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On the formation of foreign language written communicative competence of students
of language specialties based on a methodological system using social network services

This article presents a methodological system developed by the authors for forming foreign-language written
communicative competence of students of language specialties based on social services. In the methodology
of foreign language education, there is a tendency to an increasing role of written speech due to the socioeco-
nomic needs of modern society. The formation and development of the ability to create written statements in
a foreign language remain problematic tasks at all levels of foreign language teaching. Modernization of edu-
cation affects the expansion of educational technologies and electronic learning tools. Modern information
and communication technologies provide additional opportunities for students to move to a more advanced
level of formation of foreign-language written communicative competence, which is understood as the ability
to carry out foreign-language written speech activity with the help of a complex of linguistic knowledge and
speech skills and abilities to create a foreign-language written text in accordance with the communicative sit-
uation. Social network services Instagram, Twitter, and others, which allow users to transmit written messag-
es, have a number of didactic properties and methodological functions with the possibility of their use in the
foreign language educational process. The authors describe the main components of the methodological sys-
tem, the methodological conditions for the formation of a foreign written communicative competence, the
conducted experiment, and its results. The analysis of experimental teaching confirms the positive dynamics
of indicators of the degree of formation of foreign-language written communicative competence of students
of language specialties in all aspects: possession of methods of constructing a foreign-language written state-
ment adequately to the language situation, the formation of socio-cultural, sociolinguistic, linguistic compe-
tencies, high motivation, and adequate self-esteem.

Keywords: written speech, competence, formation of foreign language written communicative competence,
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Introduction

The modern stage of modernization and informatization of education of Kazakhstan and science system
assumes accessibility for every high-quality preschool education and school education, the opportunity to
acquire new professional skills at college and university, and to develop research and creative competen-
cies [1].

The process of modernizing education significantly influences the speedy progress of educational tech-
nologies and electronic learning tools. Modern information and communication technologies create a condu-
cive environment for nurturing students' intercultural interaction skills, which, in turn, facilitates their transi-
tion to a more advanced level of foreign-language written communicative competence. Foreign language
written communicative competence refers to students' proficiency in executing written speech activities in a
foreign language. This proficiency relies on a combination of linguistic knowledge, speech skills, and the
ability to generate foreign-language written texts that align with specific communicative contexts.

Kaplich L.V. and Kudryashova O.V., renowned researchers focusing on the development of foreign
language written communicative competence among language specialty students, delineate its key compo-
nents as follows: linguistic, discursive, pragmatic, strategic, and socio-cultural competence.

Let's delve into these facets of foreign language written competence:

Linguistic Competence: This encompasses the precise use of linguistic elements within a language, en-
compassing an understanding of rules pertaining to phonology, morphology, syntax, and vocabulary.

Linguistic competence, when applied to written communication, grants the ability to adeptly utilize lan-
guage components to construct written statements that serve as effective means of communication.

Discursive Competence: This entails the mastery of various forms of discourse. It entails the skill to in-
terconnect statements logically in written communication. It includes knowledge of how to amalgamate
grammatical structures and semantic content to produce coherent oral or written texts across diverse genres
and communication scenarios [2]. Some scholars further perceive discursive competence as comprising ver-
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bal, nonverbal, and paralinguistic knowledge that shapes the capacity to methodically structure the semantic
content of both oral and written expressions [3].

As Brown articulates, “Discursive competence involves the aptitude to merge sentences into fragments
of discourse and synthesize a semantic whole from a series of statements”. Drawing from foreign authors'
definitions, domestic scholars elucidate discursive competence as the capacity to weave individual sentences
into microtexts (paragraphs) using grammatical, logical, lexical, and figurative tools to forge a written text or
discourse that functions as a medium for written communication [4].

Pragmatic Competence: This pertains to the capability to attain communication objectives in both oral
and written exchanges, employing diverse techniques for acquiring and disseminating information. Accord-
ing to contemporary methodological literature, pragmatic competence is defined as the art of optimizing lin-
guistic resources to resolve communicative tasks effectively, ensuring accurate transmission of semantic con-
tent [5].

Strategic Competence: As a constituent of foreign-language written competence, this denotes the skill
to offset any deficiencies in linguistic resources during communication. It encompasses an array of abilities
and communicative aptitudes that enable the selection and, if necessary, the adjustment of the appropriate
intercultural communication setting. This involves crafting a foreign-language model of a written text or dis-
course that aligns with the author's communicative intentions and intended semantic content.

Socio-Cultural Competence: This encompasses familiarity with the cultural backdrop, regional distinc-
tions, and general cultural knowledge specific to certain groups, reflecting their culture, lifestyle, traditions,
and customs. Socio-cultural competence implies awareness of the socio-cultural context of specific situa-
tions, the value systems of participants in foreign written communication, communicative and speech eti-
quette, as well as linguistic and culturological aspects governing the logical and compositional structure of
foreign written statements [6].

One effective approach to enhancing students' foreign-language written communicative competence is
through the integration and active utilization of information and communication technologies (ICT) and as-
sociated tools in the educational process. Presently, the virtual educational landscape, online services (in-
cluding social networking, email, and web 2.0 applications), Internet blogs, and wiki technologies are
deemed the most popular mediums for instructing foreign language writing. These methods hold significant
promise, particularly in higher education, as they allow students to engage with professionals, experts, and
enthusiasts within their fields, both during class and beyond (as articulated by E. Wenger) [7].

The introduction of Web 2.0 technologies into educational practice is a relatively recent development.
Coined by Canadian scholar Downes S. in 2006, the concept of “Education 2.0 embraces the potential of
these technologies, fostering a new educational approach. Education 2.0 is conceived as a collection of foun-
dational principles and corresponding educational systems that align with the modern educational objective:
creating conditions that facilitate the fullest realization of each student's potential, nurturing their entrepre-
neurial spirit, honing self-education skills, and fostering the capacity to make informed decisions in a multi-
tude of situations [8].

Having analyzed the studies devoted to Web 2.0 technologies in teaching aspects of language and types
of speech activity, we can identify methodological conditions for the formation of foreign language written
communicative competence among students of language specialties based on social network services: for-
mation of students' competence in ICT, motivation of students to study in cooperation, the work of a teacher
aimed at forming students' need for independent work, availability of technology or algorithm for working
with social network services, the present in the methodology of tasks for working on the content, structure,
correct grammatical and spelling design of messages, and created written and speech works.

Insufficient development of practical methods for the formation of foreign-language written communi-
cative competence among students of language specialties using electronic learning tools, by which we mean
Internet blogs, online services, and social networks, made it necessary to develop and describe a methodo-
logical system for the formation of foreign-language written communicative competence among students of
language specialties based on social network services.

Methods and materials

In the article, we describe a methodological system for the formation of foreign-language written com-
municative competence with the help of social network services that have firmly entered our lives. The
methodological system is an ordered and internally organized set of interrelated and forming unity of objects.
The components included in the system make up an integral complex and together allow you to model the
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process of education and upbringing. The main components of the methodological system are the goals, con-
tent, approaches, principles, methods, means, organizational forms of teaching, methodological conditions,
as well as the results, outcomes, and consequences of the transformation of the educational process with an
assessment of the quality of solving the problem.

The main goal of our methodological model is the formation of foreign language written communica-
tive competence of students based on social network services.

Achieving the goal of the described methodological system is possible when solving tasks aimed at the
formation and development of the following competencies: to express clearly and logically your thoughts in
writing and cover your views in detail, arguing your point of view, show agreement / disagreement in an ad-
equate and non-aggressive form, using the necessary linguistic means; to present complex problems in detail
in letters, essays, and reports, highlighting what seems to be the most important; to use the language style
corresponding to the intended addressee; to write articles and stories on social and professional topics; to
write essays of various types [9].

The theoretical basis of the methodological system includes approaches that should be used in the for-
mation of foreign written communicative competence, based on social network services: competence-based,
personality-oriented, communicative-activity, communicative-cognitive [10, 11]; principles of teaching for-
eign languages by means of ICT: interactivity, informatization of learning; methods of formation of foreign
written communicative competence: communicative, interactive, informational-receptive, control [12, 13].

The organizational forms of study that students are involved in while working with social network ser-
vices can be individual and group, classroom, and extracurricular.

The process of formation of foreign language written communicative competence among students of
language specialties based on social network services includes 4 stages: organizational, preparatory (tech-
nical), processual, and evaluational [14].

Summing up the above, the methodological system for the formation of foreign language written com-
municative competence of students of language specialties with the help of social network services can be
presented as follows (Fig. 1):

Formation of foreign language written communication
TARGET competence of students of language specialties with the help
e of clectronic leamning tools (Intemet blogs, social network services)

APPROACHES: competency-based, personality-oriented, communicative-activity,
communicative-cognitive

PRINCIPLES: communicativeness, situational-thematic

organization of learning, autonomy, personal goal-setting of the student,
educational reflection of interactivity, informatization of learning

[
>

ORGANIZATIONAL FORMS: individual, group, curricular, extracurricular "

METHODS: communicative, interactive, informational-receptive, control method
TECHNO LEARNING TOOLS: TMC, social network services, electronic educational services
st  STAGES: organizational, preparatory, processual, evaluational "
Formation of ICT competence among students; B |
The motivation of students to take part in learming in cooperation;
The teacher's directed work 1s aimed at creating prerequisites for the emergence
METHODO . . : A
LocicAlL NG s:.udcnts' ncf:d for mdcpcnd‘cm learming activities;
CONDI Availability of technology or learning algorithms with social services;
Erie s o Inclusion in the methodology of tasks for working on the content, structure,
grammatical and spelling correctness of messages and produced works. /

CRITERIA for the formation of writing skills based on social services:
student activity on Instagram/Twitter project, the content of 2 written work, |
exical aspect of written speech, grammatical side of written speech,
document structure, style, eritical thinking

The formation of foreign language written communicative competence: the ability
10 use wrillen language means Lo present personal information about yourself;
writing retellings, reports and messages, summaries, plans; writing reviews:

the ability to argue your point of view, express an opinion,

show agreement/disagreement in a non-aggressive form; writing articles and stories
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Figure 1. Components of the methodological system
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Results and discussion

In the course of the experimental work, the effectiveness of the technology being developed was tested,
as well as the reliability and conditionality of the methodological system for the formation of foreign-
language written communicative competence of students of language specialties based on social network
services.

In order to confirm the effectiveness of the proposed methodological system, experimental teaching was
organized in practice, in which took part 30 4th—year students of the Foreign Language Faculty of the spe-
cialties 5B011900 — “Foreign language: two foreign languages”, 5B021000 — “Foreign Philology”,
5B020700 — “Translation” of Buketov University, studying French as a second foreign language. The level
of proficiency in French as a second foreign language in 4 courses corresponds to the level B1 — threshold or
B1.2 — threshold, in accordance with the European scale of foreign language proficiency (Common European
Framework of Reference, CEFR, Strasbourg, 2001).

The students of the experimental group (EG — 15 people) and the control group (CG — 15 people) stud-
ied according to the textbooks of the French language: Catherine Dollez, Sylvie Pons. Alter ego 3. Méthode
de francais (B1), Hachette FLE, 2013; Michel Guilloux, Edith Turbide Alter ego 3. Guide pédagogique,
Hachette FLE, 2013; Emmanuelle Daill, Pascale Trévisiol. Alter ego 3. Cahier d’activités, Hachette FLE,
2013; Claire Miquel Vite et Bien 2 (B1). Méthode rapide pour adultes, CLE international, 2009; Popova I.N.,
Kazakova J.A. Grammar of the French language (practical course). M.: “Nestor Academic Publishers”, 2000.

Students' writing papers in social networks was carried out in practical classes and individual works.

In the 7th semester, 4th-year students study 7 topics. The following types of work are carried out on
these topics:

1. Writing a film review;

2. Writing a short story;

3. Writing a short article on a socially acute topic;

4. Writing a message or report;

5. Writing the final summary on the topic.

To assess the performance of each writing skill, we used a 4-point scale: “1”, “0,75”, “0,5”, and “0”.
The grade “excellent” for written work was encoded in “1”’; “good” corresponded to “0.75”; “satisfactory” —
“0.5”; “unsatisfactory” — “0”.

Figure 2 shows a comparison of the indicators of the formation of foreign-language written communica-
tive competence of students of CG and EG by levels at the ascertaining stage of the experiment.
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Figure 2. Comparative analysis of the levels of formation of foreign language written communicative competence of
students of CG and EG (in % of students) at the ascertaining stage of the experiment

The obtained indicators give us reason to assert that the main part of the students of the two samples
(more than 80%) before performing experimental work had levels of formation of foreign language written
communicative competence from medium to low. Only 16% of CG students and 14% of EG students showed
high and medium-high levels. The average score of the papers is 0.5 points, which corresponds to 50% of the
task completion and marks the overall average-low level of formation of foreign language written communi-
cative competence among students.
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According to the developed algorithm, EG students received the teacher's recommendations in the
classroom on implementing a Twitter/Instagram project, discussed future work, and evaluated each student’s
participation in these projects. At the individual works, students searched for the necessary information, ana-
lyzed and selected the most suitable materials for the content of classes, and posted written works on the In-
ternet in accordance with the task, thereby forming and developing the skills of foreign language writing
based on social network services. The work was carried out individually, in pairs, or in groups of three stu-
dents.

Two types of control were used in experimental teaching:

1. The teacher conducted a control during the experimental teaching to check whether all students par-
ticipate in-group discussions of projects and writing individually written works through social network ser-
vices and at the end of the experimental teaching in the form of a general discussion.

2. The teacher conducted a control on each of the writing skills before and after the experimental teach-
ing.

The evaluation of student written works was carried out according to the following criteria, which were
used in the process of experimental teaching:

- conciseness (max. 130 characters), but taking into account the content of the written statement;

- the ability to find relevant information to the topic;

- analysis, and synthesis of the received information;

- the ability to classify publications by emotional and factual content;

- placement of links to related resources;

- use of abbreviations that are understandable to the rest of the project participants;

- publication of questions, and explanations;

- activity in posting messages on the Internet, searching and posting new content in accordance with the
topic;

- the ability to give comments, and express their views in a correct and non-aggressive way;

- implementation of work on Instagram/Twitter project in accordance with the theme and content;

- compliance with the specified text format;

- grammatical, lexical, and stylistic correctness;

In Figure 3, we present a comparative analysis of the obtained results of the formation of foreign-
language written communicative competence of students of CG and EG by levels after experimental teach-
ing.
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Figure 3. Comparative analysis of the levels of formation of foreign language written communicative competence of
students of CG and EG (in % of students) at the control stage (after teaching)

These data make it possible to conclude that most EG students demonstrated a sufficiently high level of
formation of foreign-language written communicative competence (from medium to high) after performing
experimental work. At the control stage, the level of formation of foreign-language written communicative
competence was from medium to low for the majority of students of the CG.
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According to all criteria, EG students showed an average score of 0.75, which corresponds to 75% of
the completion of tasks, and the overall average-high level of formation of a foreign language is written
communicative competence. The average score of CG students according to all criteria was at the level of 0.5
points, i.e. corresponded to 50% of the completion of tasks and the overall average-low level of formation of
foreign-language written communicative competence.

Based on the results obtained, it can be concluded that EG students have a higher level of formation of
foreign-language written communicative competence according to all criteria compared to students of CG.

Conclusion

Based on the above, we can draw the following conclusions:

- The content of teaching writing to students of language specialties based on social network services
includes the following components: lexical-grammatical, spelling and punctuation, stylistic, structural-
organizational, informative, and socio-cultural.

- Analysis of modern regulatory educational documents, as well as taking into account the features and
functions of social network services such as Twitter and Instagram, allowed us to highlight the writing com-
petencies formed by students when working with social networks

- The described methodological system for the formation of foreign-language written communicative
competence of students of language specialties using a set of electronic learning tools, which are understood
as Internet blogs, online services, and social networks, will be effective if the following criteria are met:

- taking into account the features of social network services: brevity, publicity, linearity, hypertextuali-
ty, contextuality, and research potential.

- the presence of lexical-grammatical, spelling, punctuation, stylistic, structural-organizational, substan-
tive, socio-cultural, and psychological components in the content of teaching foreign-language written
speech;

- compliance with specific methodological conditions for the formation of foreign language written
communicative competence of students using social networks;

- organization of teaching in 4 stages: organizational, preparatory (technical), processual, and evalua-
tional.
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OJIeyMeTTIK KbI3MeTTep/i MaiajiaHa OThIPbII, diCTeMeJIiK Kyiie Heri3iHae
TiJ1 MAMaHABIKTAPBI CTYICHTTEPiHIH 1IeTes TiJi Ka30a1a KOMMYHHKATHBTIK
KY3bIPETTUIIMNH KAJBINTACTHIPY TYPAJIbl

Makanaza oleyMeTTiK KbI3MET KepCeTy HeTi3iHAe TUT MaMaHIbIKTaphl CTYACHTTEPiHIH IIeTel TUIiHIH *Ka30a-
1a KOMMYHUKATHBTIK KY3bIPETTUIINH KaJbIITACTHIPY YILIiH aBTOpJAp d3ipJereH dAicTeMeNiK Kyle Oepinarex.
Ileten TLMIH OKBITY 9AicTeMeciHAe Ka30ala ceiieyaiH peliHiH apTybl TEHACHIMACH OaliKaiapl, Oy Ka3ipri
KOFaMHBIH 9JICYMETTIK-3KOHOMUKAJIBIK KaXeTTuUlikTepiHe OaitmanpicTel. LlleTennik sxa3barma MomiMaeMenep
ykacay KaOleTiH KalbIITaCTEIPY JKOHE JAaMBITY IIET TUIIH OKBITY/IBIH OapiIbIK JeHIeHiHIe IpoOIeMalIbIK MiH-
nerTepin Oipi Ooxbin Kana Gepeni. binim Oepyni skaHFBIPTY OiTiM Oepy TEXHOIOTHSIAPhl MEH AJIEKTPOHIBI
OKBITY KYpaJIIapbIHBIH KEHEIOiHe acep eTell. 3aMaHay! aKnapaTThIK-KOMMYHHUKAUSIIBIK TEXHOJIOTHsIIap Oi-
JIM anynibUiapra KOMMYHUKAaTUBTIK JKaF/aiiFa coiikec IIeT TLmiHAeri xa30amra MoTiHAi Kypy YIIiH JHHIBHC-
TUKAJIBIK OLTIM MEH ceiliey HaFIplIapbl MCH JaFAbUIApBIHBIH KEIICHIH KOJJaHa OTHIPHIN, IEeT TUTIHAET1 jKa3-
Oarmra ceiiiey KBI3METIH JKy3€re achlpy KaOineTi peTiHe TYCIHUIETIH meT TUTiHAeT1 ka30ama KOMMYHHKATHB-
TiK KY3BIPETTLTIKTIH KaJbIITACYBIHBIH HEFYPIBIM JKETUIAIPIIreH NeHreliHe oTyre KOChIMIIA MYMKIHIIKTEp
Oepeni. Konmanymeiapra sasbama xabapnamanap xibepyre MyMkiHaik Oepetin Instagram, Twitter sxoHe
T.0. 9JICYyMETTIK KbI3METTEp HICTEN TUTIHACT1 OKY MPOIIECiHIe KOJNAaHy MYMKIHIITIMEH OipKaTtap JuIaKTHKa-
JIBIK KACHETTEPre JKOHE dJlicTeMeNiK (yHKIUsUIapra ue. ABTOpJap 9MICTEMEIiK KYHEeHIH HETi3ri Kypamuac
GeutikTepiH, mIeTeN TUTIHIH »a30alla KOMMYHUKATHUBTIK KY3BIPETTUIINH KaJbINTACTBHIPYABIH SHIiCTEMETIK
MIAPTTapbIH, YKCIIEPUMEHT JKOHE OHBIH HOTIDKENIEpIH CHIIATTalAbl. DKCHEPHMEHTTIK OKBITYABI Tajnay Til
MaMaH/BIKTaphl CTYACHTTEPiHIH LIEeT TUTIHIH ka30ama KOMMYHUKATHBTIK KY3bIPETTLTITiHIH KaJBIITACY JICH-
reifi KopCeTKIMTEPiHiH OH JHHAMHUKACHIH OapiIbIK acTeKTiiep OOMBIHIIA pacTalabl: TUIMIK XKaFAasTKa Colkec
HIeTes TUTIHIH jka30aria MAIiMAEMECiH KYPacTHIPY 9ICTEPiH MEHTEPY, dIEYMETTIK-MOICHH, JJICYMETTIK JIMH-
TBUCTHKAIIBIK, JITHTBUCTUKAIIBIK KY3bIPETTLIIK, )KOFapbl MOTHBAIIH )KOHE aJeKBaTTHI ©3iH-631 Oaranay.

Kinm ce30ep: xa3bama ceiicy, Ky3bIpETTLIIK, METEN TiMiHIH jxa30alia KOMMYHHKATHBTIK KY3BIPETTUIITiH
KQJIBIITACTBIPY, QJIEYMETTIK XKeJijep, xeninik keismerrep, AKT, oxicremenik xyiie, oKy Kypainapsl, Til Ma-
MaH/IbIKTapbIHBIH CTYACHTTEPI.

E.B. Kpyxxkosa, B.C. Kymneiicosa, B.J[. CMOnIbsIHUHOB

O popMupoBaHNM HHOSA3BIYHON MUCbMEHHOI KOMMYHUKATUBHOM KOMIIETEHIIUU
CTYJCHTOB A3bIKOBBIX CIICIHAJTbHOCTEN HA OCHOBE METOAUYECKOM CHCTEMBI €
HCI0JIb30BAHUEM COLMAJIBLHBIX CEPBUCOB

B cratee mpencraBieHa pa3pa0OTaHHash aBTOpaMH MeETOJMYecKas cucTeMa (POPMHUPOBAHUS WHOS3BIYHOM
MUCbMEHHOM KOMMYHUKAaTHBHOW KOMIETEHIIMU CTYJCHTOB S3bIKOBBIX CIELMAIBHOCTEH Ha OCHOBE COLUAIIb-
HBIX CEepBUCOB. B MeToauke MHOS3BIYHOrO 0Opa3oBaHUS HaMeTHJach TEHIEHLUS K BO3pacTarolled poiu
MUCBMEHHOW peyH, YTO OOYCIIOBJICHO COLMAIbHO-YKOHOMHYECKUMHU MOTPEOHOCTSIMH COBPEMEHHOro 00Iie-
ctBa. GopmMHpOBaHHE U Pa3BUTUE YMEHHH CO3[JaBaTh MHOSA3BIYHBIC IMMCbMEHHBIC BBICKA3bIBAHUS OCTAETCS
OJHOM W3 MPOOJIIEMHBIX 3371a4 HA BCEX YPOBHAX 00y4eHMs HHOCTPAaHHOMY sI3bIKy. MoaepHu3arms o6pa3oBa-
HUS BIMSET HA PACIIMPEHHe BO3MOXKHOCTEH 00pa30BaTebHBIX TEXHOJIOTHH H JIEKTPOHHBIX CPENCTB 00yde-
Hus. CoBpeMeHHbIE HH(POPMAIHOHHO-KOMMYHHKAIIMOHHBIE TEXHOJIOTHU JAI0T TOIOIHUTENbHBIE BO3ZMOXKHO-
CTH mepeiTn obydaromumcess Ha Oosiee MPOJBHHYTHIH ypOBEHb CHOPMHUPOBAHHOCTH WHOSI3BIYHOM MHCHMEH-
HOH KOMMYHHUKaTHBHON KOMIIETEHLIMH, KOTOPasi IOHUMAETCS KaK CIIOCOOHOCTh K OCYILECTBICHUIO HHOS3bIY-
HOH NHCBMEHHOU peuyeBOH AEATEIHHOCTH C MOMOLIbIO KOMIUICKCA JIMHIBUCTHUECKMX 3HAHMH U PEeYeBBIX
HABBIKOB U YMEHUH AJIs CO3JaHUS WHOSA3BIYHOTO NMCHMEHHOI'O TEKCTa B COOTBETCTBHM C KOMMYHHKATUBHON
curyanuei. CormansHble cepBuCH MHcTarpam, TBuTTep M Apyrue, MO3BOJSIONINE MTOIH30BATEISIM epea-
BaTh MICHMEHHBIE COOOMIEHNS, 00JIaJaloT PAAOM JUIAKTHYECKHIX CBOMCTB M METOIMUYECKUX (DYHKIHH C BO3-
MOXKHOCTBIO MX HCIIOJIb30BAaHUS B HHOS3BITHOM 00pa30BaTeIbHOM Iporecce. ABTOPHI OTMCHIBAIOT OCHOBHEIE
KOMIIOHEHTHI METOANYECKOI CHCTEMBI, METOJMYECKHE YCIOBUS Il (JOPMHUPOBAHMS HHOS3BITHON MUCHMEH-
HOH KOMMYHUKAaTHBHOW KOMIIETEHLIMH. AHaln3 3KCHEPHUMEHTAIBHOTO OOY4eHHs HMOATBEPXKAAET MOJI0XKHU-
TENbHYIO0 JMHAMHUKY MOKa3aTeliei cTerneHd chOPMUPOBAHHOCTH WHOS3BIYHON MUCBMEHHOW KOMMYHHKATHB-
HOM KOMIIETEHIINH CTYJICHTOB SI3BIKOBBIX CIICIMAIBHOCTEH MO BCEM acleKTaM: BIaJCHHE CIOCO0aMM KOH-
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CTPYyHUPOBAaHHS MHOS3BIYHOIO NMICHMEHHOTO BBICKA3bIBAHMS aJICKBaTHO A3BIKOBOIl CHTyaluH, copMHUpOBaH-
HOCTb COLHOKYJIbTYPHOH, COI[MOIMHTBUCTHYECKON, IMHIBUCTUUECKON KOMIIETEHINH, BEICOKAsi MOTUBALIUS U
aJIeKBaTHasl CaMOOIICHKaA.

Kniouesvie cnosa: macbMeHHas pedb, KOMIIETEHIHS, GopMHUpOBaHHE HHOSI3BIYHOM NMMCEMEHHOH KOMMYHHUKa-
THUBHOH KOMIIETEHIUH, CONUAIbHBIE CeTH, OHNaiH cepsuchl, KT, MeTomudeckas cucrema, cpencrsa oOyde-
HUSI, CTYICHTHI A3bIKOBBIX CIICLIUAIIBHOCTEH.
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