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The role of learning environment in teaching English
in the context of inclusive education

The article discusses the basic principles of inclusive education in a comprehensive school for students with
special educational needs at the English lesson from the perspective of their application in the educational
process. The concept of «inclusive education» and its significant difference from the «integrated education»,
pointing to the availability/non-availability of the learning environment adaptation to students with special
educational needs, have been studied as well. The application of the learning environment theory when teach-
ing English within the inclusive education and its main components have also been examined. The study re-
veals English teachers’ basic needs for creating learning environment teaching techniques in the context of
the inclusive education. It also defines the concept «learning environment» and its main components. The
study results conducted to define the availability/non-availability of a barrier-free learning environment, in
particular, in English classrooms for implementing the inclusive education principles, have been shown and
analyzed. The ways to create learning environment at the English lessons, promoting a respectful assistance
to disabled students when learning English, have been studied. The group training and other teaching meth-
ods, promoting the development of disabled students’ communicative and other skills while interacting with
classmates in English classes, are given.
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Introduction

The main problem faced by the Educational Institution employees is difficulties in implementing the in-
clusive education principles, which are caused by a lack of a common understanding of inclusive educa-
tion.In particular, the Republic of Kazakhstan State Educational Program defines the inclusive education as a
process providing an equal access to education for all students, taking into account special educational needs
and individual abilities [1].

If we understand the definition set forth in the Salamanca Statement verbatim and assume that the in-
clusive education involves taking into account special educational needs and individual abilities with the en-
vironment adaptation to such needs in a comprehensive school, then such a definition does not contradict the
inclusive education principles. The Salamanca Statement also defines the need to take into account various
unique characteristics, interests, abilities and training needs of each child when developing teaching materi-
als to fully meet student’s special educational needs [2].

However, in practice, the inclusive education is restricted only by an equal access to quality education
without taking into account each student’s special educational needs. The system in which all students are
provided with an equal access to quality education, regardless of their special educational needs, is the inte-
grated education [3, p. 28]. A significant difference between integrated and inclusive education is that the
first does not take into account the special educational needs of each student, but expects from such students
to meet certain requirements according to the education system and curriculum. Therefore, the inclusive edu-
cation needs adapting educational programs and environment to special needs of students by using special
correctional teaching methods, without any discriminatory situation for such pupils [4].

Successful inclusive education of students with special educational needs in a comprehensive school re-
quires both creation of certain conditions for a full interaction of a teacher and a child on reaching education-
al goals and a special way of educational management [5, p. 31]. In addition to adapting educational pro-
grams and educational support of various specialists, including a specialist on mental defects and physical
handicaps, an educational psychologist and others, these conditions include the educational environment ad-
equate for a student and his learning.
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The educational environment as an active, communicative and man-made environment that provides
conditions for influencing personality’s formation and development according to a given instruction is, on
the one hand, considered as a process of communication and interaction with adults and peers [6, p. 98], and,
on the other hand, these are the subjects being learning sources that surround a student [7, p. 50]. The student
can achieve more than what is within his own abilities when applying to the educational environment oppor-
tunities and resources [8].

Experimental

In order to study the educational environment for implementing training among students with special
educational needs in a general academic school (inclusive education) and to determine the readiness of Eng-
lish classrooms for inclusive education, the following scientific methods were used: the research and analysis
of scientific and teaching materials with a focus on special, general educational and inclusive education, cre-
ating an educational environment in the learning process and at English lessons; a survey of English teachers
in general academic schools; lesson observation; qualitative and quantitative analysis.

Results and discussion

A successful educational environment organization requires a system with such structural elements as
aset of applied educational technologies, teaching materials and thoseinvolved in the educational process [9,
p. 546]. Educational technologies include classroom facilities, information and communication technologies,
modes of instruction and teaching methods.

The teaching material includes everything based on the knowledge gained by a student. It is not restrict-
ed only to teaching material ordered by the Ministry of Education [10], but includes all the knowledge and
each subject’s course content available to a student as well as the information that the student receives from
the objects around us by increasing the knowledge gained and developing functional literacy.

The subjects of the educational process are all participants involved in the educational process, contrib-
uting to personality development: specialists providing counselling support to students with disabilities [11,
p. 24]; a teacher; classmates and other school students; parents [12].

According to the State Program of Education Development in the Republic of Kazakhstan for the period
of 2020-2025, no conditions were created for the inclusive education in a significant part of educational or-
ganizations until January 2020, which poses a threat to the safe and comfortable life of children. As for
schools in the Republic of Kazakhstan, only 60 % of them created conditions for barrier-free access to stu-
dents with special educational needs [13].

Therefore, in December 2019, within the framework of studies and determination of classroom readi-
ness for training within the inclusive education, we conducted a survey of seventy English teachers in gen-
eral education schools in order to define the level of knowledge concerning the inclusive education and the
main material-and-technical and pedagogical problems, faced by teachers when training in an inclusive
classroom. The survey was conducted both among teachers who work in the inclusive class, and among
those who work in a general non-inclusive class, and in a special correctional class (three people). In total,
seventy English teachers took part in the survey.

Only nine teachers attended advanced training courses on teaching within the inclusive education
among fifty five interviewed who work in a non-inclusive class. Three teachers attended such advanced
training courses among twelve interviewed who work in an inclusive class. None of three teachers inter-
viewed working in a special correctional class attended such courses.

Teachers were asked to give an answer related to the readiness of the English classroom for teaching
within the inclusive education (Fig. 1 and 2).

Ten of all surveyed noted that their classroom is ready for training in an inclusive education environ-
ment (Fig. 1). However, only three of them left unanswered the question of what’s lacking in the classroom
for training children with special educational needs. None of those who answered in both questions that the
classroom is ready for teaching English work in inclusive or special correctional classes.

Three more teachers, who believed that their classroom was ready to teach inclusive children butwere
still lack of facilities for organizing inclusive education, noted that they work in an inclusive class.And two
of them attended advanced training courses on inclusive education.

Forty six of all English teachers interviewed believe that their classroom is unready for teaching chil-
dren within the inclusive education (Fig. 1). However, three of them in the next question found it difficult to
say what facilities they were lack for organizing inclusive education. None of those who found it difficult to
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give this answer works in an inclusive or special correctional class. The lack of experience in an inclusive
class can be explained by the fact that teachers surveyed are not aware of what special educational needs of
students are faced or may be faced by those who teach English in an inclusive environment.

Were undecided

Figure 1. The survey results on readiness of the English classroom
for training children within the inclusive education

And fourteen surveyed were undecided onclassroom readiness for training children in an inclusive class
(Fig. 1). However, thirteen of them said in the next question what facilities they were lack of for training in
the conditions mentioned above.

Based on the results obtained, it can be concluded that only three out of seventy teachers surveyed are
ready to teach English in an inclusive learning environment, which is a very low figure, i.e. four percent.

In the next question, teachers were asked to determine what kind of facilities they were lack of in the
classroom for teaching in an inclusive environment. Four possible answers were proposed: special desks and
chairs; supporting tables and posters; information and communication training tools (interactive whiteboard,
raised floor, multimedia projector, computers with Internet access); were undecided. The survey results are
shown in Figure 2.

7 @ Special desks and chais - 24
24

Supporting tables and posters - 37
35 P

Information and communication training tools - 35

37 Were undecided - 7

Figure 2.The survey results on what facilities are the interviewed lack of in the classroom

Special desks and chairs allow students with muscle-skeleton and autistic spectrum disorders to feel
more comfortable in the learning process and to satisfy their special educational needs [14, p. 103].

Supporting tables and posters are needed to provide students with special educational needs for an easi-
er perception and application of teaching material. The tables and posters mentioned above can be made both
typographically and by the learners themselves. When making such kind of supporting material, the individ-
ual needs of students involved in its creation are taken into account. In addition, if supporting material is
made in a group, the communicative skills of both students with special educational needs and ordinary stu-
dents are developed, i.e. all students are involved in the work [12]. It provides an easier perception for stu-
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dents to remember teaching material according to which the poster is created. Practice shows that there is no
strict requirement for such a poster or table to be a part of classroom methodical training. The creation of
such kind of instructional material is permissible in the students’ notebooks.

Information and communication training tools are also a part of the educational environment technical
component. For example, individual students may feel uncomfortable when learning in the classroom. How-
ever, information and communication teaching tools help observing the learning process without participat-
ing in it directly [15, p. 20]. The ICT can also be used as support tools for the disabled learners in perceiving
a new material or completing assignments.

It should be noted that none of the English teachers interviewed chose their answer option, which pro-
vides difficulty in understanding the concept of inclusive education for them. However, in fact, the general
education classroom facilities where lessons for students with special educational needs are held, are quite
diverse and include resource materials for students with hearing disabilities, mental retardation, visually im-
paired, etc.; brain building games; special appliances, etc. [16, p. 10].

As noted earlier, the learning environment is not limited only to classroom facilities. The learning envi-
ronment is everything that surrounds each student and includes individualism, teaching and learning goals
and objectives, activities that help supporting the students, formative assessment strategies, cultural content
affecting learning process and much more [17, p. 490].

For example, students with mental retardation are able to work actively only for 15-20 minutes, after
which they become tired, can’t focus on the material given and lose their interest towards the learning pro-
cess. Such a student does not disturb conducting a lesson, but also does not learn himself [18, p. 22.]. If there
is a student with mental retardation in the classroom, you may have, for example, cards with prominent let-
ters that can be fingered around for practicing kineme, if such a student learns in the first grade. Or plasticine
may be used to develop fine motor skills for primary school students.

For developing autism spectrum learners’ fine motor skills, computer games based on gestures can be
used. For example, the students are to put colored balls into a color matching box, or string fruit on proper
skewers, the distance between which is reduced at a more complex level, which requires more precise fingers
movement and contributes to fine motor skills development [19]. A computer can also be used to develop a
dialogue as well as to do certain types of tasks. In this case, the use of computer has both advantages and dis-
advantages: on the one hand, it cannot take the place of areal-life communication, but on the other hand,
computer evaluations and feedback have no expressiveness, i.e. are more impartial.

The learning environment is created by the interaction of students with other participants in the educa-
tional process as well. At the English lesson, these are classmates of a student with special educational needs
and a teacher. However, not all disabled students are able to work in a group immediately. Some of them
need to be supported by an educational psychologist for mastering teaching material gradually in a group
[18, p. 56], since it is group work which is an important condition for the student socialization.

An essential component of group work is that more capable participants provide support or assistance to
less capable students, which is pre-planned or occurs spontaneously. For example, when studying a new lex-
ical topic in elementary school that allows the use of Pictionary, e.g. «Animalsy», «Plantsy», «Transport», etc.,
students can be given the task of creating this kind of Pictionary so that in the future they could use it as a
hint in their further work.

Every learner can contribute to the overall work: draw a picture or write a word. However, before start-
ing a group work, students should be given the group work rules: listening skills; eye to eye contact; simple
and clear communication; ability to pose questions; team work management; building trust; group decision
making; conflict management; encouragement; recognition of participant’s contribution; understanding of
the others’ viewpoint and respect for individual differences [12, p. 62].

The learners’ individual differences and abilities in this context mean each student is unique and has his
own abilities. The division according to individual differences should not be discriminatory and train learners
how to master subject successfully, taking into account their individual abilities: memorization skills, learn-
ing methods and leaning towards certain subjects.

For a more successful group work organization, you may offer students to develop the rules inde-
pendently. According to studies conducted to determine the impact of educational space joint organization on
learners’ work and well-being, such work has a positive effect on the quality of further work. In addition, the
educational environment participants and providerscan be both the students by themselves and the teacher
and other participants of the learning process: parents, educational psychologists, etc. [20].
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Another form of social interaction in the educational process is mutual learning. For example, you can
choose the material and hand out it among students. After that, each student will have to act as a tutor and a
tutee. The tutor should explain a new material to the tutee by using standard and non-standard methods under
the teacher’s guidance and check at the next lesson. It should also be noted that students with special educa-
tional needs (usually with minor developmental disabilities), when acting as educators, can raise self-esteem
and achieve better academic progress, especially if they work with younger students [12, p. 86].

It should be noted that all these types of work can only be conducted after an expert opinion providing
counselling support and instruction to students with special educational needs, since such work organization
at the English lessons requires special deep knowledge of defectology and psychology.

Conclusion

In accordance with a learner-centered approach, the teacher’s activity in the inclusive education process
is a continuous development of his professional competence, aimed at achieving humanitarian goals, as a
result of which teachers become able to solve professional tasks related to the inclusive education.

The learning environment formation is not a completely new theory. However, under the education re-
form and in creating conditions for students with special educational needs, this formation acquires new rel-
evance.

Creating learning environment that would be both comfortable for each student and contribute to his
development and learning, becomes a top priority along with the curricula adaptation for a teacher.

We should bear in mind that learning environment is primarily based on a trusting relationship between
each student and a teacher. The educational environment development should be carried out by both the
teacher and students, which will facilitate their further interaction and understanding of working principles
within the inclusive education. It is also important to attract another participants outside the educational pro-
cess: educational psychologists, special education teachers, parents, etc. for creating the educational envi-
ronment.

Therefore, it is necessary to take into account special needs of each student in order to create the most
comfortable learning environment for him. Since, the majority of students with special educational needs
require special knowledge in the field of psychology, defectology and special education, it is necessary to
make a professional team within the inclusive education that will assist the teacher and students in adapting
learning environment to students’ special needs in a comprehensive school.
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MNuxnro3uBTi 6i1iM Oepyaeri aFrblIIIbIH TUTiH
OKBITYAarbI 0ij1iM Oepy OpTachbIHbIH POJIi

Makanazna >xannsl 6epy MeKTenTepinje epekime OutiM Oepy KakeTTiniri 6ap OLTIM adymIbulapra arbUIIIEIH
Tl caOarblHIa WHKIIO3HMBTI OUTIM OepyIiH HETI3rl KarFumalapbl XOHE OJapiael OuriM Oepy mporeciHae
KOJIIaHy KapacThIpburaH. «VHKIIO3UBTI O1iM» YFBIMBI XKOHE OHBIH OiiM Oepy OpTACBHIHBIH, OKYIIBLIAPhI-
HBIH epeknie OimiM Oepy KaKeTTIMIKTepiHiH OOJIyBIHBIH/OOJIMAYBIHBIH HETi31HAE XacalFaH «HHTErpamus-
JaHFaH OiTiM» TYKBIPbIMJAMachlHAaH MaHBI3Ibl AMBIPMAIIBUIBIFBI 3epTTenreH. JKammel OimiM  Oeperin
MEKTeNTe MHKIIO3UBTI OiiM Oepy »kargaliblHIa aFbUIIBIH TUIIH OKBITY mporecinie Oimim Gepy opTach
TCOPUSICHIHBIH JKOHE OHBIH KOMIOHEHTTEpIiHIH KOJIIAHBLIYbl KapacTeIpbUIraH. WHKI03UBTI OiniM Gepyne
aFBUIIIBIH T MYFalTiMJAEPIHIH OKBITY YIIiH HEri3ri KakeTTimikrepi OiiM Oepy OpTAaCBHIHBIH TEXHHKAJbBIK
JKaOIBIKTATYBIH Jkacayra OarbiTTanraH. «biniM Oepy opTach» YFBIMBIHA aHBIKTaMa OEpiill, OHBIH HETi3Ti
KOMITOHEeHTTepi OenekrenreH. XKammer 6iniM OepeTiH MekTenTepae Kexepriciz OuriM 6epy opTachIHBIH 00Ty
Hemece OonMay HOTIDKeNepl 3epTTeNreH JKoHe TaJNaHFaH, aTal alTKaHIa, WHKIIO3WBTI OimiM Oepy
KaruaaTTapblH ICKe achIpy YIIIH aFbUINIBIH TLTI KaOMHETTepi kepceTinreH. MHKITIO3MBTI OKBITY KaFAalbIHAA
aFpUIIIBIH TiNTi cabakTapblHIa aFbUIIIBIH TUTIH OKBITY HpOLeciHae epekiie OuriM Oepy KaxeTTimikrepi 6ap
OKyIIbUIApFa KEMCITYCI3 KOMEK KepCeTyre bIKMal eTeTiH OiniM Gepy opTachlH Kypy >KOJJapbl 3€pTTEIreH.
ChIHbINITACTAPBIMEH aFBUIIIBIH TiJli cabakrapbelHIa epekiie OuriM Oepy KaeTTUTikTepi 6ap OKyLIbUIAPIIBIH
KOMMYHHMKATUBTI JJAMYBIH jkOHE 0acKa 1a JaF/IbulapblH KaJbINTACTHIPYFa BIKIAJ €TETiH TONTBHIK OKBITYIbIH
JKOHE OKBITYIIBIH 0acka diCTepiHiH TYpJiepi KEeNTipiiareH.

Kinm ce30ep: KazakcTaHmarbsl MHKITIO3MBTI OLTIM, OKBITY OPTAachl, KipiKTIpiITe€H OKBITY, aFbUIIBIH TUIH
OKBITY 9ficTepi, JeHCAYIBIFB! MIEKTEYJIi, aKbII-OUBIHBIH JaMybIHBIH TOKTAYbl, apHalbl OUTIM KaXXeTTiIKTepi,
epeKiIe OLTiM KaxeTTimikTepi 6ap Gananapbl OKBITY, KipIKTipUIreH OKBITY, apHAHBI 9micTep.

JL.B. Mouceesa, /I.H. Acanoga, /[.X. Illan6aeBa

PoJib 00pa3oBaTenbHOM cpeAbl B 00y4eHUM aHTJIMICKOMY SI3BIKY
B YCJOBHSIX HHKJIIO3MBHOI0 00pa30BaHus

B craTbe paccMOTpeHBI OCHOBHBIE TPUHIIUIBI HHKIIO3UBHOTO 00pa30BaHMUs C MO3ULIUH UX TIPHUMEHEHHS B 00-
Pa3oBaTeIbHOM IIPOIIecce 00YUJarOMMUXCsl C 0COOBIMH 00pa30BaTEIBLHBIMU MOTPEOHOCTSIMH, 3aHUMAIOIIUXCS B
001eo0pa3oBaTeNbHOM MIKOJIe, Ha ypOKax aHIIMHCKOTO sI3bIKa. VccieqoBaHo MOHITHE «MHKITIO3UBHOE 00pa-
30BaHUE» U €ro CYIIECTBEHHOE OTIIMYHE OT HOHATHS «MHTEIPHPOBAHHOE 00pa30BaHMeEy, 3aKIIOUYCHHOE B Ha-
JIMYHAN/OTCYTCTBUH afalTaluy 00pa30BaTeNbHON Cpelbl Mox ocoOble 00pa3oBaTeNbHBIE IOTPEOHOCTH 00Y-
yaromuxcst. PaccMoTpeHo npumeHeHne Teopuu 00pa3oBaTeIbHOM Cpesibl B Ipoliecce 00ydeH s aHIITHHCKOMY
A3bIKY B YCIIOBHAX MHKIIIO3UBHOTO 00pa30BaHuUs B 00I1e00pa30BaTeNbHOI 1IKoIe 1 €€ OCHOBHBIE KOMITOHEH-
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Thl. OnpeziesieHbl OCHOBHBIC MOTPEOHOCTH YuHTeNeil aHMIMHCKOTO SA3bIKA U CO3AaHUS TEXHUYECKOTO OCHA-
IIeHNUs 00pa30BaTeIbHON cpe/ibl Ul 00y4eHHs B YCIOBUAX MHKIIO3UBHOTO 00pa3oBanus. [laHo onpezeneHue
HOHATHS «00Opa3oBaTeNbHaAs cpe/ia», BbIICICHbI €€ OCHOBHbIE KOMIIOHEHTHI. [IpOIEMOHCTPUPOBAHBI U TIPO-
AQHAIM3UPOBAHBI PE3yJIbTaThl UCCIIEAOBAHMS, IPOBEICHHOTO B PaMKaX ONPENENICHUSI HAIUYUS I OTCYTCT-
Bust Ge30aprepHON 00pa3oBaTeNIbHON Cpelbl B 00me00pa3oBaTeIbHEIX MIKONAX, B YaCTHOCTH, B KaOWHETax
QHTJIMHCKOTO SI3BIKA JUIS pealn3alliy IPUHIMIOB HHKIIO3UBHOTO 00pa3oBaHus. VccieqoBaHbl ClIOCOOBI CO3-
JaHus o0pa3oBaTeNFHOM Cpelbl Ha ypoKax aHIIIMICKOrO S3bIKa, CIIOCOOCTBYIOIINE HEIUCKPUMHUHHUPYIOMIEH
oMoIH 00y4aroLIMMCS C 0COOBIMU 00pa30BaTENbHBIMU OTPEOHOCTIMH B IPOLIECCE U3YUECHUS aHTIIMICKOTO
A3bIKa B YCJIOBUSX MHKIIIO3UBHOTO 00pa3oBanus. [IpuBeseHs! pOpMBI TPYyNIIOBOr0 00yUSHHUS U Ipyrue npué-
MbI 00y4eHHsl, CIIOCOOCTBYIONIME PA3BUTHIO KOMMYHHUKATHBHBIX 1 (JOPMHUPOBAHUIO MHBIX HABBIKOB 00ydaro-
IUXCS ¢ 0COOBIMU 00pa30BaTEIbHBIMU MOTPEOHOCTSIMH B TIPOLIECCE B3aUMOCHCTBHUS € OJHOKIACCHUKAMH Ha
YpOKax aHTJIMICKOTO SI3BIKA.

Kniouesvie crosa: mHKI03MBHOE oOpa3zoBanue B KasaxcraHe, oOpa3oBarelibHasi Cpejia, HHTErPUPOBAHHOE
o0yueHne, METOIMKa TIPEIOJaBaHMsl AHTIIHHCKOTO SI3bIKA, OTPAHUYCHHBIE BO3MOKHOCTH 3/I0POBbSI, 3a/IEPIKKa
TICUXUYECKOTO Pa3BHUTHUs, 0COObIE 00pa3oBaTelbHBIC MOTPEOHOCTH, 00yUeHHEe NeTeil ¢ 0coObIMI 00pa3zoBa-
TENBHBIME OTPEGHOCTSIMU, HHTETPUPOBAHHOE 00yUEHHE, CIICIAALHBIE METO/IBL.
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