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Teacher ethics as a research problem: a narrative review of the scholarly writings

The authors explore a vital problem of our time, i.e., the professional ethics of teachers. Considering the rele-
vance of this problem, the authors of this paper initiated a study devoted to a narrative review of scientific
sources of foreign authors from far and near abroad on teaching professional ethics to future teachers, synthe-
sizing points of view on key aspects of this problem. The research was carried out by the method of systema-
tization and generalization of pedagogical experience in the aspect of the issue under study, thus the authors
of this work tried to bring experimental facts of scientific views of authors from far and near abroad into the
system of observation. According to the results of interviews with graduate students, the majority of respond-
ents have low indicators of knowledge and skills in the field of professional ethics by the end of university,
which will have a negative impact on their future professional activities. The results of research will expand
scientific knowledge on the problem of forming professional ethics among students-future teachers and com-
plement the main provisions of professional ethics and concepts of moral and professional development of the
individual, enriching the theory and methodology of continuing professional education.

Keywords: ethics, higher school, professional ethics, formation, interviews, observations, teaching experi-
ence, theory and methodology.

Introduction

B. Maxwell and M. Schwimmer consider: “...the preparing future teachers to assume the role of moral
models for their students was a primary concern of teacher education in Europe and North America from the
beginning of formalized teacher education. Traditionally, teacher educators were preoccupied with impress-
ing on prospective teachers the need to adhere to strict moral standards for their behavior as much in their
private lives as in their work with children and young people in schools. This aspect of teacher education
began to recede into the background as teacher education was brought under the auspices of the university
through the middle decades of the twentieth century (Labaree, 2008). In the 1980s, however, two discourses
in teacher education appeared to converge, making it clear to many that a renewed prioritization of the ethi-
cal and moral dimensions of teaching in teacher education was urgent, if not a foregone conclusion. The first
discourse, widely associated with Alan Tom’s (1984) book “Teaching as a Moral Craft”, centered on the idea
that “the act of teaching is moral” in the sense that education inevitably involves attempting to transform
people in ways that are considered to be good or worthwhile (cf. Peters, 1966). What incited Tom (1984) and
subsequent scholars (e.g., Fenstermacher, 2001; Goodlad, Soder, & Sirotnik, 1990; Hansen, 2001) to explore
in this direction was a concern about the future of teacher education. In a critique that still seems fresh today,
Tom (1980) argued that the increasingly dominant ‘applied-science metaphor’ of teaching highlighted the
technical and analytic aspects of teaching while rendering obscure to those involved in teacher education that
teaching is necessarily as much about transmitting values and social ideals as it is about transmitting
knowledge and skills.

The second discourse, which emanated from the reform movement in teacher education launched by
“A Nation at Risk” (National Commission on Excellence in Education, 1983), was concerned with aligning
teacher education with broader trends in ethics education in the professions. In the wake of “A Nation at
Risk”, two major commissions on teacher education were struck in 1986, the Holmes Group initiative and
the Carnegie Task Force. Both groups’ analyses of the state of teacher education in the United States, as well
as their recommendations about how to improve teacher education, took as a touchstone the model of profes-
sional education that had emerged in medicine over the course of the twentieth century” (Wiggins, 1986) [1].
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Methods

The following research methods were used: theoretical: analysis of literary sources, study and analysis
of regulatory documents, comparison.

Experimental

E. Campbell argues: “...a theoretical discussion of the process of developing a professional code of eth-
ics for teachers. Two underlying assumptions pervade the article. Firstly, that increased awareness of the eth-
ical dimensions and responsibilities of teaching is essential for both enhanced professionalism and, more sig-
nificantly, improved practice. Secondly, that while a code of ethics may not advance the ultimate route to
such awareness, it should be able to contribute broadly and positively to a deeper examination of ethics in
teaching as long as its limitations are recognized and acknowledged. Six key issues and questions that high-
light the complexities that those involved in the development of a code of professional ethics should address
are discussed. While this article intends to provoke thoughts relevant to any organization grappling with its
own ethical code, its primary context is the Ontario College of Teachers (Ontario, Canada), whose work in
this area is newly emerging” [2].

M. Schwimmer and B. Maxwell provide that “...the value of adopting a code of professional ethics for
teachers. After having underlined how a code of ethics stands to benefits a community of educators — name-
ly, by providing a mechanism for regulating autonomy and promoting a shared professional ethic — the arti-
cle examines the principal arguments against codes of ethics. Three arguments are presented and analyzed in
light of the codes of teacher ethics in place elsewhere in Canada. We conclude that a code of ethics must
meet three conditions in order for it to be favorable to autonomous judgment rather than blind adhesion to
pre-established norms: openness of meaning, space for dissidence, and avoidance of moralistic language”
[3].

Worldwide there is a growing expectation that teachers will act in a “professional” manner. Profession-
alism in this regard includes identification of a unique body of occupational knowledge, adherence to desira-
ble standards of behavior, processes to hold members to account and commitment to what the profession re-
gards as morally right or good. In other words, as ethical conduct. Teaching ethically involves making rea-
soned decisions about what to do in order to achieve the most good for learners. Often this involves a com-
plex interplay between current context, past experience and personal beliefs and values. However, teacher
education and accountability frameworks typically give priority to the “practical rationality” of planning,
delivery and assessment of the official curriculum, not the “value rationality” involved in exploring the eth-
ics of teaching in difficult practical circumstances [4].

Research on teacher ethics and the moral dimensions of teaching has contributed to extensive and valu-
able knowledge, which has sometimes led to constructive syntheses of positions. Four research problems
which have been elucidated are discussed in the article by G. Colnerud: the relationship between care and
justice, the conflict between the ethics of virtue and the ethics of rules, the relationship between moral educa-
tion and professional ethics and what is morally significant in the teaching profession. Furthermore, an invi-
tation to renew the discussion and formulate the next generation of research problems is made. Two issues
are proposed. First, to answer the question why is it so difficult to be a morally good teacher and, second,
teachers’ moral responsibility for the content taught [5].

Results and Discussion

The rationale, research background and concept of this study on the forms and dimensions of teachers’
professional ethics are presented by the K. Aurin and M. Maurer. Questions of particular interest are: which
ethical dimensions with respect to central fields of action are teachers most aware of? To what extent does
the importance they attach to these dimensions vary? To what degree does consensus exist among teachers?
Are there differences in the form of ethics between schools, and what factors affect these differences? [6].

Nancy K. Freeman considers that the codes of professional ethics are adopted by professional organiza-
tions to supplement personal morality and guide practice. It is critically important that students striving to
become professional educators know and able to apply applicable codes. But finding useful codes is not an
casy task, and most existing codes have generated little commentary. The National Association for the Edu-
cation of Young Children (NAEYC) has a code that can be helpful to students pursuing various teaching cer-
tifications. This Code and its interpretive literature are a resource that teacher educators should be using to
help their students become informed about the ethics of their profession until groups of educators develop
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discipline-specific codes and accompanying interpretive literature. In this time of accountability ethics taught
in ways that demonstrate sensitivity to students' gender, age, ethnicity, and developmental characteristics
belong as a cornerstone of preservice teacher education [7].

N.V. Belinova et al. consider the pedagogical conditions of professional ethics of future teachers, which
is believed to be one of the momentous directions of teachers’ training, on the basis of fundamental princi-
ples of human morality, ethical and humanistic ideals and principles specific to the pedagogical profession.
The professional ethics of the teacher is recognized as a scientific field that studies manifestations of morali-
ty and principles of professional ethics in teaching, patterns of behavior and relationships in the system
“teacher” — “student as a future teacher”, thus providing rules and norms of educational activities, expressed
in the form of ethics codes. It is demonstrated in the article that the professional activity of the teacher in the
educational organization from the standpoint of ethics is a system based on the principles of global, profes-
sional, educational and personal ethics [8].

M. Gluchmanova points out the importance of ethics in the teaching profession and stresses the im-
portance of ethics in education because it constitutes the repository of social and cultural values, and is the
medium of historical memory. In common usage multicultural education generally refers to education about
different ethnic groups. As dialogue on cultural difference and education has spread to other nations, it has
become more sharply focused on complex issues of identity, diversity, and citizenship. “The relationships
between democracy, citizenship, and education cannot be treated in isolation from the question of multicul-
turalism”. Several vectors of globalization have converged to raise the topic of multicultural education to the
level of public, or at least professional, debate around the world today. The increasing cross-national mobili-
ty of people and the transnational communication of ideas that took place in the twenty-first century have fed
into the contours of diversity around the world. It has also led to international dialogue. With increased hu-
man mobility and increasingly thick networks of communication, the common social fact of unequal educa-
tional experiences and outcomes is increasingly the subject of transnational dialogue. Educators around the
world are faced with new challenges of balancing local, national, and global norms and morals as well as
ethical values in the process of educating children. While fostering a sense of citizenship remains an im-
portant function of mass schooling, it is becoming less and less viable to do so at the expense of socializing
children for their futures in a global society [9].

Many teacher education programs focus minimal attention on the ethical, political, social, and cultural
dimensions of teaching. These four factors construct and sustain critical aspects of schooling for all children
and are major barriers to the achievement of parity in education for students commonly marginalized in the
educative processes in school. All teacher educators shoulder the responsibility of helping prospective teach-
ers become routinely reflective regarding moral and ethical issues that are often “conversations not had” and
subsequently impair opportunities for many students to experience positive school outcomes [10].

Soltis discusses the importance of teaching professional ethics in teacher education programs. Formal
ethical codes, such as the one established by the NEA, provide a foundation for ethical decision ranking, but
they also may leave prospective teachers ill-equipped to deal with the complexities of novel or unique prob-
lem situations. Teachers educators, the author argues, must elevate the ethics of educators before starting to
deal with the multitude of moral realities of the world of work. Once such sensitivity or awareness arises,
teachers need to develop strategies and skills to diagnose ethical issues and make informed ethical judg-
ments. Soltis provides examples of how such an ethical quirk can be supported in a training program without
simultaneously encouraging ethical relativism [11].

Speaking about the profession of teacher it is necessary to consider contemporary global ethical issues in
education and educational research. There is an opportunity for students to develop a critical stance towards
some of the most pressing ethical issues in education and educational research in contemporary societies. In a
school context and with the support of school polices, programs and practices ethical education helps students
to develop, for example, in depth knowledge and awareness of their own and other cultures [12].

In the higher education settings, the following questions are discussed and debated in modern times.
Is ‘teaching’ a profession? Are university faculty members professionals? S. Sethy attempts to answer these
questions by adopting qualitative methodology that subsumes descriptive, evaluative, and interpretative ap-
proaches. While answering these questions, it discusses significance and usefulness of academic ethics in the
university set up. It examines role of academic ethics to offer quality education to students. Further more, it
highlights university faculty members’ roles and responsibilities toward students, colleagues, institution au-
thorities, research works, and society at large. Teaching in university settings is regarded as a profession, and

50 BecTHuk KaparaHgmHckoro yHusepcurteTa



Teacher ethics as a research problem:...

university faculty members are regarded as professionals provided they perform their duties conforming to
the teacher’s code of ethics [13, 14].

Dr. Larry Hinman, Professor of Philosophy and Director of the Values Institute at the University of San
Diego, explains that ethics in a secular context have to do with what people have in common in terms of hu-
manity. “The questions we’re facing now are not how can we live well within our group, but how can our
group live well with other groups in the world”, Hinman says. “We need to spend a lot of time listening to
what other people say about their values, rather than just making assumptions. The more we’re able to see
the common ground, the better our chance will be of building a strong society and a strong world” [15].

Ethics across the curriculum should begin in primary school. The Philosophy for Children movement
recognizes the importance of teaching philosophy in primary school. The movement introduces dedicated
philosophy courses into the primary curriculum and restricts them to explorations of logic and epistemology.
Ethics is embedded in the curriculum as the foundation for communities of learning based on mutual respect.
Because of the fear of parental objections, dedicated ethics courses are reserved for advanced secondary
school students.

Ethics in primary schools should start with the very questions that students themselves bring to their
courses. Addressing these questions will show students that their education is saturated in values. Students
ask themselves, why must we take this course? Why does it have this content? Why are we using these
methods? What are the alternatives? Most importantly, which of our problems does this course propose to
solve? Why these problems rather than others? Why these solutions? Why not others? Further questions will
help students make informed decisions about their preparation for secondary and post-secondary education.
What is the relevance of this course to my graduation from primary and high school? How is what I am
learning in this course relevant to my life in wider society? And the ultimate question in this time of existen-
tial crisis that Greta Thunberg has limned: what is the relevance of this course to the future of life on earth?
Why should I spend my time in school when that schooling is an integral aspect of the mass extinction of
life? [16].

The ethical teacher, Campbell argues, is first and foremost an ethical person, someone in whom such
central moral virtues as fairness, respect, trustworthiness, honesty, and kindness have become settled disposi-
tions which reveal themselves in the teacher’s every interaction with students and constitute the very manner
in which he or she teaches. Her discussion of the teacher as a moral person is, in effect, a vivid illustration of
Dewey’s point in How We Think that “everything the teacher does, as well as the manner in which he does
it, incites the child to respond in some way or other, and tends to set the child’s attitude in some way or oth-
er’.

The general virtues of everyday life often transfer to the teaching context instinctively and spontaneous-
ly, of course, but often too such transfer will require professional knowledge combined with teaching experi-
ence. It will also be vital for the teacher to have a conscious grasp of relevant principles as well as an aware-
ness of the tensions and complexities inherent in their application to particular contexts. Campbell shows
how the ability to articulate and justify one’s ethical principles can lead to a level of moral awareness con-
cerning ethical complexities that might otherwise remain concealed. There are no guarantees or shortcuts
here. The ongoing refinement of one’s ethical insight must be a part of lifelong learning if ethical knowledge
is to be attained, and this book will be a very useful resource for teachers to draw on.

One major strength is the continual reference to concrete cases and situations from classrooms. With
reference to the teacher as moral educator, for example, Campbell illustrates the ethical minefields embedded
in certain approaches adopted by teachers who aim to promote the acquisition of moral virtues in their stu-
dents. Unexpectedly, their intentions are confounded by certain implications of their pedagogical strategies
and well-meaning solutions. Bringing a problem to a talking circle, for example, has a positive effect on the
students who caused the problem, but the student who was affected finds the public discussion to be humili-
ating. The ethical teacher needs a finely-honed sense of judgment to assess the ramifications of proposed
actions, and needs to steer a careful path between such extremes as being coldly impersonal and inappropri-
ately frank with respect to one’s personal life. These general truths take on a richer and more meaningful
quality when seen in the light of well-chosen examples [17].

Conclusions

The paper deals with contemporary issues of professional ethics of teachers. In this competitive world
of globalization we are witnessing diverse changes in our educational system. Since change is inevitable the
aims and objectives of education are changing according to the need, interests and requirements of the learn-
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ers, society and nation as a whole. The concept of teacher and teaching is also changing day by day. A teach-
er in this contemporary era has many duties and responsibilities. Apart from having good academic and pro-
fessional qualifications, they should also possess the knowledge of professional ethics. Professional ethics is
a guide, which facilitates the teacher to provide quality education and inculcate good values among the
learners. The professional ethics will ensure that the teachers understand that they have a major role in bring-
ing desirable changes in the behavior of the students. It also helps the teachers to understand their profession
as a teacher. Their role is not just to become supreme authority for their students and colleagues, but that
they have a wide and meaningful role to play. Teacher having the sense of professional ethics will treat the
learners with love, care, affection and commitment. In addition to that, they would always ensure to make
specific contribution from their angle. Therefore, this paper specially highlights the significance of profes-
sional ethics in teachers.
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H.A. bucembaera, C.A. Hypranuesa, I1.3. Umanos

FruibiMu Macesie peTinaeri Kaciom 3Tuka:
FBLIBIMH JIePeKKO3/epre CHNATTaMaJjbl HIOJLy

ABTOpIap Kasipri 3aMaHHBIH OMIpJiK MaHBI3Ibl Macelleci — IeJarorTapAblH KoCiOM STHKAChIH 3epTTEeHi.
Ochl MaCeJIeHIH ©3CKTLIIrH eCKepe OTHIPHII, MaKajia aBTopJaphl OoJaliak MyFamiMaAepAiH K9CiOH dTHKACHIH
OKBITY OOMBIHIIIA AJIBIC JKOHE JKAKbIH ILIETE] aBTOPJIAPBIHBIH FBUIBIMU JEpPEKKe3iepiHe OasHIay IIOoJIybIHA
apHaJlFaH 3epTTeyle, OChbl MPOOJIEMANBIK CalachIHAAFbl HETI3ri aclekTizep OoWbIHINIA Ke3KapacTapibl
JKMHAKTabl. 3ePTTENIHETIH CypaKTap acleKTIiCiHAe MeJarornKaiblK ToKipubenep 3epTTeyinie XyHeneHaipy
JKOHE JKaJIIIBIIAy SAicTepl KONIAHBUIABI, OCBUIAMINA aBTOpJIAp albIC JKOHE JKaKbIH IIETel aBTOPIIAPBIHBIH
FBUIBIMH KO3KapacTapbhIHBIH OaKbUIay JKyiienepi MEH SKCIHEPHMEHTTIK (aKTiIepiH KeNTipyre THIPHICKAH.
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CryneHT-TyJIeKTepMEeH JKYPTi3iireH cyx0aT HOTIKenepi OOMbIHINA, KOMIIUIIK PECIOHICHTTED KOFApPhl OKY
OpHBIH TamaMzayJa KaciOu 3THKa canacblHAa OimiMaepi MeH ickepiikTepi OOWBIHIIA TOMEH KOPCETKIiIITep
KepceTKeHi Oaikanapl, Oy Oomamak KoCiOM KbI3METTEpiHE JKArbIMChI3 acep eTeTiH Oojaabpl. 3eprrey
HOTIDKENepl CTYAEHTTEpAiH — OoJylaliak MHeJarorrTapiAblH KociOM OITHKANBIK KaJbIITAcTHIPY Maceleci
OoMBIHIIA FHUIBIMU OUTIMIEpHAi KeHEHTyre »oHe Y3[IKci3 kociOm OumiM Oepy TeopHsCHl MEH ojicTeMeci
OaiipiTa OTBHIPBIN, TYJFAHBIH KOCIOM aJaMreplIilliK Jamy KOHIEHIHSACHIH XOHE KOCIOM J3THKAHBIH HETI3ri
TYKBIPBIMIaMalIapbIH TOJIBIKTEIPYFa MYMKIHIK Oepenti.

Kinm ce30ep: 3THKa, )XOFapbl MEKTeIl, KociOu 3THKa, KaJbIITACTHIPY, cyx0aT, Oakpuiay, MeIarorHKaibiK
TOKIpUOe, TEOPHs KIHE iCTEME.

H.A. bucembaeBa, C.A. Hypramuesa,l1.3. Umanos

IIpodeccuonanbHasi ITHKA KAK HAY4YHAsi MpodJiemMa:
onucaTeJIbHbIA 0030p HAYYHBIX HCTOYHUKOB

ABTOpaMU HCCIIEJOBaHA KM3HEHHO BayKHAs IIPo0OIeMa COBPEMEHHOCTH — NPOQecCHOHaIbHAsT ITHKA ITe/1aro-
rOB. YUUTBIBAsl aKTYaJbHOCTb JaHHOH MPOOJIEMBI, aBTOPBI HACTOAIICH CTAThU MHULIMHPOBAIN UCCIIEIOBAHKE,
HOCBSILEHHOE I10BECTBOBATEILHOMY 0030py Hay4HBIX MCTOYHHKOB 3apYOEKHBIX aBTOPOB MAAJIBHETO H
6mmKHEro 3apy0exkbs Mo 00ydeHHIO MPodecCHOHANBHOI dTHKE OyAyIIMX yUHTeNeH, CHHTE3UPYs TOUKU 3pe-
HMS 1O KJIIOYEBBIM aCIIeKTaM JaHHOTO NPoOIeMHOro nous. McenenoBanue NpoBeAeHO METOJOM CHCTEMAaTH-
3aIX ¥ 0000IIeHHsT TIeAarorHIecKoro OMNbITA B aCIIEKTe H3y9aeMOoro BOIPOca, TEM CaMbIM aBTOPEI PEIIPH-
HSUTH TIONIBITKY IPHBEACHMS B CHCTEMY HAOJIOJCHUH M SKCHEPUMEHTAIBHBIX ()aKTOB HAYYHBIX B3IJIIIOB
aBTOPOB JajbHEero M OipkHero 3apyOexbs. Ilo pesynpraraM HMHTEPBBIO CO CTYJCHTAMH-BBITYCKHUKaMHI
OBLIO BBISBIICHO, YTO y OONBIIMHCTBA PECIIOHACHTOB K 3aBEPLICHHIO By3a HAOJIONAIOTCS HU3KHE MOKA3aTeNN
10 3HAHUSIM ¥ YMEHHSIM B 00J1aCTH PO(ECCHOHAIBHOM ITHKH, YTO, B CBOIO OUYepelb, OTPUIATENHHO CKaXKeT-
cst B X Oynyuedt npodeccHOHaIbHOM AesATeNbHOCTH. Pe3ynbTaThl HCClIeJOBaHUS TO3BOIMIN PACUIMPUTH Ha-
YUHBIE 3HaHMS 110 IIpodIieMe HOpMUPOBaHHS NPO(YECCHOHATBEHON STHKH Y CTYACHTOB — OyIYIIHUX II€aroros
U JIONOJHHUTH OCHOBHBIC TIOJIOXKCHHS NPO(ECCHOHANBHOW OSTUKM M  KOHIENLMH HPaBCTBEHHO-
HpOo(eCCHOHAIBHOTO PAa3BUTHS JIMTYHOCTH, 000TaIlas TEOPUIO U METOJUKY HENPEPBIBHOIO MPO(ECCHOHANb-
HOTO 00pa3oBaHusI.

Kniouesvie cnosa: OTHUKa, BbICIIAsA IIKOJIA, npod)eccn()HanLHa;[ OTHKaA, q)OpMI/IpOBaHI/Ie, HUHTEPBLIO,
Ha6JIIOZ[CHI/I$[, HCI[aI‘Ol"I/I‘{eCKI/Iﬁ OIIBIT, TCOPpUA U METOAUKA.
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