI pa3-
JIMYHBIE TUIIBI JIEKCHKO-CEMAHTUIECKHX YIIPAKHEHUH.

Kniouesvie cnosa: neKcuko-ceMaHTHUYECKOE MOJI€, MOJCIUPOBAHUE, SKCIIEPUMEHT, YCBOCHHE CIIOBaps, pac-
LIMPEHUE CIOBApHOTO 3alaca, MapaJurMaThKa, CHHTarMaTuka, JEKCHYECKHe HABBIKU, JIEKCHUECKas KOMIIe-
TECHITUS.
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