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Inthearticletheauthorsconsiderthe concept of flipped learning method, its features and constituent compo-
nents.Flippedlearning (FL) is a pedagogical method aimed at traditional education system transformation.
FL method implies the shift of activities performed in group and in individual space (activities previously
done in class, now students do outside of class). Due to insufficient level FL application study in homeland
education system, authors focused on studying of FL effectiveness in the process of English language teach-
ing as a foreign language at universities of 5 countries: Russia, Egypt, Ecuador, Thailand and Indonesia.
The universities selection for study was carried out according to such criteria as: level of education, English
language study as a foreign language, FL elements implementation in students training, using feedback at the
end of the course study.According to the carries out analysis, all participants of educational process demon-
strated positive attitude to FL use at5 universities, among leading positive points were mentioned the follow-
ing: improvement in language proficiency level, increase in the level of students’independent work in organ-
izing their studies, possibility of digital technologies wide implementation in educational process.As the re-
sults of performedanalysis at foreign universities in the field of FL method implementation in language train-
ing, the authors carried out SWOT analysis, which makes it possible to determine presence of opportunities,
difficulties and threats for FL implementation in the process of foreign language training at
homelanduniversity.

Keywords: foreign language, flipped learning, individual space, group space, SWOT-analysis, digital plat-
form, active learning methods, traditional system of education.

Introduction

In modern education system, changes in applied teaching methods aredetermined by new conditions of
social and economic changes affecting graduates’ requirements of higher educational institutions. Today so-
ciety needs competitive highly qualified specialists in labor market, and above all, striving for continuous
personal and professional development. The existing education system tends to shift its focus from «learning
for life» to the concept of «lifelong learningy, since graduates of higher educational institutions should, first
of all, be focused not on passive knowledge acquisition, but on practical ability to find, analyze and receive
information at any time convenient for them and in at any convenient place [1]. According to G. Fischer,
modern education should not have space and time limitations, because «lifelong learning» concept should be
the main motivation for modern student of higher education[2].

In system of non-linguistic university students’ language training, there is a significant gap between the
requirements of educational institutions regulatory documents and traditional approach to foreign language
teaching [3], thus, there is a need to modernize traditional system of students’ foreign language training at
universities.

Pedagogical community is searching for new educational technology that can transform both teacher’s
and students’ role, in order to increase foreign language learning effectiveness by the use of information
technology [4-7].

In our opinion, solution for this question can be the introduction of FL method in foreign language edu-
cation. In today’s realities, FL method is gaining popularity around the world in all areas of educational
space, including the field of foreign language training. This method provides teachers and students with free-
dom in foreign language teaching and learning, because everyone becomes an active participant of educa-
tional process.

FL was first discussed in 2007, when two Colorado Chemistry teachers J. Bergman and A. Sams [8]
recorded teaching materials and posted them on Youtube channel for students who were absent from class.
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As a result of using this form of work, both teachers and students noticed significant improvements in infor-
mation perception and understanding by students: an increased degree of active interaction between teachers
and students, as well as between students during classroom sessions. Thus, this event was an active introduc-
tion of FL method into educational process.

Based on J. Bergman and A. Sams concept, flipped classroom technology is conditions when «... what
was usually done in classroom, under these conditions is performed at home, and what was previously done
at home is now performed in the classroom...»[8], thus this method turns over traditional learning system.

However, we can say that this definition is incomplete, since it reflects only partially concept of
«flipped learning». The principle of FL application is not only in didactic content and providing students
with video materials before the lesson, but also it implies redistribution of lesson organization. According to
M.V. Simonova, main distinctive feature of FL class from traditional class is «cognition and learning process
transferring to independent work outside the classroom, so it helps to save class time and to deepen
knowledge and material understanding directly in classroom» [9]. But this definition also does not give a
complete representation and does not reveal the concept of FL.

In 2017, professor Robert Tolbert modified and expanded the definition of FL concept, it revealed its
new special meaning and significance:» Flipped Learning is a pedagogical approach when first contact with
new material is shifted from group educational space to personal space in the form of structured assignments,
and as a result, group space is transformed into a dynamic, interactive educational environment where teach-
er guides students as they apply acquired knowledge and involves them in an active educational process»
[10].

During this period, there are still no standards for FL definition and application, thus, in 2018, non-
profit organization Academy of active learning arts and sciences (AALAS) set asits goal complementing and
standardizing definitions for concept of «flipped learning». Taking into account the existing experience, a
group of researchers from leading universities in the world proposed the following definition of flipped
learning method: «Flipped learning is a technique that gives teacher an opportunity to «reach every student».
The flipped learning technique «flips» traditional class by introducing new material before class, thus giving
teacher an opportunity to use class time to actively interact with each student through interactive assign-
ments». The key factor that reveals main idea of this method is the phrase «reach every student», and this is
where the concept of the flipped class method is. According to educators-scientists, the use of FL method
gave the meaning to the concept of «learner-centered approachy, from that moment it became really possible
[11-13]. Shari Kendrick, a San Antonio teacher, best defined the teacher’s role in FL: «I don’t have to go to
class and explain the same material five times a day. Instead, I spend my day interacting with and helping my
students.

Considering the proposed definitions, it should be noted that in modern pedagogical science there is no
clear definition of FL as condition or as approach.

As it can be seen from the definition of this concept, proposed by its founders J. Bergman and A. Sams,
initially by FL they meant educational environment creation for studying the offered material. But in the pro-
cess of this concept development, an expansion of its categories is observed and it can no longer be said that
it refers only to the circumstances creation for learning. Thus, based on later definitions, it is clear that FL
refers to both cognitive process organization, and to high-quality content creation, and to student’s develop-
ment as personality, and to participants interaction in the educational process to achieve a specific goal.

In our opinion, FL cannot be referred to the category «approach», since the concept of «approach» is
used in cases when there is no solution to the problem and only the search for approaches to the problem it-
self is being carried out. According to E.I. Purgina, method in contrast to the approach «... characterizes cog-
nition process from the point of view of determining the way of its implementation, way of subject’s activity
in cognitiony». The approach is a platform for methods and principles formation [14]. Based on this defini-
tion, we cannot say that FL is not an objective that does not have ways of its solving and implementing,
therefore we reject category of «approachy.

In our work, we classify FL as a method based on the following views. As L. Ya. Lerner states, «method
is a way to achieve learning objectives, which is a system of teacher’s consistent and orderly actions who
organizes with the help of certain means students’ practical and cognitive activities to assimilate social expe-
rience» [15]; according to Yu.K. Babanskiy definition, «method is a way teacher and students orderly intercon-
nected activity aimed at solving educational objectives» [16]; L.F. Khomkiy gives the following definition of
the concept: «teaching methods should be considered as methods of teacher’s teaching activity and students’
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educational and cognitive activities organization to solve various didactic tasks aimed at mastering material
being studied» [17].

To sum up the definitions of the concept «method», despite the differences presence, it is necessary to
note some common features that unite these definitions, these include — solving problems and achieving
learning objectives, mastering educational material and presence of interaction between participants of edu-
cational process. In our opinion, these are features that allow us to classify FL as method of educational ac-
tivities organization.

Concluding all of the above, we propose the following definition of FL method: Flipped learning is a
new method of teacher’s and a student’s collaborative activities organization, based on digital technologies
active implementation in order to form students’ skills of theoretical material primary independent mastering
in their personal space, for deeper study, analysis and practical application of the knowledge acquired in
group space.

Based on the proposed definition, we can conclude that very important element of FL implementation is
the creation of educational space for students to work, both independently and in a group. According to sci-
entists Hamdan N. and McKnight P. [18], for successful FL application in the classroom, it is necessary to
follow 4 basic principles:

1. flexible environment— teacher provides student with the right to choose place, time and order of pre-
sented material study;

2. learning culture implies student-centered approach predominance in learning process, and teacher ac-
quires the role of mentor, not a translator of knowledge;

3. intentional content —teacher determines the content of educational material and form of its presenta-
tion for students, makes it possible to maximize time of students» activity in the classroom. This principle
gives teacher opportunity to change the content of material and types of activities at the lesson, depending on
students’ needs and interests [19];

4. professional educator — increasing teacher’s role in educational space organizing. The teacher must
have high methodological level to implement FL method. Even though the teacher’s role may be minimal in
this approach, he plays an important role in making this method work.

Thus, the issue of learning process organization is based on FL method requires special attention and
theoretical justification.

Experimental

The experience of FL method implementation is widely covered in the foreign literature in various
fields of educational activity. The issue of FL method implementation in homeland literature, in teaching
English as a foreign language, is not sufficiently covered. Therefore, the purpose of this work is to study ef-
fectiveness of FL application in foreign language teaching in world universities; strengths and weaknesses
identification of this method, as well as consideration of possibilities for its implementation at Kazakhstani
university.

To study FL effectiveness application in teaching foreign language at universities around the world, in
our work we set the following questions: 1. What types of activities were used by teachers to implement FL
at foreign language classes? 2. What are students’ learning outcomes after FL. implementation? 3. What is
students’ and teachers’ attitude to FL implementation?

For literature review, we selected materials from search engines such as Research Gate, Google Schol-
ar, Academia.edu. For analysis, 5 articles were selected for the period from 2016 to 2018. The following
main criteria were identified for material selection:

1. Stage of study —Bachelor

2. Students studying English as a foreign language

3. FL elements implementation

4. Feedback at the end of the course

To analyze FL application, we selected 5 universities in countries such as Russia, Egypt, Ecuador,
Thailand and Indonesia. All studies are devoted to FL application in English of as a foreign language study
(Table 1).
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Table 1

Experience of flipped learning implementation in foreign language training

Author, year

Participants

Subject

Methods of data collecting

Outcomes

A. Evseeva,
A. Solozhenko,
2015

2 year students,
Tomsk Polytech-
nic university

English at tech-
nical university

50 % of classes are on
Moodle digital platform,
peer-assessment, test, inter-
Views

85 % of students promotes FL
in study, aswellasl5 % had
technical problems and prob-
lems with self-organization

level

N.A. Soliman, |British University |English for aca- |Articles, teamwork, presen- |Language skills improvement,

2016 in Egypt demic purposes |tations, discussions, think- |face-to-face classes were more
pair-share method, forums, |effective, 24/7 access to materi-
video records als

L. Melendez, Technical univer- |English grammar |Edmodo digital platform, |Students’ knowledge improve-

S. Iza, sity of Ambato, entry test, end-of-course test |ment at 95 %

2017 30 students of B1 Immediate feedback, content

visibility and creativity

B.Santikarn,

Bangkok Univer-

English for ex-

2 assignments, 3 oral tasks,

Students note improvement in

dents of 4 semes-
ter

S. Wichadee, sity, ploring the world |questionnaire for determin- |material perception, increase of
2018 40 students ing students attitude to FL, |independence level, personal
questionnaire for determin- |pace of material study
ing students’ level of inde-
pendence
A. Fauzan, University of |Writing 3 (Eng- [Students questionnaire after |- independent material study,
M.N. Ngabut, |Palangka Raya, |lish as a foreign |the course study - detailed material review at
2018 Indonesia,  stu- |language) classroom

- more time for feedback from
the teacher

A. Evseeva, A. Solozhenko. Use of flipped classroom technology in Language learning. The studying
process organization of foreign language was carried out through the use of Moodle digital platform. 50 per-
cent of students’ assignments were presented on platform in the form of various activities. While preparation
for lesson, students were offered to watch short video lectures containing material for next lesson, they were
offered to work with additional online resources and questions were posted for further work in the classroom.
The time of the lesson was devoted to clarifying difficult grammatical and lexical issues, making presenta-
tions and discussions. After lesson with a teacher, students were asked to evaluate work of their groupmates
and test their knowledge on material studied.

As a result of this study, the following advantages and disadvantages were noted. 85 % of students who
took part in this experiment spoke positively about FL method use, while remaining 15 % experienced tech-
nical problems and difficulties with self-discipline. Almost all students 98 % noted the availability of materi-
al 24/7. 75 % of survey participants appreciated possibility of collaboration through online resources [20].

N.A. Soliman. Teaching English for academic purposes via the flipped learning approach.The study
was conducted at British University in Egypt in study of «English for specific purposes» discipline. As mate-
rial for independent work before the lesson, students were offered 10—15 minute interactive videos contain-
ing questions of the initial levels of Bloom’s taxonomy, task was not evaluated, in order to eliminate fear of
not understanding new material. For teacher, these videos are an effective tool for preparing for lesson, as
they allow you to find out students’ problem areas in new material assimilation before the lesson. At the les-
son, students were offered various types of activities aimed at eliminating gaps of independent material
study, developing skills in working in pairs/groups, think-pair-share method was used. As tasks for inde-
pendent work after class, students completed Web-Quest, worked with scientific articles, recorded videos,
participated in forums.

This study showed that, in general, both students and teachers have positive attitude towards FL use.
Students, on the other hand, note the advantages of studying material online, since in the classroom teacher
pays more attention to each student; students talk about significant improvements in proficiency level of for-
eign language, as this method increases motivation in language learning; possibility of access to educational
materials at any time and at any place; interactivity of the studied material was highlighted as main ad-
vantage of this method [21].
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L. Melendez, S. Iza. Application of the flipped classroom methodology in a virtual platform for teach-
ing English language grammar in level B1.The research was conducted in English grammar class among
30 students. The course material was posted on Edmodo digital educational platform, which provides access
to information at any time. As a control report, students were offered the same test as entry and end-of-
course testing. As a result of FL application in experimental group, significant improvements in results of
end-of-course testing were revealed, in comparison with the results of entry testing.

Thus, students participating in this study noted the following advantages: repetition, interactivity and
creativity of studied material, feedback presence from teacher in the process of material studying. Among the
difficulties, students noted that at the beginning of the experiment they were not ready to regularly review
material and complete tasks before class [22].

B. Santikarn, S. Wichadee. Flipping the classroom for English language learners: a study of learning
performance and perceptions. The purpose of this study was to determine effectiveness of FL application, to
identify level of this method perception and activity by students. The study involved 40 students. The collec-
tion of material for study was carried out in the form of written and oral assignments, as well as in the form
of a questionnaire to determine the method perception.

Having analyzed the data collected, the following results were revealed: with regard to methodological
equipment of the course, students were satisfied with material study presented in the form of short lectures
posted on a digital platform, in the course of face-to-face studies, students note more attention from teacher
to everyone, pace and intensity of the lesson increased, level and quality of students’ independent work in-
creased [23].

A. Fauzan, M.N. Ngabut. EFL students’ perception on flipped learning in writing classes. The main the
authors objective of this study was to study the level of students’ readiness to apply FL method. As a meth-
odological material, students were provided with video and text materials for independent study. The method
of projects, individual, pair and group writing, and presentations were used as active forms of learning in the
classroom. As a final form of information obtaining, students were offered a questionnaire, which reflected
their perception of FL implementation.

Based on research results, students noted the following advantages of advanced learning method: possi-
bility of material independent study, which allows you to better focus on material being studied; class time,
according to the students, allowed a deeper and more detailed study of material in the process of individual,
pair and group forms of work; students note presence of high-quality feedback from the teacher. Overall,
44 % of students were positive about FL using in the course study [24].

Results and Discussion

Taking into account data from the 5 studies analyzed, we see that in all cases, students’ performance in
FL groups improved on measurable criteria. In all cases, students demonstrated positive perception FL. —
form of material presentation, way of material study, forms of active learning tasks at the lesson, and pres-
ence of feedback from the teacher. These results indicate effectiveness of FL introduction in the process of
foreign language training and positive perception of this method by all participants of educational process.

As for the issue of FL introduction at universities in Kazakhstan, and based on the analysis of studied
experience among foreign universities, we compiled a SWOT analysis (Table 2) in order to determine the
readiness of homeland education system to implement this experience.

Table 2
SWOT-analysis of flipped learning method implementation
| Strengths | Weaknesses |
1 2
— saving time in class as a result of material self-study | — significant time spent on material preparation
by students outside the classroom; for the lesson and course «re-planningy;
— high level of feedback; —low level of teachers and students’ computer
— possibility of student-centered approach implementa- | literacy;
tion in training; — preparation of high-quality electronic content;
— implementation of highest levels of Bloom’s taxon- | — students’not readiness for independent work;
omy in the classroom; —teachers’ bot readinessfor changing their way
— increasing the level of students’ interaction; of thinking;

Cepus «[lMeparoruka». Ne 4(100)/2020 119



T.S. Udartseva, C. DeVeroux, N.V. Druzhinina

1 2
— use of active forms of education —lack of technical capabilities when working
— individual pace of study; with material
— high level of student involvement at the classroom;
— development of students’ creative abilities
FL method is an effective tool for student-centered approach implementation to learning, through the use of active
teaching methods during the classroom sessions, through preliminary materials self-study at home.
To implement FL method, all participants of the educational process must be ready to accept new form of teaching
and learning.

Opportunities Threats

— full-scale use of available Internet resources for edu- | —not all students performed pre-class assign-

cational content creation; ments;
— full-fledged opportunity to implement level learning; | — lack of students skills self-organization and in-
— organization and control of students’ out of class- dependent;

room preparation for lesson; —lack of support from administration and par-
— ability to instant lesson plan adjust, in order to elimi- | ents’ disapproval;

nate gaps in independent material study; — high organizational skills for working in an in-
— assessment of students’ achievements at each lesson dividual space

The ability to work in an individual space with constant feedback from the teacher.
FL provides students with conditions for developing skills of self-organization and responsibility for their learning

After analyzing the table and projecting the data obtained for modern conditions of foreign language
teaching, we can conclude that the widespread use of FL method in the process of foreign language learning
is not easy and it requires significant efforts from all participants of educational process. One of the most
important and time-consuming aspects of FL method is preparation of high-quality educational content,
which is not easy even with the modern Internet resources. Moreover, despite the opinion that teacher
«leaves the stagey, in reality, teacher is now responsible not only for organizing students’ work in the class-
room, but also he is responsible for students’ independent work in an individual space outside the classroom.
There are additional opportunities for the teacher to deliver the material in a variety of forms, thanks to the
increased time spent in the classroom on active interaction and use of active forms of learning.

The main risks on for students are their unwillingness to actively participate in educational process,
their lack of self-organization skills, but in process of independent work with the material and studying it at
their own pace, these skills and abilities will be formed, and students will learn to be responsible for their
training.

The main advantage for students and extra load for teacher is presence of constant feedback, which
gives both teacher and students motivation for constant work and involvement in teaching and learning pro-
cess.

In general, it is important to emphasize that FL implementation contributes to development of such
modern graduate’s qualities as motivation for constant self-development, high level of self-organization, in-
creased responsibility for their activities, and ability to work independently. These qualities implementation
among students in foreign language classes makes it possible to achieve high results in foreign language ed-
ucation in accordance with homeland and international standards.

In conclusion, we consider it necessary to note that taking into account experience of foreign research-
ers, identified strengths and weaknesses, risks and threats, we can say that FL. method is an effective tool in
organization of students’ cognitive activity, contributing to formation and improvement of language and pro-
fessional skills that meet the requirements modern society.
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T.C. Ynapuesa, K. Jle Bepo, H.B. [pyxununa

Hler TuTiH DalbIHAAYAA TOHKEPLITeH OKBITY JAICIH KOJAAHYIbIH
dJieMiK TI:KipuOecin Oellimaey xomxapbl

Makanaza aBTOpJiap TOHKEPUITeH OKBITY OIiCiHIH TY)KBIPHIMAAMAChIH, OHBIH ePEKIIEeNiKTepi MeH
KOMIOHEHTTepiH KapacTeipraH. TeHkepiiareH okpitTy (6yman api TO) — Oyn moctypai Ginim Gepy xyiteciu
TpaHcdopmManysiayra OarbITTanfaH NeJarorHMKaNIbIK ofic. Bys ojic TONTBIK jKOHE JKEKe XKYMBIC Ke3iHJe
OpBIHJATATBIH KbI3MET TYPJIEPiH TONTACThIpYAbl Oinmiperni (OypbiH cabakra OpBIHIAJFAH iC-OpEKeTTi eHi
OimiM amymsirap cabakTaH THIC yaKbITTa opbiHmainsl). Ortanmslk Oimim Gepy sxyHecinme TO omicin
KOJITAHYIBIH JKETKUTIKCI3 JKapHsUIaHybIHA OailIaHBICTHI, aBTOpJap SJIEMHIH 5 e, OHbIH imrHge: Peceid,
Eruner, DkBazop, Tawinann sxoHe VIHIOHE3USHBIH KOFapbl OKY OpBIHAAPBIHAA afbUILIBIH TUTIH LIET Tifi
peTiHge OKBITY YpAICIHIAE OCHI OAICTI KOJIAHYIBIH THIMIUIIIH 3epTTeyre KeHUT Oeimi. 3epTrey YIIiH
YHUBEPCUTETTEPAI IpIKTey MbIHA KpUTEpHiiiep OOWbIHIIA KYPTi3iiai: OKy JeHreii, mer TiUTH meren Timi
peTiHae OKY, TOHKEPLIreH OKBITY 3JIEMEHTI MEH KypC COHbIHAA Kepi OaiIaHbICTBIH 00JTybl. 3epTTey Tajaaaybl
KOpCeTKeH/IeH, Oapiblk  yHHBepcutertepae Oimim  Oepy ypaicinge TO-mpl  KojgaHyra — JereH
KATBICYIIBIIAPIBIH OH Ke3Kapachl Oaiikamagpl. Herisri jkaFbIMIbl JKaKTapAblH iLIHIE MbIHANAp: Tl
MEHTepy AEHTeHiHIH aKcapybl, CTYJCHTTEpAIH 03 OKYbIH YHBIMAACTRIpYIaFs! AepOecTiK AeHTeHiHIH apTyHl,
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6imiMm Oepy ypaiciHZe UMOPIBIK TEXHOIOTMSUIAPABI TOJIBIK CHTi3y MYMKIHIIT. ABTOpiap IIETENmiK
YHUBEPCUTETTEPAIH TIKIpHOeciHe KypriziireH tangay HoTmwkenepi peringe otanipik KOO-ma mer TidiH
okpiTy nporecine TO omiciH €Hri3y YIUiH MYMKIHIIKTEp, KHMbIHABIKTAPMEH KayilTepAiH OONybIH aHBIKTayFa
MyMKiHIIK 6epeTiH SWOT-TannaysiH Kypri3ii.

Kinm ce3dep: meren Tii, TOHKEPUITeH OKBITY, KeKe KEHICTiK, TONThIK KeHicTik, SWOT Tannmay, mudpisik
miatdopma, OelCeH Il OKBITY 9JicTepi, JOCTYPII OKBITY XKYyHeci.

T.C. Yaapuesa, K. Jle Bepo, H.B. JIpyxununa

IIyTu aganTanuu MUPOBOIO ONBITA UCNOJIb30BAHUS METO/1A
nepeBepHYTOro 00y4ueHusi B MHOA3LIYHOIM MOAT0TOBKeE

B crartee paccMOTpEHO MOHATHE METOJA IEPEeBEPHYTOr0 OOYUECHUsI, N3yUeHbI €ro OCOOEHHOCTH M COCTaB-
JSTIOIUE KOMIIOHEHTHI. [lepeBepHyToe 00yueHue (nanee [10) — 3To0 meparornvyeckuii METo, HarpaBJICHHBIN
Ha TpaHC(OPMAIHIO TPaJUIHOHHON CHCTEMbI 00pa3oBaHusl. JJaHHBIM MeTO] TO{pa3yMeBaeT POTAIMIO BHIOB
JeATEeIbHOCTH, BBITIOJHSEMBIX B TPYNIIOBOM U HMHAWBHIYAJIILHOM IIPOCTPAHCTBE (TO, YTO PAHBIIE BBHIIOJIHS-
JIOCh HA 3aHATHH, Telepb oOydaromyecs BBIIONHAIOT BHE 3aHATHH). B CBS3HM ¢ HEIOCTaTOUHOW OCBELIEHHO-
cTbi0 nmpuMeHeHus Metona I10 B oTedecTBeHHOU cucTeMe 00pa30BaHMUs aBTOPBI COCPENOTOUMIN CBOE BHU-
MaHHe Ha u3ydeHHu 3()(GEKTUBHOCTH €ro MPUMEHEHHs B MPOLECCe MPEroJaBaHus aHTINHCKOTO s3bIKa Kak
MHOCTPAHHOTO B By3aX ISITU cTpaH mupa: Poccusi, Eruner, OxBanop, Taunann u Uunonesus. Otdop By30B
JUISL MCCIIEOBAHUS MIPOBOAMIICS MO TAKUM KPHTEPHSAM, KaK ypOBEHb OOyUYEHHs, M3y4eHHE WHOCTPAHHOTO
S13bIKa KaK HHOCTPAHHOTO, HAJTMYHE JIEMEHTa IepeBEPHYTOro 00ydeHus!, HaJIIHe 00paTHOI CBS3M 110 OKOH-
yaHuio Kypca. Kak nokasan aHanus, BO BceX YHUBEPCUTETaX OTMEYAeTCs IOJIOKUTEIbHOE OTHOLICHHE BCEX
Y4acTHHKOB 00pa3oBaTesIbHOro mporecca kK npuMenennto [10. Cpeau 0CHOBHBIX MOJOKUTEIBHEIX MOMEHTOB
OTMeUaeTcsl CleAylolee: yayqlIeHHe YPOBHS BIAJCHUS A3BIKOM, YBEIMUYECHHUE YPOBHS CaMOCTOSITEIbHOCTH
CTYCHTOB B OpraHU3aIM{ CBOETO 0Oy4YEeHHUS, BO3SMOXKHOCTH IOJHOLIEHHOTO BHEAPEHUS LU(PPOBBIX TEXHOJIO-
ruii B 00pa3oBaTelbHBIA Ipolecc. B kauecTBe pe3ynbTaToB HPOBEICHHOIO aHAIM3a OIbBITA 3apyOeikHbIX
YHHUBEPCUTETOB aBTopamu Obul mpoBeneH SWOT-ananu3, NO3BONAIONIMN ONPENSTUTh HAINYHUE BO3MOXKHO-
CTeH, TpyAHOCTEH U yrpo3 A BHeApeHus merona 110 B mponecc U3ydeHus HHOCTPAHHOTO A3bIKa B OTEYECT-
BEHHOM BY3€.

Kniouesvie cnosa: MHOCTpaHHBIN S3BIK, MIEPEBEPHYTOE 0OyUEHNE, HHANBHIYAIBHOE IIPOCTPAHCTBO, IPYIIIO-
Boe mpocrtpancTBo, SWOT-ananu3, mudposas mratrgopma, aKTUBHBIE METOIbI OOYUYECHUS, TPaJUIMOHHAsS
cucremMa o0y4eHus.
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