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Interpersonal conflicts in adolescence

Conflict is an essential and unavoidable human phenomenon because where there is human interaction; there
is a likelihood of personal likes and dislikes. These agreements and disagreements among individuals and
groups lead them to conflicts. Conflicts are neither constructive nor disruptive but the ways these are handled
make them either positive or negative. Schools, like other human organizations, are prone to one or other type
of conflict. Various conflict management strategies are adopted for handling conflict; the most important
among these are: mediation, negotiation, avoidance, collaborating etc. Main thrust of this article is on the ex-
ploration of the nature of conflicts in schools, its causes and techniques adopted for its management and
redressal. Conflict arises when there is a zone of disagreement — 371.513 The solution to this problem in-
volves the achievement of several objectives in the process of learning technology integration of socio-
pedagogical sphere and scope of psychological services: mastering theoretical knowledge in the scope neces-
sary and sufficient for realization of professional activity of teachers — psychologists. To change the attitude
to conflicts for a teenager almost means to change the Outlook on life. You need to look for a working solu-
tion that will change the specific situation, behavior and thinking.

Keywords: a teenager, support and correction, mastering new rules and regulations, conflict, interpersonal re-
lations, human phenomenon, personal likes and dislikes.

The problem of studying interpersonal conflicts among teenagers is relevant today. Knowledge of the
features of interpersonal conflicts between adolescents and their peers, the causes of their occurrence and
ways to manage them is an important component in the professional training of a teacher-psychologist for
the prevention of deviant behavior [1-3].

Frequent causes of conflicts with peers are quarrels over the second half; insults, gossip, denuncia-
tions, envy; mutual misunderstanding of teenagers. As noted in the review of school conflicts Al Shipilov,
the most common among students conflicts of leadership, which reflects the struggle of two or three lead-
ers and their groups for supremacy in the classroom [4,5,6,7]. According to the observations of psycholo-
gists O. Sitkovskaya and O. Mikhailova, the path to leadership, especially in the adolescent environment,
is associated with a demonstration of superiority, cynicism, cruelty, ruthlessness [8,9,10].

Conlflicts between teenagers at school arise also because of misdemeanors, violations of generally ac-
cepted norms in the behavior of students. Students allow such violations of the norms of behavior in
school, such as Smoking, drinking alcohol, using obscene language, lying, petty theft, fighting.

Interpersonal and inter-group conflicts have a negative impact on all processes of life of the school.
Conlflicts between students negatively affect both the conflicting themselves and the entire class, in a class
where there is an unfavorable socio-psychological climate, children do not learn the program material,
simple resentment can, in the end, lead to cruelty against their peers, etc.

It is extremely necessary to deal with timely diagnostics and prevention of conflicts in school collec-
tives.

First, conflict prevention will undoubtedly improve the quality of the educational process. Students
will spend their intellectual and moral strength not on fighting opponents, but on their main activities.

Secondly, conflicts have a noticeable negative impact on the mental state and mood of the conflict-
ing. The stress of conflict can cause dozens of serious illnesses. Therefore, timely preventive measures
should have a positive impact on the psychological and physical health of students.

Third, it is at school that a child or teenager develops skills for resolving contradictions in interper-
sonal interaction that occur in the life of every person [9].

Interest in the problem of conflicts was formed in Russian science for a long time. There are a num-
ber of approaches to defining the concept of «conflict» in psychology. A. ya. Antsupov and A.I. Shipilov
propose the definition of conflict as a way to resolve significant contradictions that arise in the process of
interaction, which consists in countering the subjects of the conflict and is usually accompanied by nega-
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tive emotions [7]. N.V. Grishina considers the conflict as a confrontation of two principles, which mani-
fests itself in the activity of the parties aimed at overcoming the contradiction, and each of the parties to
the conflict is represented by an active subject (s) [11].

A.A. Ershov defines interpersonal conflict as a clash of personalities due to the incompatibility of
needs, motives, goals, attitudes, attitudes, behavior in the process and as a result of communication of the-
se individuals

Currently, the main attention in the scientific development of theories of conflicts in the school envi-
ronment is paid to the following areas: conflicts in a group of students (V.M. Afonkova,
E.A. Timokhovets); the essence of conflicts, their causes in adolescent groups (B.S. Alishev,
T.A. Chistyakova); conflicts between students and teachers (O.N. Lukashenok, N.E. Shchurkova).

Among the monographic publications I would like to highlight the work of A. ya. Antsupov «preven-
tion of conflicts in the school team» (M., 2003); «Social psychology» edited by A.L. Zhuravlev (M.,
2002).

The great advantage of these works is that they give a significant place to the study of the causes of
conflict situations in the school, as well as their prevention. In addition, domestic and foreign authors de-
voted their works to this problem: N.V. Grishina, V.I. Zhuravlev, E.M. Dubovskaya, G.I. Kozyrev,
H. Cornelius, L.A. Petrovskaya, A.V. Petrovsky and others.

A major role in the conflict played by the so-called conflictogenes. Conflictogenes — words, actions
(or inaction) that could lead to conflict. The great danger stems from ignoring a very important pattern-the
escalation of conflict-causing factors. It consists in the following: we try to respond to the conflictogen in
our address with a stronger conflictogen, often as strong as possible among all possible ones.

It is very important to know the formula of the conflict and to use it effectively. It looks like this:

Conflict — conflict situation + incident

Conflict is an open confrontation as a result of mutually exclusive interests and positions.

A conflict situation is an accumulated contradiction that contains the true cause of the conflict.

An incident is a combination of circumstances that give rise to a conflict.

The formula shows that the conflict situation and the incident are independent of each other, i.e. nei-
ther of them is a consequence or manifestation of the other.

To resolve a conflict means to eliminate the conflict situation and to exhaust the incident. It is clear
that the first is more difficult to do, but also more important. Unfortunately, in practice, in most cases, the
case is limited only to the exhaustion of the incident. But often we also use a technique-suppression-
withdrawal from the implementation of goals under the influence of external coercion, when frustration is
driven deep and can at any time come out in the form of aggression [12].

Let's consider the features of conflicts in class groups.

In General education schools, the foundations of human behavior in the future in pre-conflict and
conflict situations are laid. In order to prevent conflicts, it is necessary to have an idea of how they arise,
develop and end in school groups, what their features and causes are.

Consider one of the most common in educational activities — the conflict between students.

As noted in the review of school conflicts prepared by A.l. Shipilov, the most common among stu-
dents are leadership conflicts, which reflect the struggle of two or three leaders and their groups for su-
premacy in the classroom. In the middle classes, there is often a conflict between a group of boys and a
group of girls. There may be a conflict of three or four teenagers with the whole class, or a confrontation
between one student and the class. According to the observations of psychologists [13], the path to leader-
ship, especially in the adolescent environment, is associated with a demonstration of superiority, cynicism,
cruelty, ruthlessness.

In the early stages of socialization, aggression may occur accidentally, but if the goal is successfully
achieved in an aggressive way, there may be a desire to re-use aggression to get out of various difficult
situations. If you have the appropriate personality foundations important not to become aggression as a
way of achieving, and aggression as an end in itself, it becomes an independent motive for the behavior,
causing hostility towards others at a lower level of self-control.

Besides, conflicts of the teenager in the relations with schoolmates are caused by feature of age —
formation of moral and ethical criteria of an assessment of the peer and the requirements connected with it
to its behavior.

In pedagogical conflictology [14], experts have identified the main factors that determine the features
of conflicts between students.
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First, the specificity of conflicts between students is determined by age psychology. The age of the
student has a significant impact on the causes of conflicts, as well as on the features of their development
and ways of completion. We know that the period of study at school is the stage of the most intensive hu-
man development.

School covers a significant part of childhood. And here the main factor that determines the features of
conflicts between students is the process of socialization of students. Socialization is the process and result
of assimilation of active reproduction of social experience by an individual, manifested in communication
and activity. Socialization of students occurs naturally in everyday life and activities, as well as purpose-
fully-as a result of pedagogical influence on students at school.

One of the ways and manifestations of socialization in schoolchildren is interpersonal conflict. In the
course of conflicts with others, the child, the teenager realize how it is possible and how it is impossible to
act in relation to peers, teachers, parents.

Secondly, the features of conflicts between students are determined by the nature of their activities in
the school, the main content of which is learning.

Third, the specifics of conflicts between students in modern conditions are determined by the current
way of life, changes in the socio-economic situation, and as a result, inequality in the material support of
the family.

Consider the process of violation of interpersonal relationships with classmates in adolescence

Age — a certain qualitatively original, limited in time stage of development of the individual. It is in
adolescence that communication with peers becomes of great importance. Relationships with peers are at
the heart of a teenager's personal life, largely determine all other aspects of his behavior and activities,
including educational [8].

For teenagers, it is important not only to communicate with their peers at school, but to take a satisfy-
ing position among their classmates. This position, able to satisfy the desire of a teenager to self-esteem, is
different for each student. Some seek to take the position of a leader in the group, others-to get recognition
and respect from friends, others-to become an indisputable authority in any business, etc. in any case, the
need for a certain position among peers becomes the dominant motive in behavior and learning, which af-
fects the effectiveness and efficiency of the learning process.

To take a leading position in the class of a teenager helps his psychological characteristics: a high
need for the development of the surrounding reality, the desire for mental stress and physical labor, vari-
ous forms of activity.

Leaders rate themselves as more active, sociable, bold and determined, speak higher about their or-
ganizational skills and ability to get along with people, consider themselves influential, with a high level
of willpower and a sense of humor. The self — esteem of non-resident teenagers is not so high. They are
not so confident in their abilities and are almost not motivated to compete. However, the lack of assertive-
ness and activity in relationships with classmates, absolutely does not mean that any of the teenagers-
neliderov does not want to take a higher position in the class.

The inability or inability to achieve due to any circumstances a satisfactory situation for a teenager
leads to various violations in educational activities, a decrease in academic performance, a manifestation
of indiscipline, up to the Commission of offenses. Such influence of the sociometric status of the teenager
in a class on his school life is defined, first of all, by features of personal development in this age period
which is accompanied by the increased conformity of the child in relation to peers.

In addition, of particular importance in establishing effective relationships with classmates have cer-
tain individual and psychological characteristics of the personality of a teenager. Most of those who have
difficulty communicating have qualities that block successful interpersonal interaction. These qualities are
the following groups, which are due to:

—natural and genotypic characteristics (impulsiveness, shyness, instability);

— characterological features (indecision, uncertainty, isolation, closeness, assertiveness, conflict, in-
difference, cynicism);

— family orientation in relation to others (unformed communication skills based on poorly developed
reflection).

Thus, conflicts between students at school arise, including due to misconduct, violations of generally
accepted norms in the behavior of students. The norms of behavior of students in school are developed in
the interests of all students and teachers. When they are observed, it is meant to reduce to a minimum the
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contradictions in school groups. Violation of these norms, as a rule, leads to infringement of someone's
interests. The clash of interests is the basis for the conflict.

Interpersonal relationships of adolescents that arise spontancously or organized by adults have clearly
expressed age characteristics.

The phase of individualization is characterized by the refinement and development of ideas about
yourself-the formation of the image of «I». In comparison with primary school, children develop self-
awareness and expand contacts with their peers. Participation in the work of various public organizations,
interest groups, sports sections brings a teenager into the orbit of broad social ties. The development of
role-based relationships is combined with the intensive formation of personal relationships, which from
this time acquire a special significance [14].

Relationships with peers become more selective and stable. While preserving the highly valued prop-
erties of the «good friend», the role of the moral component in mutual evaluations increases. Moral and
volitional characteristics of the partner become the most important basis of preferences. The status of the
individual is most closely related to the volitional and intellectual properties of the student. Peers who are
distinguished by their readiness and ability to be a good companion are highly appreciated. Kindness, as in
primary school, remains one of the leading grounds for interpersonal choice.

It was revealed that «preferred» and «rejected» teenagers in the class differ in different orientation
systems. «Preferred» is more focused on joint activities. When they realize the threat of loss of status, their
strategy of behavior becomes active and activity becomes more intense, purposeful, organized. Students
with an unfavorable position in the classroom are fixed mainly on relationships with peers. In the event of
a threat to their already disadvantaged position in the group, they react affectively to the situation and are
even ready to completely break off relations with their peers. The importance of emotional connections in
peer groups is so great that their violations, accompanied by persistent States of anxiety and psychological
discomfort, can be the cause of neuroses.

The need to communicate with peers, which can not be replaced by parents, occurs in children very
early and increases with age. The behavior of adolescents is inherently collective-group.

And so the most important aspect of the social position of a teenager is the awareness of his Self,
which is manifested in the formation of self-esteem, in relationships with peers and adults, in an increased
interest in their own personality and the need to assess their personal qualities.

There is one of the main contradictions of this age-between the increased sense of independence,
adulthood and social capabilities of the teenager.

There is a crisis situation that the teenager is trying to overcome. The main difficulty in this case is to
find the lack of inner self-confidence in the teenager, clear self-awareness and self-respect, which make a
person able to act independently and competently (in some cases, defending the right in spite of the re-
sistance of others, and in others-calmly, without stubbornness accepting their requirements and norms of
society).

Recently, there have been great changes in social life, science, and education. The requirements im-
posed on the school include, first of all, the need to form an active and self-acting personality capable of
living in a legal state and civil society. This is a moment of respect and interest in the inner world of man,
his individual characteristics and capabilities. Interest in the inner world of the child, the recognition of its
value by society requires teachers to rethink teaching practice, taking into account the achievements of
psychology and the development of new promising areas of development of school education in Russia,
which include pedagogical conflict.

For pedagogical conflictology, development theories focused on revealing the contradictory, dialecti-
cal nature of the child's development are especially important. This development includes the immanence
of conflict situations in the educational process. In social psychology, when analyzing interpersonal con-
flicts, it is customary to discuss their structure, dynamics of development, functions and causes of their
occurrence, as well as possible options for their resolution. Speaking about the psychological structure of
the conflict, usually distinguish the conflict situation and incident.

The conflict situation is an objective basis of the conflict, fixing the emergence of a real contradiction
in the interests and needs of the parties. The presence of a conflict situation does not mean the interperson-
al conflict itself: the existing contradiction may not be realized by the participants of the interaction for
some time.

The dynamics of the conflict is in full accordance with its structure: the emergence of an objective
conflict situation; awareness of the conflict; conflict actions; conflict resolution.
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Speaking about interaction in a conflict situation, we note that the study of changes in the nature of
human interaction allows us to identify some points that act as determinants of subsequent patterns of be-
havior. There are three phases that determine the development of interpersonal relations in a conflict situa-
tion.

The first phase is related to the assessment of the situation as a conflict. The moment of awareness of
the situation as a conflict is extremely important, because it itself becomes a mechanism that forms pat-
terns of behavior that can in a certain way structure the interaction in this state.

The second phase is related to the choice of a strategy that structures interpersonal interaction in a
conflict situation. Actualization of certain actions in a conflict situation is associated with a specific com-
bination of objective and subjective factors. In this phase of interaction, each of the participants forms a
certain line of behavior, which is later formed as a General strategy.

The third phase is related to the choice of action within the overall strategy of interaction. At this
stage of the conflict development, the personal characteristics of the participants in the interaction play a
special role.

Psychological signs of interpersonal conflict are:

— actualization of needs that acquire a dominant value for the individual;

— high psychological tension of subjects of conflict relations;

—reduced control over affective States;

— stereotypical behavior, thinking, statements;

—a comparative assessment of the values of their own and others in their favor;

— formation of a negative attitude to the perception of the opponent;

— transfer of conflict relations from one area of interaction to another, from personal to business.

Conflict has both positive and negative social functions. The positive or negative impact of conflict is
largely due to the social system. In freely structured groups, where conflict is considered the norm and
there are various mechanisms for its resolution, conflict usually contributes to great vitality, dynamism
and receptivity to progress. In a totalitarian social group, conflict is not recognized in principle, and the
only mechanism for resolving it is suppression by force. The suppressed conflict becomes dysfunctional,
leading people to disintegration, aggravation of old and emergence of new contradictions [14].

Adolescence is the most stressful in terms of interpersonal conflicts. The specifics of the dynamics of
adolescent interpersonal conflicts are as follows:

—awareness of the conflict is not mandatory;

— conflict actions are often acute and direct.

Can't find what you need? Try the literature selection service.

—awareness of the conflict, as a rule, is not associated with the awareness of the internal position of
his and the opponent.

Pedagogical analysis of the constructive potential of the conflict covers all the main areas of behavior
and consciousness of a teenager. A.K. Markov refers to them:

— dynamics of contradictions, the development of which determines the neoplasms of adolescence;

— character of conflicts, conditions of interaction of the teenager with the world of teachers as indi-
viduals;

—pedagogical approach that determines the attitude of the teacher to the conflict, the possibility of
pedagogical theories and methods in the transformation of spontaneously arising conflicts in developing,
where the teenager manifests itself as a subject of activity and self-determination [9].

The personality does not exist by itself, its inner world, its education is a complex and long process of
interaction of the child in the system of social dependencies and relationships, in which the child plays an
equal role with the adult in their own development.

The Central neoplasm of adolescence is the «feeling of adulthood». This orientation toward adult-
hood is an important component that determines the behavior of a teenager in interpersonal conflict.
T.V. Dragunova distinguishes three types of adulthood (Tab. 1).
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Table 1
Types of adulthood that determine the behavior of a teenager in an interpersonal conflict
Types of adulthood Signs of adulthood
Imitation of adulthood Smoking, alcohol consumption, the desire for adult fashion in clothes, hair,
cosmetics, ways to relax.
Social maturity Occurs in the conditions of cooperation between a child and an adult in dif-

ferent activities, where the teenager takes the place of an adult assistant. This
is usually observed in families experiencing difficulties, where in fact the
teenager occupies the position of an adult.

Intellectual adulthood Expressed in the desire of a teenager to know something and be able to really.
This stimulates the development of cognitive activity, the content of which
goes beyond the school curriculum

In addition, the formation of their own system of assessments and values, the need to have a personal
point of view plays an important role in the creation of conflict situations by adolescents [11].

Communication with peers is the leading activity at this age. It is here that the norms of social behavior
and morals are mastered, and the relations of equality and respect for each other are established. This makes
it possible to develop special psychological and pedagogical methods of adolescent development, based on
the features of interpersonal communication of the child, immanently including the ability to protect their
norms in a conflict situation.

The main thing for a teenager at school is communication, in which the assimilation of moral norms
takes place, the system of moral values is mastered. The assimilation of a moral model by a teenager occurs
when he performs real moral actions in situations that are significant for him, and among them, actions in a
conflict situation are especially significant.

Children's collective becomes a system of purposeful educational relations, when it is an environment
for the implementation of social requirements for the individual and at the same time-its public self-
expression and self-affirmation.

Another reason that affects the sharp increase in the number of conflicts in adolescence is due to the ex-
pansion of the circle of communication between a teenager and teachers [13]. Different styles of behavior of
teachers, different attitudes to students, different levels of professionalism and qualifications can be per-
ceived by teenagers as a threat to their self-image.

Conflicts in the field of discipline can often occur due to the fault of teenagers who are not able to re-
strain their energy during the lesson or simply want to harm an unloved teacher.

A widespread cause of pedagogical conflict situations is the process of assessing the knowledge, skills
and abilities of adolescents. In adolescents, increased criticality, there is the ability to independently analyze
the level of response.

What is new here is that by comparing the actions of different subject teachers, students can inde-
pendently use the principles of rating one of them as a certain criterion. If the identified criteria for evaluat-
ing teachers 'knowledge, skills and abilities differ significantly, this can lead not only to a conflict in the sys-
tem of relations «teacher-student», but also «teacher-teacher». The lack of uniform requirements for marking
is fraught with conflicts.

N.V. Grishina identifies two main types of pedagogical influence on the personality of a child in a state
of interpersonal conflict-direct and indirect.

Direct influence is understood as a direct appeal to the subject in order to present him with any re-
quirements or proposals. This impact on adolescents is limited due to the fact that interpersonal conflict oc-
curs, as a rule, outside the boundaries of the educational process. With indirect influence, the teacher directs
his efforts to the environment of the student, aiming to change the circumstances of life, the rules of interac-
tion, affecting the formation of the reference group of the person of interest.

The influence exerted by the teacher on the course of the conflict can be purposeful. Purposeful influ-
ence is the result of specially organized influence by the teacher. Such influence is deliberate, deliberate,
planned. Non-targeted influence is associated with the personal characteristics of the teacher's style.

Having considered the structure of the conflict, some causes of conflicts, we can offer the most General
recommendations for their resolution.
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1. To recognize the existence of a conflict, that is, to recognize the existence of opposite goals, methods
of opponents, to determine the participants themselves.

2. Determine the possibility of negotiations.

3. Agree on the negotiation procedure.

4. Identify the range of issues that constitute the subject of the conflict.

5. To develop solutions.

6. Make an agreed decision.

7. Implement the decision in practice.

Let's name some ways of psychological and pedagogical conflict resolution, the creative use
of which makes them unique in the work of teachers. In situations of empty conflict, joke and humor are ef-
fective, which defuse the situation, extinguish and eliminate the incident. In some cases, to resolve the con-
flict, the teacher-psychologist resorted to the method of the arbitration court-an appeal to a third independent
person.

Mediation of the teacher-psychologist in the conflict among teenagers is a way to resolve it. It should be
noted that the very concept of «mediator» is widely used to describe any third-party intervention in the set-
tlement of disputes. In this case, the emphasis is on the organization of meaningful assistance to the conflict-
ing parties. This understanding of mediation and organisation in accordance with it, the involvement of a
psychologist in interpersonal conflict adolescents has a significant correctional capacity because it does not
just changes the positions of the conflict parties against each other and the object of the conflict, but, above
all, contributes to the opponents of a reflexive attitude towards themselves and their abilities, which in turn
becomes the basis for the transition to new forms of social behavior.

The main mechanism of mediation between conflicting teenagers is to establish a special type of rela-
tionship with the participants of the conflict — a friendly, interested, trustworthy, but neutral attitude.

Compromise can also be a psychological and pedagogical approach to conflict resolution, when the par-
ties come to an agreement on the basis of mutual concessions.

Mutual analysis also helps in conflict resolution. This form requires the creation of an atmosphere of
goodwill and trust, the manifestation of the teacher's sincere interest in establishing relations.

In some cases, it is appropriate to present the nascent conflict in grotesque forms, so that the contradic-
tions become visible to all. Then the resolution of the conflict acts as a process of education, since all chil-
dren are included in it, and they themselves make a choice between alternative solutions [14].

Difficult life pedagogical situations require from the teacher extraordinary, non-standard solutions and
methodological techniques, which encourages thinking educators to constant creativity, creation and applica-
tion of new tactical ways to interact with teenagers.
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Kacecnipim ke3inaeri TyJiraapajibiK KAKTHIFBICTAP

Byrinri taHga MEKTel jKamKajgapbl MOCEIeCi oTe ©3eKTi KoHEe KONTEereH agaMaapAblH Ha3apblH ayaapyaa.
OKyLIBbIIapAbIH TYHUETAHBIMABIK KYHIBUIBIKTAPBIH KaJIBINTACTBIPY, ©31HIIK MiHE3-KYJIBIK YJITLICPIH AAMBITY,
CBHIHBINITACTAP apachlHIAa OJIApABIH «OPHBIHY» Oenriey keOiHe mmeneHicrepre okeneni. Kapawma-
KaWIBUTBIKTap KENICTICYIILUTIK aifMarpl OOJFaH Ke3/ie maiina 0oa s, SsFHU KEiCIICYIILUTIKTEH TYbIHIaFaH 1ay,
¢bakt Hemece Mocene. Bynm MoceneHi miemry oJeyMETTIK-NEIarorHKaibIK CajaHbl )KOHE ICHXOJOTHSIBIK
KBI3MET CallaChlH HHTErPaLMsay TEXHOJIOTHSCHIH 3epTTey Hpoliecinie Gipkarap MakcaTTapra KOJl JKEeTKi3yai
KO3JIeHIi: TeOPHSIIBIK OLTIMAI Meaaror-rcuxXoIorTapablH KaciOH KbI3METIH XKy3ere achlpy YILiH KaKEeTTi )KoHe
JKEeTKUTIKTI Menuepsae urepy. JKacecmipiM yIIiH KaKTBIFBICTapFa JEreH KO3KapacThl ©3repTy ic Ky3iHzae
OJIapIBIH OMipre JereH Ke3kapachlH e3repTyni Oinmipeni. XKamkamn — Oy azam eMipiHiH MaHBI3ABI JKOHE
GonbIPMalTBIH KYOBIIBICH], OWTKEHI aJaMHBIH e3apa JpeKeTi Oap jkeple eKe YHATy )KOHE yHarmnay
BIKTUMANIBIFBI Gap. Byi1 kemiciMzaep KoHe jKeKe ajamaap MEH TONTap apachlHIarbl KeJiCIeyLIiiKTep onap-
bl JKaHKaIFa anbin keseai. XKamkaniap KOHCTPYKTHBTI jie, Oy3yLIbl 1a eMec, OipaK oyiap/pl ey KO Iaphl
oJIap/bl JKarbIM/Bl Hemece Tepic ereni. MekrenTepae 6acka agaM YHbIMOApbl CHSKTBI KaKTHIFBICTBIH Oip
TYpiHe yuibipaiinsl. JKamkanael 6ackapy YUIH TYPJli KaKThIFBICTap/bl OacKapy CTpaTerusichl KaObUIIaHA/IbI.
OmnapblH iLIiHACTI €H MaHbI3ABLUIAPbl — AEJIANIBIK, KeTicCo3ep, Ko OepMey, bBIHTBIMAKTACTHIK. bi3 HaKThI
JKaF[aipl, MiHe3-KYJIBIK [IeH OiIayIbl ©3repTeTiH KYMbIC MICHIIMIH i31eyiMi3 Kepek.

Kinm co30ep: xacecmipiMm, Koimay jXOHE TY3eTy, )KaHa HOpMalap MEH epekesiepAi o3ipiey, Kamkal,
TYJIFaapaiblK KaThIHACTAP.

3.K. Kynpmapunosa, C.H. Tokabaesa, JI.C. CoippiMOeTOBa

MeKIHYHOCTHBIE KOH(I)J'II/IKTLI B MMOAPOCTKOBOM BO3pacTe

KoHuukT sBisieTcss BaXXHBIM M HEU30CKHBIM SBJICHUEM B YEJIOBEYECKON JKH3HH, IOTOMY YTO TaM, IJie €CTh
YeJI0BEYECKOe B3aUMOJEHCTBUE, €CTh BO3MOXKHOCTb JIMYHBIX CUMIATHUH M aHTHNATUH. OTH COTJAIleHUS U
pasHOIIacus MEXJY JIOJIbMH M I'PYIIAaMH NMPUBOIAT UX K KOHOIUKTY. KOHQIUKTBI HE ABISAIOTCA HU KOHCT-
PYKTHBHBIMHU, HU Pa3pyIIUTENbHBIMU, HO CIIOCOOBI UX Pa3pelIeHHs JeTal0T UX MO3UTUBHBIMHU MITH HETaTHB-
HbeIMH. 11IKONEL, Kak U Jpyrue 4eIoBedecKre OpraHu3aliy, ITOIBEPIKCHBI TOH WM MHOH (GopMe KOH(IUKTA.
Crparerun ynpasieHHs: KOHQIUKTaMH IPUHUMAIOTCS JUIS Pa3IHYHBIX KOH(IMKTOB. Hanbonee BaxxHbIMH 13
HUX SIBISIIOTCSL NOCPEIXHHYECTBO, IIEPErOBOPHI, IMPOQIIAKTHKA, COTpyAHHYecTBO. Ha ceromHamHuil IeHb
npo6JieMa IMKOJIBHBIX KOH(MINKTOB OYeHb aKTyalbHa U NPHUBJIEKaeT BHUMaHUue MHOTX. CTaHOBIICHHE MUPO-
BO33PEHUYECKHX IIEHHOCTEH yual[uxcs, BEIPaOOTKa CBOUX 0OPa3lOB MOBEACHMUS, YTBEPIKACHNE CBOETO «MecC-
Ta» CPean OJHOKIACCHUKOB YacCTO IPHUBOAAT K BOSHHKHOBEHHIO KOH(IMKTOB. KOHGIMKT BO3HMKaeT Toraa,
KOTJ]a €CTh 30Ha Pa3HOIVIACHH — MpeaMeT cropa, (pakT WM BONPOC, BBI3BABIIMI pa3HOriacus. Pemenue
3TOH 3aauu mpearnonaraeT JOCTHXKEHHE psja Iieeil B Mpoliecce U3yUeHUs] TEXHOIOTHH WHTETrPalluy COLH-
IBHO-TIEZIATOTUYECKON cepsl B chephl ICUXOIOTHIECKON CITYXKOBI: OBIIAJICHAES TEOPETHUESCKIMH 3HAHMSIMHI
B 00BbeMe, HEOOXOANMOM M JOCTaTOYHOM JUIS pealn3aluyl IPopecCHOHAIBHON NSSITENLHOCTH IIeIaroros-
TICUXO0JIOTOB. VI3MEHHUTh OTHOIIEHHE K KOH(IMKTaM AJISI TOJPOCTKA NPAKTUUECKU O3HAYaeT U3MCHUTD B3TIIA
Ha xu3Hb. Hy)XHO HCcKaTh paboTaromiee pelreHne, KOTOpoe U3MEHHT KOHKPETHYIO CHTYAIHIO, MOBEICHUE U
MBIIIUICHUE.

Knrouesgvie crosa: moapocTok, NOAAEPKKa U KOPPEKIHS, OCBOCHUE HOBBIX HOPM U IPABHJI, KOH(IUKT, MEX-
JIMYHOCTHBIE OTHOIIEHHSI.
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