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Comprehensive support of children with autistic spectrum disorders

Today, autism is a significant social problem that is becoming more widespread, affecting children who have
the same type of developmental problems, but with different options for overcoming them. This is what caus-
es the idea of autism as a set of autism spectrum disorders. Children with ASD are a polymorphic group,
which manifests itself in psychological and pedagogical features, which complicates social adaptation.
In psychological and pedagogical terms, children with ASD are allocated to a special group, since interac-
tion is built differently due to qualitative communication disorders. In many cases, children with ASD who
come to school have unformed learning behaviors. For the successful development of the program material in
children with ASD, it is necessary to form a stereotype of educational behavior, on which all school education
is based. Deficits in the formation of these skills can lead to a longer period of adaptation of the child in
school and to difficulties in mastering the program. In this article, we consider the necessary skills, the for-
mation of which is aimed at psychological and pedagogical assistance to a child with ASD in preparation for
school.

Keywords: psychological and pedagogical support, affective pathology, emotional and intellectual experi-
ence, correctional impact, children with autism spectrum disorders, social and household adaptation.

Introduction

The current state of education is characterized by an intensive search for the most effective forms of ed-
ucational activity, the creation of such conditions of learning and development that would contribute to the
maximum disclosure of the child's personality.

Today, the requirements of society for the development of the personality of children, including chil-
dren with autism spectrum disorders, dictate the need for a more complete analysis, development and imple-
mentation of individual educational programs as differentiated assistance to children aimed at overcoming
difficulties in communication and social interaction, successful adaptation and integration into the children's
community. Autism in a broad sense is usually understood as a clear lack of communication, the desire to get
away from contacts, to live in their own world [1].

The book by E.R. Baenskaya examines the early stages and patterns of emotional development.
The most significant signs of affective trouble for early diagnosis are described, their combinations charac-
teristic of the distortion of emotional development are highlighted. The logic is traced formation of different
variants of early childhood autism, specific problems are determined [2].

Comprehensive support of school-age children with ASD is understood as a system of professional ac-
tivity of psychologists, focused on creating the most favorable psychological and pedagogical conditions for
adaptation in the school community, based on effective interaction. It starts in with the diagnosis of the
child's capabilities, further building remedial work with children with ASD as a technique of unobtrusive
assistance and create conditions for the manifestation of the potential of the pupil in the program of psycho-
logical and pedagogical support.

Literature review

The development of social relations depends on the socio-cultural characteristics of the environment.
In adolescents, difficulty thinking outside of formal operations turns into an inability to adequately analyze
their thoughts and feelings, which leads to inhibition of reflection. At the same time, the teenager's attitude to
the world and to himself changes significantly (A. Vallon, L.I. Bozhovich, A.M. Prikhozhan). Suicidal be-
havior is defined as intentional self-harm or actions of this kind that have negative consequences for a per-
son. Most often, this concept refers to auto-destructive and self-injurious behavior (Van der Kolk, Perry,
Herman, 1991), verbal auto-aggression (Cohen et al.,2020).
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In the analytical theory of C.G. Jung, this process has a positive meaning, aimed at development.
The extreme form of self — destructive behavior-suicide-is considered here as an attempt to rise to a new
level of development and spiritual rebirth [3]. From the point of view of A. Adler, such motives in the devel-
opment of personality suggest an «inferiority complex». It appears in early childhood, and a person spends
his whole life looking for ways to overcome it. If a teenager faces an insurmountable obstacle in this search,
it can lead to a crisis.

But teachers should understand that a crisis situation (or crisis «solution, turning point, outcome» from
Greek) can be defined in the most General way as «a transition period, revolution, turning point in a transi-
tion state».

In pedagogical psychology, this concept was introduced by L.S. Vygotsky. He identified the stable and
critical stages of ontogenesis that separate one stable period from another. A feature of the crisis period is the
manifestation of regression, difficulties in the child's learning, in relationships with others, and in such peri-
ods the development is significantly accelerated: «Development is taking rapid, sometimes catastrophic, it
reminds revolutionary course of events as the pace of change and meaning change» [4].

Main part (methods)

The program includes an individual route of the child's development, which contributes to the child's
entry into the educational process not only within the school system, but also outside it.

The organization of psychological and pedagogical support of a child with ASD in the program goes
through next stages:

— diagnostic (identification of the problem, diagnostic analysis, identification of participants in psycho-
logical and pedagogical assistance, establishing contact with the parents (legal representatives) of the child);

— search (collective search for possible solutions to the problem, informing all members of the group);

— consultative-projective (selection of the joint optimal direction of work, determination of the duties of
the psychologist for its implementation, forecasting of effectiveness);

— activity-based (implementation of the selected plan, achievement of the required result).

In our research, we have developed a program that consists of 2 modules. Module 1-Explanatory note.
Module 2-recommendations for children and teachers, parents.

The main goal of the program is to help a child with ASD adapt to the conditions of kindergarten. The
program consists of the following areas:

1. Overcoming affective pathology, establishing contact and gaining trust and developing rules for
working in the office.

1.1 During the first meetings of the child with the teacher-psychologist, it is necessary to give him the
opportunity to study the office.

1.2 If possible, soundproof the room. Communication with the child should be conducted in a low
voice, if possible, avoid looking directly at the child, so that he does not experience discomfort.

1.3 Clothing should be chosen in low-key tones, and there should be constancy in it, so that it is easier
for the child to get used to the specialist.

The basic educational program of primary general education of children with ASD consists of two
parts:

— a mandatory part;

— the part formed by the participants of educational relations.

The structure of the approximate variable educational program of children with ASD includes:

1. Explanatory note, which reveals: the goals and objectives of the special educational needs (SEN) ed-
ucational needs, the timing of the development of the educational program, psychological and pedagogical
characteristics of students (requirements for the development of students).

2. Principles and approaches to the formation of a program of correctional work carried out with stu-
dents with ASD in inclusive education (option A), as well as requirements for the results and conditions of
its implementation.

3. The planned results of the development of students ' options for the adapted basic educational pro-
gram of primary general education (B, C and D).

4. A system for evaluating the achievement of planned learning outcomes by students.

5. The content of education:

— Program for the formation of basic training activities;

— The program of correctional work;
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— Extracurricular activities program;

— The curriculum, including the calendar schedule of the organization of the educational process

Programs include the study of:

—to study the child in more detail, to involve them in joint activities through the enrichment of their
emotional and intellectual experience.

— identification of stimuli that can serve as a positive reinforcement in the child's learning: correctional
work should include art therapy, finger games, sand and water work. The main objectives of the program
when working with children with ASD are:

1. Creating an adequately organized environment, which becomes the main method of corrective action
when working with a child.

2. Developing the child's understanding of time. For children with ASD, «marking» time is very im-
portant.

3. Structuring of all types of activities.

4. Overcoming unevenness in the development.

5. The organization of the communicative mode of communication.

6. Support of the educational process.

7. Social and household adaptation.

ASD is a fairly common problem of childhood and is characterized by impaired development of com-
munication tools and social skills. Common are affective problems and difficulties in developing active rela-
tionships with a dynamically changing environment, the attitude to maintaining constancy in the environ-
ment and stereotypical behavior of children. ASD is associated with a special systemic disorder of the child's
mental development, which manifests itself in the formation of his affective-volitional sphere, in cognitive
and personal development. Autism will become an increasingly significant social problem affecting a wide
variety of children.

In this regard, now they are talking not only about childhood autism, but also about a wide range of au-
tism spectrum disorders. The origin of ASD affects the nature and dynamics of a child's mental development
disorder, determines the associated difficulties, and affects the prognosis of social development.

Discussion

Thus, due to the extreme heterogeneity of the composition of children with ASD, the range of differ-
ences in the required level and content of their primary school education should be as wide as possible, cor-
responding to the capabilities and needs of all such children: to include both an education comparable in lev-
el and time of mastering with the education of normally developing peers, and the possibility of special (cor-
rectional) education throughout primary school age. It is important to emphasize that in order to receive pri-
mary education in a mass program in an inclusive environment (option A), the most well-off children with
ASD need special support to ensure that their special educational needs are met [5,6].

A differentiated approach to the construction of the content of the thematic plan for students with ASD
involves taking into account their special educational needs, which are manifested in the heterogeneity of
opportunities for mastering the content of education.

The presented thematic plan provides conditions for general cultural and personal development based
on the formation of basic educational activities that ensure not only the successful assimilation of certain el-
ements of the system of scientific knowledge, skills and abilities (academic results), but also, above all, life
competence, which is the basis of social success (table 1).

Table 1
The thematic plan

Ne The theme Hours

1 2 3

1. |Makes an eye contact 1

2. |Simulates basic movements 1

3. |Simulates actions with objects 1

4. |Simulates small and precise movements 1

5. |The imitation of pronouncing movements 1

6. |The implementation of individual teams 1
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Body part

Items

9. |Pictures

10. |Recognition of familiar people

11. |Verbs (Commands and actions in pictures)
12.  |The surrounding objects

13. |Points to the pictures in the book
14. |Item assignments

15. |affiliation

16. |Finds out ambient sounds

17. |Indicates the desired items

18. |[Names the desired items verbally
19. |yes/no (preference and disrespect)
20. |Calls familiar people

21. |Makes a choice

22. |Social issues

|~

23. |Verbs
24. |Matches
25. |Colors

26. |[shapes and shapes

27. |The letters

28. |Numbers

29. |Simulates standing movements

30. |Simulates movements in a sequence
31. |Simulates actions paired with sound
32. |Repeats the construction with cubes
33. |Copies simple drawings

34. |Rooms

Subtotal

el Ll el el el e e el el el e el e e e el e el el e el el e e el el el Bl 19N

W
N

A significant part of children with ASD is available and shows a censored education, which is correlat-
ed by the level of the «academic» component with the education of healthy peers, received in a joint learning
environment with them in the same calendar terms.

Inclusion is most appropriate for children with ASD who have a formally comparable level of
psychoverbal development (we focus on groups 3 and 4, according to the Russian psychological classifica-
tion of autistic children), and is optimal if the child has experience of preparing for it in a group of children
before entering school [7].

An inclusive environment provides an opportunity for a child with an autism spectrum disorder to in-
crease the level of social interaction and therefore improve their skills, interaction with peers gives a child
with autism a chance to practice communication skills, make friends and observe how peers behave in eve-
ryday situations.

The basic principles of forming a program of correctional work with students with ASD are as follows
(table 2):

Table 2
Basic principles of formation of the program of correctional work
The principle of The situation The action
gradual, individually dosed in the classroom situation: starting with the |he feels most comfortable and
communication lessons of successful, until full inclusion;
development of social and everyday |problems related to, orientation in the ongo- |the dosed and temporary help of
skills and communication skills with |ing the tutor should be connected to
difficulties in the formation of educa- |development of forms of adequate educa- Adequately perceive praise and
tional behavior in an included child |tional behavior, the ability to enter into comments
with ASD communication and be regulated in interac-
tion with the teacher
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The main tasks of psychological and pedagogical support are: formation of readiness of a child
with ASD to join a group of peers; formation of mutual understanding of parents of children with
ASD and parents of normatively developing peers; formation of mutual adaptation of children in a group of
peers.

In this regard, the main tasks of psychological and pedagogical support and the introduction of a correc-
tional program with special modules and training topics contribute to the formation of ideas about the world
around us;

— the development of the ability to comprehend, organize and differentiate individual life experiences;

— the development of self-awareness based on the study of memories, ideas about the future;

— the development of the ability to plan, choose, compare, and comprehend cause-and-effect relation-

ships in what is happening.

The need for special assistance in learning and understanding children with ASD assimilated the lessons
is the mechanical accumulation of experience verbal communication, opportunities to engage in dialogue, to
share their thoughts, experiences, feelings.

Create a learning environment provides the setting, sensory and emotional comfort (no sharp mood
swings, smooth and warm tone of voice of the teacher in relation to any class), so consistency and predicta-
bility of what is happening. In these conditions, it is necessary to give a special instruction to teachers to de-
velop emotional contact with the child, maintain confidence in him that he is accepted, sympathized with,
that he is successful in the classroom; broadcast this instruction to fellow students of the child with ASD,
emphasizing his strengths [8].

The demonstration of sympathy for him through his attitude in real behavior in the learning process
should be supported by psychological support that optimizes the interaction of the child with teachers and
fellow students, the family and the school in the child's primary school. Step-by-step psychological and
pedagogical support of children is also carried out in classes that include elements of fairy-tale therapy and
game therapy. In the classroom, children are introduced to the characteristics of a child with ASD. An in-
dividual program of support for a child with ASD involves the selection of optimal methods and forms of
work with the child when preparing and including him in a group of peers. At the initial stages, the work
is aimed at mitigating the general background of sensory and emotional discomfort, stimulating mental
activity in interaction with adults and peers, forming purposeful behavior, overcoming negative forms of
behavior.

Result

The program describes possible methods of working with a child with ASD: the method
of sensory integration, educational kinesiology, art-therapeutic methods and methods of applied behavior
analysis.

The target group in our conditions of post-rehabilitation psychological and pedagogical support consist-
ed of: teachers who carry out the educational program of a child with ASD, children with autism spectrum
disorders of school age, parents or legal representatives of children with ASD, preschool children who are
participants in the inclusive space, parents of standard typical children. The conditions necessary to meet the
special educational needs of children with ASD include (table 3):

Table 3
Conditions for meeting the special educational needs of children with ASD
Conditions meet the SED Content there
Implementation of targeted correctional work in the pro- |is a development of the content of educational areas, there
cess of learning by children is an understanding of the environment

Organization of support of the educational process of stu- |ensures the mastery of students ' life competencies
dents
Organization of support for a family raising a child with  |is the basis of social success
autism spectrum disorde

The program of post-rehabilitation psychological and pedagogical support for a school-age child with
autism spectrum disorder provides training and support for school teachers and this process is carried out in
several stages:
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1. The primary information stage includes obtaining information about a child who has been admitted to
preschool: from parents, from the conclusions of specialists who interact with the child earlier.

2. Stage of diagnosis and definition of the zone of proximal development of the child include: the study
of peculiarities of emotional-volitional sphere, personality development, scope and nature of the knowledge
and skills correlated with the age and individual characteristics of the child. The diagnostic results allow us
to determine the content of education and the conditions for organizing training and build an individual edu-
cational route.

3. The activity stage (the stage of «professional support») includes the implementation of planned cor-
rective measures carried out by teachers.

4. The reflexive stage involves intermediate and final diagnostics and monitoring of the effectiveness of
the actions taken.

These stages allow you to successfully work with the parent of children and implement the tasks of
working with parents.

In the course of the work, a subject-based game environment is organized, which involves taking into
account the formation of mutual understanding between parents of children with ASD and parents of stand-
ard typical peers.

A full-fledged development environment for such children will be created by mutual and planned ef-
forts of parents and teachers. Specialists conduct a preparatory conversation. Sample questions for the con-
versation: does your child know that he has autism? etc. Together with the teacher, the parent draws up an
information note about the characteristics and preferences of their child. The parent needs to rely on specific
points, for example: in what does your child look like ordinary children? Parents are invited to watch the
video presentation «5 reasons why a child needs «another society»«. In parallel with the work with the parent
of a child with ASD, the program prescribes a number of measures of psychological and pedagogical support
for parents of ordinary children.

Conclusion

For maximum interest in the problem of autism and to understand the nature of a child with ASD, spe-
cialists include items of a comprehensive program: a test questionnaire on the topic of parents' awareness of
ASD; questions about autism, answers to which parents would like to receive; additional facts and resources
that will help to learn more about the characteristics of a child with ASD.

The joint work of the parent of a child with ASD and the parents of other children helps to create close
partnerships and achieve the main goal — to create conditions adapted for the child with ASD.

The implementation of a comprehensive correctional program for accompanying children with ASD
should take place in the unity of regular, extracurricular activities, in the joint pedagogical work of the edu-
cational organization, the family and other institutions of society.

The program of formation of ecological culture, healthy and safe lifestyle is an integral part of the
adapted educational program and should be designed in accordance with its other components: planned re-
sults, the program of formation of basic educational actions, programs of individual academic subjects, ex-
tracurricular activities, moral development.
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H.B. Yekanena, 3.K. Kynpmapumnosa, JI.C. CeipeimOeToBa, b.A. Maraes, JI.E. OmapoBa

AYTHCTIK CIIEKTp aypyJiapbl 6ap 0aJjiajapabl KeleH/i cyiiemesaey

Byrinri Tapma aytusm — Oy Gip TumTeri mamy mpoOmemanapsl 6ap, Gipak onapibl SKEHYIIH op Typii
HYCKayapsl Oap Oananapra ocep CTeTiH YIKEH oJIeyMeTTiK IpoOieMa. By ayTu3M HOesChIH ayTH3M
CIEKTPiHIH OY3bUIYBIHBIH JKUBIHTBIFBI periHae anblkraiigpl. ACB Gap OGamamap — Oy aneyMmerTik
GeitiMaenyai KMbIHAATATBIH TICUXOJIOTHSUIBIK-TIEar0rHKAJIBIK ePEKIIeNiKTepie KOPIHEeTiH moaIuMopdThl TOII.
[TcuxoorusIIbIK-TIearoruKanblK Typroian anranna, ACh 6ap Gananap apnaiibl Tonka GesiHeni, eHTKeHi
KapbIM-KaTbIHAC camnajibl KOMMYHHKALUSHBIH Oy3bUTyblHa OailaHBICTBI Oackamia Kypbutaael. Kemnreren
xKarnainapaa mekrenke xenreH ACB Gap Oamamapma oKy MiHe3-KyIKel Kausmracraiasl. Ockl Oananapra
OarqapIaMalIblK MaTepHaAb COTTI UTepy YIIiH OapiIbIK MEKTEN OKYJaphl HETi3/eJIeTiH OKY MiHe3-KYJIKbIHBIH
CTEPEOTHIIIH KaJBINTACTHIPy KaKeT. Byl Jarmpiiapisl  KabIITACTHIPYAAFBl JKETICIICYIIUTIK  OalaHbIH
MEKTenKe OeHiMIenyiHiH y3aK Ke3eHiHe XoHe OarmapiaMaHbl MTepyHeri KUBIHABIKTapFa OKelyl MYMKIH.
Makanana MexTenke qanbiHabK Kesinge ACB 6ap 6anara ICHXOIOTHSUIBIK-TIEIarOT HKAJIBIK KOMEK KOpCceTyre
OaFBITTANFaH KQKETT1 JaFAbliap KapacThIPbUIFaH.

Kinm ce3dep: mCHXOIOTHANBIK-NIEAArOTHKAJIBIK cyiemeney, ah(eKTHBTI maTonorus, SMOLMOHANABIK JKOHE
3UATKEPIIK TOKIpHUOe, Ty3eTy acepi, ayTUCTIK CHEKTPIiH Oy3butyaapbl Oap Oananap, oeyMeTTiK-TYPMBICTHIK,
Geitimaey.

H.B. Yekanesa, 3.K. Kynsmapunosa, JI.C. CeippimberoBa, b.A. Maraes, /I.E. Omaposa

KoMmmiiekcHoe COIIPOBOKACHUE I[eTeﬁ C paCCTpOﬁCTBaMH AYTUCTHYECKOI'O CIICKTPa

CeropHs ayTu3M — 3TO LIMPOKO PACIPOCTPAaHEHHAsl M Ba)KHAs COLMAIbHAS POoOIeMa, KOTOpast 3aTparuBaet
JeTeil ¢ OMHAKOBBIMHU NPOOJIEMaMy Pa3BUTHS, HO C Pa3sHBIMH BapHaHTaMU UX IPEOJIOJICHUS B Ipoliecce
00y4eHusi. T0 TO, YTO OOBSICHAET KOHILEIIINIO ayTHU3Ma Kak Habopa paccTpoiCTB ayTUCTHYECKOTO CIEKTpa.
Heru ¢ paccrpoiictBamu ayructiueckoro cnekrpa (PAC) npencrapisior coboii moauMopdHyro Tpymiy, Ko-
TOpasl OTPaXKaeTCsl Ha WX IICHXOJIO-TIEAAarorMIecKol XapaKTepHCTHKE, YTO 3aTPyJHSET COLMAIBHYIO aJanTa-
muro. B meuxonoro-neparorndeckom otHomeHun netu ¢ PAC BbigeneHs! B 0COOYI0 TPYIITY, ITOCKOJBKY
B3aMMOJICHCTBUE CTPOUTCS MHAUE B CBS3U C HApYLIEHUSIMH KOMMYHHUKAIMX. Bo MHOTHUX ciydasx y mpuies-
mux B mxoiy nereidl ¢ PAC oka3siBaeTcs Hec(hOPMUPOBAHHBIM CTEPEOTHI ydeOHOro noBeneHus. s yc-
MENIHOT0 OCBOCHUS IpOrpaMMHOro MaTepuaia y aereit ¢ PAC Heo6xonumo ¢popmMupoBaTh yueOHBIE CTEpeO-
THIIBI, HA OCHOBaHWH KOTOPBIX CTPOUTCS IIKOJIbHOE oOyuenue. Jeduuur B popmMupoBaHun cambix HEOOXO-
JIMMBIX HABBIKOB MOXKET IIPUBECTH K 00JIee JUIMTEIBHOMY HEPUOAY aJlanTalnuy peOeHKa K IIKOJIE U K TPYIHO-
CTAM B YCBOGHMM IporpaMMm. B crarbe paccMoTpeHa mpoOiema pa3pabOTKM IpOrpaMM IHCHXOJIOTO-
nefarorneckoii nomomy pedeHky ¢ PAC npu BKIIIOUCHNH B IIPOIIECC IIKOIEHOTO 00y4eHHSI.

Knrouegwvie crnosa: TICUXOJIOTO-TIEAAaroru4eCKoe€ COIPOBOKIACHUE, a(i)(i)eKTI/IBHaSI maToJjiorus, 3MOL[HOHaIIbHLIﬁ
n HHTCHHeKTyaJILHBIﬁ OIIBIT, KOPPEKOUOHHOC BO3Z[eI71CTBI/Ie, JE€TH C paCCTpOﬁCTBaMH AYTUCTHYCCKOTO CIECK-
Tpa, COHI/IaIII)HO-6I)ITOBa$I ajanranus.
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