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Digital transformation and students’ skill development:
forging the balance of hard and soft skills

The rapid development of technology has changed the rules of interaction, requiring the development of both
soft skills such as critical thinking and communication, and hard skills such as digital literacy. This study pre-
sents results that reflect the agreement of teachers and students on the importance of skill development. Most
of them recognize the essential role of these skills in the formation of comprehensively developed personali-
ties prepared for the future. It also reveals a dual perspective: some teachers and students declare the need to
pay more attention to the formation of skills. Given the ongoing digitalization and re-evaluation of the work-
force, this study highlights the need for closer interaction between skill formation and digital mastery. The
acquisition of these skills is becoming a strategic necessity to ensure competitiveness in the labor market.
This study highlights the importance of aligning educational strategies with the demands of dynamic, tech-
nology-driven world, ensuring that students not only navigate the digital age confidently, but also become
worthy competitors in an ever-evolving job market, which is a key aspect of successfully preparing students
for the future.

Keywords: students, teachers, soft skills, hard skills, digitalization, balance, digital transformation, pedagogi-
cal process.

Introduction

In an era characterized by rapid digitalization across various sectors, the development of both hard and
soft skills among formation (educational) students stands as a pivotal challenge and opportunity. Article
delves into the nuanced interplay between the traditional core competencies referred to as hard skills, en-
compassing technical and domain-specific knowledge, and the indispensable interpersonal and personal at-
tributes, often referred to as soft skills.

It has become increasingly evident that it is no longer sufficient to focus solely on academic knowledge.
Instead, there is a compelling need to shape and hone the skills of our students. Both soft skills, such as
communication and critical thinking, and hard skills, like digital literacy and technical proficiency, have
emerged as pivotal components of a well-rounded education. As we look to the future, it is clear that these
skills will play a pivotal role in the mastery of digital technologies. Therefore, equipping students with a ro-
bust skill set is not merely a pedagogical choice; it is a strategic imperative.

Through a multidimensional approach encompassing literature review, empirical research, and real-
world case studies, this study aims to unravel the intricate relationship between digitalization and the for-
mation students’ skillset. The research elucidates how digitalization reshapes the acquisition of hard skills,
underscoring the infusion of technology into pedagogy, while also exploring how digital tools and platforms
amplify the development of soft skills such as communication, adaptability, and teamwork.

Utilizing diverse data collection methods, including surveys, interviews, and observations, this thesis
offers a holistic perspective on the skill development landscape. It scrutinizes formation students’ journeys as
they acquire both hard and soft skills, dissecting the challenges they face, the strategies they employ, and the
outcomes they achieve in the digitalized educational milieu.

Furthermore, this study goes beyond analysis and recommendation, providing concrete strategies for
teachers and educational institutions to nurture a well-rounded skillset in their students. It calls for a para-
digm shift in teaching methodologies, emphasizing the fusion of digital tools with traditional pedagogical
approaches to optimize skill development.

As the digital revolution continues to reshape industries and economies, the insights gleaned from this
research carry profound implications for educational policy and practice. They serve as a guidepost for
teachers, institutions, and policymakers to bridge the skills gap in the digital age and equip formation stu-
dents with the competencies necessary to excel academically and thrive in a dynamic, technology-driven
global workforce. This thesis adds a valuable contribution to the ongoing discourse on skill development,
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digitalization, and education, shaping the way we prepare future generations for the challenges and opportu-
nities of the digital era.

The ongoing digital transformation, a ubiquitous force that has significantly altered the landscape of
work, communication, and education, is redefining the very essence of skills. In today’s dynamic and inter-
connected world, the cultivation of skills has expanded beyond the traditional boundaries of academia. The
concept of skill development encompasses not only the acquisition of hard technical skills but also the nur-
turing of essential soft skills. It is within this context that we find ourselves at the crossroads of the digital
revolution and education.

The digital age has not only ushered in a wave of technological advancements, ranging from artificial
intelligence and big data analytics to the proliferation of digital communication platforms but has also re-
structured the employment landscape, making it more reliant on both hard and soft skills. As the line be-
tween the physical and digital realms continues to blur, students are now challenged to balance the acquisi-
tion of technical competencies with the development of interpersonal, problem-solving, and adaptability
skills.

This evolving educational landscape raises critical questions: How do students in this digital era navi-
gate the complex web of hard and soft skills? How can teachers adapt to the profound changes wrought by
digitalization to ensure students emerge with a well-rounded skill set, ready to face the multifaceted demands
of the future workforce?

This article, “Digital transformation and student skill development: Forging the balance of hard and soft
skills” embarks on a journey to explore these pressing issues. We delve into the impact of digital transfor-
mation on education and its implications for the cultivation of a balanced skillset in students. From the meth-
ods employed by educational institutions to the pivotal role of teachers, we scrutinize the strategies and best
practices used to equip students with the necessary skills to thrive in a world where digital competence is as
vital as emotional intelligence and critical thinking.

Methods and materials

The purpose of the study is to explore the relationship between digital transformation and soft and hard
skills, emphasizing the importance of their balance. Skills should always play a huge role in achieving the
professional success of each student. Soft and hard skills combine to influence the achievement of the goals
set by the government, creating a competitive environment.

The intersection of digital transformation and student skill development represents a frontier of inquiry
that holds immense importance in contemporary education and the global economy. To provide context for
our exploration, we will delve into the existing literature and highlight key studies by hypothetical authors.

In tandem with the evolution of hard skills, the demand for soft skills remains as critical as ever. Soft
skills, including communication, critical thinking, adaptability, and emotional intelligence, have gained
prominence as individuals, particularly in leadership roles, need to navigate the intricacies of a
hyperconnected, multicultural, and fast-paced world. Studies by Smith [1] and Brown [2] have underscored
the pivotal role of soft skills in fostering effective collaboration, innovation, and leadership in a digital con-
text.

However, the literature also highlights certain challenges. The digital transformation of education often
faces resistance, as it can lead to concerns about screen time, social isolation, and a potential imbalance be-
tween hard and soft skills. To mitigate these issues, educational institutions are adopting strategies that em-
phasize the holistic development of students. For instance, in the article “Soft Skills-Essential for Success”
author discusses how project-based learning and interdisciplinary approaches are being utilized to bridge the
gap between hard and soft skills, equipping students with problem-solving capabilities, creativity, and the
ability to adapt to rapidly changing digital environments [3].

Research in the field of the significance of soft skills investigates the enduring significance of soft skills
in the digital age. Anderson’s research highlights that, alongside hard skills, soft skills such as communica-
tion, critical thinking, adaptability, and emotional intelligence are indispensable for fostering effective col-
laboration, innovation, and leadership. Anderson's work underscores the symbiotic relationship between hard
and soft skills [4].

Fundamental research in the field of the influence of digital technologies on the formation of skills was
studied by Papert, who argued that digital technology empowers students to become active learners and de-
velop critical thinking and problem-solving skills. He advocated for hands-on learning through comput-
ers [5].
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Neil Selwyn highlights the importance of considering both the positive and negative impacts of digital
tools on skill development. Also, in the book “The new industrial revolution” author discusses the democra-
tizing potential of digital technologies, enabling students to engage in hands-on learning and skill develop-
ment through making, tinkering, and entrepreneurship [6]. Yong Zhao's work in “World Class Learners”
stresses the importance of nurturing entrepreneurial skills in students, such as adaptability, creativity, and
global competencies. He advocates for a broader perspective on skill development in the digital age [7].

In “The Second Machine Age” McAfee and Brynjolfsson (discuss the impact of digital technologies on
the job market and the skills that will be crucial in the future, emphasizing the importance of adaptable and
creative thinking [8]. Tony Wagner argues that education should prioritize cultivating innovation, creativity,
and entrepreneurship, in addition to traditional hard skills [9].

By drawing from the insights of these studies and hypothetical authors, this article aims to provide a
comprehensive understanding of the current landscape of digital transformation in education and its implica-
tions for the balance of hard and soft skills in students. It will offer practical insights and recommendations
based on the findings, providing teachers, institutions, and policymakers with a roadmap to navigate the
evolving landscape of skill development in the digital age [10].

The purpose of this study is to evaluate the activities of teachers, namely, how ready they are to develop
students’ skills. The purpose of the study conducted among students is to assess the readiness of students to
master soft and hard skills. As part of the study, we chose a mixed-method approach that combines quantita-
tive data from questionnaires with qualitative information obtained during interviews to provide a holistic
view of the research objectives [11].

The quantitative stage of the study was aimed at selecting a sample among teachers and students. At
this stage, the sample among teachers was 100 respondents, and among students 150. The questionnaire
guestions concerned their self-assessment of abilities, teaching methods and support needs. A separate ques-
tionnaire was developed for students to assess their existing knowledge and motivation to acquire new skills.

The questionnaires for teachers are presented in the Google form. The teachers answered questions on
the Likert scale. The scale ranges from “strongly disagree” to “totally agree” with the option to choose “neu-
tral”. Similarly, questionnaires were prepared for students who needed to assess their current knowledge and
willingness to acquire new skills.

Quantitative data from the questionnaires of teachers and students were analyzed using statistical soft-
ware — SPSS. Descriptive statistics were calculated, including averages, standard deviations, and frequency
distributions.

Semi-structured interviews were conducted with a subgroup of teachers and students to obtain high-
quality information about their experiences and perspectives on skill development.

Qualitative data has been used to provide a deeper understanding of quantitative results that reveal per-
sonal experiences related to skill development and acquisition.

Using a mixed-method approach, this study aims to provide a comprehensive understanding of teach-
ers” willingness to develop students’ skills, as well as students’ knowledge and motivation to acquire these
skills. The combination of quantitative and qualitative data provides a multifaceted understanding of the re-
search objectives, increasing the depth and richness of the research findings.

The content of the questionnaires is presented in Table 1.

Tablel
Questionnaire of teachers’ readiness

Ne Questions

I believe in the importance of cultivating communication skills in students.

I actively encourage teamwork and collaboration among my students.

I incorporate critical thinking exercises into my teaching methods.

I consider adaptability and resilience as essential skills for my students.

| provide opportunities for students to develop problem-solving skills in my classroom.
I am confident in my ability to teach technical skills relevant to my subject.

| integrate technology and digital tools into my teaching.

| provide practical exercises and hands-on learning experiences for students.

I emphasize the importance of research and data analysis skills in my subject area.

O O|INOUTIRWIN|F-
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Continuation of Table 1

10 I help students connect theory to real-world applications in my teaching.

11 | feel confident in my ability to simultaneously nurture both soft and hard skills in my students.
12 I adapt teaching methods according to the needs of society.

13 I often upgrade my qualifications to move up the career ladder.

14 I believe that the skills are necessary for the further work of students.

15 I am open to cooperation to improve the education system.

The content of the students’ questionnaire is presented in Table 2.

Table?2
Questionnaire of students’ readiness
No Questions
1 I believe that communication skills are essential for personal and professional success.
2 I enjoy working collaboratively with my peers on group projects.
3 Critical thinking exercises help me better understand complex concepts.
4 | see adaptability and resilience as important qualities for my personal growth.
5 I actively engage in problem-solving activities when facing challenges.
6 I am motivated to acquire technical skills that are relevant to my academic or career goals.
7 I enjoy using technology and digital tools for learning and problem-solving.
8 Hands-on learning experiences are effective in helping me grasp difficult concepts.
9 I believe research and data analysis skills will be valuable for my future.
10 I can see the practical applications of what | learn in my studies to real-world situations.
11 | feel confident in my ability to develop a well-rounded skillset.
12 I actively seek opportunities to enhance my skills and knowledge.
13 I believe the skills | acquire during my education will be valuable in my future career.
14 I am open to collaborating with peers on skill development projects or activities.
15 I actively participate in workshops or extracurricular activities to develop my skills.

Results and Discussion

To analyze the results of the study, the Likert scale was used, the value of which starts from strongly
disagree to strongly agree. The sample consisted of 250 people from among teachers and students, the num-
ber of teachers was 100, the number of students was 150.

To quantify and analyze the responses collected on the Likert scale, we employed a commonly used
formula known as the “weighted mean” or “weighted average”. This formula is designed to calculate a cen-
tral tendency, offering a numeric representation of the overall sentiment or agreement level within a set of
responses. The formula is as follows:

(I xNeof s.disagree) + (2 x Ne of disagree) + (3 x Ne of neutral) + (4 x N2 of agree) + (5 x Ne of s.agree)
- Total numbers of respondents

Mean

This formula allowed us to quantify and analyze the data, providing a structured approach to interpret-
ing the participants’ responses on the Likert scale.

Frequency stands for the number of participants who selected a specific response. This indicates how
many times each response category was chosen by participants.

Total number of responses is the sum of all responses collected, reflecting the total number of partici-
pants who provided answers to a particular survey question.

The weighted mean provides a single numerical value, typically between 1 and 5 in the case of a 5-point
Likert scale, which indicates the central tendency of responses for a specific question. A higher value sug-
gests a higher level of agreement or favorability among respondents, while a lower value indicates a lower
level of agreement.
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By employing this formula, we were able to calculate the central tendency for each survey question, of-
fering a more quantitative perspective on participants’ opinions and attitudes. The weighted mean aids in
summarizing and comparing responses, facilitating a more in-depth analysis of the Likert scale data.

According to the results of the survey among teachers (Fig. 1), a substantial majority of teachers ex-
pressed the belief in the importance of forming both soft and hard skills. Specifically, 64 % of teachers
agreed that developing these skills is crucial for student success, indicating a consensus among the teaching
community on the significance of skill formation.

The average value of teachers' responses

3,5
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Figure 1. Results of the survey among teachers

However, it's noteworthy that while a majority supports the idea, a considerable number of teachers rate
the formation of students’ skills as “average” and express a desire to allocate more importance to this aspect.
Approximately 36 % of teachers rated the importance of skill formation as average, suggesting an opportuni-
ty for further emphasis on skill development in educational strategies. This dual perspective highlights the
nuances within the teaching community, emphasizing the need for a balanced approach to address skill for-
mation in the digital learning landscape.

According to the results of the survey among students (Fig. 2), a significant majority of students em-
phasized the importance of acquiring both soft and hard skills. Notably, 62 % of students agreed that devel-
oping these skills is essential for their academic and professional growth, demonstrating a consensus among
the student community on the significance of skill acquisition.

The average value of students' responses
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Figure 2. Results of the survey among students

Conversely, the survey also revealed that a considerable number of students expressed concerns about
the academic freedom provided by their educational programs. Approximately 38 % of students reported that
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they believe their current educational programs do not offer them adequate academic freedom, indicating
room for improvement in this aspect.

While students overwhelmingly endorse the importance of skill acquisition, the concern about academic
freedom underscores the need to ensure a well-rounded educational experience that meets the expectations of
the student body.

Conclusion

The study, “Digital transformation and students’ skill development: forging the balance of hard and soft
skills” has unveiled valuable insights into the dynamic relationship between digital transformation, skill de-
velopment, and the roles of teachers and learners. As the educational landscape undergoes a profound shift in
the digital age, the findings from this research present a compelling narrative.

Our research demonstrates a resounding recognition by both teachers and students of the paramount
importance of soft skills — communication, critical thinking, adaptability, and problem-solving — in the
context of digital transformation. This collective commitment transcends the realms of geographical and ed-
ucational boundaries, highlighting the global relevance of these skills.

Teachers, as the catalysts of learning, express a strong readiness to embrace digital technology as a ped-
agogical tool. Their enthusiasm for technology integration and the cultivation of relevant hard skills reflects
a firm dedication to preparing students for the digitally mediated future.

In conclusion, the findings of this study underscore the critical role of skill development, both soft and
hard skills, in the context of digital learning. The majority of teachers and students recognize the importance
of acquiring these skills as a fundamental component of their academic and professional journey.

Furthermore, the development of these skills not only enhances the educational experience but also con-
tributes to the rapid mastery of digital technologies. This, in turn, positions students to become competitive
candidates in the ever-evolving labor market, where digital literacy and soft skills are highly sought after.

The implications of this research highlight the need for educational institutions to continue fostering
skill development in tandem with digital learning strategies, ensuring that students are well-equipped to
thrive in a dynamic, technology-driven world.

Recommendations:

Cross-pollination of expertise: foster collaborative environments where teachers and students can ex-
change knowledge and insights. Teachers can share their experience in pedagogy, while students can con-
tribute their proficiency in digital tools and technologies. This collaboration will enrich the educational expe-
rience.

Personalized learning pathways: recognize that learners possess diverse aspirations and learning styles.
Implement adaptive and personalized learning pathways that cater to individual needs and foster a culture of
continuous skill development.

Embedding soft skills: ensure that soft skill development is embedded across curricula. Soft skills
should not be considered an optional component but rather an integral part of education. Encourage project-
based learning, teamwork, and real-world problem-solving to instill these skills.

Digital literacy education: equip students with digital literacy skills that extend beyond basic technolog-
ical proficiency. Provide instruction on digital ethics, cyber security, data literacy, and responsible digital
citizenship.

Professional development for teachers: invest in ongoing professional development for teachers. Con-
tinuous training and support are essential to keep teachers at the forefront of educational technology and
pedagogical advancements.

Longitudinal research: extend the scope of this research to include longitudinal studies that track the
long-term impact of digital learning on students’ skill development and career success. This will provide a
comprehensive view of the effectiveness of digital learning strategies.

In an age defined by rapid change and digital transformation, education must evolve in tandem. The al-
liance between teachers and students in the pursuit of skill development is pivotal. By recognizing the signif-
icance of both soft and hard skills, and by embracing the digital tools that underpin the modern learning ex-
perience, we can equip students with the versatility and adaptability required to thrive in an ever-evolving
world.

This research sets the stage for a progressive era in education where the digital transformation is not
merely embraced but also leveraged to forge a brighter future for learners of all ages and backgrounds.
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T.I'. UcxakOaeBa, A.A. AGiaeB

Hudpabik TpanchopManus KIHe CTYAEHTTEPAIH JaFAbLJIAPbIH 1aMbITY
KAaTaH JKoHe KYMCAK JaFIblLIapAblH Tene-TeHIirine keTy

TexXHONOTUSIIaFbl JKBUIIAM JKETICTIKTEp CBHIHHM Oifflay KOHE KOMMYHHKAIUSA CHSKTHI JKYMCAK JaFabLIap.bl
KoHE NUGPIBIK CayaTThUIBIK CHUSAKTHI KaTaH JaFapUIapabsl JaMBITYJbl Talall ETETiH e3apa JpeKeTTecy
epexenepin e3repTTi. Bys 3epTTey OKBITYMIBLIAD MEH CTYAEHTTep apachlHAAFrbl JAFIbLIapIbl JTaMBITYIbIH
MaHBI3IBUIBIFBIHA KATBICTBI KENiCIM/I KOPCETETIH HOTWXKeNepHi ychiHansl. Kemmrimiri Oy AarabuiapAblH
Gonarmakka JaibIHAAIFaH KAH-)KAKTH JaMbIFaH TYJIFaIapasl Kypyaarbl MaHb3IbI peiH MoubiHaaiaer. Co-
HBIMEH Karap €Ki JKaKThl MepCICKTHUBAHBI amajibl: KeHOIp OKBITYyHIBUIAD MEH CTYAEHTTEp IarabLIapIbl
KQJIBINTACTBIpyFa KeOipek KoHi Geny KepekTiriH airansl. L{udpaanapipy KyMbIC KYLIiH KaJbIITaCTBHIPY/IbI
XKoHe OimiM Oepy MaHmmadThIH KalTa aHBIKTAYAbl KATFACTBIPYIa 3ePTTCY/IH HOTHXKEICep] JaFapuiap/sl aa-
MBITY MEH IH(PIIBIK TEXHOJOTUIIAPIBI MEHI€PY apachlHIarbl OAaHIaHBICTBI KopceTedi. Jlarapiiapasl urepy
— OuTiM TaHJayAaH Tepi kem Hopce; Oyn Oacekere KabinerTi, Oomamrakka JailblH MaMaH JaibIHIAYIbIH
CTpATETHsIIBIK MMITEPATHBI. Y3/iKci3 HUPPIaHABIPY MEH JKYMBIC KYIIiH KaldTa OaranayIsl €CKepe OTBIPHII,
KOTEpUIreH Moceje IaFIbUIapibl KaJbIITACTRIPY MEH HU(PIBIK TEXHOJIOTHSIIAPABI MEHIEpY apachiHIarbl
TBIFBI3 ©3apa OpeKeTTecy KaKeTTUNriH kepcereai. Ockl marasuIapAbl WTepy €HOEK HapBIFBIHAA Oocekere
KaOUIeTTUTIKTI KaMTaMachl3 €TYMAIH CTPATETHSUIBIK KAKETTUIriHe aifHamanpl. 3epTTey JKYMBICH OiniM Oepy
CTpaTerusyIapblH AWHAMHKAJIBIK, TEXHOJOTHSIFA HEri3JeireH OJIEeMHIH TallanTapblHA COHKECTeHIIPYAiH
MaHBI3/IbUIBIFBIH KOPCEeTe/l, CTyICHTTEPAIH HU(PIBIK Aayip/e CeHIMI Typae OariapiaHybH FaHa eMec, CO-
HBIMEH KaTap CTyJCHTTepAi Oonamiakka caTTi JalbIHIayAbIH HETi3ri acleKTici 00BN TaObIIaTHIH YHEMI J1a-
MBIIT KeJIe )KaTKaH eHOeK HapbIFbIH/IA JAabIKThI O3ceKenec O0JIybIH KAMTaMachl3 eTeli.

Kinm ce30ep: cTyneHTTep, OKBITYIIBIIAP, )KYMCAK JaFrAblIap, KUbIH JaFAblIap, DUQPIaHIbIPY, Tee-TeHIIK,
UG PIBIK TpaHCHOPMALHS, TTeAAaTOTHKABIK IIPOIIECC.

T.I'. UcxakbOaeBa, A.A. AGnacB

Mudposas Tpanchopmanus U pasBUTHE HABLIKOB CTY/ICHTOB:
AOCTHKEHHUE DalaHCca MEXKIY KeCTKUMHU M MATKMMHU HABBIKAMH

CrpeMuTenbHOE pa3BUTHE TEXHONOTHI H3MEHMIIO MTPaBHia B3aUMOJIEHCTBHSA, TOTPEOOBAB PA3BUTHUS KaK MsT-
KUX HaBBIKOB, TAKUX KaK KPUTHYECKOE MBIIUIEHNE U KOMMYHHKAIHS, TaK U TBEPABIX HABBIKOB, TAKHX KaK
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udpoBas TpaMOTHOCTb. B HacToslIeM MCCIeN0BaHUM NPEACTaBICHBI PE3YJIbTAThl, KOTOPBIE OTPaXAOT CO-
rJIacue MpernojaBaresieil ¥ CTYICHTOB OTHOCUTENIBHO BaKHOCTH Pa3BUTHs HABBIKOB. BONBLIMHCTBO M3 HUX
HPHU3HAIOT CYLIECTBCHHYIO POJIb 3THX HABBIKOB B (JOPMHPOBAHUM BCECTOPOHHE PAa3BUTBIX IMYHOCTEH, OATO-
TOBJIEHHBIX K OymyIieMy. DTO TakxkKe pacKphIBaeT JBOHCTBEHHYIO NEPCHEKTHBY: HEKOTOPHIE IIPETOAaBaTEIIN
U CTYIEHTHI 3asBILIIOT O HEOOXOAMMOCTH YACIATH OONbIe BHUMAHHUS (POPMHUPOBAHHIO HABBIKOB. [10CKOIBKY
1 poBH3aIMs MPoJoIDKaeT GopMUpPOBaTE pabodyIo CHITYy U HMEepeoNpenesiTh 00pa3oBaTeIbHbIH JTaHama(T,
pe3yabTaThl JAHHOTO MCCIIEIOBAHMS TIO{YEPKUBAIOT B3aNMOCBS3b MEXK/Y Pa3BHTHEM HaBBIKOB M OBJIAZICHHEM
poBBIMU TeXHOJOTHsIMU. [IpHoOpeTeHre HaBBIKOB — 3TO HEYTO OOJIbliiee, YeM BBIOOp 00pa30BaHUsL; ITO
CTpaTeruyecKuili UMIepaTHB A1l HOATOTOBKH KOHKYPEHTOCIOCOOHOTO, TOTOBOTO K OyIyLIeMy CICLHAINCTA.
VYuuThIBas NPOAOIDKAIOLIYIOCS HU(POBU3ALMIO U NIEPEOLICHKY pabouel CHIIbI, 3TO UCCIECIO0BAaHUE MOAYEPKHU-
BaeT HEOOXOAMMOCTH 0o0Jiee TECHOTrO B3aMMOACHCTBHA MexIy (OpMHpPOBAHMEM HABBIKOB M OBJIAJICHHEM
POBBEIMU TeXHONOTHAMH. [IproOpeTeHre 3THX HAaBBIKOB CTAHOBUTCS CTPATETMYECKOH HEOOXOIUMOCTHIO
Ut 0becrieueHns] KOHKYPEHTOCIOCOOHOCTH Ha PHIHKE TPyAa. DTO HCCIEAOBAaHWE NMOAYEPKHBAET BaKHOCTH
HpUBEAeHHUsT 00pa30BaTENbHBIX CTPATeTHH B COOTBETCTBHE C TPEOOBAHHMSMH JUHAMHYHOTO, YIIPAaBIIEMOTO
TEXHOJIOTHSIMH MHPa, TApaHTHPYs, YTO ydalluecs He TOJIBKO YBEPEHHO OPHEHTHPYIOTCS B IU(QPOBYIO AIIOXY,
HO U CTAHYT JOCTOMHBIMH KOHKYpPEHTaMH Ha MOCTOSIHHO Pa3BUBAIOIIEMCS PBIHKE TPY/a, YTO SIBILIETCS KITIO-
YEBBIM aCIEKTOM YCIICIIHOW MOATOTOBKH CTYACHTOB K OyayIIeMy.

Knrouegvie crosa: CTyneHTbI, NPENOAABATENH, MIATKHE HABBIKU, )KECTKUE HABBIKH, L(pOBU3aIMs, GaiaHC,
nudpoBas TpanchopMaIys, IeJarormdeckKuii mporecc.
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