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Prevention of deviations by means of forming social behavior of students

The article deals with the peculiarities of formation of social behavior of schoolchildren, the importance of
mechanisms of self-regulation of behavior. It is connected with a wide range of deviations, widespread in the
modern school environment. The prevention of deviations is the main component in the formation of a stable
life position of a personality. The development of schoolchildren’s social skills is an actual direction of socio-
pedagogical work, as the main task of global competence formation is to increase the effectiveness of social
skills and functional literacy of students. The aim of the article is to study the application of social and peda-
gogical technologies, in particular, the creation of a constructive environment as an important tool for shaping
the social behavior of school students. The authors propose a training program for 6—10-year-old children to
develop their social competence; a thematic plan of lessons with specific recommendations for their organiza-
tion and implementation is given. The integrated use of methodological approaches (theory of individuality
development, dispositions, situational theory, behavioral approach to the definition of deviant behavior) al-
lowed the authors to devise methods to develop adaptive abilities and ensure social competence of personality
through the development of self-regulation mechanisms.

Keywords: deviations, social behavior, schoolchildren, official and informal training program, mastering
strategies of social behavior, effectiveness of social skills, age features, global competencies, critical thinking.

Introduction

Kazakhstan sets a perfect example of a post-Soviet country that is finding itself in the process of transi-
tioning to the market and democracy and building ambitious plans for its entry into the list of the most com-
petitive countries worldwide. For a country this young and sovereign, the above issues appear especially rel-
evant. Deviant behavior has become a daunting problem lately. More pupils are displaying abnormal behav-
ior and thus destabilizing learning processes within school settings [1]. The spread of various forms of devia-
tions in modern society particularly affects the space of children’s relationships. In modern digital realities, it
is important to differentiate between effective, inefficient and problematic smartphone use (Nawaz, 2023) is
also considered as one of the forms of deviant or proactive behavior [2]. In these conditions, organization of
the process of developing a new, future type of personality becomes imperative.

The existing education system in each country plays a pivotal role in reaching this goal.

The relevance of modernizing approaches to the process of personality development adequate to the
modern social requirements of society appears obvious as well. It should hold a special place for the devel-
opment of a schoolchild’s social activity skills as the goal of preventing deviations in behavior. It seems that
efficiency largely depends on the unity of pedagogical science and practice.

Psychological support and development of students’ personal qualities will become the key to success-
ful adaptation to the rapidly changing conditions of the modern world.

They are directly responsible for the preservation and development of the whole world of activity. This
is the exact reason why social responsibility and outside world interaction skills are of paramount importance
for behavior. Thus, the state’s educational policy needs to actively update pedagogical activities to shape so-
cial behavior effectively. Rapidly advancing technologies, driving global development at an accelerated
pace, further exacerbate the situation.

Kazakhstan is integrated into the world community in matters of effective social development of ob-
serving children’s rights to education and social security through active application of a number of interna-
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tional documents. Among them: the Universal Declaration of Human Rights, the Convention on the Rights
of the Child, the Bologna Declaration, the World Declaration on the Survival, Protection and Development
of Children, etc.

These and other additional documents found the footings for our research and analysis of social tech-
nologies forming relational behavior. Undoubtedly, the problems of forming a constructive social orientation
of behavior deserve the closest interest, in light of which, we are talking about the future of Kazakhstan, its
value-based orientations, as well as the national security, the roots of which stem from the upbringing, per-
sonality development, creative growth, and civic education of the younger generation [3].

There is a multitude of social mechanisms for monitoring and regulating different variations of both in-
stitutional and non-institutional manifestations of individual behavior.

These regulatory mechanisms consist of the following:

1. Establishment of external behavior adjusters, e.g., norms, rules, patterns, instructions, codes, etc.;

2. Behavior adjustment;

3. Behavior assessment;

4. Establishment of sanctions.

An individual’s environmental activity is largely determined by the following spectrum of social-factor
influence: peer community, current agents of socialization, and real institutional influence of society [4; 5].

Concurrently, a child in our society first encounters a large-scale “socially sanctioned” deviation from
the norm right at the beginning of schooling, being forced to integrate themselves into the official and addi-
tional, unofficial (developed for more effective, from the teacher’s point of view, development of cognitive
skills and abilities) curricula. Undoubtedly, the official curriculum existing on the basis of relevant model
rules and standards aims to organize educational and upbringing process through introduction of modern
technologies and is regulated by specific research results in this area [6]. Now, the additional, unofficial cur-
riculum reflecting a unique reaction to real conditions, including for the implementation of official curricu-
lum’s objectives, creates opportunities for a gradual introduction of the child, now positioned as a subject of
school education, into the world of knowledge and social relations through development of social skills, for-
mation of a personal model of behavior, and understanding of the nature of social requirements. Children are
naturally spontaneous in their perception of the very essence of the unofficial curriculum due to its relative
obligatory nature. It is not about the need to subordinate the teacher to a strictly formalized approach to edu-
cation, but rather finding a connection between the standard and creative variability in addressing the issues
of developing a socially responsible personality as a whole. In these circumstances, special importance be-
longs, on the one hand, to providing the teacher with greater independence in determining the methods of
integrating new things into the content of education and upbringing, and on the other hand, to creating condi-
tions that best promote independent personal development of the student’s adaptive abilities and their social
competence.

From the first days of schooling, the child begins to realize how all forms of their social activity receive
a specific, fairly strict social assessment. We believe that a child’s immersion in the environment of new re-
lationships and assessments depends on the creation of appropriate conditions within the school’s education-
al space. This process requires the presence of open social interactions, fostering the student’s understanding
of personal social responsibility, the fundamental nature of social norms and expectations, and the role of
these norms in mediating the relationship between the child as an individual and society. Openness means a
close connection between the educational process and the real conditions of social interaction. Specific social
norms play a pivotal role in developing the strategy of the individual’s social behavior.

A child who knows the rules is not always adapted to school life. We assert that knowing the norms
alone does not contribute to, but rather negatively affects, adaptation to the school space. Realizing and un-
derstanding this is of utmost importance.

However, the formation of social skills in regulating behavior helps him adapt as quickly as possible.
Social skills and behavior regulation are honed through direct interactions within a comprehensive educa-
tional framework and structured activities.

Social competence requires a specific result in real social skills and abilities through the practice of ac-
tive social interaction.

We believe that such practice must be specially organized in a children’s environment and will help de-
velop individual social skills and abilities, including the following:

1. A clear articulation of an issue. Addressing it is a prerequisite for everyone involved.

2. Circumstantiation of the “staff” structure, breakdown of roles and responsibilities.
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3. Group decision making.

4. Player interaction system.

5. Articulation of the shared objective.

6. Occurrence or creation of conflicts, player viewpoint and interest differences.

7. Creation and execution of the procedure for addressing issues.

8. ldentifying methods to track game advancement and evaluate effectiveness of problem-solving
measures.

9. Maintaining a positive attitude at all times during game.

10. A flexible incremental scoring system for all player activities.

It is assumed that students will learn to prevent and resolve conflicts with the environment through their
most complete analysis via practice of game interaction. We insist on this approach, since game activity con-
tributes to creation of conditions for informal relationships and, accordingly, allows the child to independent-
ly realize and determine hierarchy of values and social guidelines by themselves.

The following is an illustration of such a lesson.

Game title: “The Path of Difficulties.”

This game contributes to the development of social integration skills through teaching the understand-
ing of the uniqueness of each community member’s personal interests, the search for common ground.
Among the game’s main objectives in the context of developing socially active behavior, we can highlight
the following: assistance in constructively resolving a socially difficult situation, teaching the understanding
of the essence of constructive / non-constructive behavior, and the features of its manifestation at both per-
sonal and social levels.

The lesson will progress in the following manner:

1. It is assumed that students will be able to actively search for answers to the following questions in a
variable manner

- Can you remember any challenging situations you’ve encountered?

- What makes you categorize these situations as difficult?

- How did you respond to these challenging times?

- What was the outcome of these situations?

2. Common scenarios are identified, showcasing both constructive and non-constructive behaviors. Stu-
dents will illustrate these scenarios with symbols or drawings on a sheet, independently building their own
“path of difficulties.”

Concurrently, the student must also independently find various options for solving these difficulties

The key objective of the activity is to generate a wide variety of responses. An adult or teacher will note
all behaviors on the board.

3. The group will then engage in a discussion, examining the potential consequences of the behaviors
shared and addressing the question: “What outcomes can result from such a set of actions?”

4. As a result, the student, critically comprehending specific situations, understands the essence of con-
structive behavior and possibilities of its integration into the structure of their social activity.

Consequently, it can be argued that development of social self-regulation can be realized with the help
of specially organized game-based educational programs that provide for active group interaction

It is important that curricula be built with consideration of the principles of respect, immediate re-
sponse, openness, “Stop” (when each participant has the right to either speak out or remain silent), etc.

Undoubtedly, training of personnel is of particular importance for the implementation of such curricula.
We believe that professionalization of social educators as specialists capable of promoting development of
social skills and pro-social abilities needs special attention. Analysis of the content of curricula for the Kara-
ganda Buketov University social educators gives grounds to assert that special course “Innovative Technolo-
gies for Organizing the Educational Process in Schools” can be especially distinguished in the content of the
entire complex of academic disciplines ensuring the process of professional training. Such attention is dictat-
ed by its specificity in relation to familiarizing university students with the possibility of developing profes-
sional skills in integrating innovative technologies into the content of professional activity itself.

Methods and Materials

In today’s environment, despite the rather great attention of the scientific and pedagogical community
and the presence of certain results in this area, researching the issues of developing social skills in school-
children, forming their skills of pro-social activity and socially adequate behavior still remains relevant.
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Indicatively, the analysis shows how the issues of organizing psychological and pedagogical support for
school students in adaptation to the educational space as an environment for developing social behavior
skills, social activity of the individual and finding ways to prevent behavioral deviations are still important.

We used historical and chronological methods to research constructive behavior teaching technologies.
The list of utilized methods goes on and includes historical and logical analysis, comparative analysis, sys-
tematization, generalization, synthesis, and descriptive methods.

B.G. Ananyev conducted pioneer research in social behavior and formulated an individuality develop-
ment theory (Personality. Subject of the activity. Individuality) [7]. He explored an array of differences be-
tween higher animals and humans. Social behavior is influenced by a multitude of features, including:

- Anatomical and morphological differences,

- Mental organization differences,

- Cultivating global connectivity (as subjects).

Personality development borrows from personal attributes, i.e., psychology, physiology, and intellect.
Social behavior, identity, and self-perception in the world stem from the entire set of these properties.

Another theory that we will study is disposition (Allport, F. Znanetsky and W. Thomas), reviewed in
the Anthology of American Sociology of the 20th Century [8].

Based on a special view of the concept of the rule of law, the disposition is such a part of it that, based
on specific rules, reflects the entire set of socially approved methods and forms of behavior. From the point
of view of the problem in question, this theory allows us to realize possibilities of integrating law, under-
standing its essence in the context of the child’s acceptance of a social norm.

No less relevant is Situational theory (P. Hersey, K.H. Blanchard), which outlines not only an insight
into the essence of social behavior of an individual, but also the nature of leadership [9].

We feel important to note that socially effective leadership is possible based on development of such
gualities as openness to social communication, self-confidence, readiness to work in a team through aware-
ness of joint development goals, prosocial orientation, and responsibility.

Social behavior is studied not only on the basis of understanding and defining the essence of the norm,
but also by studying the specifics of behavior in a state of deviation from it. The above-mentioned problem
has actualized the appeal to identifying causes and consequences of asociality. An attempt to determine it is
reflected in sufficient detail in the behavioral approach to determining the features of stating deviant behav-
ior of an individual and a social group [10]. The key idea is that social and asocial behavior of an individual
and a social group is the result of adaptation to the environment and, concurrently, the process of adaptation
to its constant dynamic changes. The behavior patterns are seriously influenced by the hierarchy of needs and
values that a person is guided by. Under these conditions, an individual’s social performance, repeatability of
the personally positive result of social interaction entails a certain skill, social learning determining an indi-
vidual’s behavior pattern.

Figure 1 shows two ideas Gordon Allport’s theory rests upon.

At the core any form of behavior is manifested either at the individual or group level. There is always a
focus on adaptation to environmental changes.

Individuals prove out and apply every behavioral attribute in their book to achieve their goals.

Notwo people are exactly alike.

Figure 1. Gordon Allport’s Idea
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R. Smit notes in his book several psychological and pedagogical studies that prove that the six- to eight-
year-old age is sensitive due to the emergence and formation of such characteristics as the formation of
“Self-image,” “Self-concept” (R. Burns, 1.S. Kohn, etc.); worldview (T. Shibutani); deviation of reflexive
thinking (V.V. Davydov, G.A. Zuckerman) [11]. It is important to remember how social skills and abilities
are developed through the child’s personal experience in the process of intentionally organized activities that
contribute to the development of competencies required for social interacting (team, family, environment).
Since this is how affiliative impulses form, i.e., the desire for psychological community with a group, which,
in adolescence, is reinforced by conformist pressure from peers as motivating factors of social behavior. At
school age, the active social interaction experience is important for the development of social competence of
behavior. Consequently, for the next path to developing social competence, we consider it important to high-
light specially organized interaction between students to avoid feelings of isolation, anxiety, worry, self-
doubt, and mood deprivation. Social skills, such as establishing contact, joint activities, distribution of re-
sponsibilities, conflict resolution, listening skills, asking for help, self-regulation, etc. are developed and
mastered in the process of joint activities. Activity interaction (group work, prosocial activities) should hold
a major place both in the academic and extracurricular time of students. The effective development of social
skills during organization, e.g., of prosocial work requires clear algorithms for completing tasks, discussing
goals and rules of interaction, and practicing self-consciousness. Interaction can be focused on educational
situations, however, upon completion of the task, it is important not only to evaluate its implementation, but
also to discuss if the norms and rules of working in the group were observed. This approach promotes con-
scious implementation of established rules.

Children aged eight to ten develop their life goals and prospects in their self-consciousness
(E. Erickson), the choice of selected motives (Y.L. Kolominsky), the formation of the social position “I am
in the society of a child” (D.l. Feldstein), the formation of social maturity (A.A. Gudzovskaya), mastering
social experience (K. Fopel) [12, 13, 14, 15, 16].

At the age of six to ten, children begin to show chaos in their mental processes while their behavior be-
comes disordered, developing a desire for recognition and to succeed in socially important activities [17].

In primary school (ages 6-10), students exhibit impulsiveness, act thoughtlessly, fail to weigh strengths
and weaknesses, are very frank and spontaneous in expressing their emotions and feelings, which is due to
the weakness of the mechanisms of volitional behavior regulation. However, the desire for recognition and
success in learning still play an important role, therefore, the teacher must provide an opportunity to compare
the starting data with the changes that occurred under the influence of compensatory and rehabilitation
measures. Vygotsky’s theory confirms the need for developmental learning, especially for the students that
are less gifted, pedagogically neglected, lagging behind the pace of learning and mental development be-
cause their progress in the zone of proximal development is tinted with unevenness and uncertainty. Case in
point, students with a predominance of visual-effective thinking fell into the category with unclaimed abili-
ties, although it is precisely them who can easily develop flexible skills and show a tendency to communicate
(aesthetic, environmental education, assignments in art lessons). Students with weak behavior regulation
skills are neurotic, hypochondriacal (as a mental defense), which causes them to be withdrawn, distrustful,
and isolated. Overexertion in improperly structured educational activities leads to underdevelopment of so-
cial needs and does not foster an interest in learning.

Examining the relationship dynamics between the child and their social environment appears to be one
of major features of contemporary theoretical models of child development. A person’s capacity to put the
needs and priorities of a group first is basically how social regulation of behavior manifests itself. It is not
inherent. L.S. Vygotsky has listed social factors directing and assisting children in adapting their own behav-
ior, thus forcing development of normative regulation of behavior.

Figure 2 shows components constructing interaction [18].

The correct teachers’ educational tactics reasonably direct their social behavior to achieve immediate
goals in ways that provide an opportunity for social adaptation and communication [16].

The existing scientific literature provides a wealth of studies on childrearing; however, emerging social
and educational trends have revitalized the topic, leading to additional investigations aimed at identifying
new practical solutions, particularly ones concerning elementary school-aged children.

During the primary education phase, it is beneficial to focus on enhancing younger students’ experienc-
es in public relations and their social skills as part of their social development. The lack of solid knowledge
of the method and conditions that facilitate or, conversely, complicate the beginning of the action is a real
obstacle to the realization of one’s own values and life positions [11].
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Figure 2. Interaction Elements

The core perspective supporting the integration of moral and spiritual education with other school sub-
jects, especially “Global Competence,” is rooted in a comprehensive understanding of humanity and the
world. This perspective acknowledges that humans are not simply biological and social beings but also pos-
sess a profound spiritual essence manifesting in the world through life, movement, growth, order, and har-
mony, and perceived in human consciousness as a timeless universal value.

With this foundation established, we then proceeded to examine the pedagogical principles (Fig. 3).

It is essential to recognize that methods for planning, organizing, and conducting classes designed to
cultivate social behavior cannot be standardized. These methods differ according to the educational process
context, the social and pedagogical strategies employed, the educational content, and, most critically, the
teacher’s qualities and expertise. Teacher competence increases with their ability to effectively utilize a
range of techniques and training resources. Managing the process of social behavior development involves
both studying and teaching, requiring a variety of verbal and non-verbal communication methods and strate-
gies. These approaches help guide, direct, and regulate students during their educational activities, to foster
their capacity to acquire vital collaborative learning skills with both the teacher and their peers [19].

Karaganda city’s Secondary Schools No. 66 and 86 served as the sites of active research. Secondary
School No. 86 students show a pronounced talent in artistic activity (the ability to draw and music), and Sec-
ondary School No. 66 students show a tendency mainly in cognitive activity (mathematical ability). Selec-
tion of these two educational institutions is dictated by the need to identify the features of shaping social be-
havioral skills of the student’s personality with an applied orientation in a comparative aspect of the stu-
dent’s personality with an artistic orientation.

To identify specific traits of students’ social behavior, we have prepared a special set of questionnaires
and six tests. In March 2023, we conducted a comprehensive survey of students on the topic “Direction of
Thinking,” “Development of Willpower.” In total, 124 peoples took part in the survey: 62 people from Sec-
ondary School No. 86 and 62 people from Secondary School No. 66.

Cepus «lMeparoruka». 2025, 30, 2(118) 131



M.T. Baimukanova, Sh.M. Mukhtarova et al.

Structure of global
competencies

medialiteracy and

fina

al literacy

Figure 3. Structure of the Subject “Global Competencies”

Considering the unique traits of each student can aid in their social development and decrease conflicts
by fostering social behavior skills. When individuals establish long-term goals that are realistically attaina-
ble, it is essential to break down their activities into manageable parts, develop a corresponding action plan,
and address tasks systematically.

Methods of self-education: self-control. Table 1 shows the main stages of shaping social behavior.

The main stages of the formation of social behavior

Table 1

Main stages

Motive

Struggle of motives

Selection of actions

Implementation

- Emergence of an invita-
tion or establishment of
an objective

- Discussion phase or
identifying motivations
(selecting tools, strategies,
and techniques to achieve
the goal)

- Decision-making (determin-
ing actions to accomplish the

goal)

- Implementation of the
decision made

The results have been processed after testing and presented in Table 2 and Figure 4.

Table 2
Students’ Social Behavior’s Basic SKkills
Educational Basic Skills of Social Behavior
Institution
Basic Skills of ;

h Lo Persever | Determin . Purposef .
i)ormal Behav- | Courage | Autonomy | Discipline ance ation Restraint ulness Initiative
No. 86 HS 26 % 21% 35% 6 % 2% 6 % 2% 2%
No. 66 HS 8 % 27 % 23 % 13 % 8% 3% 2% 16 %
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Figure 4. Basic Skills of Students’ Social Behavior

Processing the results will consistently require consideration of the proportion of a certain expression of
willpower. As practice shows, there are practically no pure manifestations of social behavior. If the percent-
age of any quality of will is 40 % or more, this quality prevails. If it is 30-39 % the quality of will is obvious,
20-29 % of the quality is sufficiently expressed and should be taken into account, 20 % is weak, 10 % is

neglectable.

As a result of our research, we were able to dissect social behavior into the following fundamental

skills:

1. The ability to show courage (correctly meet another person, introduce yourself);
2. The ability to be disciplined (be conscious in any situation);
3. The ability to be persistent (control your voice; correct apologies);
4. The ability to persevere;
5. The ability to demonstrate patience (exhibit restraint, tact, and politeness);
6. The ability to respond competently to criticism.
The next example of the effective influence of self-knowledge means on shaping social behavior of a
student’s personality was an indicator of a decrease in conflict among students in the period from 2021 to
2023 after conducting classes “Global competencies” among peoples. We determined it through the study
(modification) of self-esteem according to the Dembo-Rubinstein method. The results were processed after
testing. The data obtained are presented in Table 3, as well as shown in Figure 5.

Table 3
Trend of Minimizing Conflicts Among Students at Secondary School No. 86
School No. 86. Num- Academic Year | Academic Year | Academic Year | Academic Year | Academic Year
ber of Students In- 2018-2019 2019-2020 2020-2021 2021-2022 2022-2023
volved in Conflicts 11 7 6 3 0
12 11
7210 -
3
:g 6
%6
2
E 4 3
=}
= 2
) | . 0
E——
o >
2018-2019 2019-2020 2020-2021 2021-2022 2022-2023
Academic year ~ Academic year  Academic year  Academic year  Academic year
Figure 5. Trends in Reducing Conflicts Among Secondary School No. 86 Students
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Results and Discussion

The subject “Global competencies” has become popular among students.

Self-education methods for social behavior can be implemented under specific pedagogical conditions.

The majority of grade 1-4 students (74.3 %) show a high level of knowledge on social behavior skills
among students in the experimental groups, 14 % show a low level of knowledge, and only 11.7 % of stu-
dents show a satisfactory level of social behavior’s importance.

The algorithm for teaching social behavior skills in the program is based on an innovative technology of
empirical learning — the Kolb model (Experimental Learning Model) that presents training as a cycle spiral-
ing upward and consisting of four stages: direct experience, reflective observation, abstractive excogitation,
and active experimentation.

Kolb’s model views experience as a result of thinking and reflection. The greater the deviations along
this path, the more attention the student’s efforts require to create an abstract model, which they then confirm
in practical reality.

The cycle shows how the student extracts personal, thoughtful experience in a specific situation. This
experience is lived directly through mental observations (reflection). The result of reflection determines how
they learned to use knowledge (intellectual sphere), the ability to build relationships (social sphere), and the
skills of communicating with beauty (aesthetic sphere) [20].

Students verify these conclusions in actions, actively experimenting and using them to create a new ex-
perience or a new vision of the original concrete experience. Honey P. and Mumford A. modified the Flask
model. The authors argue that having determined the dominant teaching style, each student can be attributed
to one or another type (Fig. 2), conditionally titled “An Activist” (active-concrete type), “A Thinker” (reflex-
ively concrete type), “A Theorist” (reflexively abstract type), and “A Pragmatist” (active-abstract type) [21].

Managing the acquisition of social behavior skills is a process consisting of the following sequentially
related stages:

1. Cognitive (cognitive and motivational). The importance of student awareness of their rights and re-
sponsibilities is generally recognized as a possibility and necessity of observing the rules of behavior and
interacting based on biological, psychological, and social essence of a person (from the disciplinary respon-
sibility’s standpoint, the criteria for classifying an act as common are not assessed as clearly as in society but
are associated with the personal attitude of the teacher and organization of education).

2. Activity. Assignment of norms and methods of constructive student’s interaction with peers.

3. Reflexive-evaluative. Understanding the significance of interaction in constructive ways and the abil-
ity to carry out reflexive activity (to contemplate and evaluate their actions, behavior, emotions, and mental
well-being, to gauge the depth of their knowledge, and to acknowledge personal development).

4. Behavioral. Understanding different methods of interaction and applying past experiences in a variety
of contexts and circumstances. Figure 6 illustrates collaboration of stages involved in the development of
social behavior.

Specific experience
(Acquiring/possessing experience)

Engaging in active experimentation Reflecting on a new experience
(Planning/testing the knowledge obtained) (Evaluating/contemplating the experience)

Abstract conceptualization

(Insights and conclusions derived from the experience)

Figure 6. Phases of the Process for Developing Social Behavior According to the Flask Model
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The joint efforts of scientists and experts enabled adaptation of the proposed model for home education,
considering the methodological, didactic, psychological, and pedagogical principles underlying this ap-
proach, enriching it with new innovative methods, which was later called “Technology aimed at enhancing
social skills by fostering critical thinking development.” Currently, this technique has been adapted to mod-
ern conditions and is included in the teacher retraining program by the Centers of Pedagogical Excellence of
Kazakhstan. The spread of various forms of deviant behavior is a concern for teachers, parents, and the pub-
lic. For this reason, in the 2024-2025 academic year, 50 schools of the Republic of Kazakhstan test the anti-
bullying program Dosbol LIKE [22]. More than 70 thousand schoolchildren and over 5 thousand teachers
have taken part. In order to successfully implement the program, instructional and methodological seminars
have been held for the participants from among the teachers. On September 12, 2024, the KiVa anti-bullying
program was launched in 110 schools in Kazakhstan [23; 33]. Accordingly, one of the most important tasks
of society is to find methods to eradicate negative forms of deviations at school, “to ensure targeted work on
social rehabilitation of children with deviant behavior” [24], as well as to improve teacher competencies in
working with such children in the process of their socialization.

Teachers of Karaganda Buketov University also demonstrate interesting experience in using innovative
strategies and methods in the classroom, for example, in professional self-determination [22]. Following the
completion of the determining phase of the pedagogical experiment, it was found that the levels of social
behavior skill development in both classes differ significantly, ranging from high to low. Since the 2022 aca-
demic year, a new course “Global competence” has been introduced, starting from grades 5-9. Nonetheless,
primary school do not offer this program, so we have developed and implemented a program for shaping so-
cial behavior skills in peoples through self-knowledge. This course has successfully highlighted the im-
portance of developing individual social behavior skills.

Subsequently, conducting the formative stage of the pedagogical experiment, the level of shaping social
behavior skills in the children of the experimental group increased significantly, and remained practically
unchanged in the children of the control group. This made it possible to conclude that the complex of lessons
developed by us leads to the formation of social behavior skills in peoples.

Conclusion

The tendencies of the modern Kazakh society to update approaches to the organization of the teaching
and educational process are closely related to the search for effective technologies for the development of a
person striving in his daily interaction with the environment to harmonize personal and social ties. This is
especially important in the process of prevention of deviations in the modern school environment. Formation
of social behavior allows in many respects to provide effective prevention of various deviations in relation-
ships of school students. Accordingly, most theorists and experts understand this process to imply a fairly
wide space for self-realization and self-expression of an individual in their development rooted in a deliber-
ate awareness of the essence of personal freedom. This refers to a process that facilitates the broad expres-
sion of individual potential through a meaningful engagement with the social environment, recognizing its
vastness and diversity.

Furthermore, it is crucial for the child to take the initiative in finding ways to integrate into society in-
dependently. The awareness of the self-realization development, according to L.l. Bozhovich, A.K.
Dusavitsky, D.I. Feldstein, V.1. Slobodchikov, 1.VV. Dubrovin, largely manifests itself in the younger school
age as a special stage in the interiorization of social norms and values. The proof of this position is based on
the intensive development of the child’s arbitrariness and reflection of his behavior; independent understand-
ing of the social norm, the reasons for the presence/absence of social recognition; development of the need to
master new social roles. Analysis of experiment results shows the ability of students in both classes to pre-
dict problematic moments in interaction. They use a wide range of skills, have difficulties in matters of inter-
action, and these data vary significantly. The distinctiveness of age is heightened by a child’s willingness to
learn various forms of social interaction.

Implementing the proposed program in primary schools can effectively address anxiety at an early stage
of development by utilizing specific adaptation strategies. The program also promotes familiarization with a
number of effective behavioral strategies that minimize desadaptative processes; the formation of social
skills, achievement motives. This course is not provided for elementary school, for which reason we have
developed and implemented a program for them to develop social behavior skills while actively using ele-
ments of self-knowledge, self-regulation of behavior, development of critical thinking, etc. Undoubtedly, its
effectiveness in its practical application requires an individual approach in each specific situation.
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This paper presents an analysis of traditional and innovative technological approaches to the process of
forming social behavior skills. Therefore, schematization of the process allows us to see how students need a
team for self-affirmation as a citizen of society, a classmate in a group, or a family member [25]. The obsta-
cles to introduction of innovative technologies into social worker’s modern professional activities have been
given a detailed description.

Using effective strategies that will help improve discipline in the classroom, reduce the level of con-
flicts, and increase the overall level of self-regulation of behavior. The proposed program’s implementation
in elementary education could contribute to the reduction of anxiety, mood disorders, and self-doubt.

Acknowledgements

This research has been funded by the Science Committee of the Ministry of Science and Higher Educa-
tion of the Republic of Kazakhstan (Grant No. AR23489106).

References

1 Hanmimoglu E. Deviant Behavior in School Setting / E. Hanimoglu // Journal of Education and Training Studies. — Vol. 6. —
No. 10. — P. 133-141. http://dx.doi.org/10.11114/jets.v6i10.3418

2 Nawaz S. Rethinking classifications and metrics for problematic smartphone use and dependence: Addressing the call for re-
assessment / S. Nawaz // Computers in Human Behavior Reports. — 2023. — Vol. 12. https://doi.org/10.1016/j.chbr.2023.100327

3 Tlocnanue I'maBel rocymapcerBa KaceiM-YKomapra TokaeBa Hapony Kaszaxcrana «DxoHomudeckuii kype Crnpasemnusoro Ka-
3axcTaHay [ DIeKTpoHHbIN pecypc]. OdununansHelii cait [Ipesunenta Pecyommku Kasaxcran. — Acrana, 2023. — Pexxum noctyma:
https://www.akorda.kz/ru/poslanie-glavy-gosudarstva-kasym-zhomarta-tokaeva-narodu-kazahstana-ekonomicheskiy-kurs-
spravedlivogo-kazahstana-18588 (mara o6pamenus: 01.04.2025).

4 Kamnuna H.B. K Bompocy o popMHpOBaHHH KOHCTPYKTHBHOTO TIOBEACHHUS MIIA/IIINX IIKOJBHUKOB [DIIeKTpOHHBIH pecypc]
/ H.B. Kanununa / MyHnuiunaapHoe o6pa3oBanue: HHHOBauU 1 dkcrnepuMent. — 2015. — Ne 6. — C. 16-23. — Pexum pocryma:
https://elibrary.ru/download/elibrary 25444858 82443520.pdf

5 Martin Retuerto D. Disruptive Behavior Programs on Primary School Students: A Systematic Review / D. Martin Retuerto,
I. Ros Martinez de Lahidalga, I. Ibafiez Lasurtegui // European Journal of Investigation in Health, Psychology and Education. —
2020. — Vol. 10. — No. 4. — P. 995-1009. https://doi.org/10.3390/ejihpe10040070

6 Bapasimesa O.®. CornmanbsHblii mpoekT «JInmo mkonsy [DnekTpoHHsIi pecype] / O.®. Bapapimesa / DkcnepuMeHT U UH-
nHoBauuu B mkone. — 2011. — Ne 2. — C. 19-22. — Pexum mocryma: https://in-exp.ru/component/content/article/56-favourit-exp-
pro52009/386-socproekt-face-of-school-02-11-19-21.html.

7 AwnanbeB B.I'. Yenosek kak npeamer no3uanus / B.I. AnanseB. — CII6.: ITurep, 2001. — 228 ¢. — Pexum mocryma:
http://www.doudsun.ru/files/File/biblioteka_ananiev-man-reflection.pdf (nara o6pamenus: 01.04.2025).

8 AwmepukaHcKas conuoiorndeckas Meicib: Texkctsl / mox pen. B.U. [lo6penskoBa. — M.: M3x-Bo MI'Y, 1994. — 496 c.

9 Hersey P. Great ideas revisited: Life-cycle theory of leadership / P. Hersey, K. Blanchard // Training & Development. —
1996. — Vol. 50. — No. 1. — P. 42-47.

10 [Herteper B.C. Ponp GuxeBuopusma B COBpeMeHHOW conmoioruu [DnekTponubiii pecype] / B.C. Jlerrepes, 10.B. Cakenb
/I Science Time. — 2018. — Ne 7 (55). — Pexum pocryma: https://cyberleninka.ru/article/n/rol-biheviorizma-v-sovremennoy-
sotsiologii (zata obpamenus: 24.04.2025).

11 Cwmur P. Ucropus ncuxonorun [Daektponusiii pecypc] / P. Cmut. — M.: U3n. uentp «Axagemus», 2008. — Pexum gocry-
ma:  https://libcat.ru/knigi/nauka-i-obrazovanie/psihologiya/236990-robert-smit-istoriya-psihologii.html#read (mara oOpaueHus:
01.04.2025).

12 Dpukcon D.I'. lerctBo u o61mrectso / J.I'. Dpukcown; mep. ¢ auria. — CII6.: Jlenato, ACT, ®oua «YHUBEPCUTETCKAS KHHUTAY,
1996. — 592 c.

13 Konommuuckuit f.JI. Ilcuxonorus Bedopa / S.JI. Konomuuckuif; mox pex. A.A. Iononnmkosa. — Cmomnernck: Hoompece,
2018. —232c.

14 ®enpamreiitn .. Tlcuxoaorusi pa3BUTHS YeI0BEKa Kak JINYHOCTU: u3OpaHHbie Tpyasl [B 2-x T.] / I . @enpaureiitn. — M.;
Boponex: Mockosckuii icuxonoro-connanbasiii nactutyT: MOJIOK, 2005. — T. 1. — 566 ¢.; T. 2. — 455 c.

15 T'ym3oBckas A.A. CoumanbHas 3peiocTb Kak HEOOXOOUMOE YCIOBHE OJaromnoiydHOW COIMaNM3allid IOAPOCTKOB
| A.A. T'yn3oBckast // BectHik CaMapckoro MyHHIMIATBHOTO HHCTHTYTA yripaBieHus. — 2006. — Ne 4. — C. 207-214.

16 ®omnens K. Kak HayuuTs Jereil coTpyqHHYATh: MpakTHYecKoe nocodue [Dnexrponusiii pecypc] / K. @omens. — M.: I'ene-
3uc, 1998. — T. 1. — 160 c. — Pesxum nocrymna: http://rzdliceil2.ru/psyl/literature/fopel_k-kak_nauchit_detej_sotrudnichat_1.pdf.

17 BonotoBa A.K. Ilcuxonorus pa3BuTHS U Bo3pacTHas ncuxoisorus: yue6. nocobue / A.K. bonorosa, O.H. Momganosa. — M.:
W3n. nom Bricmel mkoibl dkoHOMuKH, 2012. — 526 c.

18 BownpapeBa M.U. Pa3BuTHe connanbHBIX HABBIKOB M MOJIEIICH TOBEACHHS y MIIQANINX IIKOJIBHUKOB [DJIEKTPOHHBINA pecypc]
/ L.N. bonnapesa. — Hmxuuit Hoeropox: HwkeropoJckuii HHCTUTYT pa3Buthsi obpasoBanust, 2011, — 59 ¢. — Pexum poctymna:
http://new.niro.nnov.ru/?id=31394.

136 BecTHuk KaparaHgmMHCKoro yHmBepcuteTa


http://dx.doi.org/10.11114/jets.v6i10.3418
https://doi.org/10.1016/j.chbr.2023.100327
https://www.akorda.kz/ru/poslanie-glavy-gosudarstva-kasym-zhomarta-tokaeva-narodu-kazahstana-ekonomicheskiy-kurs-spravedlivogo-kazahstana-18588
https://www.akorda.kz/ru/poslanie-glavy-gosudarstva-kasym-zhomarta-tokaeva-narodu-kazahstana-ekonomicheskiy-kurs-spravedlivogo-kazahstana-18588
https://elibrary.ru/download/elibrary_25444858_82443520.pdf
https://doi.org/10.3390/ejihpe10040070
https://in-exp.ru/component/content/article/56-favourit-exp-pro52009/386-socproekt-face-of-school-02-11-19-21.html
https://in-exp.ru/component/content/article/56-favourit-exp-pro52009/386-socproekt-face-of-school-02-11-19-21.html
http://www.dou4sun.ru/files/File/biblioteka_ananiev-man-reflection.pdf
https://cyberleninka.ru/article/n/rol-biheviorizma-v-sovremennoy-sotsiologii
https://cyberleninka.ru/article/n/rol-biheviorizma-v-sovremennoy-sotsiologii
https://libcat.ru/knigi/nauka-i-obrazovanie/psihologiya/236990-robert-smit-istoriya-psihologii.html#read
http://rzdlicei12.ru/psy/literature/fopel_k-kak_nauchit_detej_sotrudnichat_1.pdf

Prevention of deviations...

19 Mmanos II.3. Bacrayblll CBHIHBIN OKYLIBUIAPBIH OJCyMETTEHAIPY MEH OJIapJblH aiaMu KapbIM-KaThlHACKa YHpeHyi
[Dnextponmsik pecype] / I1.3. Nuianos, I')K. xamanueBa, H.T. Kanmaran6erosa / Kaparanapl yHHBEPCHTETiHIH XaOapIbICHI.
Ienaroruka cepusice. — 2015, — Ne 2(78). — B. 40-46. — Komkerimainik Topri6Gi:  https://pedagogy-
vestnik.ksu.kz/index.php/pedagogy-vestnik/issue/view/23/24.

20 Bobrova  V.V.  Psychological and pedagogical criterion of the concept  “child’s  personality
development”  [Electronic  resource] / V.V. Bobrova, Z.Ya. Oleksyuk // Bulletin of the Karaganda
University. Series  Pedagogy. —  2014. —  No. 2(74). — P 70-77. —  Access mode:
https://rep.ksu.kz/bitstream/handle/data/7999/Bobrova_Psychological_2_74_2012.pdf?sequence=1&isAllowed=y.

21 Honey P. The Manual of Learning Styles / P. Honey, A. Mumford. — Maidenhead: Peter Henry Publications, 1992. — 84 p.

22 AwutuOymmaroas mporpamma «Jloc6onLIKE» crapryer B ka3axcTaHCKHX IIKoJdax [DiekTpoHHbIH pecype] // Caiit Munm-
CTepCTBa IPOCBEIICHUS Pecrry6mmuxn Kazaxcran. — 2023. — Pexum JocTyna:
https://www.gov.kz/memleket/entities/edu/press/news/details/716210?lang=ru&ysclid=m8yukto5cg962235018.

23 B 110 mkonax Kasaxcrana 3amyctunu nporpammy antuOysumara KiVa [Onexkrponsstit pecypce] / Tenekanan «24KZy». —
2024. — Pexum jgocryma:  https://24.kz/ru/news/obrazovanie-i-nauka/item/670325-v-110-shkolakh-kazakhstana-zapustili-
programmu-antibullinga-kiva.

24 3axon PK «O npodunakTike mpaBOHAPYIICHUH CPEAN HECOBEPIICHHONIETHUX U MPEAYNPEKICHHS AETCKOUH Oe3HaI30pHOCTH
u OecnpuszopHocT» oT 9 wmroms 2004 roma, Ne 591. — [DnekTpoHHbIi pecypc]. — Pexum goctyma:
https://adilet.zan.kz/rus/docs/Z040000591 _.

25 Alimbaeva R.T. Psychological Peculiarities of the Professional Self-Determination of Social Orphans in Senior Adolescence
/ R.T. Alimbaeva, M. Baimukanova, R. Sabirova, B. Karipbaev, M. Tamabayeva // International Journal of Adolescence and Youth.
—2018. — Vol. 23. — No. 4. — P. 457-467. https://doi.org/10.1080/02673843.2018.1433694.

M.T. Baiimykanoga, 111 M. Myxraposa, .M. JTykacuk, P.T. AnmumGaena, M.A. Ocnanoa

DJIeyMeTTiK MiHe3-KYJIbIKThI KAJBINTACTHIPY KypajlapbIMeH
OKYIIbLIAPABIH AYBITKY/JIAPbIHBIH AJJAbIH ]Iy

Makanazia OKYyIIBUIAPABIH 9JI€YMETTIK MiHE3-KYJIKBIH KaJbITACTHIPY €pPEeKIIeTKTepi, MiHe3-KYJIBIKTHl ©3iH-
031 perTey TETIKTepiHIH MaHBI3BI KapacTHIphUIFaH. bynm Ka3ipri MeKkTem KarmailblHOa KEH TapaiiFaH
ayBITKyJIapABbIH KeH ayKbIMbIHA OaiJIaHBICTBI. AYBITKYNApAbIH aJIbIH aly — TYJFAHBIH TYPaKThl ©MipJiK
YCTaHBIMBIH KaJIBIITACTHIPYBIH HETi3ri Kypamaac Geuiri. OKyIIBIIapbIH SJICYMETTIK JaFAbIIapblH JTaMBITY
QJIEYMETTIK-TICIarOTHKAIBIK JKYMBICTBIH ©3€KTi OaFbIThIH OiNIipeni, eWTKeHi jkahaHIbIK KY3BIPETTUTIKTI
KQJIBINTACTBIPYBIH 0acTbl MIHIAETI — OKYIIBUIAPIBIH QJICYMETTIK JarAblIapbl MeH (QYHKIHOHAIIBIK
CayaTTBUIBIFBIHBIH THIMALIITIH apTThIpy. MaKagaHbIH MaKCaThl — OJICYMETTIK-TIeAarOTUKaNbIK TeXHOJIOTHs-
JapAbl KOJNJAHYABl 3€pTTey, aranm aWTKaHga, MEKTeH OKYIIBUIAPBIHBIH OJCYMETTIK MiHe3-KYJIKbIH
KaJIBIITACTHIPYABIH MaHBI3IBl KYpallbl PETiHAE CHIHAAPIBI OpTa Kypy. ABTopiap 6-10 sxacrarer Oamamapra
ONIApABIH OJIEYMETTIK KY3BIPETTUIriH JaMbITy OOHBIHIIA OKBITY OaFgapiaMachblH YCBIHFaH, caOaKTapIblH
TaKBIPBIITHIK JKOCHAPBI OJIapJbl YHBIMIACTBIPY MEH OTKi3y[iH HAaKThl YCHIHBICTapbIMeH Oipre OepiireH.
OpicteMenik Tocinmepai KeweHaAi KonaaHy (AapajblKThl JaMmbITy TEOpHsACHI, aucrno3uiusi, T. XHITOHHBIH
CUTYalMSUTBIK TEOPHSACHI, JCBHAHTTBl MiHE3-KYIBIKTBI aHBIKTAyFa MIHE3-KYJIBIK TOCim) aBTOpiapra
XKYPTi3iIreH 3epTTey Heri3iHae MiHe3-KYIBIKTBI ©3iH-031 PeTTey TEeTIKTepiH NaMBITY apKbUIbl Oedimaery
KaOUIeTTepiH AaMBITY J>KOHE JKEKe TYJIFaHBIH OJIEYMETTIK KY3BIPETTUINH KaMTaMachl3 €Ty KOJJapbhiH
J3ipreyre MyMKIiHIIK Oep/i.

Kinm ce30ep: aybITKydap, 9NEyMETTIK MiHE3-KYJIBIK, MEKTEH OKYLIbUIAPhI, PECMH KOHE OeiipecMu OKy
OaFapiaaMacel, dJIEyMETTIK MiHE3-KYJIBIK CTPATETHUIIAPBIH UTEPY, SNIEYMETTIK JaFAbUTapAbIH THIMILIIT, jKac
epeKuIesnikTepi, xahaHIbIK KY3bIPETTiIK, CBIHH OWnay.

M.T. baiimykanosa, ILI1I.M. Myxraposa, .M. Jlykacuk, P.T. AnumbaeBa, M.A. OcianoBa

IIpenynpexnenue 1eBUanui cpeacTrsaMu (pOpMHUPOBAHUSA
COLMAJILHOIO MOBEJACHHUS IIKOJbHUKOB

B crarbe paccMoTpeHBI 0COOEHHOCTH (OPMHUPOBAHUS COIMAIBHOTO ITOBEACHUS MIKOJILHUKOB, 3HAUCHUE Me-
XaHH3MOB CaMOPETYISINN HOBEJCHHUSI. DTO CBS3aHO C MIMPOKUM CIEKTPOM JIEBUALIMH, PacCIPOCTPaHEHHBIX B
COBPEMEHHOH MKOIbHOH cpene. I[IpemynpeskneHne OTKIOHSIONMIETOCS ITOBEACHMS BBICTYNAeT OCHOBHBIM
KOMIIOHEHTOM B ()OPMHPOBAHNH YCTOWYNBOI JKH3HEHHON MO3UINH JIUIHOCTH. Pa3BUTHE COIMAIBHBIX HaBHI-
KOB IIKOJIbHUKOB SIBJISIETCS] aKTyaJIbHBIM HAIIPaBJICHUEM COIMANIbHO-TIEArOrn4ecKoil paboThl, TaK Kak IiIaB-
HOM 3a7a4eil hopMupOBaHHs III0OATBHBIX KOMIETCHIUH SBIISETCS HOBbIIEHHE Y)GEKTHBHOCTH COLMABHBIX
YMEHUH M QYHKIIMOHAIBHON IPAMOTHOCTH y4aruxcs. L{esblo craThy sBIAETCS U3y4eHHE IPUMEHEHHS COLIU-
aJIbHO-TIEZ]ATOTUUECKUX TEXHOJIOTHH, B YACTHOCTU — CO3aHMsI KOHCTPYKTUBHOM Cpefibl KaK BayKHOTO MHCT-
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pymeHTa HOPMUPOBAHHSI COLUATIBHOIO MOBEACHHS 00YYaIOMINXCsl KO, ABTOPBI MPEAIAralT 00yYarouyo
nporpammy st aereit ot 6 1o 10 jeT mo pa3BUTHIO UX COLMATBHOM KOMIETCHTHOCTH, IPHUBOAUTCS TeMaTu-
YeCcKuil IIaH 3aHATHH ¢ KOHKPETHBIMU PEKOMEHIAUSIMH UX OpraHu3allii U npoBeneHus. KomiuekcHoe uc-
MOJIb30BAaHHE METOJIOJIOTHYCCKUX IMOJIXOJIOB (TCOPUS Pa3BUTHS WHIUBHYAITLHOCTH, TUCIO3UINH, CHTYaI[U-
onHas Teopus T. XWnToHA, MOBEICHYCCKHUI IMOAXOM K ONPEICIICHUIO JCBHAHTHOTO MOBECHHUS) TTO3BOIUIIO
aBTOpaM Ha OCHOBE ITPOBEIICHHOTO HUCCIICIOBAHUS pa3paboTaTh IMyTH Pa3BUTHS aIalITUBHBIX CIOCOOHOCTEH 1
obecrieueHHs CONMATFHON KOMIIETEHTHOCTH JIMYHOCTH Yepe3 Pa3BUTHE MEXaHM3MOB CAMOPETYJISIMU TTOBe-
JICHUS.

Knrouegvie crosa: neBuanuu, COLMANbHOE TOBEACHUE, IIKOIBHUKH, OQHIMaNbHAS U HEO(QHIMaIbHAsA MPO-
rpaMMa oOyueHHs, OBIafeHHE CTPATETUsIMU COLUATIBHOTO MOBEACHNUS, 3((HEKTUBHOCTH COLUANBHBIX YMEHHH,
BO3paCTHbIE 0COOCHHOCTH, TT00aIbHbIE KOMIIETEHI[NH, KDUTHYECKOE MBIIITICHHE.
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