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Instructional Strategies for Teaching Reading Comprehension
in Inclusive EFL Classrooms: A Case Study

This study aims to research how teachers introduce reading comprehension instructions in inclusive class-
rooms via various instructional methods. The methods regard the special needs of students in traditional
classrooms in accordance with the principles of inclusive education. The study examines a range of instruc-
tional strategies used by teachers for satisfaction of needs of students in classes in order to deliver reading
comprehension instruction in inclusive classrooms that follow the inclusive education principles. The re-
search primarily examines English language lecturers’ teaching approaches to inclusive learners. Through an
analysis of theories and literature, the article highlights efficient teaching strategies and offers insights into
the elements of reading comprehension. This review covers a range of reading comprehension-related topics
and discusses contemporary approaches to reading comprehension education. To gather and analyze data, a
variety of collection methods were used, including observations in educational institutions such as 8th grade
public school classes. Additionally, experimental investigations were conducted to compare instructional
strategies, identify gaps, and implement effective teaching strategies for reading comprehension. The data ob-
tained clearly makes it very evident that teachers always need to keep learning and enhancing their skills and
knowledge in the field of inclusive education.

Keywords: reading comprehension, inclusive classes, inclusive learners, instructional strategies, data collec-
tion, lesson observation, extra classes, English as a foreign language.

Introduction

Reading comprehension is considered crucial for students in both classroom and extracurricular set-
tings. This skill is essential as it enhances students’ motivation to learn English language and engage in vari-
ous activities. Consequently, motivation to read is fundamental for learners to effectively understand texts,
which is particularly important for EFL students. Given the necessity for academic success across all learn-
ing areas, it is imperative for all English foreign language students to enhance their reading comprehension
skills for improved academic performance.

This research study is considered relevant to students, teachers and educational policies. Currently, Ka-
zakhstan is in favor of inclusive instruction; therefore, this study will help assess what schools experience.
An assessment would help to develop viable instructional strategies for implementing inclusive education.
Moreover, this investigation may bring the light to help the policy to investigate and develop the educational
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program. In 2002, Kazakhstan enacted the Law on special and medical-pedagogical correctional support for
children with impairments, promoting an inclusive approach to protecting children’s rights and societal place
[1]. The law provides support for children with disabilities, addressing challenges in upbringing, education,
employment, and disability prevention. Kazakhstan ratified the Convention on the Rights of Persons with
Disabilities in 2015, ensuring equal opportunities for disabled citizens. The UNDP supports activities under
the National Plan for Ensuring Rights and Improving Quality of Life for Persons with Disabilities [2].

Currently, the priority strategic direction for the development of the education system in the Republic of
Kazakhstan is the creation of conditions for children and adults with disabilities to receive quality education.
The State Program for the Development of Education for 2011-2020 in the Republic of Kazakhstan has
planned “ensuring equal access of all participants in the educational process to the best education resources
and technologies” [3].

Research studies are done into education and disabilities and how the two interrelate, common educa-
tion instructors are finding themselves demanding to teach in an inclusive classroom. An inclusive class-
room is an educational environment where children with and without impairments are taught together. Nu-
merous current researches suggested that it is principally the contradictory of special educational classroom,
in which learners with infirmities learn with only other students with disabilities [4]. Those inclusive envi-
ronment or classroom have different learners with various disabilities, such as behavioral issues, personal
problems, social matters, intellectual discrepancies, cognitive impairments, and physical ranges. This means
each classroom should be measured as inclusive. So, the objective of the teacher is to teach every learner
with the same effort, not seeing the disability. Furthermore, instruction is particularly vital to sustain an in-
clusive classroom. The majority of prior research indicates that inclusive learning environments are benefi-
cial for the learners with and without impairments. The idea of inclusive education is based on the thought
that each child, independent of his ability, disability or other differences, has right to effectively attend typi-
cal schools and classes [5]. Students with disabilities particularly gain from inclusive classrooms by experi-
encing increased social interactions, developing relationships, and expanding their networks. Inclusive class-
room settings foster confidence in students with disabilities by providing higher expectations and fostering
inclusion. These environments foster a sense of belonging and rigor, allowing them to navigate the world
with ease [6].

Research on reading comprehension has yielded numerous interventions, revealing significant implica-
tions for effective classroom practices. For inclusive children, the interventions have greatly improved read-
ing, particularly when strategy training is used to assist with organizing reading materials into intelligible
frameworks.

Modern scholars claim that to facilitate the creation of meaning during the reading process, teacher
should involve in process comprehension instructional strategies. In any sphere instruction takes significant
part, as well in education field, instruction has a direct impact on learning and teaching processes [7]. First of
all, when students — especially those with disabilities — do not understand what to do and how to accom-
plish it, the lesson or activity becomes incontrollable and fails. Therefore, learning environment in inclusive
education is primarily based on a trusting relationship between a student and a teacher. This trust forms the
foundation for effective interaction and mutual understanding [8]. Hence, we can define instructional strate-
gies as methods that educators employ to assist students in developing their mastery and comprehension of
skills. When students choose the right instructional techniques on their own and apply them successfully to
complete assignments or reach objectives, those strategies are considered effective [9]. In order to achieve
results, students need: step by step instruction, variety of instructions, opportunities to transfer skills and ide-
as from one situation to another, real-life situations, meaningful connection between skills and ideas, oppor-
tunities to be independent and demonstrate gained knowledge.

According to Mastropieri instructional strategies categorize into four types of instructions, they are: di-
rect, indirect, experiential and interactive [9]. Direct instruction is a method that provides information or de-
velops skills via methods like lectures, questioning, explicit teaching, and demonstrations.

Indirect instruction is a learner-driven approach where the teacher facilitates and acts as a supporter,
and resource, involving high levels of learner involvement in observing, investigating, and drawing infer-
ences. It leverages learners’ interests and curiosity, encouraging problem-solving tasks, reading for meaning,
reflective discussions, and concept mapping.

Experiential instructional strategies are learner-focused and activity-oriented, focusing on the learning
process rather than the product. They have five phases: experiencing, sharing, analyzing, inferring, and ap-
plying. Examples include simulations, role-playing, experiments, and surveys.

8 BecTHuK KaparaHguHckoro yHuBepcuTeTa



Instructional Strategies for...

Interactive instruction is a strategy that emphasizes discussion and sharing to develop social skills, or-
ganize thoughts, and create rational arguments. It involves defining the topic, discussion time, group compo-
sition, and size. Examples include debates, role-playing, simulations, brainstorming, peer learning, and coop-
erative learning. As Mahapatra and Sabat state, students with reading difficulties may struggle with basic
reading skills such as interpreting words, nevertheless comprehension is the greater weakness [10]. Students
with learning disabilities often lack basic reading strategies, which aid in memory and interpretation of what
and how they read.

Combining direct instruction with cognitive strategies for intervention led to a considerable improve-
ment in reading comprehension, as reported by Mastropieri and Scruggs [9]. According to Bender, a lot of
children with learning difficulties have trouble organizing their work, so educators must help them gain met-
acognitive skills so that their pupils may successfully complete school assignments [11]. Metacognitive
teaching practices, such as questioning the purpose and structure of texts, activating past knowledge, and
arranging content for improved reading comprehension should be taught to students with learning impair-
ments.

Reading ability is a crucial skill for academic and everyday life, as defined by Lopera. It involves a
communication process between the author and reader, and comprehension has evolved over time, encom-
passing various definitions and approaches [7]. Ahmadi and Pourhossein stated that the main goal of reading
is to advance the precise message from a text that the writer intended for the reader to receive [12]. Allen, a
scholar, argued that the concept of reading has evolved from a receptive process to an interactive procedure
[13]. A series of recent studies has indicated that the word “comprehension” is defined as the ability and skill
to understand, moreover an activity that helps learners understand a language. Numerous studies have at-
tempted to explain “comprehension” as the foundation of reading, since the purpose of the written language
is to communicate. In addition, Butterfuss R, et all assume that the reading comprehension involves generat-
ing a clear mental understanding of the information presented in a text. It encompasses three interconnected
components: the reader, the text, and the activity, all of which are influenced by a wider sociocultural context
[14]. Moreover, reading comprehension is the ability to combine ideas to obtain information from content.
Teachers should focus on learning to read, as it is crucial for receiving and reproducing information, espe-
cially when teaching English as a foreign language. Morrow’s works highlight that comprehension is a men-
tal process requiring various technigques and capabilities. To sum up, we can state that reading comprehen-
sion is important because it serves as a measure of literacy levels. Learners are expected to construct mean-
ing from the text, build, and apply the concepts and communicate effectively. Analysis conducted by cogni-
tive scientists has revealed the importance of understanding how readers create meaning while reading. In
particular, they examined the mental processes that skilled readers employ to achieve comprehension. Spe-
cifically, they studied the mental activities that good readers engage in to achieve comprehension [15].
Reading comprehension in a second or foreign language is a process that comprises learning skills, learning
patterns, and growing the ability to display gained skills from the classroom to the real-world application
[16]. In other words, comprehension is the capacity to apply the knowledge gained from reading to various
scenarios.

Impact of Instructional Strategies on Inclusive Learners in Reading Comprehension of Graphic
Organizers

According to some scholars, such as Sprenger, graphic organizer is the most powerful way for inclusive
students to build semantic memories [17]. Students can translate their knowledge into words and convey ide-
as through discussion and images. Additionally, he said that by utilizing graphic organizers, students need to
go beyond simply learning definitions and incorporate the word’s meaning with accommodated knowledge
to develop theoretical pictures that represent vocabulary in a variety of contextual contexts. Those graphics
include semantic feature analysis, cognitive concept maps, and framed outlines.

Teacher should give this instruction as a post-reading task aiming at asking students to complete it after
they finish reading the texts. At this stage, the learners would be able to elicit the ideas from the text and
demonstrate the hierarchy of the ideas in graphics. A key feature of this instruction is that graphics can be
designed to represent different text structure patterns.

Thus, we can define graphic organizers as spatial and visual displays created to support the instruction
and comprehension of textual materials by the application of various concepts that characterize the text’s
structure, content, and essential conceptual linkages.
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Incorporating reciprocal teaching strategies to improve inclusive learners’ reading comprehension

By using instructional practices that promote reading comprehension, teachers can empower students
with learning difficulties to take control of their comprehension before, during, and after reading. Among
these instructions notable is reciprocal instruction. Reciprocal teaching is the reading comprehension instruc-
tion that encourages learners to master the skills that effective readers do automatically, such as summarizing
to support self-review, questioning, predicting upcoming information and inferencing-hidden message of the
content, identifying and clarifying confusing information. Furthermore, an important aspect of this technique
is that students use these four skills of comprehension on a common text in pairs or in small groups. It in-
quires teachers and learners to allocate the teacher’s role, permitting both to manage the discussions about
reading. Some scholars have confirmed that this instruction improves students’ self-regulating and self-
planning abilities.

Table 1 provides a description of the teacher’s approach to teaching reading comprehension using the
reciprocal instructional technique. This strategy can be expanded to include pre-, during-, and post-reading
procedures. Based on the descriptions provided in table 1, it can be determined that reciprocal teaching is a
type of supported dialogue training that emphasizes social interaction, modeling, and scaffolding strategies
for improving reading comprehension. By using this instruction, the instructor may help the students relate
the meaning of the book to social situations by giving them sufficient exposure and model for the four main
methods that have previously been established.

Table 1
An example of teaching reading comprehension using the reciprocal instruction approach

Reading phase Teacher’s instructions
Pre-reading stage
Activating learners’|Introduce the topic. Present theme-related pictures to students. Connect the pictures to
background knowledge |(learners’ prior knowledge by asking a few questions about the visual displays.

Distribute the reading materials to the learners. Distribute reciprocal worksheets to be
completed in each step of reciprocal instruction. Then ask them to predict what the passage is
about or what would happen in the text by observing the picture or title of the text. Ask them
to write their predictions on the worksheets.

Ask the learners to make a list of questions that they expect to be answered according to the
text, giving time to write their questions.

Predicting Phase

Questioning stage

While reading

Ask learners to read deeply the text in order to answer the questions they have made, to look
for the meaning of the difficult and unknown words in a dictionary, to clarify the questions
based on their comprehension of the content by writing them on the worksheets, then to write
the meaning of the difficult words or sentences.

Clarifying stage

Post-reading stage

Teacher asks students to analyze answers, summarize the main point and conclude the text by
Summarizing own words, write their summary on the worksheets, deliver summarized results in front of the
class, and collect their works.

Based on whole previous information in this paragraph we can add that suggested instruction has a lot
of advantages for both inclusive and non-inclusive learners and the main purpose of reciprocal instruction
serves to: 1) foster learners to ask questions while reading, 2) teach them actively participate in monitoring
their understanding, 3) stimulate students to think about what the passage, and 4) allow them to collaborate
with other peers to better understand the content.

Ideally, reciprocal instruction was based on theory of Zone of Proximal Development, which was pro-
posed by Vygotsky [18]. In line with his approach, children can advance their learning to reach a level of real
development by working through issues on their own. They can also reach the next stage of potential devel-
opment with the help of adults or professional scaffolding, as well as through interacting and working to-
gether with peers who are more advanced in comparison to them. Teachers of languages must give their pu-
pils the resources they need, which include effective intervention and language-acquiring instructions. They
must also gradually withdraw these resources from the students as they use them independently.

This conceptual structure is grounded in sociocultural theories, including the Zone of Proximal Devel-
opment. The ZPD measures a student’s potential for learning with assistance from a specialist or from peers
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who possess greater skill. In the real world, children are able to resolve issues independently. However, there
is always a possibility that they may need help from others.

Methods and materials

To ensure data rationality during the research, both qualitative and quantitative research methods were
used to examine the effectiveness of instructional strategies including graphical organizers and reciprocal
training in improving reading comprehension for inclusive classrooms.

Before and during a three-month study period, students’ comprehension skills were assessed using a
pre-test and post-test approach. The purpose of this time frame was to track changes in eighth-grade pupils’
reading comprehension at public and private schools of Almaty city.

The pre-test was set up to determine the students’ areas of strength and weakness in the comprehension
topic to identify specific features, deduce the meaning, understand specifics, and draw conclusions from it.
The goal of the post-test was to examine the efficacy of the suggested teaching strategies — such as visual
organizers and reciprocal instructions.

The Participants

Purposive sampling was the basis for the methods used to select the schools that took part in this inves-
tigation. Its goal is to choose situations that will yield rich data relevant to the study’s goal. The school was
chosen from the city’s list of educational institutions. Finding a school where inclusive students study in sim-
ilar classes/grades, at the same age, and with the same proficiency in English was crucial. The research study
was carried out in a public school in Almaty, where students studied English for two hours a week.

Table 2 provides a summary of the two regular teachers who took part in observation lessons. The par-
ticipated regular female school teacher was university graduate holding a BA degree with a minimum of two
years of teaching experience in inclusive classroom. It is important to mention that the teacher does not pos-
sess a special education certificate or qualification to teach in inclusive classrooms.

Table 2
Background information of participated teacher
Participants Teachlng Teachm_g experience in in- Gender Age
experience clusive classrooms
P1 (public schools teacher) 12 2 Female 46

Lastly, the researchers selected 8th graders, between the ages of 14 and 15, who were enrolled in pri-
vate schools in Almaty, as the study's subjects. The participants were native Kazakh and Russian speakers
from a public school.

The information regarding the total number of pupils in the experimental group, both with and without
disabilities, is displayed in the bar chart in Figure 1. Twelve students in all were engaged in the research
study; three of them, or 25 % of the class, were inclusive learners, and nine of them, or 75 % of the class,
were non-inclusive learners.

Figure 1. Total Number of participated students both inclusive and non-inclusive

The total quantity of male and female students from the experimental groups that took part in the study
is depicted in the Figure 2.
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Figure 2. The gender of participants from experimental group

The male-inclusive student was born with a catastrophic brain injury. This impairment happens when
the brain is damaged by an outside factor. Damage to other structures, such as behavioral, mental, social, and
physical indicators, could be part of it. The learning disability of the second student is nonverbal. This dis-
ease is typified by a notable disparity between stronger verbal abilities and inferior motor abilities. Thus, this
pupil struggles to decipher nonverbal clues from body language and facial expressions. Actually, youngsters
of this type typically have inadequate motor skills. Another student has impaired eyesight due to diabetic
complications, which damage the small blood vessels in the retina.

Instruments of Data Collection

This research study uses a variety of data collection techniques, including lesson observation, extra les-
sons and pre- and post-testing to find variations before and following the experiment and to assess the effica-
cy of the combined instructional strategy that was proposed.

Leading pre-tests and post-tests

Pre-test in the study was organized in order to identify strengths and weaknesses of the whole class. The
post test was carried out in a purpose of comparing the results and achievements after the experiment and to
check whether the proposed instructional strategies are effective. Tests were focused on vocabulary devel-
opment, identifying main idea, sequencing, inferencing, and were designed to assess reading comprehension
abilities. Each test lasted 40 minutes and included ten related questions based on reading texts.

Organizing Lesson Observations

The Creswell Observation Protocol was employed for the detailed lesson observation. To record in-
structional strategies and student interactions in inclusive environments, 8 class sessions were observed. To
guarantee a comprehensive study, observations were divided into three columns for description as a chrono-
logical account of the events that occurred in the class, interpretation to analyze the in-class activities, and
reflection for thorough analysis.

Conducting extra classes

Five extra lessons were conducted for the experimental group. Before organizing and planning addi-
tional lessons in reading comprehension, careful work was carried out with theories which related to teaching
reading comprehension. The most effective instructions such as graphic organizers and reciprocal instruc-
tional strategies were chosen for inclusive classes according to the suggestions of many scholars. All five
lessons were focused on instructions that were noted earlier. Extra classes lasted an hour for five weeks. Ta-
ble 3 describes the procedure of all five extra lessons.
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Table 3
The model of combined instruction

Step 1 Teacher scaffolded students learning by modeling, guiding and apllying the strategies while reading. Read
a section of the text aloud and modeled the four steps.

Step 2 Divided students into small groups of four and allocated a role to each students.

Step 3 Students read a few paragraphs of a text. Students use notetaking strategies such as underlying.

Step 4 Predictions help the group predict what they will read about next by using clues and inferences in the text.
Then the questioner helps the group to ask and answer questions about the text and reminds the group to
use all types of questions. The summarizer restates the main ideas in the text and helps the group state the
main point in their own words. The clarifier helps the group find parts of the reading that are not clear and
find ways to clear up these difficulties.

Step 5 Roles in the group switch and the next selection of the text is reading. Students repeat the process in their
new roles. Teacher continues to guide the learners in using strategies until they can use them independently.

Overall, this section included details on the research study’s methods and technique and all of the mate-
rials were analyzed. The results and conclusions of this study are also presented in the following section.

Results and Discussion

The research employed quantitative and qualitative analysis. Pre- and post-tests, lesson observations,
and additional lessons served as the basis for data collection. Key findings were then identified through the-
matic analysis. Three parts comprise the data presentation. The first section illustrates the data gathered from
pre-test. The second section presents the information which obtained from the lesson observation and re-
ports. The next third section provides qualitative data information from extra classes. The last fourth section
illustrates the data obtained from post-tests of both groups.

Pre-test analysis

The pre-test was organized to identify students’ strengths and weaknesses. Tests were in paper forms
and each of them took 30 minutes. Key reading skills like recognizing main ideas, summarizing, sequencing,
inferencing, and decoding were covered. Each test contained one text and five questions that were related to
text. The assignment contained a total five questions. Table 4 below gives detailed explanation of students’
responses and gives a detailed assessment of how students coped with the pre-test in experimental group.

Table 4
Pre-test Students’ Responses
Reading comprehension questions % of Correct Answers Number of Students
Summarization 66,6 8/12
Inferencing 41,6 5/12
Decoding 91,6 11/12
Sequencing 50 6/12
Identification of main idea 58,3 7/12

As the Table 4 shows, the lowest results of 41,6 % were related to inferencing and 50 % for sequencing.
The next item is summarization which presents that only eight students responded correctly which means
66,6 %. The identification of main idea section had moderate 58,3 % results than other, as seven students
responded correctly. The last decoding showed the highest percentage 91,6 % of correct responses which
means that twelve students of the whole group answered correctly.

Table 5 below briefly illustrates the information about correct answers of two inclusive students from
experimental group. Inclusive students showed significantly lower results compared to the overall group.
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Table 5
Pre-test Learners’ Responses
Reading comprehension questions % of Correct Answers Number of Students
Summarization 33,3 1/3
Inferencing 33,3 1/3
Decoding 66,6 2/3
Sequencing 33,3 1/3
Identification of main idea 66,6 2/3

According to the table, the lowest percentages of 33,3 % had inferencing, summarization and sequenc-
ing sections, which means that only 1 learner provided correct answer. Two items such as decoding and iden-
tification of main idea had the same percentage of right answers of 66,6 % which means that two inclusive

students answered correctly.

Lesson observations analysis

The lessons observation reports were intended to get information about instructional strategies that
teachers used to teach learners comprehension during reading task. Furthermore, considerations and the ex-
planations were written independently from the descriptive information during observation stage.

This report is about an experimental group of intermediate learners. The class consists of 15 students
and three of them were inclusive students.

Subsequently, given table 6 contains information that was gathered from observations of eight English
lessons particularly reading comprehension tasks which were conducted in group.

Table 6

Observations Reports Protocol of EFL Inclusive Classroom

Dates:

Activities: Reading Comprehension

Duration: 20 mins X 8 hours
Overall 160 mins

Descriptive proceedings

Interpretations

Researchers’ reflections

Teacher started lessons from revis-
ing previous materials

Students make advantage of their past
knowledge.

The instructor was able to identify
and support learners with problems.

Teacher did not use warm-up before
reading

Students were not lead into the reading
task. Teacher did not provide a meaning-
ful context for reading.

There was no motivation to learn
more and teacher did not arouse
learners’ curiosity about the text.

While reading questioning:

Do you have any questions about
the first paragraph? Is there any-
thing you are wondering about right
now?

The instructor assists students in deci-
phering and understanding what they are
currently reading. Struggling students to
ask questions.

Students are engaging with the text.

Post -reading discussions:
Teacher-students interaction.

Teacher asks summarize the paragraph.
Requires students to think critically. Stu-
dents tell the story by their own words by
paraphrasing it.

These instructions assist students in
processing concepts, thinking criti-
cally about the material, and re-
flecting on the material they have
just learned.

Teacher asked questions: “What is
the main message if this text or par-
agraph? What does the author want
you to think about?”

It is a way of knowing something by us-
ing logic to understand and guessing
something more than what is being said,
“hidden message”.

This is very useful exercise for high
level skills, such as analyzing, cre-
ating, evaluating.

14
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Continuation of Table 6

Dates:

Activities: Reading Comprehension

Duration: 20 mins X 8 hours
Overall 160 mins

Teacher asked questions about stu-
dents’ experience

Connecting strategy instruction.
Learners connect the text to self to other
texts and to events that have or are hap-
pening in the world, their lives.

Making connections to the text help
learners understand and compre-
hend better what they are reading.

Teacher translated unfamiliar words
directly.

Teacher should reduce the use of L1 at
this level and use different tools for pre-

Teacher should get students to stop
translating and start thinking in

senting vocabulary, because it helps stu-
dents develop the ability to define words
and describe things, as this is a beneficial
instrument for language learners.

English.

Teacher did not use visual aids but
asked question: “What does the
character or setting look like in your
minds?”

Creating pictures in students’ minds
based on text they read or words hear.

It helps to comprehend effectively
by create mental images by using
new words.

The teacher relied on questioning and summarization techniques that were mainly non-interactive and
did not use visual aids and warm-up activities before reading. An interesting technique for choosing a volun-
teer reader was to throw a ball which made it possible for all students to participate and helped to create a
relaxed atmosphere in the classroom. Even though the lesson seemed to be well designed and was relevant to
lower-intermediate level of learners, gaps in activities were caused by poor time management.

Supplementary lessons analysis

Five additional lessons were conducted for the experimental group focusing on reciprocal teaching and
graphic organizers. These additional classes were primarily intended to evaluate the efficacy of the suggested
curriculum. The learners were instructed by the researchers to use four comprehension strategies and an ad-
ditional visual organizer on their initial day of reciprocal teaching. Learners gradually took responsibility for
their learning, actively participating in discussions and self-assessment activities due to the combined in-
structional strategies.

The experiment group underwent reading activities for 11 weeks, involving the following process for a
total of 5 expository texts. The Figure 3 demonstrates 4 stages of reading activities for reciprocal teaching
strategy that the teacher introduced to students.

Providing 4
worksheets for each
stage

The leader students
read the text aloud.

Taking on the role of
the teacher

Taking on the roles of
the leader and
participants

Reading activity (1)

with a teacher

Working in small
groups of 4-5
members for each
text

Figure 3. The stages of reading activities for reciprocal teaching strategy
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Post-test analysis

The post-test aimed to compare the effectiveness of proposed instructional strategies between control
and experimental groups. The post-test contained one text and five related questions for intermediate level,
with a similar structure but different content.

As previously noted, the learners in the experimental group received special instructions throughout the
five additional lessons which included graphic organizer instructional tactics in conjunction with reciprocal
mixing.

After the research, the table 7 displays the outcomes of the post-test that the inclusive trainees from the
experimental group had received.

Table 7
Post-test learners’ responses
Reading comprehension questions % of Correct Answers Number of Students
Summarization 83,3 10/12
Inferencing 66,6 8/12
Decoding 58,3 7/12
Sequencing 75 9/12
Identification of main idea 83,3 10/12

The data unequivocally demonstrates that the experimental group’s performance improved as compared
to the pre-test findings. It was noteworthy that while the indications for decoding questions were low at this
point, the marks for summarization, inference, sequencing, and major idea identification were somewhat ele-
vated.

As for the findings of the post-test for inclusive learners from the experimental group are displayed in
the table 8 below.

Table 8

Post-test learners’ responses

Reading comprehension

% of Correct Answers

Number of Students

questions
Summarization 100 3/3
Inferencing 66,6 2/3
Decoding 0 0/3
Sequencing 100 2/3
Identification of main idea 100 2/3

The experimental group’s inclusive learners’ post-test results show notable improvements in reading
comprehension. All students successfully completed summary and sequencing questions and correctly identi-
fied the main idea showing 100 %. With only 66.6 % accuracy, inferencing skills were still difficult to mas-
ter. Notably, there was no progress in decoding skills (0 %), suggesting that learners need more vocabulary
or phonetic training. Although additional efforts are required for inferencing and decoding abilities, the data
generally indicates that there were advances in the outcomes in summarizing, sequencing, and recognizing
the main theme.

On the whole, the study’s outcomes were based on various forms of work analysis, including:

- analysis of observations were done in order to evaluate the instructional strategies used by teachers;

- pre- and post-test results were analyzed to find out the differences between the control and experi-
mental groups;
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- selection of the weaker group was connected to assess the effectiveness of the instructional strategies
and to compare the progress outcomes of two groups.

As previously stated, the purpose of this study was to investigate reading comprehension instructional
strategies in inclusive classrooms and to evaluate theoretical frameworks for suggested hybrid instructional
strategies like graphical organizers and reciprocal education (questioning, summarizing, clarifying, and pre-
dicting). The following questions guided the research during the investigation:

1. What instructional strategies do teachers use to provide reading comprehension?

2. How does a combined instructional strategy promote reading comprehension?

Research topics were addressed through talks during data processing, and the results of findings were
separated into two themes, which are as follows: utilization of instructional strategies to facilitate reading
comprehension and the efficacy of combining instructional tactics to enhance reading comprehension.

Theme 1: Utilization of instructional strategies in inclusive classroom by regular teacher.

The findings of the theme 1 were obtained via numerous observations from EFL inclusive classroom.
The qualitative data gathering was done to reveal the instructional tactics that a standard instructor employs
to help students understand what they have read.

In order to help students to use background knowledge and activate existing information, the teacher
began lessons by revising previous materials. This approach is beneficial for inclusive students as it helps
identify and support problems. To improve understanding and critical thinking, the teacher used various
methods to convey information, such as summarizing, paraphrasing, and asking questions. These strategies
helped learners reflect on their learning, process concepts, and express their thoughts. Furthermore, the
teacher also connected the content to real-life events by asking questions about learners’ experiences. Prior
knowledge helps readers make inferences and has a positive effect on reading.

Lack of interactive and visualization instructional strategies.

As was previously mentioned, instructional practices are crucial, particularly when it comes to educate
in inclusive classrooms. During the period of observations, the study draws attention to the deficiency of vis-
ual instructional strategies and interactive teaching methods in inclusive classrooms. Students’ involvement
and conception were hindered by the teacher’s lack of use of visual aids, different graphics, and warm-up
exercises. The literature review highlighted that employing visual aids—such as graphs and images—can
significantly support inclusive learners in grasping complex concepts.

Furthermore, interactive instructional strategies that could have promoted student collaboration and crit-
ical thinking — such as role-playing, discussions, and peer learning — were not used. According to the ob-
servations, the teacher’s lack of specialized training in inclusive education had an impact on the learning
process and the development of the special students’ needs. Therefore, teachers should use a variety of teach-
ing strategies to support students in developing an optimistic mindset toward reading comprehension and
successfully serve inclusive students.

Theme 2: The effectiveness of combined instructional strategies for promoting reading compre-
hension.

This section provides and answers for second research question and verifies whether the proposed in-
structional strategies were effective in terms of instructing reading comprehension in inclusive classrooms.

Based on the data analysis of the pre-test, summarization, inferencing, sequencing, and major idea iden-
tification were challenging. Additional lessons that included visual organizers, prediction, summarizing, and
guestioning were implemented in order to overcome these problems. Based on the post-test results signifi-
cant improvements were shown indicating that reading comprehension abilities were improved in inclusive
classrooms through a systematic blend of teaching strategies.

Figure 4 below illustrates outcomes that were obtained. The given line chart illustrates the correlation of
the results between pre-test and post-test of inclusive students from the experimental group.
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summarization inferencing decoding sequencng identification of main
idea

pre-test results post-test results

Figure 4. “The correlation of the results between pre-test
and post-test of inclusive students from the experimental group”

As the figure 4 shows, considerable changes in the final results are visible. The data demonstrates im-
provements in results regarding summarization, inferencing and sequencing also identification of main idea.
With the regards of decoding, the indicator of this category displayed a decline in consequences compared to
pre-test. It is possible to determine the post-test progress by comparing the overview item results. As the data
shows, for pre-test only one student gave the correct answer, but for the post-test all three students answered
correctly. As to the inference and sequencing questions, there were given one correct response, by compari-
son, in the post-test two learners answered properly. Identification of the primary concept figures does not
alter.

In general, class observations showed that decoding, question-and-answer sessions, and reading aloud
were the most common teaching tactics. Additionally, the data acquired indicated that the experiment veri-
fied the efficiency of the suggested combination instruction to a partially extent.

Conclusion

This section offers details on the decisions that were taken when processing the research and assesses
the efficacy of suggested instructional practices for inclusive classrooms. In addition to testing theoretical
models of suggested combined instructional strategies like graphical organizers and reciprocal instructions
(examining, analyzing, clarifying, and predicting), the goal of this study was to examine the instructional
strategies for reading comprehension in inclusive school settings from both public and private educational
institutions. Therefore, we can define instructional strategies as methods that educators use to help students
gain greater independence in their ability to learn and comprehend material.

The study discovered while teaching tactics are integrated, reading comprehension abilities during Eng-
lish as a Foreign Language (EFL) classes greatly improve. These techniques support students’ ability to an-
ticipate, deduce, formulate questions, recognize themes in texts, define ambiguous terms, and summarize
texts. The four primary components of the integrated instruction assist students overcome obstacles, plan-
ning, tracking their comprehension, and evaluate their preparation, which eventually results in increased in-
dependent reading. Reciprocal teaching, making connections between reading and attitudes of students and
lives, and helping them stay focused on their long-term goals — as identified by observation analysis — all
contribute to greater reading motivation.

Despite their diverse needs, methods for reading comprehension are designed to accommodate all stu-
dents. Good teachers are familiar with their students and offer assistance when required. As a result, from a
social-cultural standpoint, students can receive help from classmates and teachers even though their compre-
hension levels may differ. Because of this, reading comprehension instruction should concentrate on meeting
the needs of students who may come from diverse backgrounds and have a range of demands.

Both sides of a single coin are inclusive education and high-quality instruction. It’s time to give up
thinking about inclusive learning as a difficult, specialized process requiring abilities that regular teachers do
not possess. A specialist would not provide extra help to some students, present more challenging assign-
ments to others, or take the time to learn about each students’ interests and areas of strength. They are a nec-
essary component of any good teacher’s daily routine.
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I'.T. Epcynranosa, XX.T. XeurreipoBa, M.A. KacsimOekoBa, M.K. J[>xanuinsauHOB

WNHK/I103UBTI CHIHBINTAPAA IET TiJIl peTiHAe arbUIIIBIH TiTiHIe
OKBLIBIM/BI TYCIHYI'e YHPeTYIiH dicTeMeJIiK Tacliepi: keiic 3eprrey

3epTTeyiH MakcaThl MHKIIO3HMBTI CHIHBINTapAa MYFaTIMIEPIiH TYPJl OKBITY OMICTEPiH KONIAHY apKbLIBI
OKBUIBIMIBI TYCIHYAI YHpeTy. OmicTep cabakra OKYIIBIIApIbIH €peKIle KaKETTUTIKTepiH eCKepe OTBIPHII
MHKITIO3UBTI OimiM Oepy YCTaHBIMIApbIH KapacThIpaabl. 3epTTE€y >KYMBICBI HHKIIO3MBTI OimiM Oepy
YCTaHBIMJIAPBIH HETi3re aja OTHIPHIIN, WHKIFO3HUBTI CBHIHBINTAP/a OKBUIBIMIBI TYCIHYII KaMTaMachl3 €Ty YIIiH
03 CBHIHBINTApPBIHIAFG OKYIIBUIAPIBIH SPTYPJi KAKETTUTIKTEpiH KaHAaraTTaHABIPY VIOIH MyFajiMzaep
KOJIIAaHATBIH OKBITY CTpATEeTHsIIAphIH 3epTTeiiai. 3epTreyae eH aigbIMeH, aFrbUINIbIH TiTl MyFaliMIepiHiH
MHKIIIO3UBTI OKYILIBUIApABI YHPETy TociiepiHe Hasap aynapbuiajbl. Teopusuiap MeH ofeGHeTTepi Tanzay
apKpUIbl Makanaga OKBITYABIH THIMII CTpaTerusiapbl KapacTBIPBUIFAH JKOHE OKBUIBIMABI TYCIHY
JJIEeMEHTTEpiHe TYCiHIK OepinreH. OneOHWeTTepAi Tajyjay HeTi3iHAe OKyAbl TYCIHYre KaThICTHI OipKaTap
TaKbIPHINTAp KAPacThIPBUIFAH JKOHE OKBUIBIMIbI TYCIHYre YHpPETymiH 3aMaHayd Toculiepi TalKbLIaHFaH.
Jepekrepni jkuHAy >KOHE Tanjgay YIIH OpPTYpPJi OAICTEp, COHBIH ILIHAE MEMIICKeTTiK Oimim Oepy
MeKeMeJiepiHAeri 8-ChIHBIN CHAKTHI OKY OpbIHAAphIHAA OakblUIal-Kaaaraiay )KYMBICTaphl XKyprizingi. byxan
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6acka, 3epTTey JKYMBICTaphl OKY-9IiCTEMEIiK CTpaTerysuiapabl CAIBICTBIPY YIIIH, KEMIIUTIKTEPAi aHBIKTAy
YIIiH KOHE OKyAbl YHpeTyne THIMAI OKBITY CTpAaTeTHsUIapblH €HTi3y YIIiH 3KCIEpUMEHTAAbl 3epTTeyiep
KYPTi3al. AJBIHFAH MOJIMETTep MyFaliMIep HHKIIO3MBTI OutiM Oepy canmachlHOa €3 OumiMaepi MeH
JIaFIbUIApBIH YHEMI )KeTIIIpy KepeK eKeHAIT1H aHBIK KopceTe .

Kinm ce30ep.: OKBUIBIMIIBI TYCIHYT€ YHPETY, HHKJIIO3UBTI CHIHBINTAP, HHKIIIO3UBTI OKYIIBIIAp, OKBITY CTpaTe-
THSIIaphl, MAJIIMETTEp/l )KUHAY, cabakTap sl OakblIay, KOCHIMINA cabaKTap, aFbUILIBIH TiMi IIET TUI peTiHge.

I".T. Epcynranosa, XX.T. XsuteipoBa, M.A. KaceimOexoBa, M.K. Jl>xaHauibTMHOB

MeToanuyeckue moaxXoAbl K 00y4eHUI0 MIOHUMAHHUIO IPOYUTAHHOIO
B MHKJIIO3MBHBIX KJIACCAX AHTJIMICKOIO0 A3bIKA KAK HHOCTPAHHOI0:
Kelic ucejaeaoBanue

Ienpro TaHHOTO HCCIEIOBAHMS SIBISIETCS M3YYEHHUE TOTO, KaK YUUTEIS MPEIOJAloT OCBOCHHE YTCHUS B MHK-
JIO3UBHBIX KJIACCAX, UCHOJBb3Ys Pa3IMYHbIE METOJbI, KOTOPbIC PACCMATPHBAIOT OCOOBIC NMOTPEOHOCTH yda-
IMUXCsl B OOBIYHBIX KJaccaX B COOTBETCTBUH C NMPUHIHUIIAMH MHKIIO3UBHOTO obOpasoBaHums. MccnenoBanue
paccMaTpuBaeT psl y4eOHBIX CTpaTerHil, NCIOJIb3YEMBIX YUUTEISIMU JUIS yJOBICTBOPECHUS Pa3IHUYHBIX I10-
TpeOHOCTEH yJammxcs B Kilaccax, 4YTOObI 00eceynTs 00y4eHHe MOHUMAHUIO MPOYUTAHHOTO B MHKIFO3UB-
HBIX KJaccaX, KOTOPbIE CIEAYIOT NPHHIMIAM HHKIIO3MBHOTO 00pa3oBaHus. B mepByro oudepens BHHMaHHE
yaenseTcs NOAX0aM MpenoaaBaTesei aHIIMICKOro A3bIKka K 00YUEHHIO HHKIIFO3UBHBIX yJaluxcs. B cratbe
Ha OCHOBE aHaJu3a TEOPHUi W JINTEPaTyphl paccMaTpuBatoTcs 3G (EeKTHBHBIC CTpAaTerny 00y4EHUSI U OCHOB-
HBIE JIEMEHTHI IOHUMAaHUsI IPOYNTAaHHOTO. B nuTepatypHOM 0030pe paccMaTpHBAIOTCS Pa3INYHbBIC ACTICKTHI
MOHMMAaHUs MPOYUTAHHOTO, a TAKXKE COBPEMEHHBIC MOJIXOIbI K 0O0YYEHHIO M PAa3BUTHIO TOrO HaBbIKa. J{is
cOopa n aHanM3a JaHHBIX IPHUMEHSIINCH Pa3HOOOpa3HbIe METOIbI, BKIIOYAsi HAOMIOACHHS B yUeOHBIX 3aBeie-
HUSIX, TAKUX KaK KJIacChl 8-X KJIACCOB TOCYJapCTBEHHBIX IIKOJI. Kpome Toro, ObUIHM MPOBEACHBI SKCIIEPUMEH-
TaJbHbIE MCCIEA0BAHNUs, HAIIPABJICHHbIC HAa CPABHEHUE CTPATErnii 0Oy4YeHHMs, BBIBICHHE NMPOOEIOB U BHE-
npeHue 3G (EeKTUBHBIX METOZOB IPENo/iaBaHUs OHUMAaHHUS MPOYUTAHHOTO. [IoJIydeHHbIe pe3yabTaThl SCHO
JEMOHCTPUPYIOT HEOOXOMMOCTb ISl YUHUTeNeil TOCTOSHHO COBEPLICHCTBOBATH CBOM 3HAHMS M HABBIKU B 00-
JACTH MHKJIIO3MBHOTO 00pa30BaHHUSL.

Knrouesvle cnosa: OGy‘IeHI/Ie OCMBICJICHUIO TTPOYHUTAaHHOI'O, HHKJIFO3UBHBIC KJ1aCChl, MHKJIFO3UBHBIC ydallluecsHd,
y'-le6HI>Ie CTpaTeFHﬁ, C60p JaHHBIX, Ha6n}0;(elme 3a YypoKaMu, NJOIOJIHUTECIIbHBIC 3aHATHA, AHTJIMACKUH SI3BIK
B KaQ4€CTBE€ MHOCTPAHHOI'O A3bIKaA.
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