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Methodology of programmed chemistry lessons
on the topic: “Hydrocarbons”

In modern education, the relevance of using innovative methods in the teaching of chemistry is significant.
The complexity and volume of material that students need to master in chemistry lessons require new meth-
ods of delivery and comprehension. Programmed learning, using various technological tools and methods,
makes it possible to individualise the learning process, taking into account the individual needs and learning
pace of each student. This is particularly important given the different levels of students and the differences in
their backgrounds and abilities. To date, there are few reliable and relevant developments on programmed
learning in school education, especially in the field of chemistry. Therefore, the purpose of our work is to de-
velop and evaluate a chemistry lesson on the topic: “Hydrocarbons”. The development of the programmed
lessons was carried out in 4 stages: in-depth study of the theory, selection of the topic of the lesson, develop-
ment of the programmed lessons, and selection of the service to use in the classroom. The experimental group
was class 10 “B” and the control group was class 10 “C”. The experimental group was taught in the pro-
grammed learning format through the CopeApp website and the control group received the material in the
traditional format using the explanatory-illustrative method and presentation. The points of the final test
showed a significant increase of 12.5 % in the quality of knowledge in the experimental class. This suggests
that programmed learning enhances students’ ability to understand and master chemistry more effectively. A
questionnaire survey was also carried out among the students in the experimental group, the results of which
showed that the majority of the students evaluated the method of programmed learning positively.
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Introduction

The modern educational system of the Republic of Kazakhstan has many tasks aimed at the develop-
ment of students, contributing not only to their knowledge but also to the development of skills necessary for
successful adaptation to the rapidly developing world. In contrast to traditional methods, programmed learn-
ing can develop each of these skills among students at an appropriate level.

The core of programmed learning in schools lies in its ability to focus on the individual needs of stu-
dents, allowing everyone to progress at their own pace. This method provides a more personalised approach
to the educational process, allowing students to master material in accordance with their level of knowledge
and speed of learning. Programmed learning also promotes student independence, as students are allowed to
take control of their learning and develop by following a structured learning programme [1].

The main value of computer-assisted learning in schools is that this method contributes to a deeper un-
derstanding of the material and teaches the ability to independently search for information and solve prob-
lems. It can also be an effective tool for individualising education and improving the educational process as a
whole [2]. Programmed Learning (PL) is a teaching method based on the systematic delivery of structured
information to master specific skills or knowledge. It is based on the principles of cognitive psychology and
behavioural theory and can be used in a variety of contexts, from language learning to vocational training

Programmed learning is based on several key principles:

» Breaking down the material into small, digestible chunks to avoid information overload and improve
learning.

+ Active participation of students in the learning process by answering questions, solving problems
and completing tasks, helps to consolidate learning and allows teachers to assess levels of understanding.

» Feedback: Students receive immediate feedback after each activity or answer, allowing them to cor-
rect their mistakes and improve their understanding of the material.
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» Personalised: Learning is tailored to each student’s individual needs and pace, providing an optimal
learning experience and allowing students to absorb the material at their own level of understanding.

» Sequence: material is presented in a logical sequence from simple to complex, helping students to
develop their knowledge and skills progressively.

» Progress tracking: Students can track their progress, which encourages continued learning. Teachers
can also use this information to evaluate the effectiveness of learning and make changes if necessary [3].

Programmed learning is not only effective for standard curricula, but can also be used in corporate
training, online courses, professional skills training and many other areas of education and training. It pro-
vides a systematic and structured approach to learning that makes the learning process more effective and
accessible to a wide range of learners [4]. In addition, programmed learning can be adapted to suit different
learning styles and student needs. Some learners may prefer visual materials, while others may prefer textual
ones. Programmed learning allows you to choose the format of the material according to individual’s prefer-
ences and needs.

One of the main advantages of programmed learning is its flexibility and accessibility. With the help of
online platforms and digital technologies, learning material is easily distributed and available for learning at
any time and from any location. This is particularly important in today’s world where learning needs to be
flexible and open to all types of learners. Finally, programmed learning increases the efficiency of the educa-
tional process and leads to better learning outcomes. It helps to assess students’ progress and achievements
more accurately and to tailor learning material to their needs and level of preparation. As a result, students
can achieve better results and successfully apply their knowledge and skills in real life [5].

As a global method, programmed learning is divided into many types. Each of them is used in one way
or another depending on the needs of the teacher and the students [6]:

» Linear programmed learning. This represents the most fundamental form of programmed learning,
where instructional material is delivered in a linear sequence, enabling students to progress step by step from
simpler concepts to more complex ones. Linear programmed instruction usually involves text-based lessons
with guestions and answers [7].

+ Branching programmed learning. This type of instruction gives learners choices in the learning pro-
cess. By answering questions or completing tasks, learners are exposed to different areas of material, allow-
ing them to tailor their learning to their individual needs and levels. Branching of programmed learning ar-
guably allows for the most personalized approach possible, where the learner does not have to spend time on
tasks that are too easy for them [8].

» Programmed learning through modelling and simulation. This method uses the modelling of real-life
situations or learning tasks. Learners can interact with the virtual environment and practice skills in a safe
and controlled environment, leading to a deeper understanding and better retention of the material [9].

Computer programs for programmed learning:

A) Faculty members at Karaganda Buketov University have created a programme called ‘“Nentwig
Chemical Simulator”, which allows for the creation of lessons using programmed learning methodology. The
programme is free, but it is not publicly available and it is still under development. The program uses the
SQL.iteStudio database, which contains all the material divided into volumes and sections. Each section is a
separate page of the lesson (theoretical material, question, message about the correctness or incorrectness of
the answer). The user fills the database according to his/her needs. What is particularly important for pro-
grammed learning in chemistry is the possibility to use and add pictures. “Nentwig’s Chemistry Simulator”
has such a possibility. The programme allows you to add images to both the question and answer boxes. This
is useful, for example, in organic chemistry when you want to check how well the student understands the
structural formula of a substance and its appearance in space. “Nentwig Chemical Simulator” has a very im-
portant advantage — the possibility to use it without going online. In summary, the programme is acceptable
for use in school chemistry lessons, but not for permanent use [10]. Kokibasova et al. [11], based on the re-
sults of the experiment, concluded that the use of a simulator with elements of programmed learning in the
study of individual topics of the basic course of chemistry increases the success of learning material by stu-
dents. To achieve the goal of the experiment, the authors developed the content of the course for pro-
grammed learning of chemistry in secondary schools. Based on this material the interface of the application
automating the study of the material was developed. A database of tasks was created. A working test version
of the application, implementing the designed functionality, was developed. The application was tested in a
school environment. The results of the analysis of the application logs and the questionnaires of the partici-
pants showed that the developed complex can be used in the study of chemistry at school.
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B) Another example of a service that uses programmed learning is the CoreApp website. The site al-
lows you to create any type of lesson by adding an unlimited amount of text, audio, video, quizzes, open-
ended questions and programmed learning modules. The service supports the Russian language, which
makes it easy to create lessons without language barriers. In addition, this site has a simple interface ensures
accessibility even for individuals with minimal experience using computers.

The site also offers several advantages. One of these is the ability to import images into the questions.
This plays an important role in the creation of chemistry lessons, as the display of structural formulae is the
basis for some topics. Lessons on this service can be created from both a computer and a mobile phone. The
mobile version of the site is well-designed and has no visible bugs. This service also allows you to assign a
certain number of points to each question, which allows you to emphasise the difficulty/importance of a cer-
tain part of the lesson. Once the student has completed the task, the teacher can analyse the quality of the
student’s understanding of the topic and, if necessary, suggest additional study material. The learner will not
be able to move freely through any module of the programmed lesson until he reaches it by answering the
guestions correctly. The learner will have to progress sequentially through the pre-designed modules, which
can have either a direct or branched format of programmed learning. When designing a branched lesson, it is
possible for a student to fail a section intentionally. The site provides the possibility to set a threshold num-
ber of points which, if not met, the student will receive an appropriate message about the lack of points. In
such instances, the student will need to revisit the entire material to ensure a comprehensive understanding
[12].

The purpose of our work is to develop and test programmed chemistry lessons on the topic: “Hydrocar-
bons” for 10th-grade students.

Methods and materials

Development of programmed lessons on the topic “Hydrocarbons”:

1. In-depth study of the theory. It is necessary to study the topic of programmed learning in detail. Also,
to facilitate further work, it was necessary to assume in advance what advantages and disadvantages both
teachers and students can expect when working with such a method [13].

2. Selected topics and classes. Together with the teachers, we chose three topics from the “Hydrocar-
bons” section: “Alkanes”, “Alkenes”, and “Alkynes”. They were chosen because they seemed to us to be the
most relevant topics in the hydrocarbon section. They also lent themselves well to the format of programmed
learning. Since we believe that programmed learning cannot be used as a stand-alone teaching method, but
should be combined with other teaching methods, this factor also influenced the choice of topics. The stu-
dents first studied an introduction to organic chemistry, Butlerov’s theory, and had the basic concepts of this
section. Then they moved on to the topics we had chosen in the programmed learning format. It was these
topics that had to be thoroughly prepared and developed [14].

3. Preparation of programmed lessons. Before designing the lesson, we studied in detail the chemistry
textbook by Ospanova M.K., Aukhadieva K.S., and Belousova T.G. [15] for the tenth grade to consolidate
the material and prepare for its structuring. It was crucial for students to access the material as modular sec-
tions within the textbook. This ensured that examination content and test papers aligned perfectly with the
freely accessible resources, maintaining consistency with the textbook material.

There was only one small difficulty in designing the lessons: how to integrate the structural formulae of
substances into them. And how to integrate them in such a way that the students would have to construct
such formulas themselves and choose the correct answers. We studied the material and identified the points
that needed to be presented to the students. We divided these points into separate modules and prepared
questions for each of them. Three possible answers are the optimal format for such lessons, as the chance of
guessing is only 33 %, but at the same time there are not so many options and it will be easier for the chil-
dren to orientate themselves in the material.

4. Choosing a service to use in the classroom and exporting prepared scenarios. The choice was be-
tween two services: “Nentwig Chemical Simulator” and “the CoreApp website”. The ability to use the site
on mobile devices was the key factor as the chemistry classroom at the school is not equipped with comput-
ers and the students were to be taught using mobile devices only. We registered on the CoreApp site and then
moved on to the lesson creation module. At this stage, you need to enter the name of the lesson, its descrip-
tion, if necessary, and add any modules from the menu on the left. In this case, the item called “Dialogue
Simulator” is the module of programmed learning (Fig. 1).
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Figure 1. CoreApp site dialogue simulator

There are two module options here: a dialogue screen and an information screen. The dialogue screen is
used to create questions directly (in the “Enter question” section). By default, the service offers four answer
options, but you can remove unnecessary ones. In the image, you can see the “Add Image” option, which
allows you to insert any image into the question field. The “Next page” option will take you to the next mod-
ule. For example, a correct answer will take the student to Module 2 and an incorrect answer will take the
student to Module 3. The Tutor will mark the answer at their discretion or leave this field blank. “Infor-
mation Screen” — a module that does not contain a question but provides information and / or pictures. After
reading the Information screen the student will also be redirected to the module selected by the tutor. In this
way, each item from the prepared scenarios is entered. The student does not see the whole list of modules,
but only one, and moves sequentially between them (Fig. 2).
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Figure 2. An example of a programmed lesson from a mobile device

Once the lesson script is fully entered into the service, the lesson should be published. You can share
the lesson with your students either through a link or by giving them a lesson code that they will enter on the
site. After the students have completed the lesson, the teacher will see the humber of points they have scored
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(provided the students have registered on the site before the lesson). All that remains is to send the link to the
students and the lesson can begin.

Results

The 10 “B” and 10 “C” grades were chosen for the programme lessons. The tenth grades were chosen
because the students already had general knowledge of the section “Hydrocarbons” from the previous year,
and now there was an opportunity to use this as a basis for entrance testing in addition to the final testing.
Three lessons from the section: “Alkanes. Products of combustion of alkanes”, “Alkenes. Alkene addition
reactions”, “Alkynes”.

Thus, this study involved 10 “B” classes as the experimental group and 10 “C” classes as the control
group. The experimental group was taught in the format of programmed learning through the CopeApp web-
site, and the control group — received the material in the traditional format using the explanatory-illustrative
method and demonstration of presentation. Entrance and final tests were given to the students. Both the en-
trance and final tests were based on the three-unit topics selected and listed above. The tests consisted of fif-
teen questions and a student received one point for each correct answer. All the students in class 10 “B” (ex-
perimental) — 16 students — and class 10 “C” (control) — 15 students — took part in the entrance test.

1. Points for correct answers in the entrance test:

e In the experimental class (10 “B”): 2—4 points were obtained by 3 students, i.e., 18.75 % of the total
number of students; 5-6 points were obtained by 6 students, i.e., 37.5 % of the total number of students; 7
and more points were obtained by 7 students, i.e., 43.75 % of the students. Accordingly, the quality of
knowledge was 43.75 %.

e In the control class (10 “C”): 2-4 points were obtained by 3 students, i.e., 20% of the class; 5-6
points were obtained by 5 students, i.e., 33.3% of the class; 7-10 points were obtained by 7 students, i.e.,
46.7% of the class.

In summary, the percentage of students with the same scores is about the same in both the control and
the experimental classes. However, in the control class, the average grade is slightly lower. After the en-
trance test, the control class (10 “C”) continued to study in the usual mode; the experimental class (10 “B”)
received knowledge in the format of programmed learning (Fig. 3).

56,25% 53,30%
60,00% 43,75% ‘ B -
50,00%
40,00%
30,00%
20,00%
10,00%
0,00% experimental group control group
M Entrance test Final test

Figure 3. Results of entrance and final testing

2. Points for correct answers in the final test:

e In the experimental class (10 “B”): 2—4 points were obtained by 3 students, i.e., 20 % of the class; 5-
6 points were obtained by 5 students, i.e., 33.3 % of the class; 7-10 points were obtained by 7 students, i.e.,
46.7 % of the class were obtained by 5 students, i.e., 31.25 % of the class; 7-10 marks were obtained by 9
students, i.e., 56.25 % of the class.

o In the control class (10 “C”) that 3 students scored 2—4 points, accounting for 20% of the class; 4
students scored 5-6 points, representing 25% of the class; and 8 students scored 7—10 points, comprising
53.3% of the class.

In the experimental class (10 “B”) increased the quality of knowledge from 43.75 % to 56.25 %, while
the control class increased the quality of knowledge from 46.7 % to 53.3 %. The experimental class in-
creased the quality of knowledge by 12.5 %, while the control class increased the quality of knowledge by
6.6 %.
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In addition, a seven-question survey was carried out in the experimental class to determine the general
attitude of the students towards the programmed learning method.

Questions for the survey:

1. Did you like the lessons in the programmed learning format?

2. Would you like to have such lessons regularly?

3. Was it difficult to learn the material on your own?

4. |Is programmed learning more difficult than traditional teaching?

5. Do you find it convenient to use electronic resources in class?

6. Would you like to use electronic resources more often, but in a different format?

7. Do you find it easier to absorb the material in programmed learning rather than when it is explained
by the teacher?

The questionnaire was distributed to 16 students of experimental class 10 “B”. Figure 4 shows the num-

9% <¢

ber of “yes”, “no” and “neutral” responses to each question on the questionnaire.

(=]
—

(=]
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Figure 4. Results of the questionnaire in the experimental class

Eleven students answered “yes” to the first question and 5 students answered “no”. This indicates that
more than half of the students liked this teaching method. The second question was answered “yes” by 10
students, “no” by 5 students and only one pupil doubted his answer. From this, we can conclude that the ma-
jority of the learners would like to participate in the “programmed learning” format again, but not regularly.
Perhaps in alternation with other methods.

Seven students responded positively to the third question, while an equal number answered negatively,
and two expressed uncertainty. These responses indicate that independent study of the material poses chal-
lenges for some students but is manageable for others. The fourth question received positive responses from
four students, negative responses from ten students, and uncertain responses from two students. These results
suggest that the students did not view programmed learning as a method more complex than traditional
teaching.

Fourteen students responded positively to the fifth question, while one student answered “no” and an-
other provided a “neutral” response. This indicates that students enjoy using electronic resources in class, as
they find it to be a familiar and comfortable learning environment. The sixth question revealed that 13 stu-
dents expressed a desire to combine electronic resources with other teaching methods, while two students
opposed this approach, and one was uncertain. These responses suggest that the majority of students are open
to incorporating electronic resources into alternative learning methods. For the final, seventh question, nine
students answered “yes”, three responded negatively, and four expressed uncertainty. The majority of stu-
dents believe that this presentation style facilitates better understanding and retention of material compared
to traditional teaching methods.

To summarise the results of this questionnaire, the majority of the students of class 10 “B” evaluate the
method of programmed learning positively. They like this format; it is not difficult or incomprehensible for
them. They also expressed their interest in the use of electronic resources and, in general, in the idea of inde-
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pendent acquisition and analysis of knowledge. Students agree to use this method often, but not regularly.
They prefer to combine it with other equally interesting teaching methods, which may also require the use of
electronic resources.

Discussion

Programmed learning is an effective teaching method, but like any other educational approach, it has its
limitations and drawbacks [16]:

1. Transfer of knowledge and skills. Knowledge that requires creativity or active interaction can be dif-
ficult to transfer through unit-based curricula. This is particularly true in areas where the development of crit-
ical thinking, analytical or problem-solving skills is essential.

2. Lack of individualisation of learning. Curricula can be structured to accommaodate different learning
styles, but they cannot always be adapted to the individual needs of each student. Materials need to be
adapted so that they are accessible to both less and more capable students. This requires the creation of a va-
riety of materials and tasks that meet the individual needs and ability levels of each student.

3. Limited interaction with the teacher. Limited opportunity for teacher-student interaction to solve
complex problems or to ask for additional explanations of difficult concepts. Preparing a lesson involves de-
veloping a clear structure, and identifying key concepts and the steps that need to be followed to understand
the material. This requires a thorough understanding of the subject and the ability to organise information in
a way that is accessible and understandable to learners.

4. Technical constraints. Lack of access to the necessary equipment or internet connection can make it
difficult or impossible for some learners to use software-based learning programmes, as not everyone has a
computer and/or even a smartphone with internet access. Evaluating the effectiveness of programme-based
learning can also be challenging because of difficulties with assessment. Not all services provide sufficient
data to assess student performance.

The practical part of the work also showed the need to combine programmed learning with other inter-
active methods — this will give students not only practical but also theoretical skills. It is important to em-
phasise that programmed learning can be a very useful tool, but its use as the only method of learning can
lead to the omission of important aspects of education, such as social interaction, creative thinking and the
development of social skills. It is therefore important to find a balance between programmed learning and
other learning methods to ensure a comprehensive and effective educational process [17].

Conclusion

Based on the results obtained it is possible to conclude about the positive impact of programmed learn-
ing on the learning process and the ability to interest students. The results of the final test showed a signifi-
cant increase in the quality of knowledge in the experimental class from 43.75 % to 56.25 %. This indicates
that programmed teaching allows students to better assimilate the chemistry material.

A questionnaire survey was carried out among the students in the experimental group, according to
which 68 % of the students rated the method of programmed learning positively and liked it. According to
the students, this method should be alternated with other methods. At the same time, almost 63 % of the stu-
dents would like to use this method more often.

There are several reasons for these results:

Firstly, the increased interest of the students in this method of teaching, the comfortable pace of work
— all this ensured the interest of the students.

Secondly, the division of the material into small modules made it easier for the students to understand
the subject and the topics. A small amount of information is much easier to comprehend than, for example, a
whole paragraph of a textbook.

Thirdly, it is simply more interesting for students to use mobile devices in class because it is a familiar
environment for them. All these factors increase the quality of knowledge and general interest in the subject,
which are undoubtedly important advantages of programmed learning.

However, it is important to note that such a small number of respondents (h=16) cannot guarantee the
validity of the survey results. For a better understanding and more accurate results, many more students
should be interviewed.
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T.M. Cagsixos, I'.T. Kokubacosa, A.C. Ocnianoa, M.P. Mxurapsiu

«KemipcyTekTep» TaKbIpbIObI 00iibIHIIA OaFIaPIaAMAJIBIK
XuMHus cabdaKTapbIH OTKI3y dicTemeci

Kasipri Oimim Oepyne WHHOBAIMSUIBIK SIIiCTEpIi KOJJAHYIBIH ©3EKTLMIrl XUMHUSHBI OKBITYA epeKIe
MaHBI3Ibl OOJNBIIT OTHIp, ce0edi XuMUs cabaKTaphlHIA OKHTHIH MAaTepHANIBIH KYPACNUTri MeH Kelemi
OKYIIIBUIAPFA OHBI JKAKChl UrepydiH JKaHa TOCUIAEpiH KakeT eremi. barmapnamanaHraH OKBITY op Typii
TEXHOJIOTHSUTBIK, KYPaIaap MEH dJiCTep apKbUIbl 9P OKYIIBIHBIH )KeKe KKETTUTIKTepi MEH OKY KapKbIHBIH €C-
Kepe OTHIPBIN, OKY IPOLECIH JXEKEeIeHIIpyre MYMKIHIIK Oepeni. Bynm ocipece CBHIHBIN OKYIIBLIAPBHIHBIH
SPTYPITi ACHTeHIepiH JKoHe OKYIIBUIAPABIH JAHbIHABIFGI MCH KaOlIeTTepiH/eri albIpMaIIbUIBIKTapAbl eCKepyi
oTe MaHbBAbl. ByriHri TaHma Mmekren OimiMi meHOepiHIe, ocipece XUMHsS calachlHaa OarmapiaMaliaHFaH
OKBITY OOMBIHIIIA KAKETTI )KoHE ©3eKTi a3ipiemenep a3. CoHABIKTaH, Oi3/iH YMBICBIMBI3IBIH MaKCaThl —
«KemipcyTektep» TakbIpbIObIHAA XMMHsI cabaKTapblH d3ipiiey JKoHE ChIHAKTaH OTKi3y. barmapnamananrad
cabakrapapl o3ipiey 4 Ke3eHJe OKYPri3iami: TEOpWSHBI TepeH 3epTTey, cabaK TaKbIpBIOBIH TaHZAY,
OarmapiaManaHFaH cabakTapIbl 93ipiicy, OHbI cabakra KOJJIaHy YIIiH CEpBHC TaHIAy. ODKCIHEPUMEHTKE
10 «b» — skcnepumeHTTIK ChIHEI, 10 «C» — Gaxputay CHIHBIOBI peTiHJe KATBICTBI. DKCIEPUMEHTTIK TOII
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T.M. Sadykov, G.T. Kokibasova et al.

CopeApp BeO-caiiThl apKbUIbl OarmapiiaMananfaH OKbITY (opMaThiHzaa, an Oakpliay TOOBI TyciHIipME —
WUTIOCTPALMSUIBIK OMIIC NEH IPE3CHTALMAHBl KOJNJaHa OTHIPbIN, MaTepualbl JOCTYpii (opMarra OKbLIBL.
KopBITBIHIBI TECTiNICy HOTHIKENIepi IKCIEPUMEHTTIK CHIHBINTAFBI OiiM camachiHblH 12,5 %-Fa aifrapisikrail
ocKeHiH KepceTTi. Bysr GarmapiamanaHraH OKBITY OKYIUBUIAPABIH XHMHS MaTEpPHAIIBIH JKaKChl MEHIepyre
MYMKiHIIK OepreHiH kepceremi. KochIMINa SKCIIEpHMEHTTIK TOI OKYIIBUIApHI apachlHAa cayaiaHaMa
JKYPri3UIi, OHBIH HOTIDKeepi OOMbIHIIA OLTIM amyIIsuIapAbIH KeIUIiri OarrapiiaMaaHFaH OKBITY OJIiCiH
OH Oaraiapl.

Kinm ces30ep: GarmapnamananfaH OKbITy, xumusi, 10-ChIHBIN, cayajHama, TECTiley, KOMIpCYTEKTep, OpTa
MEKTelIl.

T.M. Cagsixos, I'.T. Kokubacosa, A.C. OcmanoBa, M.P. Mxurapsia

MeTosza NMPOBECACHUSA NIPOrpaMMHBIX YPOKOB XMMMHH IO TEME: ((yFJIeBOZIOpOI[bI»

B coBpemenHOM 00pa30BaHMHM AKTYalbHOCTH HCIOJIB30BAHMSI HMHHOBAIIMOHHBIX METOJOB HAa yPOKaxX XUMHUHU
CTaHOBHTCSI 0COOEHHO Ba)XKHBIM B 00ydeHHH. CII0KHOCTh U 00BEM MaTepuaia, KOTOPBI HEOOXOJUMO yCBO-
UTh yJalIuMCcs Ha ypOKaxX XUMUH, TpeOyeT HOBBIX CIIOCOOOB €ro MmojadH u ycBoeHwus. IIporpamMmmupoBaHHOE
00y4eHHe ¢ TIOMOIIBIO PA3HOOOPA3HBIX TEXHOJIOTUYECKHUX CPEJICTB U METOJIOB TTO3BOJISICT HHUBHU LY ATU3HPO-
BaTh Iporecc o0y4eHHs ¢ y4eTOM MHAMBUIYAIBHBIX NMOTPEOHOCTEH W TeMma O0ydeHUs] KaXJOro y4eHHUKa.
3T0 0COOCHHO Ba)XKHO, YUHUTHIBAsI Pa3HbI YPOBEHb YUCHHKOB KJIACCOB M PA3JIMYMs B MOATOTOBKE M CIIOCOO-
HOCTSIX ydJanuxcsi. Ha ceromHsIHui 1eHb UMeeTcsl HeJOCTaTOYHO JOCTOBEPHBIX M aKTyalbHBIX Pa3paboToK
0 IPOrPaMMHUPOBAHHOMY OOYYEHHUIO B PaMKax IIKOJIEHOTO 00pa3oBaHMsI, 0COOEHHO B 001acTn xumun. Ilo-
3TOMy, IIEeJIbI0 Hareil paboThl ABIIETCS pa3paboTka U ampodarys ypoKoB [0 XMMHUH Ha TeMy: «YTIEBOJOPO-
I61». Pa3paboTka mMporpaMMUpOBaHHBIX YPOKOB HMPOBOJHMIACH B 4 3Tama: yriyOIeHHOEe H3y4eHHE TEOpHH,
BBIOOp TEMBI 3aHSTHUS, pa3paboTKa MPOrpaMMHUPOBAHHBIX YPOKOB, BEIOOp CEpBHCA IS HCIOIb30BAHUS €TO B
Kiacce. B axcriepumente npussuin ydactue 10 «by — skcnepumenTaibhbiil kinace, 10 «C» — KOHTPOIbHBII
KJacc. JKCIepUMEHTaNIbHas Tpynmna odydanack B (hopMaTe IporpaMMHUPOBaHHOTO 00y4eHHs Yepe3 BeO-calT
CopeApp, a KOHTpPOJIbHAS IPYIIA OJTydana MaTepHall B TPaJUIIHOHHOM (opMate ¢ UCIIOIb30BaHHEM 00bsIC-
HHUTEIBHO-MJUTIOCTPATHBHOTO METOJa M Mpe3eHTalH. Pe3ynbTaThl HTOrOBOTO TECTHPOBAHMS ITOKa3aJld 3Ha-
YUTEJIbHOE MOBBIIIEHUE KaueCTBa 3HaHUH B 3KCIIEpUMEHTAILHOM Kiiacce Ha 12,5 %. OTo cBUAETEILCTBYET O
TOM, 9TO TPOTPAaMMHPOBAHHOE OOyUEHHE IO3BOJISIET YYAIlMCS JIydIle yCBaWBaTh MaTepHan MO XHMHH.
Cpenn ydammxcsi SKCTIEpHMEHTAIbHOW TPYMIIBI TakXKe OBUIO TPOBEJCHO aHKETHPOBAHHE, MO Pe3yabTaTaM
KOTOPOTO, OOTBIMIMHCTBO 00YJAIONIIXCS TTOJ0KUTENFHO OIIEHUIN METO][ TPOTPaMMHPOBAHHOTO 00ydeHNSI.

Kniouesvie cnosa: mporpamMMmupoBanHoe o0ydeHne, xumus, 10 Kiacc, aHKeTUPOBaHHE, TECTUPOBAHUE, yTJIe-
BOJIOPOJIBI, CPETHSAS IIKOJA.
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