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Problems of foreign language teaching method to children with special
educational needs within the inclusive education in Kazakhstan

Inclusive education is an innovation for the Republic of Kazakhstan, and essential legal acts regulating its or-
ganization have currently been developed. The implementation of inclusion principles and inclusion of chil-
dren with disabilities into general education class allows them to go through social adaptation more success-
ful, as in contrast to special school conditions, in comprehensive one they are closest to real ones. However,
one of the most important problems is a lack of foreign language tested teaching methods for students with
special educational needs. There is a need to develop such a foreign language teaching method, taking into
account psychological and pedagogical features of children with special educational needs, which would al-
low to include in collaboration all participants of the educational process for achieving a certain level of for-
eign language proficiency as well as their successful socialization, taking into consideration the fact that
knowledge of a foreign language is also a need of many children, irrespective of their disabilities.

Keywords: a foreign language, a foreign language teaching, foreign language teaching methods, inclusive
education, a special school, a general education school, teaching children with special educational needs.

Currently, one of the main tasks of modern education in almost all countries of the world is to ensure an
access to education for each child, taking into account his individual needs and the principles of equality on a
non-discriminatory basis. Thus, the concept of inclusive education is being introduced and developed in
many countries of the world as one of the quality education components. This approach meets the
educational needs of each individual, taking into account its developmental disorders without leaving the
usual social environment [1; 2].

The State Program of Education and Science Development of the Republic of Kazakhstan for
2016-2019 provided for the inclusive education development as ensuring all students’ access to education,
taking into account the features of their educational processes. The documents and methodological recom-
mendations have been developed and introduced at secondary schools within the framework of this Program,
which allowed forming special conditions in obtaining quality education by students with disabilities, correc-
tion of developmental disorders and social adaptation at all educational levels [2].

Inclusive education serves as a certain innovation for Kazakhstan education system, which has begun
developing since 2015, and therefore, it requires competent management at all stages of its modeling and
implementation. The main feature of the inclusion of children with special educational needs in the inclusive
education process is as follows: in the past century all students were divided into «taught» and «non-taught»
and were given to relevant educational institutions. The child who considered being «non-taught» due to
medical reasons, found himself in an environment just like him, which significantly reduced his chances for
further successful social adaptation. But nowadays in the Republic of Kazakhstan this adaptation starts at
preschool age, when a child with special health needs is among others.

This suggests that the effectiveness of a child’s rehabilitation taught in general education school within
inclusive education is much higher than a child taught in special school. This is due to the fact that children
with disabilities have poorly developed communication skills with people in special school. They begin
using them after leaving such an educational institution unlike general academic school.

Therefore, the school’s main task at this stage of education development is to create conditions condu-
cive to child development regardless of their educational needs. Inclusive education effectiveness involves
the development of conditions among which the main ones are: specialist’s willingness to implement an in-
clusive pedagogical process (includes such types of readiness as personal, professional, psychological, etc.),
humanistic education system, including moral and psychological climate development in a team; correctional
assistance organization and psychological and pedagogical support of a child development and socialization
as well [3].

All special children need to enrich the experience of social and educational interaction with their nor-
mally developing peers, but each child must be chosen an educational model which is accessible and useful
for his development. Therefore, the main goal is personal self-fulfilment in social inclusion. It does not con-
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cern just their passive integration into the world, but young people with disabilities are equal members of our
society, worthy of not only pity and compassion but of equal partnership.

This is achievable if an educational process is based on a comprehensive study of the student’s
personality by enhancing student counseling service at school, measuring based on science, analyzing the
developmental dynamics of each child, developing appropriate conditions to meet his growing needs and
active participation in social life.

In order to include a «special» child in society, it is necessary to develop an effective system of his edu-
cation. It is necessary to include such children in pre-school institutions, and conditions developed by the
educational organization should not single out such a child in any way so that he could fully realize himself.
The difficulty of including a child with special health needs in the general education class is in leniency to-
wards him. Teaching a child with special needs in a general classroom is not a charity. He studies there be-
cause other children study there and this is the best approach to learning and the best place where children
meet each other most often [4].

The practice gained so far shows that the inclusive education organization is a complex process that re-
quires both management decisions and a large number of scientific and methodological resources. Currently,
teachers and management of general education schools are in dire need of organizing the pedagogical pro-
cess, working out the interaction mechanism among all participants in the educational process, taking into
consideration special needs of all students.

First, it is necessary to create special conditions for training students with special health needs. It should
include: the use of special curriculum, teaching and education methods, special textbooks, training aids and
didactic materials, special training technical tools for common and individual use, assistant service providing
pupils with necessary technical assistance, conducting group and individual special education classes,
providing an access to the institutions carrying out educational activities and other conditions, which make
children with special education needs difficult to master educational programs [3].

Secondly, taking into account the educational process features within inclusive education, teachers of
educational institutions are required not only subject and methodological knowledge, but also a deep
knowledge of special psychology and correctional pedagogy, knowledge of subject teaching methods within
inclusive education to ensure all students equal access to quality education, taking into account the educa-
tional needs of each child.

This type of education approach poses certain challenges to the modern education system of Kazakh-
stan: training and professional development of teachers at all educational levels are necessary due to the fact
that most of them have no idea how to work in educational mainstreaming (a child with special education
needs, a talented or a gifted child, a repatriated child, a deviant child).

Undoubtedly, the current child as a product of centuries-old evolution masters the principles of working
with a cell phone, tablet or computer quickly enough, but at the same time he gets everything ready:
watching cartoons and colorful games prevent the child from developing his creativity and imagination,
which is an important condition for forming visual and abstract thinking.

In addition, most cartoons do not require feedback from a child and to pronounce some words or repeat
the names of objects, color, etc., or the child cannot touch the objects he sees in the cartoon. Thus, the child
does not get the necessary communication, contact with the outside world and conversation.

Therefore, when the child’s inductive reasoning should be formed, his pre-operative thinking is poorly
developed: he simply does not know many of the concepts he needs for further development. In addition, the
brain deprived of information important for him, is poorly developed for further learning.

Foreign language teachers are also experiencing difficulties in training within the framework of inclu-
sive education, as there is still no special foreign language teaching method, for example, for children with
mental retardation, hearing disorder, speech disabilities and visually impaired. In Kazakhstan, children with
special educational needs also include repatriated Kazakhs, who often have weak linguistic competence, and
have difficulties not only with foreign language learning, but Kazakh and Russian languages as well.

Moreover, until recently, a teacher, who was the main knowledge source, required a differentiated ap-
proach to each child, which created certain sorts of difficulties. For example, he was always short of time in
paying attention to each child, taking into account his educational needs. The teacher was required different
tasks for gifted students, medium students, weak students and students with special health needs. In addition
to the above, much attention was paid to medium students, whereas the others were given individual tasks,
which they did independently.
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In this case, we can’t tell about equal opportunities or successful inclusion of all students in the educa-
tional process, irrespective of their educational needs: only medium students were included in it, the rest
were excluded from general learning process with their individual tasks.

The education approach, when a teacher is not the center of educational process and the main source of
knowledge, allows involving all participants in the learning process. The teacher’s task is to direct a student
in getting such a knowledge which he must learn in accordance with his knowledge, experience and pace of
work.

But even under such conditions, there is a number of problems faced by the foreign language teachers.
For example, school teachers are often not ready for the fact that a little motivated child to learning a foreign
language might be a talented artist. In class, such children tend to learn in the same parallel as the weak stu-
dents. At best, they do the task at the lowest level; at worst, they lose interest in learning a foreign language
and drop out of the learning process.

Or the teacher does not know what to do with a special needs child, who is recognized as capable of
learning in general education school according to psychological, medical and education commission recom-
mendation, but at the same time such child has difficulty in mastering the first language (Kazakh or Russian),
not to mention the second and the third one (foreign).

Most of these children either receive an individual task and drop out of general class work, or they are
required to work on a par with the other students, which complicates their positive perception of a foreign
language as a school subject and cannot put them into a successful situation, which is considered as a neces-
sary condition of modern education requirements.

Or how to use the communicative method at a foreign language lesson if there is a child with hearing
and speech impairment in the classroom? It is unknown how likely it is that such a student will learn in a
class with ordinary children at general education school in Kazakhstan? Because there is no clear legislative
definition of what type of disabilities students with special education needs can learn in a secondary school.
The decision on whether a child is able to get a general secondary education in a comprehensive school is
issued on the basis of psychological, medical and pedagogical advice (PMPA) [5].

How to teach a repatriated Kazakh child to phonetics? Such sounds as ([1], [h], [g], [r]) cause individual
students’ pronunciation difficulties. For example, when teaching English, the sound [I] may be pronounced
too softly. And on the contrary, the sound [h] in German, English and French is pronounced very hard.

It also caused difficulties when explaining the foreign language verb tense category according to tradi-
tional education, as the students did not know it in their native language. This problem has almost been
solved in the updated education program, when learning is not based on knowledge gained in studying the
first and second language. The grammar explanation has been simplified and comes to situational moments
where this or that form should be used. For example, we say: «He goes home every day» and «He is going
home right now».

How to teach a gifted or a highly motivated child a foreign language? What tasks should be given to
such children not to allow them dropping out of general learning process and falling to a medium student
level?

Such questions lead to the need to develop effective methods of teaching a foreign language within
inclusive education, which will be used at a foreign language lesson taking into account the educational
needs of both ordinary students and students with special educational needs, which requires a foreign lan-
guage teacher to do the following:

—to analyze current foreign language methods, developed without special educational needs for ordi-
nary students;

—to study teaching features in inclusive education, taking into account each student’s educational
needs;

—to study psychological and pedagogical features of children with special educational needs of
all categories;

—to develop new methods of teaching foreign languages within inclusive education, taking into
consideration all educational needs of each student.

To solve and eliminate contradictions and problems revealed, it is necessary: to develop a system of
children and adolescents’ psychological and pedagogical support for their further socialization; to improve
parental universal education, to use forms and methods of activities that would increase children’s interest in
the learning process. Cooperation within inclusive education should be carried out in the following forms:
collective teachers council and meetings, teacher-parent meetings, educational activities, future first-grader
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classes; a comprehensive and multi-level support for educational process participants: a teacher (a tutor,
school office), child education (a special education teacher, an assistant, a psychologist, parents) and a child
socialization (psychologist, parents, volunteers).

The support of educational process participants is carried out through the following innovative
technologies, which together make the complex multi-level support of its participants: technology of a child
adaptation to a new educational level; a teacher support technology; a child assistance technology in the
learning process; a family interaction technology; personal education technology [3].

The history of inclusive education development in such countries as Finland, New Zealand is much
older than in our country, and many countries have gained a rich and successful experience in child inclusive
education. However, an analysis of foreign research literature has shown that the choice of an effective tech-
nology for teaching foreign languages to children with special education needs within inclusive education is
still important.

Sigal N.G. believes that, on the one hand, this problem is caused by traditionally established view in the
educational system that foreign language learning is a complex process, especially for children with various
mental and physical disabilities. Until recently it was considered improper to teach children with special
education needs a foreign language as an additional one, motivated primarily by the interests of this category
of children [6; 13].

Foreign language learning within inclusive education is necessary because it forms communication
skills not only with the immediate environment, but also allows getting in touch with another culture, allows
students with various disabilities to socialize successfully, to be equal in the educational process while
working with other people.

In this regard, the interest of children with special education needs is important. According to foreign
researchers, these children show an interest in a foreign language learning to the same extent as their healthy
peers: a successful career, a learning perspective in various international educational programs,
an opportunity to communicate with foreign friends, a foreign language culture learning. Certainly, among
children with disabilities there are those, who like their healthy peers, show no interest in a foreign language
learning. But in general, the motivation depends on the environment in which the student is outside
the classroom and on the teacher’s ability to interest the students in his subject.

Here, it should be noted that the ability to learn a language is laid by nature. A person cannot master
any language if his certain brain areas are damaged. On the other hand, teachers’ attention is often focused
on the psychophysical impairment diagnosis in a child development, which is certainly important at
an early education stage. But, if diagnosis is as a goal in itself and is not the basis for developing a student’s
individual educational path in accordance with his abilities, then, in this case, a foreign language learning,
like other general educational subject learning, is impossible.

When teaching a foreign language within inclusive education, it is necessary to use such methods that
would allow a student to remain included in the learning process, but at the same time he would not have
more difficulties than other participants [7]. One of cross-curricular methods that allow different students to
obtain knowledge within inclusive education is the so-called «scaffolding», which serve as a way to over-
come the «zone of proximal development» [8; 15]. Such scaffoldings can be: classmates’ help, teacher’s
prompt, the use of various tables and charts, which can be developed both by the teacher and students them-
selves, the use of additional technology, for example, amplifying the sound for hearing impaired, or a «loop»
tool on the computer monitor for visually impaired; the use of graphic text options or audio tests for hearing
impaired students.

Independent determination of which «scaffolding» is necessary to use in a foreign language learning
process will allow a learner to estimate his weaknesses and draw up, for example, tables and charts in such a
way that he could use them in the future.

Inclusive education development and emergence in some countries and the UN has led to the fact that it
has become a global trend and has launched complex processes on developing new standards, methods and
approaches to education in most countries of the world, with the exception of a small minority. Kazakhstan
also took an active part in changing the approach to education and the inclusion of all students, regardless of
their needs. The advanced education, changing approaches to education and teaching has become a reason of
such processes that occur within the framework of humanization throughout the world. Children with special
education needs stop being excluded from society and all conditions for them are being created.

Inclusion of children with special education needs does not refer only to disabled children but
itincludes all children, irrespective of their educational needs, for example, ungraded school children,
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or repatriated Kazakh children. The work within inclusive education has shown that it is necessary
to develop methodological regulations and their gradual implementation in order to take into account
the peculiarity of mastering a foreign language by children with various special educational needs which is
a prerequisite for learning a foreign language in an inclusive education.
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B.A. KermucOaena, JI.X. [llanGaeBa

Ka3zakcranaa uHKII03UBTI 0ij1iM Oepy xkarnaiibIHAa epekie 6ijaimM Oepy
Ka)KeTTLIiri 6ap 0aganapabl mieT TijJliHAe OKBITY MIceJiesiepi

Maxkamana Kazakcran PecmyOnukaceiama OimiM Oepymi JaMBITYABIH Ka3ipri Ke3eHIHIE WHKIIO3UBTI OiliM
Oepy >karmaiiblHma epekme OimiM Oepyai KakeT eTeTiH Oajamapra IIeT TUIH OKBITY Macelenepi
KapacTeIpbULnbl. Kasakcran PecryOnmukachl YOIH HHKIIIO3MBTI OimiM Oepy WMHHOBAImsi OOJBIN TaOBLIABI
JKOHE Kaszipri TaHga OHbI YHBIMIACTHIPYAbI PETTEUTIH KaXKETTi HOPMATHBTIK-KYKBIKTHIK aKTilep 93ipieHi.
WHKITI03MBTI NPUHIMIOTEPIH iCKe achlpy JKOHE MYMKIHIIr IIekTeysdi Oanmamapiasl kammbl OimiM Oepy
CHIHBIOBIHA KOCY OJIapFa oQJleyMeTTik OelimaenyaeH TaObICTBI ©Tyre MyMKiHAIK Oepemi, cebebi, TyseTy
MeKkTeOiHiH KaFaaiblHa KaparaHza, ojap JKanmnbel 0iTiM Oepy kyiteciHie HaKThI XKaFqaiFa OapbIHILIA KAKbIH.
Jlerenmen, epekuie OimiM Gepy KakeTTuniri Gap OuTiM aiymibiapra IIET TUIH OKBITYIBIH CHIHHAH OTKEH
oicTeMeciHiH 00JIMaybl MaHBI3IbI MOceTeNepAiH Oipi OObIN TaObLUIa bl ATall OTKCHACH, epekie OutiM Oepy
KaXeTTimiri 6ap GapibK OanaimapblH IICHXOJOTHSIIBIK-TIEarOTUKAJBIK SPeKIIEIKTepiH ecKepe OTHIPHIIL,
IIeT TLTIH OKBITYIBIH OCBIHAAH OMICTEMECIiH XKacay KaXKeTTLIIr TyBIHIAN OThIp. By mier TinmiH MeHrepymix
Oenrini Oip fAeHreiliHe KOJDKETKI3y KoHE IIeT TimiH Oimy KemTereH OanaiapiblH KaXETTLTiri OOoJbI
TaOBUIATHIHABIFBIH €CEMKe aja OTBIPBII, OJIap/bl TaOBICTBHI AJCYMETTEHIIpY YIUiH, OutiM OGepy yaepiciHiH
6apJIbIK KaThICYLIbUIAPbIHA, EPeKIIeTiKTepiHe KapaMacTaH, OipJecKeH )KYMBICKa KOCyFa MyMKIiH/IIK Oepei.

Kinm coe30ep: et Tini, WeT TiIAEPiH OKBITY, WET TUTIH OKBITY 9ICTEMECi, MHKIIIO3UBTI OintimM Oepy, Ty3eTy
MekTeOi, xanmbl 6iiM 6epy MekTe0i, epekiie 6i1iM Oepy KaxkeTTiiri 6ap 6ananapabl OKBITY.

b.A. XKernucbaesa, /[.X. [llan6aeBa

IIpo6aeMbl MeTOAMKHN 00y4eHHUS HHOCTPAHHOMY f3BIKY JAeTeil
€ 0c00bIMH 00pa30BaTeJIbHBIMU MOTPEOHOCTSIMH B YCJIOBUSIX
HHKJII03UBHOTO0 o0pa3oBanusi B Kazaxcrane

HHKmo3uBHOE 00pa3oBaHue SBISIETCS WHHOBaNmen st PecyOnmkn KazaxcTtan, B Hacrosiee
BpeMs pa3paboTaHbl HEOOXOANMBIE HOPMATHBHO-IIPABOBBIE aKTHI, PETYIUPYIOIINE €r0 OpraHu3a-
0. Peanmsanus MpUHIMIIOB HHKIIIO3WH U BKITIOYEHHE IETeH ¢ OrpaHMYEHHBIMHI BO3MOKHOCTSIMH
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3JI0pOBBsI B O0IIICOOpPA30BATENBHBIN KACC MO3BOJSIIOT MM YCIICIIHES IPOXOIUTH CONUAIBHYIO
aJIanTalnIo, TaK KaK, B OTJIMYHE OT YCJIIOBHI KOPPEKIIMOHHOW IIKOJBI, B 00IIe00pa3oBaTeIbHOM
OHH HamboJliee MPUOIMIKEHBI K pealibHbIM. TeM He MeHee OJIHOW W3 BaXKHEHIIHX MpoOJIeM sBIIseT-
Csl OTCYTCTBHE alpOOMPOBAHHON METOMUKH MPETOaBaHuUsi HHOCTPAHHOTO S3bIKa 00YYaIOLIMMCSI C
0coOBIMH 00pa3oBaTebHBIMH MOTPEOHOCTIMU. OTMEUYEHO, YTO Haspena HeoOXOIAMMOCTh CO3J1a-
HHUSI TaKOW METOJMKH OOYYeHHsS HHOCTPAHHOMY SI3bIKY C YYETOM ICHXOJIOTO-TeJarorndecKux
0COOEHHOCTEH aeTel ¢ 0COOBIMH 00pa30BaTEIbHBIMU MOTPEOHOCTAMH, KOTOpas MO3BOJIMIA ObI
BKJIIOYATh B COBMECTHYIO pabOTy BCeX YYaCTHHKOB 00pa30BaTENbHOIO Mpolecca Uis A0CTHKEHHS
OTPENICIICHHOTO YPOBHS BJIAJCHUS WHOCTPAaHHBIM S3BIKOM W HX YCICIIHOH COIHaTH3aIiH
C Y4E€TOM TOTO, YTO 3HAHWC MHOCTPAHHOTO S3bIKA SABJSICTCS TAKXKE MOTPEOHOCTHIO MHOTHX JIETEH,
HECMOTpS Ha X OCOOCHHOCTH.

Knroueswvie cnosa: I/IHOCTpaHHHﬁ S3BIK, 06y‘I€HI/I€ HWHOCTPAaHHBIM A3bIKaM, MCTOJUKA MperogaBa-
HUS MHOCTPAHHOTO fA3bIKa, WHKJIFO3UBHOC 06pa30BaHI/I€, KOPpPEKIMNOHHAas MIKOJIa, 06HI€O6pa3OBa-
TCJIbHas 1IKOJIa, 06y11€HI/I€ ,HeTeﬁ C 0COOBIMHU 06pa30BaTeJ'H>HLIMI/I HOTp€6HOCTHMI/I.
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