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Features of the formation of professional competence of a future foreign language
teacher through simulation games

The article emphasizes the importance of using the simulation-game method for the formation of professional
competence of future foreign language teachers and describes its effective developmental impact. The princi-
ples and methods of the simulation game that contribute to the professional growth of students are considered.
The authors of the article emphasize the necessity of professional development of future foreign language
teachers and reveal the potential of simulation tasks. It is noted that learning through simulation game allows
to achieve two goals at the same time. In addition, the authors note that the use of simulation games gives the
learning process an interesting and practically oriented character, contributes to the development of students'
universal competencies such as cooperation and critical thinking, which increases their competitiveness in the
labor market. In the article the authors describe in detail the main stages of the simulation game method and
offer a number of optimal linguistic and content tasks for the development of professional competencies.
Based on the above, the authors conclude that it is necessary to introduce the simulation game as an effective
method of teaching foreign languages in higher education institutions when training future teachers. The pur-
pose of this article is to analyze the potential of using imitation tasks to improve the effectiveness of foreign
language teaching. The main objective of the article is to describe the rules and principles of the method of
imitation games, as well as to formulate the didactic foundations for the use of such games in the training of
future foreign language teachers. On the basis of the studied theoretical sources and their own experience of
using imitation games, the authors offer a set of tasks for teaching a foreign language that meets the require-
ments of language teaching methodology.

Keywords: simulative games, future specialist, communicative competence, professional competence, peda-
gogical tasks, principles, foreign language teacher, educational environment.

Introduction

Currently, in the context of implementing the strategy of Kazakhstan's entry into the ranks of the top
thirty countries in the world. The content of domestic education is being updated to integrate it into the glob-
al educational space. Ensuring the education system is equipped with skilled professionals who meet the so-
cio-economic demands of our country is vital. This involves enhancing the quality of personnel within the
education sector and refining mechanisms for monitoring educational progress. This includes establishing
national education statistics that align with international standards. In the 76th and 77th steps of the program
"100 concrete steps” of the national plan, the directions "Improving the quality of human capital, updating
training standards, training qualified personnel in higher education institutions, and then spreading this expe-
rience in other educational institutions of the country" are outlined. This requires the professional mobility of
teachers, the implementation of their professional growth, and the formation of skills to solve the tasks they
face individually [1].

Research findings indicate the imperative need for a revamped approach to higher education in contem-
porary times, emphasizing its elevated significance, social stature, and recognition as a distinct domain. The
focal point of this approach is on the continuous advancement of highly skilled professionals, along with fos-
tering flexibility and adaptability within the system. This concept embodies structured foundational princi-
ples aimed at equipping the modern expert with extensive fundamental knowledge, initiative, and the ability
to adapt to evolving demands of the job market and technological advancements [2].

The conceptual underpinnings of vocational education have been explored by various scholars, includ-
ing N.N. Khan, N.D.Khmel, Sh.T.Taubaeva, S.I. Arkhangelsky, V.V. Kraevsky, Yu.K.Babansky,
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V.P. Bespalko, B.S. Gershunsky, M.N. Skatkin, A.P. Seiteshev, B.A. Abdykarimov, G.T. Khairullin,
V.V. Egorov, M.N. Sarypbekov, S.A. Abdraman, B.K. Mominbaev, S.T. Taubaeva.

Furthermore, the theory of developmental learning and personality-activity within the educational pro-
cess has been elucidated by researchers such as A.N. Leontyev, Zh. |. Namazbaeva, N.B. Zhienbayeva,
L.S. Vygotsky, P. Ya. Halperin, S.M. Dzhakupov and others.

Theoretical and methodological frameworks for shaping the professional competence of future foreign
language teachers have been investigated in the works of scholars like V.A. Slastenyn, S.P.Brown,
NezahatGuhlu, F.E. Weinert, N.V.Kuzmina, |.A.Zimnyaya, A.K.Markova, A.P. Tryapitsyna, S.Zh.
Praliyev, B.A. Turgunbaeva, B.T. Kenzhebekov, and G. Zh. Menlibekova.

Presently, the educational system of the Republic of Kazakhstan is undergoing reforms to develop up-
dated educational programs aligned with the state standards of the new generation. These programs aim to
shape students as individuals equipped with essential skills and abilities, actively engaged in their learning
process, capable of engaging in dialogue with diverse cultures, and motivated to carve out their own paths
based on their age-specific characteristics [3].

As S.Zh. Praliev notes that to put innovations into practice, the teacher must have professional
competence and professional level [4].

Traditionally, the objective of education has been centered around imparting specific knowledge, quali-
fications, and skills to graduates. However, the contemporary landscape calls for educators who are adept at
practical problem-solving in both professional and personal realms, and who can effectively oversee the edu-
cational journey of their students. Hence, the current social context underscores the importance of exploring
the "management competence" of professionals. In his address titled "New Kazakhstan in the New World,"
the Head of State emphasized the necessity of ensuring that high-quality educational services, meeting global
standards, are accessible across the entirety of our nation.

Furthermore, investigations into the professional competence of educators have attracted significant at-
tention. Prior to the 1980s, the concept of “teacher professional competence™ was relatively limited in psy-
chological and pedagogical literature. However, analysis of research conducted from the late 1990s to the
present reveals the intricate nature of this phenomenon and the diverse range of interpretations it encom-
passes.

Upon reviewing the scientific literature, it becomes apparent that the notion of "professional compe-
tence" of a teacher (B.S. Gershunsky, T.V. Dobudko, A.K. Markova) is often interchangeable with the term
"pedagogical competence”. These terms are frequently used interchangeably, as noted by N.N. Lobanova.
Some authors, while acknowledging the overlap between these concepts, prefer to combine them under the
common term "professional pedagogical competence” (Yu. N. Kulyutkin, G.S. Sukhobskaya). According to
E.M. Nikitina, a teacher's competence, which integrates both professional and personal traits, signifies their
preparedness and capability to fulfill professional and pedagogical duties in accordance with the prevailing
societal norms and standards.

A.K. Markova defines professional pedagogical competence as encompassing the knowledge, skills,
and psychological attributes necessary for effective teaching, in adherence to established regulatory
standards and norms. Markova's interpretation of a teacher's competence extends to both the process (such as
pedagogical activities and interactions, as well as personal qualities) and the outcomes (including student
education and development). He asserts that the knowledge and skills of a teacher are integral components of
their professional practice [5].

Through an examination of a teacher's professional competence, we can categorize the skills essential
for effective teaching alongside the personal attributes of the teacher. A.K. Markova highlights that a teach-
er's professional competence encompasses a significant proficiency in pedagogical practices, a dedicated
pedagogical approach, the teacher's personal characteristics, and specialized efforts leading to successful
outcomes in student instruction and development [6].

Also, G.M. Kojaspirova explains the teacher's professional competence as the necessary knowledge that
determines the teacher's personality, the formation of pedagogical activities, pedagogical relationships, and
certain values, ideals, and pedagogical consciousness as a teacher [7].

Furthermore, an examination of various definitions provided by numerous scholars regarding the pro-
fessional competence of teachers reveals that it encompasses personal capabilities enabling independent and
effective resolution of pedagogical tasks, as well as the integration of theoretical and practical training into
their professional endeavors. G.E. Miller proposes a sequential progression of competence formation across
four levels, beginning from the acquisition of knowledge ("know" level) and culminating in the demonstra-
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tion of practical skills ("show how" level). In contemporary international contexts, it is common practice to
translate competence standards into curriculum frameworks and assessments aimed at evaluating the quality
of specialist training [8].

After analyzing the definitions mentioned above, it is evident that the professional competence of a
teacher represents a holistic attribute manifested in the practical application of knowledge and qualifications
across psychological, pedagogical, and subject domains. Consequently, innovative teaching methodologies
serve as a specific form of professional engagement aimed at cultivating the professional competence of pro-
spective foreign language instructors. The objective of the independent learning program designed for future
foreign language educators is to foster the capacity to anticipate outcomes within a short timeframe through
the utilization of a game-based approach.

The use of gaming technologies in vocational education and training in higher education has been con-
sidered repeatedly in the works of A.A. Andreev and Yu. V. Gushchin [9], E.M. Deeva [10], L.A. Didenko
[11], E.V. Lyovkina and E.C. Ivantsova [12], S.B. Stupina [13], E.V. Fabrikantova [14], G.A. Fedotova and
Ye.Yu. Ignatyeva [15], Yu. G. Fokin [16] and many others.

The potential of simulation games in stimulating students' cognitive engagement and preparing them for
professional pedagogical roles requires thorough exploration. Our article will delve into the concept of simu-
lation games, which are designed to replicate real-life processes, and analyze their utility in educational con-
texts.

The objective of this study is to assess the effectiveness of simulation games as a research instrument
for addressing challenging pedagogical scenarios and to evaluate their applicability in investigating the prob-
lem-solving abilities of future foreign language teachers.

Simulation games, by their nature, simulate environments that prompt individuals to react in unconven-
tional circumstances. Within these games, future foreign language educators navigate through problematic
scenarios, modifying their everyday desires and behaviors to address situations that deviate from the usual
norm.

Simulations represent a highly effective approach to foreign language instruction, fostering critical
thinking and creativity while providing students with opportunities to enhance their speaking skills and uti-
lize the target language in contexts closely resembling real-life situations.

These games facilitate communication through various means such as discussions, presentations, and
collaborative interactions, thereby aiding in the adaptation to new environments. Key characteristics of simu-
lation games include:

— Activity, nature of training;

— Group use;

— Creation of training services.

Hence, participants in the game must establish a framework of simulation techniques by reviewing ma-
terials related to a specific topic and addressing various scenarios. Incorporating game-based elements into
the educational process serves the following objectives:

— Adaptation of students to the profession;

— Self-disclosure of participants;

— Development of behavioral skills;

— Consolidation of the group of participants.

So, the simulation game is the work of participants in a conventional, imaginary space that allows:

— increase the motivation of participants to work in the training and their involvement in the process
due to a non-standard approach to the activity modeled by the game;

— get rid of specific, insignificant details and focus on the central, fundamental moments of the stud-
ied/processed process;

— consider future professional activity "from another plane" and find non-obvious, non-standard solu-
tions to problems that seemed unsolvable with the “classical” approach [17, p.12-24].

Therefore, simulations offer diverse avenues for developing professional competence among prospec-
tive foreign language educators. A simulation game must adhere to a specific structure and address tasks
aligned with the requirements of future language teachers.
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Methods and materials

The aim of this research was to investigate the development of professional competence among future
foreign language teachers through the utilization of game-based technology. Our study sought to experimen-
tally assess the enhancement of communicative competence through the implementation of simulation
games. The experimental phase aimed to evaluate the effectiveness of employing simulation games in for-
eign language instruction. This study aimed to examine the progression of communicative competence
among prospective foreign language teachers during their university studies.

The central concept of the study revolves around the idea that cultivating the professional competence
of foreign language teachers for student engagement is achieved through the creation of a gaming environ-
ment, enabling students to apply their acquired knowledge and skills creatively. Accordingly, university edu-
cation for future foreign language teachers should equip them with a range of competencies essential for ef-
fective collaboration with students in problem-solving scenarios. From this perspective, a crucial aspect of
our research goal is to justify the development of readiness among future foreign language teachers for sec-
ondary school teaching. Consequently, it is advisable to examine the potential of simulation games and other
gaming technologies in preparing future language educators.

When shaping the professional competence of future foreign language teachers through simulation
games, we grounded our approach on several foundational principles.

Theoretical, organizational, and methodological frameworks underpin the examination and application
of simulation games as a method of instruction for future foreign language educators. These principles ena-
ble the comprehensive understanding of the unique attributes of simulation games within the higher educa-
tion educational landscape.

The competency approach necessitates integrating professional and pedagogical competencies into the
educational process, particularly in the organization of simulation-based activities.

According to O.E. Lebedev, a competent approach is a set of general principles for organizing the pro-
cess of determining the purpose and content of education and evaluating the results [18].

According to Yu. G. Tatur, the competency approach can be defined as follows: "The competence of a
higher education specialist encompasses the willingness and capability to utilize their potential—including
knowledge, skills, experience, and personal qualities—for effective and innovative contributions in both pro-
fessional and social contexts. This involves recognizing the societal importance and personal accountability
for the outcomes of their endeavors, as well as a commitment to ongoing self-improvement”[19].

According to M.K. Akhmetova, S.S. Kunanbayeva, M.A. Kassymbekova competence approach is as
one of the most modern and productive approaches in the educational process. Its implementation in the sys-
tem of higher education will significantly increase the competitiveness of graduates in the international labor
market [20].

The competency approach enhances the overarching objective of foreign language education, which is
to cultivate professionals who are competitive in the job market, possessing competence, and specializing in
the relevant areas of their profession. These individuals are prepared for consistent professional advance-
ment, social integration, and mobility.

Principles guiding the construction of a simulation game include:

The principle of visibility entails ensuring that the structure of the game and the informational founda-
tion of its system options are visually represented through tables, charts, graphs, and other means.

-the principle of autonomy — individual plots and episodes of the simulation model allow the game to
be directed for a specific composition of participants, making it possible to build a course so that the simula-
tion game becomes the core of the discipline being studied.

Implementing this principle involves ensuring that specific components of the simulation game can be
conducted autonomously, achieved through the creation of multiple options for informational support within
the game.

The principle of "openness™ allows for individual elements of a simulation game to be integrated as pre-
designed blocks in future developments.

The principle of gathering, organizing, and synthesizing expert information ensures that the simulation
game is effectively executed by incorporating a meticulously crafted and refined methodology for expert
evaluation into the material.

The principle of professional and personal development involves the future foreign language teacher's
capacity to impartially evaluate their own actions, comprehend external perceptions of themselves, and un-
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derstand how their personality and performance are perceived by colleagues. It entails the specialist's ability
to engage in active introspection regarding their professional activities and self-identity. Professional compe-
tence serves as the primary catalyst for both personal and professional growth and self-improvement among
future foreign language teachers.

Following this, the stages involved in developing the primary course for simulation games will be ex-
amined and given in Figure 1.

Preparatory

Game stage

Final stage

Figure 1. Stages of simulation game in the formation of professional competence of a future foreign language teacher.

Preparatory Phase: The leader conducts an analysis of the group's current condition and needs, initiates
discussions regarding a problem or scenario portrayed in the game, familiarizes participants with methodo-
logical and game materials, provides instructions, and facilitates participants' immersion into the game envi-
ronment.

Game Phase: Participants actively engage in simulating activities or interactive scenarios, progressing
through multiple stages within the game, while the leader observes their behavior.

Final Phase: Teams defend their projects or propose solutions to the problems presented in the game,
followed by post-game discussions. Participants reflect on the connections between their experiences in the
game and real-life situations, exchange insights, and collectively summarize their experiences.

Situation 1Upon entering the classroom, the English teacher notices that the students have mischievous-
ly hung all the posters illustrating grammar schemes upside down to play a prank on her regarding the new
grammar rules. The girls orchestrated this joke with the anticipation that the teacher would spend a few
minutes of the lesson correcting the posters, thereby allowing them some time to amuse themselves. Howev-
er, the teacher's response was to admonish the children, chastising them for disrespecting both themselves
and the classroom environment. She insisted that they rectify their actions by re-hanging the posters correct-
ly, making it clear that their misbehavior would not go unnoticed or unpunished.

Prediction: Through scolding and issuing threats, the teacher risks losing respect and authority from the
girls, as such reactions are often expected when children engage in misbehavior. This response may inad-
vertently encourage further disruptive behavior, potentially leading to a cycle of bullying. Furthermore, con-
sistent reactions of this nature could potentially result in the teacher experiencing heightened stress and emo-
tional strain.

Solution: The teacher chooses a different approach for the lesson. They proceed with the class as usual,
calmly explaining the material without addressing the incident. Recognizing the complexity of the rules and
the inconvenience of cheating, the teacher allows additional time for students to copy the schemes into their
notebooks. To reinforce comprehension and solidify learning, a ten-minute quiz is administered at the end of
the lesson. This unexpected yet logical response from the teacher helps maintain order in the classroom while
promoting a constructive learning environment.

Firstly, the girls maintained a disruptive atmosphere throughout the entire forty-minute lesson, display-
ing restlessness and agitation instead of focusing on the material being explained. Alternatively, they could
have attentively listened to the teacher's instructions and completed independent work without relying on the
posters.
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Secondly, the teacher adeptly demonstrated her authority in the classroom and dictated the course of the
lesson without resorting to swearing or shouting. Instead, she subtly conveyed her disapproval of the stu-
dents' actions, portraying herself as a composed and rational figure.

Scenario 2: During a class session, the teacher distributes worksheets to the students and encourages
them to identify and rectify any errors in their work. One student discovers a mistake that the teacher over-
looked and announces it loudly to the class. How will the teacher respond in this situation, and why?

Scenario 3: During a seminar-style lesson, students express differing opinions, resulting in the class di-
viding into two subgroups, each advocating for conflicting viewpoints. One subgroup may support a perspec-
tive that is only partially accurate. How will the teacher address this situation, and why?

The teacher's response involves assigning tasks to each group: the first group is tasked with designing a
method of pedagogical interaction, the second group is responsible for implementing the plan to solve a ped-
agogical task, and the third group is assigned to analyze the outcomes of the pedagogical task solution.

The teacher explains that the game will comprise multiple stages. At the conclusion of each stage, stu-
dents are required to answer control questions, tackle proposed problems, and substantiate their decisions.
Throughout the process, mutual assistance and consultations within each group are permitted.

Accurate responses, effective problem-solving, and strategic planning contribute to the team's accumu-
lation of points and the recording of marks in the journal. Consideration is given to the depth of knowledge
demonstrated, the efficiency of implementation, and the selection of the optimal solution for the pedagogical
challenge.

The preparation of a simulation game commences with the crafting of a scenario—a hypothetical por-
trayal of the situation and its elements. The scenario encompasses the educational objectives of the lesson, a
delineation of the problem under examination, a rationale for the assigned task, the game's procedural
framework, a comprehensive overview of the gameplay, the scenario's content, and participant characteris-
tics. Through engaging in such games, students are primed to navigate professional and social changes with-
in natural and societal contexts.

In our methodology, we employed descriptions of simulation scenarios as the primary experimental ma-
terial. As a result, the integration of simulation games into the training of future foreign language teachers
has demonstrated positive effects on the enhancement of pedagogical skills and cognitive engagement, lead-
ing to improved knowledge quality among students. Consequently, it is imperative to intensify efforts in uti-
lizing various methods within the realm of simulation games during the preparation of future educators. The
implemented system of tasks utilizing simulation games has been found to positively impact the enhance-
ment of training quality for future foreign language teachers and foster cognitive interest in their field of
study.

Results and Discussions

Experimental work was carried out with 4th-year students of the specialty "6B01705-Foreign Lan-
guage: two foreign languages" under the educational program of foreign languages and Translation Studies
of the Higher School of Humanities of Zhetysu University in Taldykorgan.

The objective of the experiment is to cultivate a behavioral strategy and the capacity to navigate com-
mon situations encountered in school settings. A distinguishing aspect of this classroom format is that the
aim and outcomes revolve around the transformation of the participant, evident in the acquisition of new
modes of operation and the enhancement of personal traits and skills. Despite the popularity of simulation
games as an instructional method for students, it is essential for them to consistently achieve their intended
objectives. The objectives of the experiment are as follows:

— to design simulation scenarios aimed at assessing the professional capabilities of future foreign lan-
guage teachers.

— to curate diagnostic materials for evaluating the initial proficiency level of participants' professional
activities at the commencement of the experiment.

— to establish criteria and benchmarks for assessing the professional competence of future foreign lan-
guage teachers.

The readiness level of future foreign language teachers in their professional activities is determined ac-
cording to the following criteria:

— A high level indicates the capability to independently and convincingly derive one or more direct
conclusions from a single initial premise.
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— A medium level corresponds to the ability to draw several concurrent and distinct direct conclusions
based on various sets of data.

— A low level corresponds to the capacity to infer one or more indirect conclusions from one or more
sets of data, with all inferences remaining isolated.

When teachers encounter challenging situations, they are compelled to subject the issue to analysis.
This involves identifying the underlying causes, understanding the nature of the problem, and evaluating in-
dividual facts within the broader context of their professional activities. The result of such analysis will be a
task to be solved in the existing situation. Intuition is of essential importance here since tasks that arise each
time in the pedagogical process must often be solved under conditions of a lack of time and information
about a particular phenomenon given in Figure 2.

HIGH LEVEL AVERAGE LEVEL LOW LEVEL

Figure 2. Indicators of simulation tasks in the classroom.

After examining the aforementioned scenarios, we proceeded to analyze the outcomes. The data re-
vealed that only 27 % of students expressed interest in these situations for their professional self-
improvement, while 52 % regarded them as essential for learning the discipline. Meanwhile, 21 % did not
articulate a definitive stance. However, students acknowledged that despite encountering teaching situations,
regrettably, they were unable to resolve them.

Note that some respondents stated that they want to demonstrate their ability to solve such situations for
professional purposes (56 %) and for self-education (44 %). Results given in Figure 3.

100% 44%
80%
0,

60% 56%
40%

20%

0% o )
for professional purposes for self-education

Figure 3. Quantity of the respondents in demonstrating their abilities in solving simulation tasks.
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Hence, an imitative situation entails the recognition by a subject of personally and professionally signif-
icant dilemmas within pedagogical practice. It is not only crucial for future teachers to acknowledge these
dilemmas but also to recognize the necessity of seeking resolutions for them. Each subjective reflection on a
complex situation should directly address the task at hand. In real-world teaching scenarios, situations are not
presented as explicit tasks, hence there is a requirement to frame them as "constructs". The process of fram-
ing is accomplished through problem-solving within the situation, which enables the clarification of uncer-
tainties and consequently determines the purpose of pedagogical actions in that specific context.

Pedagogical tasks are resolved through the teacher's pedagogical and value orientations, as well as their
intellectual, emotional, and volitional attributes. These qualities play a crucial role in determining the success
of achieving educational objectives and reflect the teacher's preparedness to creatively address pedagogical
challenges.

Conclusions

In conclusion, the importance of implementing simulation games for students prior to embarking on
pedagogical practice becomes evident. The integration of simulation games during the study of methodologi-
cal disciplines notably enhances the depth and effectiveness of developing professional pedagogical skills.To
begin with, students demonstrate heightened levels of engagement. Additionally, they exhibit increased con-
fidence from the outset of their practical experience, leading to greater participation in educational activities
and higher-quality implementation. They also display enhanced flexibility in employing diverse methodolog-
ical skills. This heightened satisfaction with the learning process contributes positively to the development of
students' motivational aspects in their professional and pedagogical development. Furthermore, the incorpo-
ration of experimental material derived from pedagogical practice aids in the application of students' ac-
quired knowledge. Thus, the integration of simulation games in the training of future foreign language teach-
ers can effectively foster the gradual and consistent development of professional qualities.
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VY K. Opbibaera, K.M. Kanuesa, M.K. AxmeroBa, A.K. bexnyanuesa

CumMyasiMUAJIBIK OMBIHAAP APKbLIbI 00JIAIIAK HIETeN TiJli MyFAJIMiHIH KICiOH
KY3bIPETTUIINH KAJNbINTACTHIPY epeKuIeiKTepi

Makanazia OoJammax merel Tili MyFaTiMAEpiHiH KaCiOM KY3BIPETTUIrH KANBINTACTHIPY YIUIH CUMYJISIUSIIBIK
OWBIH 9MIiCiH KOJITaHyAbIH MaHbBI3IBUIBIFBI, COHIAl-aK OHBIH THIMII AaMy acepi cunartanrad. CTyaeHTTepaiH
KOCiOM ecyiHe BIKMAJ €TETiH MMUTALUUIBIK OWBIHHBIH MPUHIMITEP] MEH 9IiCTEpi KapacThIphuiaasl. Makaia
aBTOpJapsl OONamiaKk MIeTen Tl MyFaliMAEpiHIH KOCiOM JaMy KaKeTTUIriH aram eTil, MMHTALUSIIBIK
TarchlpMajIapAblH dJeyeTiH ama/pl. VIMUTAUUSIIBIK OMBIH apKbUIBI OKBITY Oip yaKbITTa €Ki MaKcaTKa yKeTyre
MYMKiHAIK OepeTini atam ertinreH. COHBIMEH KaTap, aBTOpJIAp CHUMYJISILUSIBIK OWBIHAAPIBI KOJIIAHY OKY
MpoIIeciHe KBI3BIKTHI JKOHE iC KY3iHIe OaFmapiiaHFaH CHIAT OEpeTiHiH, CTYAEHTTepIiH €HOSK HaphIFBIHAA
Oacekere KaOIJNETTUNMIH — apTTBIpaThlH  BIHTBIMAKTACTBIK JKQHE CBHIHM OWlay CHSKTBI  oMOeban
KY3BIPETTITIKTEPIH JaMBITYFa BIKIAJI C€TETIHIH aTam eTemi. Makanaja aBTopiap MOCTbACY OWBIH OMICiHIH
HETI3r Ke3CHJEPiH erKeH-TerKeli CUIaTTalpl KOHE KOCIOM KY3BIPETTUMIKTI JaMBITy YIIiH OipKarap
OHTAJIBI JIMHIBOMa3MYH/IBIK TarcelpMaiapasl yebiHanbl JKorapblia alThUIFAaHIAapIbIH HETi3iHAe aBTopiap
Ooamrak MyFamiMaepai JalblHAAY Ke3iHAe KOFaphl OKY OpPBIHAAPBIHIA IIET TUTIH OKBITYIBIH THIMII oici
peTiHAe CUMYNSIUSIBIK OWBIHABI €HTi3y KaXETTUIrl Typaibsl KOPBITBIHABI Kacaiapl. By MakanaHbIH
MaKcaThl — MIETEN TUTIH OKBITYABIH THIMAUITIH apTTHIPY YIIiH HMUTAILMSUIBIK TallChIpManapasl maiganany
oneyeTiH Tanmay. MakalaHBIH HETI3ri MakcaThl — CHMYJLSIIMSUIBIK OWBIHIAp OMICiHIH epexernepi MeH
MPUHIMITEPIH CUIATTAy, COHIAW-aK OoJyamiak IIeTea Tifi MyFaliMAEpiH Jaspiiaylda MYHIal OWBIHIAPJbI
KOJIIaHYIbIH JWAAQKTHKANBIK HPUHIMITEPIH TYXKBIPBIMIAY. 3epTTENIreH TEOPHSIIBIK JepPEeKKo3Jepre MoHe
CHUMYJIALHSIIBIK OWBIHAPABI KOJJAHYIarbl ©31HIIK TaKipubeciHe CyiieHe OTBIPBIN, aBTOpJIAp TNl OKBITY
S/iCTEMECiHIH TananTapblHa COMKeC KeJeTiH HIeTed TITH OKBITyFa apHalFaH TarchlpMajap KeUIeHiH
YCBIHA/IBI.

Kinm ce30ep: cuMyISIUSITBIK OIBIH, OOJNAlIaK MaMaH, KOMMYHHKATHBTI KY3bIPETTLIIK, KOCION KY3BIPETTIIIK,
TeTarOTUKAIBIK TaIlCBIPMa, MPHHIIAIITED, MIETEI TUTi MyFalliMi, OuTiM Oepy opTachl.

VY.K. Opribaesa, K.M. KanmueBa, M.K. AxmeroBa, A K. bexnyanuesa

Oco0ennoctu popmupoBanusi npodeccHOHATbHOI KOMIIETEHIIMU
Oyayliero yunrejiss HHOCTPAHHOTIO SI3bIKA NMOCPEICTBOM HMUTALMOHHBIX TP

B craTbhe MOJUepKMBAECTCSI BAKHOCTH HCIOJB30BaHHS CHMYJSITUBHO-UTPOBOTO METOJA A (pOPMHPOBAHHS
po(eCCHOHAIBHOM KOMIIETEHIIMH OYIyIINX yYUTeleld HHOCTPAHHOTO sI3bIKa, @ TAK)KEe OMHMCHIBAETCS ero d¢-
(exTHBHOE pa3BUBAIOIIEe BO3/eHCTBUE. PaccMaTpHBAaIOTCs IPHHINIIBI ¥ METOABI MIMUTAIIOHHON UTPHI, CIIO-
coOcTByrOmMe MPOGECCHOHATPHOMY POCTY CTYASHTOB. ABTOPHI CTaThH ITOJUEPKUBAIOT HEOOXOANMOCTH
po(eCCHOHANBEHOTO Pa3BUTHS OyAYIIHMX yIHTeIed MHOCTPAHHOTO SI3BIKA M PACKPHIBAIOT MOTCHIHAT CHMY-
JSITUBHBIX 3amaHui. OTMedaeTcst, 9To o0ydeHne Yepe3 IMUTAINOHHYIO UTPY TTO3BOJISIET OJHOBPEMEHHO JTOC-
THrate AByX Ieneil. Kpome Toro, aBTOpsl OTMEYAIOT, YTO HCHONB30BAaHUE HIP-CUMYISTOPOB MPUAAET
y4eOHOMY MpOLECCY MHTEPECHBIH M MPaKTUYECKH OPUEHTHPOBAHHBINA XapaKTep, CIIOCOOCTBYET Pa3BUTHUIO Y
CTYJCHTOB YHUBEPCAIbHBIX KOMIIETEHIMH, TaKUX KaK COTPYAHHUYECTBO M KPHUTHUECKOE MBIIIJIEHHE, YTO
MOBBIIIAET UX KOHKYPEHTOCIIOCOOHOCTh Ha PhIHKE Tpyaa. B craThbe aBTOPHI MOAPOOHO OMHUCHIBAIOT OCHOBHBIE
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STalbl METOAA UIPBI-CUMYJISILUM U HPEJIaraloT psifi ONTUMAaJbHBIX JIMHIBOCOACPKATEIbHbBIX 3aJaHuil I
pa3BuTHA TNPO(ECCHOHANBHBIX KOMIETeHIMi. Ha OCHOBE H3JI0XKEHHOrO aBTOPHI JETAl0T BBIBOJBI O
HEOOXOJMMOCTH BHEIPEHHS WMHTAIMOHHOW UIPBHl Kak 3(PQEKTHBHOrO Meroja O0ydeHHs WHOCTPAaHHBIM
SI36IKaM B BBICIINX Y4eOHBIX 3aBEICHUSIX IMPHU MOATOTOBKe Oymaymux nperonasateineil. Llens manHON cTaThn
3aKJTI0YAeTCs] B aHAIM3€ ITOTEHIMA A MCIIOIb30BaHMS UMUTAIIMOHHBIX 3aJJaHUH IS YIIydIIeHus G QeKTHB-
HOCTH 00y4eHHs HHOCTPaHHOMY s13bIKy. OCHOBHOM 3a/adell CTaThy SIBISETCS ONMCAHKE NPABIII U IIPHHIIH-
OB MeTOZa MMHUTAIMOHHBIX HIP, a Takke (GOopMyIHpoBaHHE AUAAKTHIECKHX OCHOB HCIIOIB30BAHUS TaKHX
Urp B IOJTOTOBKE OYAYIIMX YYHMTEIeH HHOCTPAHHOTO s3bIka. Ha OCHOBE M3y4EHHBIX TEOPETHUCCKHX MCTOY-
HHMKOB M COOCTBEHHOTO OIbITa IPUMEHEHHS UMUTALMOHHBIX UTP aBTOPHI NIPEUIaraloT KOMIUICKC 3aJaHuil Ai1s
00y4eHHsI HHOCTPAHHOMY SI3BIKY, COOTBETCTBYIOIHI TPEOOBAHUAM METOJUKH OOYYEHHS S3bIKaM.

Knrouesvie cnosa: CUMYJIATaTUBHBIC WIPBI, 6y,£[yLLlPII>'I CeNUaJINCT, KOMMYHHKATHBHAs KOMIICTCHIIMA,
HpO(beCCI/IOHaJ'H)HaH KOMIICTCHIINS, MMEAArornieCKue 3ajlaun, NPUHIHUIIBI, YIUTECIIb HHOCTPAHHOI'O A3bIKa, 00-
pa3oBaTt€iibHas cpeaa.
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