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Didactic approach to the process of communicative competence formation

Article is devoted to studying of the didactic approach to teaching foreign languages. One of the key elements
of foreign languages teaching is didactic approach, which organize and manage the process of teaching and is
aimed at achieving the best result. It is very important to chose the appropriate didactic principles and organ-
ize its activity in pedagogical process. As a result of analyses of Russian and foreign methodologist in the ar-
ticle we made the attempt to elicit and prove the main and effective principles of didactic approach to im-
prove the communicative competence of the learners in the conditions of trilingual education.
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Introduction

In order to define didactic conditions, it is necessary to consider the principles of teaching foreign lan-
guages in general. In general pedagogy, the principle of learning is the main provisions that determine the
nature of the learning process, which are formulated on the basis of the chosen direction and approaches cor-
responding to this direction. Well-defined teaching principles help to decide what, how and what content to
choose, what materials and techniques to use. The formation of communicative competence is based on lever
structure of the language [1], thus it demand the choice of appropriate didactic principles for teaching.

By the conditions of foreign language teaching we will understand the circumstances under which
teaching takes place. The principles of teaching determine the content, organizational forms and methods of
the educational process in accordance with its goals and laws.

The principles of teaching characterize the methods of using laws and laws in accordance with the in-
tended goals. The principles of learning by their origin are a theoretical generalization of pedagogical prac-
tice. They are objective, arise from the experience of practical activity. The Principles are therefore guide-
lines that govern activities in the process of educating people. They cover all aspects of the learning process.
At the same time, the principles are subjective in nature, as they are reflected in the teacher's mind in differ-
ent ways, with varying degrees of completeness and accuracy.

Misunderstanding or ignorance of learning principles, inability to follow their requirements do not can-
cel their existence, but make the learning process unscientific, ineffective, contradictory. Adherence to teach-
ing principles is the most important condition for the effectiveness of the teaching process, an indicator of
the teacher's pedagogical culture.

Methods

The history of the development of school and pedagogy shows how, under the influence of changing the
requirements of life, the principles of learning change, that is, the principles of learning are historical in na-
ture [2]. Some principles disappear, others appear. This suggests that didactics should be sensitive to changes
in society's requirements for education and respond to them in a timely manner, that is, to build a system of
teaching principles that correctly indicates the path to achieving the goal of learning.

Scientists have long paid great attention to the justification of the principles of learning. The first attempts
in this direction were made by J.A. Komensky, J. -Z. Russo, .G. Pestalozzi. Ya. A. Komensky formulated and
substantiated such principles of learning as the principle of nature, strength, accessibility, systematics, etc.

K.D. Ushinsky attached great importance to the principles of teaching [3]. He most fully disclosed di-
dactic principles:

— Education should be accessible to students, not overly difficult and not too easy;

— Education should in every way develop children's autonomy, activity, initiative;
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— Order and systematic — one of the main conditions for success in learning, the school should give
sufficiently deep and thorough knowledge;

— Education should be conducted in a natural manner, in accordance with the psychological characteris-
tics of students;

— Teaching of every subject must certainly go in such a way that the pupil has exactly as much work to
overcome as young forces can.

The wording and number of principles changed in the following decades (Yu. K. Babansky,
M.A. Danilov, B.P. Esipov, T.A. Ilyina, M.N. Skatkin, G.I. Schukin and others). This is the result of the fact
that objective laws of the pedagogical process have not yet been fully discovered.

In classical didactics, the following didactic principles are considered the most widely recognized:

— Science;

— Visibility;

— Accessibility;

— Consciousness and activity;

— Systematics and sequences;

— Strength, connection of theory with practice.

Results and discussion

The foreign methodology for teaching foreign languages is based on the following fundamental princi-
ples of didactics:

— the principle of mindfulness;

— communicative approach;

— differentiated and integrated teaching;

— activities;

— visuality;

— accessibility and durability;

— individualization;

— sequence;

— systematic;

— heuristics, etc.

The principle of mindfulness

This is one of the leading principles, because conscious learning plays an important role in the acquisi-
tion of language, expands the intellectual capabilities of students, helps to understand new concepts and ex-
press new ideas in the target language. This principle also implies understanding the language phenomena of
students through the means of communication. The principle of a conscious approach ensures a purposeful
perception and understanding of the material, its creative understanding and extraction of information from
the student with a certain degree of automation.

In foreign language teaching, it is sometimes wise to help students learn language rules rather than wait
for them to derive these rules through speech activity. The teacher's task is not to put this hard work on the
student's shoulders, but to facilitate the process of teaching the rules and practice it in real situations.

A conscious approach to teaching foreign languages involves the use of a native language, when this
helps students to better understand certain grammatical rules. Mastering a foreign language means moving to
thinking in a second language [4]. To do this, you need to acquire the ability to establish direct connections
between concepts and the means of expressing them in the target language. Visual means and verbal context
invariably help to establish a connection between what a student says, sees, reads and displays meaning.

Initially, when a student learns a foreign language, the words of that language are often associated with
the words of the native language. However, thanks to constant practice, this connection of the mother tongue
with the target language regains the consciousness of the student directly in connection with the concepts
they express.

Mastering a foreign language means formulating thoughts in that language.

Thus, it can be concluded that in order to master a foreign language, students must have a lot of practice
in four skills: listening, speaking, reading and writing. As for the mother tongue, we cannot completely elim-
inate it. We must scrupulously use it as a means of learning whenever it helps students to acquire knowledge
and achieve a goal in the shortest possible time, that is, to develop the necessary habits and skills.
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Care should be taken when transferring pronunciation habits and grammatical structures of one lan-
guage to another. When learning English, Russian and Kazakh-speaking students often make errors in word
order, grammar and spelling of statements. The best way to overcome interference is some comparison of
language phenomena that show the difference in languages.

The best way to overcome interference is some comparison of language phenomena showing similari-
ties, distinguishing features, areas of similarity and retreat, as well as constant practice that helps overcome
interference in the development of students' habits and skills.

Principle of activity

The didactic principle of activity involves the constant accumulation of knowledge and the active par-
ticipation of students in the teaching process. In the process of teaching English, we usually distinguish be-
tween intellectual, emotional and speech activities, which, if combined, provide favorable conditions for
mastering the language. Intellectual activity can be obtained through guesses, issues of solving problems,
reading texts with their subsequent interpretation, etc. Emotional activity occurs when students are satisfied
with the work they do, when they enjoy learning a foreign language and like the way they teach. Speech ac-
tivity appears during oral communication and is largely due to the intellectual and emotional activity that
«feedsy it. To intensify activities, students' learning activities must be intensified. This can be achieved by
group, pair and team work (discussion of the book, role-playing games, holding a press conference, etc.).

In the teaching of foreign languages, the principle of activity is implemented through the following pro-
visions:

1. From the very beginning, students should be taught to think not in their native language, but in a for-
eign language.

2. In the early stages and beyond, the approach to foreign language education should be first and fore-
most oral.

3. Students should be able to speak, act and comment on their actions. Here you can recommend the
method of full physical response (TPR).

4. Throughout the course of study, an inductive approach should be taken: practice precedes theory,
since theory is active if applied in practice.

5. Group and paired forms of work should be encouraged, as they allow all students to participate ac-
tively in classroom work.

In addition to the above-mentioned methods, the teacher should use general didactic recommendations
to ensure activity:

1. The teacher should not correct the student's mistakes if the student can do it himself.

2. In individual interviews, the teacher should ask questions not to individual students, but to the whole
class in order to attract their attention and ensure their active participation.

3. The teacher must comment on the student's assessments and always find words of praise.

4. Prepare students for self-study.

5. Activity depends largely on interest. Thus, the interest of students should be maintained by telling
them about the many opportunities offered by language learning.

The above-mentioned principle of activity suggests the following:

1. A heuristic approach to foreign language teachingwill stimulate students' intellectual activity.

2. The interest of students should be supported by the correct organization of education, the use of tar-
geted educational materials to incite positive motivation of students.

3. Both individual and collective forms of work should be used to ensure the activity and collective
spirit of students.

Principle of differentiated and integrated teaching

Each type of speech activity is characterized by its own set of grammatical structures, rules and lexical
material. Therefore, we must distinguish between teaching speech and writing; teaching in audio and speech;
teaching reading and writing; teaching prepared and unprepared speech, etc. The implementation of this
principle is reflected in instructional methodological sets (IMS), which provide «software» for each activity.
Readers and periodicals are used to acquire reading skills. Grammar books, handbooks and guides on pat-
terns and use are recommended for acquisition of grammar skills.

Psychological research supports the idea of the relationship and interaction between activities, and these
relationships are profound. Therefore, all speech activities should be considered as interrelated parts of the
communication process and taken into account in the formation of the communication competence of the
student.
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In order to implement the principle of differentiated and integrated treatment, the following teaching
strategies could be recommended:

1. The lesson should be conducted in a foreign language and should be addressed to the mother tongue
only if absolutely necessary. In teaching, you must use authentic sources to teach auditing and reading skills.

2. When teaching speech, remember that the speech of students is correct, logical, developed, variable
and relevant to the topic of discussion. Use opening phrases (gambits), elliptical sentences.

3. When teaching reading, such learning strategies as reading aloud, silent reading, expressive reading,
etc. are distinguished. Help students with tips to guess the meaning, draw conclusions and draw conclusions.

4. Teach students to use writing as a means and purpose of foreign language teaching, that is, to learn
educational materials and master speech and reading.

The teaching process can also be carried out in an integrated manner — all activities — hearing, speech,
reading and writing develop simultaneously in relation to their interaction.

Principle of Visuality

The principle of visualization or postensive principle is implemented in direct and visual modes of
semantization or explanation of values, that is, in the demonstration and naming by the teacher of subjects,
pictures and actions from which students derive the meanings of the words and expressions used. Visuals in
the foreign language teaching methodology create favorable conditions for sensual perception and bring an-
other reality to the instructive and educational process. The principle of visuality is considered one of the
main methodological principles, especially at a time when teaching has practical goals. The implementation
of visual aids develops speech habits in students and enhances the emotional influence of visual perception.
Most teachers consider it necessary to use oral and visual means in one form or another in order to help stu-
dents through imagination gain experience that is inaccessible to classes.

The visuals used in foreign language teaching have two forms:

1. material or ostensive, consisting of a demonstration of objects and actions;

2. graphic, consisting of paintings, tables, charts, charts, etc.

Visual or ostensive agents play an important role in foreign language teaching. Thinking skills are
formed and developed by listening to native speakers or authentic recorded materials. Visual props such as
texts or illustrations can complement oral visuals.

The formation of habits and skills of connected speech is almost impossible without the widespread use
of vision, which helps to model the communicative situation, stimulates monological and dialogue speech.

The development of reading skills can also be achieved through oral and visual tutorials. Students listen
to the tape and try to present objects, pictures and situations related to the text. Most unsuccessful language
learning is due to a failure of imagination. One failure is the inability of the students' imagination to under-
stand that words alone may not be enough to carry the student in the situations in which he is trying to bring
him. Another setback is that the imagination of disciples cannot create or present the situation in their minds
that these words are intended to create for them.

Not enough teachers are aware of the need for creative use of visual aids. That is, they use objects and
situations shown in a picture, film, video or other visual representation of reality, as if they were actual ob-
jects and situations themselves. But even the best and clearest representation remains a representation; and it
must be connected with or based on the experience of reality, some efforts of imagination, however insignif-
icant. A teacher can help students make such efforts by reminding them of similar situations from their own
experience and showing them examples.

The above suggests the following conclusions:

1. When teaching a foreign language, it is necessary to use auditory materials (tape recorders, televi-
sion, video) to provide an understanding of listening.

2. Use audiovisual materials and encourage students to work with them in the language laboratory and
independently at home.

3. Make extensive use of visual materials; choose bright drawings, illustrations in speech teaching.

4. Compile situations using verbal and non-verbal means, taking into account linguistic and psychologi-
cal factors.

Principle of accessibility

In the teaching of foreign languages, this principle is implemented in accordance with the strategies for
teaching the abilities of students so that they do not experience insurmountable difficulties. Educational ma-
terials must meet the requirements of language and psychological factors:
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1. correspond to the age and mental abilities of students; be neither difficult nor easy;

2. Have an appropriate assessment;

3. be heuristic in shape and structure;

4. be represented in such a way that pupils must solve one problem at a time.

Educational materials, their organization ensure accessibility in foreign language teaching and methods
used in lessons and outside school hours. Accessibility involves adequate presentation speed, qualitative as-
similation, speed of progress in the formation of speech habits and skills.

Principle of durability

This principle is of particular importance in foreign language teaching, since it is largely associated
with the constant growth of language and speech units, words, phrases, idioms, cliches, which must be stored
and stored in the memory of students so that students can use them in understanding, speech, reading and
writing. Strong and long-term learning, especially in foreign language learning, can be achieved by:

1. content of the material under study; awareness of its importance and the need for communication and
reading;

2. the presentation of the new material should be bright, bright and lively; this leads to living images,
corresponding associations (perception has an emotional effect on students); they must resort to abstract
thinking

3. alot of repetitive work, supplemented by assimilation, revision and subsequent practice, when visual,
aural, kinesthetic and motor analyzers work;

4. this material should be used individually and creatively to solve communicative problems in speech,
reading and writing;

5. systematic control of assimilable material helps to keep it in the memory of pupils;

6. revision of the material will be more effective if it is repeatedly presented in a new verbal context,
new visual aids and various types of exercises will be used.

Principle of individualization

This principle considers specific features of the pupil, his knowledge, what he knows spheres of his in-
terests, etc., i.e. informative styles. Cognitive styles were defined as characteristic mental and psychological
behavior models which «serve as rather stable indicators of how pupils perceive, interact and react to the
teaching environment [4].

Therefore, cognitive styles can be considered as predisposition to concrete ways of approach to teaching
and are closely connected with types of the personality. Differences in cognitive styles of people reflect vari-
ous ways of response of people to teaching situations [5]. The teacher should deal with a wide range of pu-
pils: extroverts (who have the greatest satisfaction from social contacts with other people), introverts (who
are egocentric, like to be alone with the dreams and thoughts), deductive (rational and logical types of pupils
who like the formulated rules), inductive (who induce rules on examples), etc.

Some pupils can cope easily and flexibly, others require bigger attention and a rigid hand, and the third
prefer a certain degree of freedom in the choice of a way of teaching. Therefore, the teacher needs
knowledge of psychology for realization of the principle of individual approach to the organization for teach-
ing and successful management of him.

Conclusion

Considering the peculiarities of foreign languages teaching in the conditions of trilingual education in
Kazakhstan we propose the following principles of didactic approach to be actual for developing of commu-
nicative competence:

1. consciousness;

2. communicative approach;

3. differentiated and integrated teaching;
4. visuality;

5. accessibility and durability;

6. individualization;

7. sequence.

These principles coordinate the content, organizational forms and methods of the educational process in
accordance with foreign language teaching goals. The didactic approach based on these principles is able to
provide the qualified communicative competence formation.
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M. IlerpoBa, D.A. YTeybaena, T.A. Koxanosep

KoMMyHHKATHBTIK KY3bIPeTTIIIKTI KAJBINTACTBIPY
NMPOLECIHIH TNIAKTUKAJBIK IHAPTTAPbI

Makxana mier TIAEpiH OKBITY NMPOLECIHIH JUAAKTHKAIBIK IIApTTapblH 3epTTeyre apHanraH. COHbIMEH, IIeT
TUTIH OKBITYIBIH HETI3Ti 2JIEMEHTTepiHiH Oipi — OKy IPOIECiH YHBIMAACTHIPATHIH KoHE 0acKapaThlH JKOHE
OKy MaKcaTbIHa JKeTyre OarbITTaJFaH JUIAKTHKAIBIK Tocil. Illeren TiNiH OKBITY IMpomeciHae NUIAaKTHKAIBIK
MIPUHIOUNTEPI TaHJAy KOHE OJap/bIH >KYMBICHIH YHBIMIACTHIPY ©Te MaHbBI3IBI. Peceilyik jkoHe mIeTemnik
SMicKepIepaiH eHOSKTEpIiH Tangay HOTKKECIHIIE Makalana YIITini OimiM Oepy karqalblHIA MET TUIIepiH
OKBITYIIbIH 0acTbl MakcaThlHa — KOMMYHHKATHBTI KY3BIPETTUIKTI KaJbINTacThbIpYFa OarbITTaJFaH HETi3Tri
JKOHE THIMJII TUJTAKTUKAJIBIK IPUHLUITEDP KOPCETLITEH.

Kinm ce30ep: IMIAKTHKAIBIK TOCLA, NMPUHUMNTEP, KOMMYHMKATHUBTI KY3BIPETTUIK, LIET TUIAEPIH OKBITY,
KOMMYHHKATHBTI TOCLI, HHTETPAIIIbI TACLI, iC-9pEKeT, JapaiaH/IbIpy.

M. IlerpoBa, D.A. YTeybaea, T.A. Koxanosep

I[nz(aKanecxne yYcaoBus nmpouecca (l)OpMI/IpOBaHl/IH
KOMMy}lHKaTl/IBHOﬁ KOMIICTCHIIUHN

CraThsl MOCBAIIEHa M3YyYEHHIO AUAAKTUYECKHX YCIIOBHUH Ipolecca oOydeHHss MHOCTPAaHHBIM si3blkaM. Tak,
OJHUM M3 KITFOUEBBIX 3JIEMEHTOB HHOSI3BIYHOTO O0Y4EHHUs SBIAETCS AUIAKTUUECKUI MOIX0/, KOTOPBIil opra-
HU3YeT, yIpaBJisIeT IpoIieccoM 0OydeHNs M HallpaBJIeH Ha JOCTIDKEHHe LenH oOydeHus. B mponecce oOyue-
HUSI HHOCTPAHHOMY SI3BIKY OYEHb B)KHO BBHIOPATh JUJAKTUUCCKHE IMPHHIMIBI M OPTraHU30BaTh UX (QYHKIIHO-
HUpoBaHue. B pe3ynbraTe aHanmM3a paboT pOCCHUIICKUX U 3apyOEKHBIX METOIMCTOB aBTOPAMH BBIICJICHBI OC-
HOBHBIE U 3()()eKTUBHBIE AUNAKTHIESCKHE IIPHHIIMIIBI, HAIIPAaBICHHBIC HA JOCTHKEHHE OCHOBHOH IIen 00yde-
HMSI MTHOCTPAHHBIM SI3bIKaM B YCJIOBHSAX TPEXbSA3BIYHOIO 00pa3oBaHus — (OPMUPOBAHME KOMMYHUKATHBHOM
KOMIETEHIIUN.

Kniouesvie cnosa: nupakTHuecKuil MOAXOJ, MPHHLUIBI, KOMMYHHMKATHBHAs KOMIICTEHIMs, 0OydeHHUE HMHO-
CTPaHHBIM f3bIKaM, KOMMYHUKATHBHBIN MOAXOMA, HHTEIPUPOBAHHBIN MOAXOA, AEATEIbHOCTD, HHAUBUIYAJIU-
3amysl.
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