DOI 10.31489/2020Ped1/85-93
UDC 371.3:81°246.3(574)

B.A. Beisenbaeva, U.I. Kopzhasarova

Ye.A. Buketov Karaganda State University, Kazakhstan
(E-mail: aitzhanovnal 958@mail.ru)

On the use of a learner-centered approach in foreign language teaching

The article deals with a learner-oriented approach to teaching a foreign language. The role of education in
modern society is considered. The relevance of the personality-oriented approach in the study of a foreign
language is revealed. Certain values are shown that reflect the professional readiness of future specialists.
The main features of the personality-oriented approach are highlighted. In addition, the article considered the
content of this approach: teaching activities, the role of independent work of students. The possibilities of a
person-oriented approach in teaching a foreign language are revealed. The technology of training in the im-
plementation of this approach is considered. The problems that arise during the implementation of this ap-
proach are noted, and some options for their solution are considered. The article shows a personality-oriented
approach to teaching foreign languages that affects the learning technology. The authors consider the possi-
bility of using specific methods, techniques and forms of training with practical examples of their application
in foreign language classes. Some principles that are characteristic of a person-oriented approach to teaching
a foreign language are put forward: self-actualization, individuality, choice, success, and creativity. There are
also difficulties in groups with a large number of students. The implementation of a person-oriented approach
in teaching a foreign language in such conditions is difficult. It is proposed to create the necessary conditions
for the full implementation of a person-oriented approach in teaching a foreign language.

Keywords: approach, learner-centered approach, foreign language, communication, speech skills, collabora-
tive learning, communicative competence, creative abilities.

Introduction

Education leis recognized as one of the priorities of long-term strategy of Kazakhstan. The overall goal
of education reform min Kazakhstan is the adaptation of the education system to the new socio-economic
environment. In the strategic documents of the Republic of Kazakhstan, an increasing emphasis is placed on
the increasing role of human capital and the adoption of a new approach to education as a means of its for-
mation. Education is one of the highest values for the individual and society, acting as the main prerequisites
for their existence and development. This article describes how we use the learner-centered approach in Eng-
lish classrooms with future English teachers of mathematics, physics and biology. Teacher education is
based on the assumption that students will eventually teach in the way that they were taught. Since these stu-
dents are studying to become teachers, it is important early in their careers to impart the notion of learner-
centered education. This means organizing a class so that students are more involved in the teaching and
learning process and the teacher is less likely to dominate classroom events. We have found that that a learn-
er-centered classroom enhances students’ development in the process of becoming teachers.

There are two common learning systems in language teaching, they are teacher-centered and student-
centered approaches. In recent years more teachers have moved toward the learner-centered approach.
In most cases, it is best for teachers to use a combination of approaches to ensure that all students’ needs are
met. When both approaches are used together, students can enjoy the positives of both types of learning. In-
stead of getting bored with teacher-centered education or losing sight of their goals in a completely student-
centered classroom, learners can benefit from a well-balanced educational atmosphere. The definition of the
teacher-centered and student-centered approaches is based on a simple fact: the one who speaks more in
class is the center. The students speak more than 50 % of the class time — it’s a student-centered class.
Teacher-centered approach is a kind of learning system when the teacher becomes a center of the process.
The student’s role of teacher-centered approach is just to be a good listener. The students just receive the ma-
terial that is given by the teacher. Student-centered approach includes the idea that students have choice in
what to study and how to study. Student-centered learning is focused on the student’s needs, abilities, inter-
ests, and learning styles with the teacher as a facilitator of learning. Teachers provide the way for students to
access the material, so students can easier get knowledge. Teachers also should help them to decide the pur-
pose that will be achieved by students, encourage them to evaluate their learning, help them to work together
in groups, and make sure that they know the way to use the sources and the facility of learning. The students
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in this approach have the main role, because they become a center of the learning process. The material is not
provided by the teacher but students now are researching the material by themselves. In the student-centered
approach, students construct knowledge through gathering and synthesizing information and integrating it
with the general skills of inquiry, communication, critical thinking, problem solving and so on. In the stu-
dent-centered approach the students have a role to decide the learning strategy. So, not only the teacher but
also the students choose the appropriate learning strategy. The key decisions about learning are made by the
students through negotiation with the teacher. When a classroom operates with student-centered instruction,
students and instructors share the focus. Instead of listening to the teacher exclusively, students and teachers
interact equally. Group work is encouraged, and students learn to collaborate and communicate with one an-
other. Learner centered teaching is an approach that places the learner at the center of the learning. This
means that the learner or student is responsible for learning while the tutor is responsible for facilitating the
learning. This is also known as student-centered learning. Learner-centered teaching helps you pave the road
to learner success. This idea of the teacher as the «facilitator» means that the focus of teaching shifts from
the teacher to the student. This type of teaching should put learners’ interests first. Why is a learner-centered
approach important? Taking a learner centered approach is important for adult teaching environment for
many reasons. One is that it helps to develop learners who can learn and work on their own. This means that
it enables life-long learning and independent problem-solving. Another reason it’s important is that by put-
ting responsibility for learning in the hands of learners, we encourage them to be active and responsible par-
ticipants in their own learning. Also, learner centered teaching is seen as good practice internationally. Com-
ponents of Personal-oriented learning: creating a positive emotional attitude to the work of all students dur-
ing the lesson; using problematic creative tasks, encouraging students to choose and use different methods of
tasks independently, use of tasks that allow the student to choose the type, type and form of the material
(verbal, graphic, symbolic), Reflection. Discussion of what happened and what — not, what were the errors,
how they were fixed [1].

We can define the main principles of student-centered learning as: the learner has full responsibility for
her/his learning; involvement and participation are necessary for learning; the relationship between learners
is more equal, promoting growth and development; the teacher becomes a facilitator and resource person; the
learner sees himself differently as a result of the learning experience.

Since the students of Mathematics, Physics, Biology Faculties are studying to become teachers accord-
ing to trilingual education program, it is important early in their careers to impart the notion of learner-
centered education. This means organizing a class so that students are more involved in the teaching and
learning process and the teacher is less likely to dominate classroom events. We have found that a learner-
centered classroom enhances students’ development in the process of becoming teachers. English instruction
in Kazakhstan is important because without English proficiency, professionals in many sectors of society are
blocked from career advancement. The need for more and effective English language teachers is greater than
ever before. Yet language education is particularly challenging in Kazakhstan, as it is in other parts of the
world, due to the traditional classroom in which teachers are considered authorities and the learning envi-
ronment is teacher-centered. In a traditional teacher-centered classroom, some students are motivated to learn
English. However, we believe that students progress more rapidly in learning English in a more learner-
centered environment [2].

This article describes how we created a learner-centered classroom environment with students who
come from a teacher-centered background. We explain how we used the communicative approach, process
writing, cooperative learning, and strategy and style awareness in courses in listening and speaking, gram-
mar, and writing. We suggest how a teacher can give up some control of the classroom, but not lose control,
while creating a learner-centered environment.

Literature review

These are some of the views that Jack C. Richards about student-centered learning and teaching.
Dr. Richards is an internationally renowned specialist in second and foreign language teaching, an applied
linguist and educator, the author of numerous professional books for English language teachers, and the au-
thor of many widely used textbooks for English language students.

According to Jack C. Richards the following are characteristics of student-centered learning:

a) students work harder than their teachers. In most classes, teachers are doing too many learning tasks
for students. We ask the questions; we add detail to their answers. We offer the examples. We organize the
content. We do the preview and the review. We should extend part of those responsibilities to the learners.
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b) students learn from classmates. Students can learn from and with each other. Certainly the teacher
has the expertise and an obligation to share his/her knowledge, but teachers can learn from students as well.

¢) Students learn more by experiences and active involvement. Teachers nurture students’ natural curi-
osity as students ask questions to complete the assignments.

d) Students apply new learning to real-life, authentic experiences. Classes focus more on skills that you
can use in real-life. Classes that don’t have real-life application hardly ever motivate students to engage in
meaningful learning.

e) Students receive frequent directed, and timely feedback. Another characteristic of student-centered
learning and teaching is that as students complete some assignments, teachers typically ask learners or
groups of learners to talk and compare their results with pairs.

f) Students are encouraged to explain material to themselves and others. If students are creative enough,
they can think about ways to introduce a topic that involves the students in the process.

g) Students regularly engage in communication. Students need to communicate with each other and
that’s why this approach to teaching bring more benefit than teacher-centered instruction. Students can intro-
duce a topic, receive feedback from others and complete assignments collaboratively. Students use personal-
ized technology to produce. Students learn by doing so technology, especially mobile phones and tablets
which are easier to handle and use than computers can really boost engagement and motivation. If you want
your students to create, one of the cheapest and engaging ways is using the resources available on the inter-
net [3].

B.F. Lomov calls personal forms of communication in which there is no subject of activity external to
the interaction of partners, or this subject plays only an instrumental role. The driving force of such commu-
nication is the value that its partners represent to each other, and the objects that are involved in this process
play the role of intermediaries or signs, in the language of which the subjects ' reveal themselves to each oth-
er. Under the student-centered communication in the educational process we understand the communication,
interest-based person-to-person, friendly, considerate, respect the interviewees on the knowledge and consid-
eration of individual psychological characteristics of their character, temperament, etc. This communication
expressed in an appropriate voice, facilitates the expression of personality.

One of the sources of developing the structure of learner-centered foreign language communication is
various intensive methods of teaching foreign languages (G.A. Kitaygorodskaya, E.G. Chalnova).
E.G. Chalkova understands teaching foreign language communication, first of all, as teaching psychological-
ly adequate interpersonal communication. Such training helps to create an atmosphere of psychological com-
fort for the interlocutors. Consistent formation of collectivist relationships in a group of students plays an
important role in creating optimal conditions for foreign language communication. The problem of the cohe-
sion of the group E.G. Chalkova considers it as a condition for increasing motivation to master the language,
for opening the possibility of language communication, for increasing the creative «potential» of the individ-
ual. A characteristic feature of most forms of personality-oriented communication is the orientation of the
subject of communication to immediately receive a response from the interlocutor, to perceive his reaction
and in accordance with this decide in which direction to act next. In this case, it is important to turn the pro-
cess of language acquisition into a personal process. The transfer of personally significant information will
further stimulate new statements of students, which is explained by the ambiguity of perception of such in-
formation. In other words, in this case, it becomes possible to translate speech activity into the field of men-
tal processes. With this approach, the main task of the method is to increase the intellectual and mental activ-
ity of students.

According To S.S. Kuklina, the personal-oriented approach has a great personal-developing potential
and ensures the development of such personal qualities as the ability to work in cooperation, the ability to
work independently and creatively thinking.

E.S. Polat believes that the learner-oriented approach makes a significant contribution to the develop-
ment of such personal qualities that contribute to the comparison of alternative options and the formulation
of reasoned generalizations and conclusions [4].

Methods

Thus, a person-oriented system of teaching a foreign language is a system that can create the conditions
necessary for students to realize their personal goals, needs, abilities and opportunities through learning a
foreign language. In student -oriented learning, we define learning itself not as the transfer of knowledge,
the development of skills and the organization of learning, but first of all, the creation of conditions for the
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implementation of the student's personal needs in the field of language education. Person-oriented learning is
thus seen in the disclosure of the conditions for the implementation of personal-developmental functions of
the educational process. The development of the student's personality will be effective if the following condi-
tions are created:

— create and maintain a high level of confidence in the student's achievement of learning goals;

— maintain an emotionally positive psychological climate that promotes the student's potential when:

1) the student feels that their rights to receive a language education that will provide them with personal
comfort at the end of school are respected;

2) the student feels that they are treated with sympathy and attention, regardless of the results of the
teaching.

We believe that Student Centered Learning has more advantages than disadvantages so I would like to
talk about some of its advantages.

— Many researches show that student-centered learning is effective for every member of the classroom,
because it takes into account their diverse learning needs and greatly increases their retention of both
knowledge and skills.

— Moreover, it emphasizes that learning requires active engagement by the students, so it works to en-
gage student in learning.

— Students gain confidence in themselves as they take on new responsibilities.

— Student-centered learning enables students to develop the necessary work place skills.

— It encourages innovation and creativity through deep learning and requires students to think about
their learning, the issues and the problems.

— The student learn to be responsible for his own learning and actions.

— The student learn things like working with others, team building, developing skills and how to be in-
dependent [5].

As for the advantages we can also name the following: 1. Improves participation. The first step towards
the success of any Learning program is participation. A learner centered approach addresses all the essential
needs of learners, ensuring learners get a personalized and convenient eLearning experience. For example,
if a certain learner group prefers games and exercises, the courses should be made more interactive. Similar-
ly, if learners are more likely to access the course content on tablets or mobiles, the courses should be de-
signed to support this need. Due to the minute attention paid to learner’s needs, learner centered courses en-
sure greater participation in Learning. 2. Enhances retention of knowledge. Given that a learner centered ap-
proach places high emphasis on relevance and engagement, it greatly influences learners’ interest levels.
The learner centered approach shifts the focus from traditional eL.earning, which emphasized only on graphs
and PowerPoint slides, to eLearning with more engaging and simulating content. For example, if you are de-
veloping a course for engineers, the course should have real life scenarios that are relevant to their day-to-
day problems. Also, the course will have certain elements, which will make them use the knowledge they
may have acquired previously. This way, learners will retain the knowledge better as opposed to a plain
Learning course with a lot of theoretical knowledge. 3. Increases performance at work. A typical learner cen-
tered Learning course will have a lot of scenarios, case studies, role plays, etc. For example, if an organiza-
tion is training its employees on quality guidelines or industry best practices, a learner centered course with a
lot of engaging and interactive content will help learners grasp the content more effectively. This way, learn-
ers are more likely to apply their learning at work, leading to improved on-the-job performance. 4. Improves
problem-solving skills. A learner centered eLearning course has a lot of real life examples, including games,
quizzes, and challenges. For example, the course may have challenges and games involving real life prob-
lems, which will force learners to think of solutions. This kind of training develops problem-solving skills,
which is useful when learners encounter similar problems at work. 5. Encourage collaborative learning.
Learner centered courses provide the opportunity to foster collaborative learning. You should design eL.earn-
ing courses in such a way that learners have to involve their peers/superiors in completing the course. Alter-
natively, the courses should have certain group exercises, which makes learners come together to solve prob-
lems, and thereby share learning. This approach not only encourages collaboration but also fosters teamwork.
Students learn important communicative and collaborative skills through group work; students learn to direct
their own learning, ask questions and complete tasks independently; students are more interested in learning
activities when they can interact with one another and participate actively.
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6. Makes learning process more fun. Use of games and stories in eLearning makes learning more fun.
A learner centered approach provides a lot of choices to learners. For example, if a particular course involves
research, learners should be given choices of topics for research. Likewise, learner centered eLearning cours-
es use lots of different mediums, such as videos, podcasts, practical assignments, etc. With these elements,
learning is no longer perceived as boring and monotonous.

7. Contributes personalized learning. All learners do not have the same learning needs. Some may just
like to understand the basics of a concept, while some may like to understand a course in detail. Also, some
learners may already have some knowledge about a topic, whereas some of them will be entirely new to the
concept. Students learn important communicative and collaborative skills through group work; students learn
to direct their own learning, ask questions and complete tasks independently; students are more interested in
learning activities when they can interact with one another and participate actively. Advantages also include:
a more hands-on, discovery approach to learning and students acting more independently in their learning
strategies, instead of relying on an instructor to deliver more material. In fact, student-centered learning has
several advantages for both students and teachers. It is evident that, student-centered learning help the stu-
dents improve and develop their learning and enhance their skills. In addition, by this approach the students
can get meaningful knowledge that they should take the responsibility of their learning so that they become
life-long learners and that will help them throughout life [6].

Now let’s point out some disadvantages: because students are talking, classrooms are often busy, noisy
and chaotic; teachers must attempt to manage all students’ activities at once, which can be difficult when
students are working on different stages of the same project; because the teacher doesn’t deliver instruction
to all students at once, some students may miss important facts; some students prefer to work alone, so group
work can become a bit difficult for them.

1. It often relies on the teacher’s ability to create or select materials appropriate to learners’ expressed
needs.

2. Teachers may also find it difficult to strike an acceptable balance among the competing needs and in-
terests of students.

Disadvantages include: an approach to learning with not as much structure or discipline as a traditional
method, causing students to feel overwhelmed and maybe not pull as much from learning as they normally
would. Also, another disadvantage to learner-centered instruction would be too much independence.
On certain new material, students may need a teacher as a key driving force in order to pull everything pos-
sible from the lesson, instead of being left alone to discover it out for themselves.

In fact, nothing is perfect in this world. Thus, I think a disadvantage of student-centered learning could
be there are students who do not respond well to this kind of environment. That is, some students feel that
their teacher should be the one who is fully responsible for their learning and that they should take the
knowledge from him/her without paying any effort by themselves for searching for the knowledge [7].

One of the disadvantages that students are suffering from in student-centered learning is that they have
to work in teams. In fact, some students find it difficult to work in teams because they have not been taught
team skills. The person-oriented approach assumes a special acceptance on the socio-cultural component of
foreign language communicative competence. This should ensure a cultural orientation of education, famil-
iarizing students with the culture of the country of the language being studied, a better understanding of the
culture of their own country, the ability to present it by means of a foreign language, and the inclusion of
students in the dialogue of cultures. All this increases the requirements for the level of students ' learning in a
foreign language

As already noted, in a person-oriented learning system, the main thing is to create conditions for the full
manifestation and development of personal functions of the subjects of the educational process. Therefore,
the main goal of the educational process in a foreign language is to create psychologically comfortable con-
ditions conducive to the development and improvement of the student's personality, who is able to con-
sciously and motivatively study, acquiring linguistic, communicative and socio-cultural competence for for-
eign language communication in practical and intellectual activities, as well as in the case of included train-
ing in the country of the language being studied. From the very first lessons, the teacher tries to create this
«moral comfort», that is, such relationships in the group, where everyone's abilities serve not as a border, but
as a continuation of their knowledge and skills. It seeks to open up the spiritual wealth of each to others, to
bring satisfaction from the understanding that group success depends on the realization of one's own abilities.
Such altruistic emotions are the basis for the emergence of a positive emotional tone of knowledge and
communication. If in the course of work, the individual does not receive any emotional satisfaction that is
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more or less close to the process of work itself, then the emotional fatigue caused by the application of voli-
tional efforts steadily accumulates, forming a negative impulse that is directed against the original stimulus.
«As a result, the stimulus is soon extinguished, and neither will nor ability can change the course of the pro-
cess. The teacher sets the emotional type of knowledge and communication from the very beginning, involv-
ing the group leaders first, and then the entire group. This is possible in the case of constantly growing suc-
cess of the activity, sincere participation and interest of the teacher and all members of the group in the
slightest success of each student, in the case of solving constantly complicated tasks. The emotional tone of
knowledge and communication is maintained throughout the learning process, if the content of the training
material causes an internal response in the students, in turn, the emotional tone of knowledge and communi-
cation forms the need to adequately Express this or that content, to find the optimal forms of expression for
this. The personal-oriented approach also affects the choice of teaching methods/technologies. The need to
put the student at the center of the learning process, make him an active subject of the teaching activity, or-
ganize his interaction with other students, and give the learning process a real practical orientation makes us
prefer such learning technologies as» learning in cooperation and project method (the latter, as we know, can
include «learning in cooperationy) [8].

Less and less space is occupied in the educational process by such educational speech actions that are
not characterized by at least conditional communication, for example, reading the same text by all students
and retelling it to each other. Increasingly used group work on different texts, which allows, on the one hand,
each student group can perform all possible functions, for example, when studying the reading (reading
comprehension): one-to quietly read the text, another highlight unfamiliar words to a third — to look for
their meaning in dictionary, fourth -translate a sentence, which causes difficulties for understanding, etc.
This work prepares students for real communication — the exchange of information with other groups, read
other texts, to evaluative judgments about what they read and hear from others. The functions of students in a
group may change, as well as the composition of groups, but it is important that interaction and mutual assis-
tance are carried out. Such work (if properly organized) can contribute to the development of speech initia-
tive, improve educational and communication skills.

These are some examples from my work experience how I use the student-centered learning in the ESL
classrooms. Students quiz each other by asking questions and try to find out someone in the group who an-
swers «yes» to each question. Students will be given worksheets «Our free time» question forms; weekend
activities. Students work on their own and can write their own questions. They move around the room and
ask their questions.

e.g. Activity 1. Find someone who ..... 1. goes clubbing every week Question: Do you go clubbing eve-
ry week? 2. chats to people online Question: Do you often chat to people online?

When they find a student who answers «yes» to a question, they write the student’s name in the second
column on the worksheet then ask a follow-up question based on the prompts in the third column. I try to
encourage my students to talk to as many different people as possible.

2. Role play activity «Opening night». Students are given role cards and worksheets «What do you re-
member?» Role cards: e.g. Student A: You are a film director from Mexico. Student B: You are a journalist
from Ireland.

Students must meet all of the guests and by asking questions they should find out as much as they can
about each of them. Teacher writes questions on the board: Where are you from? What are you doing in
Mexico?

What do you do in your free time? etc.

3. Group work. Where’s Robin? Language: Modal verbs, making deductions. Teacher reminds the stu-
dents a situation about wedding party. Karen’s boyfriend Robin still hasn’t arrived at the party. The students
are going to help Karen work out where he is.

Students are divided into groups of four. Each student is given a different information card. They work
on their own and make deductions about each situation using the verbs: must/could/ may/ might/can + be
verb+ing for deductions about something happening now. Then students work in their groups and take turns
to tell each other their deductions. When each student makes a deduction, another student in the group must
respond using the extra information at the bottom of their cards. For example: Student A might say: He
might be writing a report at work. Student C should respond He can’t be writing a report. He finished it at
five o’clock.
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Students continue making deductions until they work out what Robin is doing now.

4. Pair work. Students quiz each other by showing each other pictures and asking questions such as:
What’s this? How can you say it in English? What words come to your mind when you see this picture?

Then they can get together with others and review the answers, they can use vocabulary such as: What
do you think about question 1? What did you answer in question 2?

Results

Our analysis shows that this form of organization of educational activities has a number of advantages
and brings positive results. These methods in teaching a foreign language provide the teacher with the widest
opportunities for developing all speech skills, to maintain a constant interest in the study of students ' person-
al-oriented approach to learning. With a person-oriented approach and the use of appropriate learning tech-
nologies, special relationships are created between students and the teacher, between the students them-
selves, and diverse learning and educational environments are formed, often with an exit from the classroom
and school. Person-oriented education is the development and self-development of personal qualities based
on universal values. Humanistic personality-oriented education is a pedagogically controlled process of cul-
tural identification, social adaptation and creative self-realization of the individual, during which the child
enters the culture, the life of society, and the development of all his creative abilities and opportunities. Per-
son-oriented education by means of a foreign language involves, on the one hand, the use of educational
communication, cooperation and active creative activity of the student in the classroom, and on the other
hand, the teacher needs to find a way to «introduce» a real foreign language to the school class, to include
the student in real language communication, in information exchange, without leaving the classroom, to sim-
ulate the real process of entering the culture at school.

A person-oriented situation gives everyone the opportunity to express themselves. Without identifying
their own position, students can't navigate the situation, see themselves in relationships with other people,
draw conclusions based on their experience, and if necessary, overcome an internal crisis and, having mas-
tered their own emotions, outline a further program of action. It is possible that in the process of working,
some will have to reconsider their own attitude to learning [9].

Thus, in the light of the above, we can consider the following provisions on the basis of which a person-
oriented model of all the above technologies is implemented:

— Foreign language communication, used both as a goal and as a means of learning, significantly in-
creases the personal interest of students in mastering the subject and contributes to the disclosure of their in-
ternal capabilities and creative potential;

— Personal orientation, as a leading means of communication in the system of training — learner, learn-
er — learner, learning group, creating a secondary, internal, emanating from individual student motivation
activities;

— Maximum consideration of the socio-psychological characteristics of students and group processes
ensures objective management of training and its personal orientation.

Conclusion

In conclusion, we can say that learner-oriented training allows us to most effectively achieve the pre-
dicted learning outcomes, to reveal the potential of each student. Taking into account the specifics of the sub-
ject «English language», personality-oriented technologies provide the necessary conditions for active cogni-
tive activity of each student, presenting each of them with the opportunity to comprehend new language ma-
terial, get sufficient oral practice to form the necessary skills and abilities, realize the meta-objectivity of
knowledge, ways of activity, and reflexive actions. This approach also allows us to introduce active forms of
learning into the educational process, contributing to the development of students ' creative abilities, think-
ing, and the ability to adapt to a rapidly changing modern society. Emphasis is placed on group and pair
work, which «displace» the frontal forms of work. As the most appropriate training technologies acts as
training in collaboration, method of projects, the inclusion of such types of work that cause emotional dis-
charge of students.

References

1 Canale M. Theoretical bases of communicative approaches to second language teaching and testing / M. Canale, M. Swain.
— Applied Linguistics, 1. — 1990.

Cepus «[lMeparoruka». Ne 1(97)/2020 91



B.A. Beisenbaeva, U.l. Kopzhasarova

2 Widdowson H.G. Teaching Language as Communication / H.G. Widdowson. — Oxford, 1979.

3 KyK.III/IHa C.C. KomnektuBHast yqe6Ha51 JACATCIIBHOCTL KaK OpraHU3aliiOHHast Q)opMa OBJIAZICHUST WHOSA3BIYHBIM O6HI€HI/IGM

/ C.C. Kyxmuna. — Kupos: U3x-Bo BatI' TV, 2007.
4 Tlonar E.C. HoBble nenaroruyeckue TexHosnoruu B cucreme obpasosanust / E.C. ITonat. — M.: Akagemus, 2000.

5 Mustafa Z.A. Creating a learner-centered teacher education program / Z.A. Mustafa, Christine T. — English teaching Forum,

—2001. — Vol. 39.

6

7
8
9

Nunan, D. The learner- centered curriculum / D. Nunan. — New York.: Cambridge University Press, 1999.
Jack C. Richards. Developing classroom speaking activities: from theory to practice / C. Richards Jack. — Cambridge, 2018.
Reynolds M. Groupwork in Education and Training / M. Reynolds. — London: Kogan Page, 1994.

Kopzhassarova U. Enhancement of students’ Independent learning through their critical thinking skills development
/ U. Kopzhassarova, G.Akbayeva, Zh. Eskazinova, G. Belgibayeva, A. Tazhikeyeva // International Journal of environmental and

science education. — Chicago 2016. — Vol. 11, 18. — 11585-11585.

92

b.A. beiicen6aera, V.M. Komxkacaposa

HleT TUTiH OKBITY1A JKeKe TYJFara 0arbITTAJFaH TICUII KOJIaHy TyPaJjbl

Makanaza mmeTes TiliH OKBITYIaFbl XKeKe TyJIFara OarbITTaJIFaH TOCI, Ka3ipri KoraMIarsl OuTiM Oepynin peni
Kapacteipbutra. Ller TiTiH OKBITYa KeKe TyJIFaFra OaFbITTANIFaH TOCUINIH ©3CKTUIIT aHbIKTaIFaH. bonmamak
MaMaHIapJbIH KOCiOM AaspibIFbIH KepceTeTiH Oenrimi Oip KyHAbUIBIKTAp KepcerinreH. JKeke TysiFara
OarpITTaNFaH TOCUINIH Heri3ri Genrinepin 3epaenereH. COHbIMEH KaTap, Makajiaia OChl TOCUIAIH Ma3MYHSI
KapacThIPbUIABI: aTal aiTKaHIa, OKBITYIIBUIBIK KbI3MET, OUTIM amylIbUIapAblH ©31HIIK JKYMBICBIHBIH PeJIi.
Hler TiniH OKBITYQa XKEKe TYIFaFa OaFbITTaNFaH TCII MyMKiHAIKTepi 3epTrenred. Ochl TOCUIl icke achIpyFa
OKBITY TEXHOJIOTHSICHI KapacThIPBUIFaH. ATajFaH TOCUIII €Hri3y Ke3iHe TYbIHIANTBIH Mocelesep aTam oTiull
JKOHE OJIapAbl MICITyiH Keibip HycKamapbl aTeuFaH. OKBITYy TEXHOJIOTHSCHIHA 9Cep €TeTiH IIeT TUIepiH
OKBITY/Ia JKEKE TYJIFara OaFbITTaJFaH TOCLT KOPCETUIreH. ABTOpJIap LIET Tili cabakrapblHAa KOJIaHbBUIATHIH
MPaKTHKAJIBIK MBICAIIAP/BI KEJTIPEe OTBIPBII, OKBITYABIH HAaKThl OJICTEpiH, TOCUIAepi MEH HbICaHAApPBIH
KOJIIaHy MYMKiHAiKTepiH 3eprreren. Lller TinmiH OKbITya jKeKe TyjiFara OaFbITTalFaH TACUIre TOH Kelbip
KaFugaTTap YCHIHBUIFAH: ©3iH-031 TaHy, Aapanay, TaHaay, COTTUIK »oHe wmbrapmambuibik. et Tinin
OKBITY/Ia JKEKe TyJIFara OarqapiaHFaH TOCUIAl TOJBIKKAHBI iCKe achlpy YIIIH KaXETTi jKaraaiigap xacay
YCBIHBUI/IBL.

Kinm ce3dep: Tocii, meKe-opeKEeTTiK TOCUI, WIET T, KapbIM-KaThIHAC, COMJICY JaFIbICHl, COMICY KaOlieTi,
Gipiiecin OKBITY, KOMMYHHUKATHBTIK KY3bIPETTINIK, IIBIFAPMAIIBIIBIK KaOlIeTTep.
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00 ncnoIL30BAHUM JTMYHOCTHO-OPUEHTHPOBAHHOTO
10/1X0/1a B 00y4eHUH HHOCTPAHHOMY SI3bIKY

B crarse paccMOTpeHBI JINYHOCTHO-OPHUEHTHPOBAHHBIH IT0/1X0]] B 00yIeHHN HHOCTPAHHOMY SI3BIKY, POJIb 00-
pa3oBaHUS B COBPEMEHHOM o0O0mIecTBe. BBIfBICHA aKTyalbHOCTh JIMYHOCTHO-OPHEHTHPOBAHHOTO IOJXOAA
IIpU U3YYEHWH MHOCTPAHHOTO s3bIKa. [IoKa3aHBI ompeJesieHHble [EHHOCTH, OTpakalomue NpodeccuoHab-
HYIO TTOJTOTOBJIEHHOCTh OyIYIIUX CIELUATNCTOB. BhlneneHbl OCHOBHbBIE UepPThl JTMYHOCTHO OPUEHTHPOBAH-
Horo noxaxoja. Kpome Toro, B cTaTbe ObIJIO U3y4eHO COAEpKaHHE NAaHHOTO MOAX0Aa, @ UMEHHO: Mperno/aBa-
TEeNbCKast IESITENIbHOCTD, POJIb CAMOCTOSATENBHOM paboThl 00yJatomuXcsl. BeIsiBIECHBI BO3MOXKHOCTH JTMYHOCT-
HO-OPUEHTHPOBAHHOTO MOAX0Aa B 00ydeHHHM WHOCTPAaHHOMY f3bIKy. PaccMoTpeHa TEXHOJOTHS OOydYeHHs
TIPU peasI3aliy JaHHOTOo 1moaxoa. OTMeueHs! MPpoGIEMHBIE BOIPOCH], BO3HUKAIOIIUE IIPH BHEPEHUH JaH-
HOT0 TOAXO0Ja, U PACCMOTPEHBI HEKOTOPBIC BapUaHThl UX peuieHus. IlokazaH JIMYHOCTHO-OPUEHTUPOBAHHBIN
TIOJXOA NpU 00y4YEeHHH WHOCTPAHHBIM SI3BIKaM, BIMSIOIINH Ha TEXHOJOTHIO OOY4eHHUS. ABTOpaMH H3ydIeHBI
BO3MOXXHOCTH HCIIOJIE30BaHMsI KOHKPETHBIX METOIOB, IIPHEMOB U (OpM 00ydeHHsI C IPUBEICHHEM IIpaKTHIe-
CKHX NIPUMEPOB UX UCIIOIb30BAHHS HA 3aHATHSAX [0 HHOCTPAHHOMY SI3bIKY. BBIIBHHYTBI HEKOTOPbIE IPHHIIU-
MBI, XapaKTepHbIE ISl TMYHOCTHO-OPUEHTHPOBAHHOTO MO/X0/1a B 00y4eHUN WHOCTPAHHOMY S3bIKY: CaMOakK-
TyaJlU3aliy, UHAUBUAYaIbHOCTH, BEIOOpA, ycIiexa U TBopuecTBa. [IpeanoskeHo co3naHne HEOOXOAUMBIX yC-
JIOBHH ISl TIOTHOIIEHHON peanu3alii TMYHOCTHO-OPUEHTHPOBAHHOTO MOAX0/a B 00YUYEHHH MHOCTPAHHOMY
SA3BIKY.

Kniouesvie cnosa: noaxon, J'II/I‘{HOCTHO-Z[eSITeIIbHOCTHbIﬁ noaxon, HHOCTpaHHLIfI SA3BIK, 06I_HCHI/I6, pet{eBoﬁ
HaBBIK, p€4€BOC YMCHUE, COBMECTHOC O6y‘IeHI/Ie, KOMMYHHUKAaTUBHAs1 KOMIICTCHTHOCTb, TBOPYCCKUEC Croco0-
HOCTH.

BecTHuk KapaFaH,ElI/IHCKOFO yHuBepcuteTta
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