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Gains of e-collaboration in professional engagement initiatives

This paper presents a single case study of SR Teaching and Learning community, initially established as an
English teacher professional development company in Baku, Azerbaijan. Since July, 2020, the company has
determined to enhance its geography by cooperating with academicians and practitioners from different coun-
tries by engaging official representatives from Kazakhstan, Georgia, Russia, Poland, Panama, Iran and Uz-
bekistan through e-collaboration processes, which aims to meet the needs of in-service and pre-service Eng-
lish teachers in their home countries. By investigating ongoing e-collaboration created by the community we
attempted to provide a better understanding of the benefits of teachers' online collaboration and its role in
teacher professional engagement initiatives. The community members' responses about the nature and extent
of e-collaboration they experience served as empirical data for our study. A significant role of moderators in
teaching partnership has been noted. The minority of teachers were negative about teamwork claiming that
online sessions had led to increase in their personal workload.

Keywords: e-collaboration, virtual environment, technologies, e-collaborative activities, language communi-
ty, in-service and pre-service teachers, professional engagement, English language.

Introduction

Currently, professional standards of teachers, which pay a greater attention to such qualities as the de-
sire to improve professional competence, the ability to work in a team, effectively interact with colleagues,
and be involved in joint projects, are being developed. The professional standard is designed to increase the
motivation of teachers to work and the quality of education. Professional collaboration will allow specialists
to continuously grow, develop and improve the level of their professional competence, constantly remaining
relevant.

Traditionally collaboration has been regarded as one of successful strategies for teacher development. It
is claimed that collegial support and sharing results plays a role in teachers' strong confidence and readiness
to take risks and experiment. In this sense collaboration is a bridge between university improvement and
teacher advancement. In the field of education changes are taking place that directly affect the personality of
specialists.

Language teachers within remote learning are known to be instructors and moderators due to a global
pandemic situation. Investigating new modes to ensure quality e-learning as a funny and engaging virtual
learning environment for successful language acquisition is high on the agenda in many education institu-
tions and communities around the world. Language teacher education programs request to address the stand-
ards of innovative education, and language experts are challenged to reconsider and reflect on their teaching
traditions as well. Therefore, constant professional training for a better knowledge and skills acquisition is
always welcomed [1]. In addition in every career development, collaborative working and engagement activ-
ity is “something for each individual” [2]. The success of teaching and learning practices can be found in
collaboration amid fellow workers, since it enables them to refine teaching techniques and can guarantee a
support and inspiration from other educators of a common passion [3]. Collaboration within a single educa-
tion institution is no longer relevant in COVD-19 pandemic situation. Big gains of electronic collaboration
(e-collaboration) have been argued due to its benefits of connecting a new set of educators around the globe
[4, 5]. In the nearest future the new e-collaboration systems will be developed in several dimensions, and one
of them can be implemented through online collaboration processes [6].

Before elaborating on the significance of e-collaboration as a means of teacher professional develop-
ment and engagement, and go deeper to the empirical data analysis, we attempted to specify the concept
of e-collaboration itself.
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Theoretical background

E-collaboration encompasses a collaboration using digital technologies with other people to succeed in
accomplishment of a common task [7]. E-collaboration abolishes the geographical and time obstacles and
lets people from everywhere cooperate together as if side by side [8]. Traditionally, e-collaboration technol-
ogies are associated with the use of computer-mediated communication (CMM) and non-computer electronic
technologies such as telephones and radio. However, virtual reality can cause the detachment of interaction
from physical interlocutor co-presence to its logical extreme, and challenges the very concept of interlocutor
identity. The main issue in e-collaboration perspectives with a multinational focus is to establish informal
relationships to fill in academic gaps. Engagement with foreign institutions within the framework of e-
collaboration ensures expert's personal development.

Kock distinguishes six major constituents of e-collaboration, including the collaborative task,
the e-collaboration technologies, the individual involvement, mental schemes, and physical and social sur-
roundings [7]. With the reference to e-collaboration between language educators a variety of activities pro-
vided in the Practical Guide are more relevant. Namely, group discussions, data collection and organization,
synchronous communication, online courses and workshop participation.

Research has shown that educators who look for meeting professional needs individually fail to im-
prove student achievements, unlike those who willingly engage in collaborative activities. For creating a
quality learning environment and ensuring student progressive learning, active collaboration is of vital im-
portance. All the activities mentioned above have their advantages for shaping teachers' professional skills in
working with digital natives in the virtual environment.

For building an effective virtual environment the following technologies can be introduced to support
e-collaboration (Table 1).

Table 1
E-collaborative activities and technologies

E-collaborative activities Technologies to use
Discussion groups (forums, newsgroups, conferences) https://voicethread.com,
https://padlet.com,

https://screencast-o-matic.com/
https://jamboard.google.com/
https://miro.com/

Data collection, organization and sharing (curriculum resources, http://www.curriculumresources.net/
references to articles or research papers, specific curriculum projects, | https://www.ipl.org/

contact information for colleagues in relevant fields) http://www.globalschoolnet.org/index.
https://classtools.net/
https://www.pedagonet.com/
https://www.samepage.io/

Synchronous communication (online chatting, desktop video confer- | http://www.chatzy.com/

encing) https://www.vidyo.com
https://zoom.us/
https://whereby.com/

Online courses and workshops https://www.sessionlab.com/

https://www.thinkific.com/
https://www.learnworlds.com/

Granting that online collaboration reinforces learning and sharing experience, the role of a moderator or
instructor is instrumental. There are some distinctive roles for e-moderators in facilitating mediated opinion
polls and discussions: pedagogical, social, managerial, and technical [9]. Pedagogically, e-moderators ad-
dress questions and probe for colleagues' feedback on issues raised. Socially, e-moderators are expected to
promote a constructive dialogue between participants for successful conferencing activities. Managerially,
e-moderators demonstrate strong organizational, procedural, administrative skills. Technically, e-moderators
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are responsible for introducing a user-friendly technology that eliminates trouble-shooting faults until the
collaborators meet their goals and objectives.

Results and Discussion

SR Teaching and Learning Language Centre is a professional educational institution that was estab-
lished in 2008 in the central district of the capital city of Azerbaijan, Baku. It has been offering English
courses to in-service and pre-service teachers from different countries for more than a decade. Their vision
is to become the preferred language teaching organization, not only in country but also abroad. Since the
birth of the company SR has invested a lot of time and effort to ensure it continues to deliver high-quality
yet affordable education to language instructors from diverse backgrounds. “SR Teaching and Learning”
integrates excellent and innovative approaches to language with a curriculum that incorporates culture,
world languages and area studies. They also hope to offer EFL/ESL teachers the opportunities to collabo-
rate through joint academic activities. Their programs connect a network of partners of world-known ELT
leaders to bring all the aspects of teaching to life for more than 500 trainees each year. The official part-
ners: Lexical Lab, the UK, TESOL Asia, Australia, Batumi Shota Rustaveli State University, Batumi State
Maritime Academy, Teacher Professional Development Center, SUTA, Ukraine, American-Georgian
School of Progress. For reinforcing teachers e-collaboration around the globe since July 2020 several rep-
resentatives from the Kazakhstan, Georgia, Russia, Poland, Panama, Iran, Uzbekistan branches of the
company have been appointed to create a community of English language teachers.

A qualitative research method was used to explore “SR Teaching and Learning” community mem-
bers’ attitudes towards e-collaboration. A qualitative research is defined as a situated activity that locates
the observer in the world [10]. This study investigated an experience of a multinational e-collaboration
within one language community. We focused on exploring teachers’ reflections, shared individually.

Multiple sourced data was collected during the period from July 2020 to October 2020. Since the re-
search site is the current online workplace of the researcher, it makes it a convenient and accessible site for
oral and written accounts, semi-structured interviews and a survey. These accounts provided a medium to
contextualize community members’ activities and social roles that will constitute and explain their contri-
bution in teachers’ e-collaboration initiatives.

Seven “SR Teaching and Learning” community members were selected as subjects in the study because
they participated in the most recent online events organized by the company: Evanna, Nancy, Oprah,
Samanta, Charlize, Todd, and Jules (all pscudonyms). All but one members were experienced English lan-
guage instructors with more than 6 years of working experience in self-funded and state endorsed institu-
tions. Nancy has been a teacher assistant for 5 years in British School in her hometown.

Our analysis revealed that in a time period of four months the community members managed to estab-
lish friendly relationships with each other through online chatting, video-conferencing and taking an active
part in online events provided by the “SR Teaching and Learning”. The empirical data from online-survey
showed the positive attitude and experience towards multinational e-collaboration within SR Teaching and
Learning community.

The survey consisted of 12 questions with one open-ended question. Since we were interested in a well-
defined variable, providing a relatively quick and easy questionnaire for the participants to complete
was paramount. So the majority were designed in the close-ended pattern of a multiple choice. The survey
shows that the overwhelming majority of the respondents describe themselves as highly motivated members,
and only % as motivated moderately. This can be explained by the teachers’ personal commitment and will-
ingness for collaborative activity by sparing one to six hours per day for it (Question 5, 6).

The pie chart illustrates in-service English language teachers' reflection on benefits of e-collaboration.
Half of the survey participants strongly believe that e-collaboration is effective, since it ensures a pool for
teaching and learning resources; 28,6 % agreed that it provides time for reflection on teaching practices; the
smallest percentage agreed that it guarantees new professional companions (figure 1).
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Figure 1. Teachers' reflection on benefits of e-collaboration

One of the challenges in collegial partnership is misinterpreted or missing information. This collabora-
tion problem can lead to mistakes and missed deadlines which in turn can have massive consequences. The
main obstacle which teachers can face in collaborating remotely is a time difference; few people suppose that
poor linkages trigger difficulties, and one person believes in its inability to fully replace an offline communi-
cation (figure 2).
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Figure 2. Teachers' reflection on obstacles

The open-ended item helped to reveal that the overwhelming majority of all respondents found Teach-
er's Voice Marathon and Paul Harvey training to be the most helpful input for their professional develop-
ment.

Another remarkable event whitch recently took place with the active participation of community mem-
bers proved how much teachers can gain from e-collaboration activities. Namely, February 15-16
“CUTOPAZLY 2021 online-conference for teachers with the help of training center “SUTO PRO” in
Ukraine. A speech to Ukraini audience with the aim to reveal the features of cognitive approach to learning
process at secondary schooling in Kazakhstan was delivered. The report has presented information about the
academic policy and international bachelor program at Nazarbayev Intellectual School located in Nur-Sultan.
The participants of the conference could gain a lot of facts and figures about some features of students' activ-
ities in classroom and out of the classroom within IB Learner profile. The majority of active listeners showed
interest in CAS (C-creativity, A-activity, S-service), a long term project for high school students, which is
aimed at developing creative skills, advocating healthy life style and being a socially active member of the
community. That was a great opportunity to reveal best practices of national schooling system for neighbor-
ing countries and for exchanging ideas within online conference by a full engagement in e-collaboration.

For locating another credible research participants online we referred to the generated sample frame.
Since this method is effective to identify people who are willing to consider taking part in the study, we were
seeking their permission to contact them privately to discuss the issue in detail [11]. Using text messaging
through a mobile device and video conferencing, participants we were asked to ponder over the further per-
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spectives of e-collaboration. All the participants emphasized the importance of teachers' sharing and caring
practices through the e-collaborative activities. The language experts recognized peer dialogue as a source
for learning and professional development. Likewise, one of the participants stressed her reconsidering the
potentials and perspectives of working together with people from different cultural backgrounds and geo-
graphically dispersed areas: “Individuals at each end rely on the peer support, admitting the fact that techno-
logical scarcity delays completion of multinational collaborative tasks. We should look for better ideas in
cooperating globally by getting more involved in joint publications and peer teachers projects to ensure
teacher professional engagement”.

Conclusion

In today’s world successful implementation of e-collaboration between language instructors is a must.
The study of electronic collaboration is relatively new, but globalization predicts greater popularity of e-
collaboration practices in the academic environment. Through close examination of the SR Teaching and
Learning community experience and its members' collaboration activities we can conclude that teachers gain
much from the meaningful online discussions. There is a high degree of agreement about the successful
strategies and principles in the area of teachers’ e-collaboration. One also can not neglect the role of modera-
tors in establishing better academic relationships, in choosing appropriate technologies for teachers® profes-
sional engagement, defining clear roles and expectations, regular ongoing instructor presence.

In the article we provided operational definition of e-collaboration, discussed key elements of teacher
collaboration, the functions of moderators in cooperating initiatives, provided the case study aimed at check-
ing the efficiency of teachers' e-collaboration within a multinational community. As advancement for lan-
guage teacher development it is less time and cost consuming, therefore it raises its efficiency and relevance,
prepares teachers for lifelong learning. One should take into consideration three parts of a project:

— organizational culture;

— scrupulous and detailed plan;

— technology.

Because there are not many e-collaboration products on the market that provide complete answer to
teacher and language community needs, there is a great potential in creating domestic implementations.
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O.P. Taxubaena, T. Jonuaze

Kacion KaThICylIBUIBIKTHI 0acTayIarbl 3J1eKTPOH/IbI
BIHTBIMAKTACTBIKTHIH APTHIKIIbLIBIKTAPbI

Makamana Oacrankbiga bakynme (OsipOaibkaH) aFbUIIBIH TN MyFamiMAepAiH Kocibm  OumikTepin
JKOFapJIaTybIMCH alfHalbICaThIH KoMMaHus peTiHae Kypburrad SR Teaching and Learning 6Gimim Gepy
KaybIMIACTBIFBIHBIH Oipereii Toxipubeci ycoiabutrad. 2020 SKbUIIBIH IIiameciHeH kommanus Kasakcra,
I'pysus, Peceit, [lonbma, [Tanama, Mpan, ©30eKCTaHHBIH PECMH OKUIACPIH TapTa OTBIPHIN, TYPJ CIACPIiH
aKaJeMUKTepi MEH TOXKipUOelIinepiMeH BIHTHIMAKTACHIN, >KarpadusAchlH KeHEHTyre wIemIiM KaObuiiagpl.
DNEKTPOHMABIK BIHTBIMAKTACTBIK MPOIECTEPl Op eNIeri arbUINIBIH TUTI MyFalimMaepi MeH Oojamiak
ycra3aap/blH KaXCTTUIIKTEpiH KamraMachld3 eryre OarbiTTanFaH. KaybIMIACTBIKTBIH HOTHIKECIHAE mMaiiia
60JIFaH 2JIEKTPOH/IbI BIHTHIMAKTACTHIKTHI 3¢PTTEY/IC aBTOPJIap MYFaliMICP/IiH OHJIaHH-bIHTBIMAKTACTHIFbIHBIH
ApPTHIKIIBUIBIKTAPEl JKOHE OHBIH MyFaliMaepli KociOum TapTy OacTamalapblHIAFBI PONIH XKAKCHl TYCIHYyTe
ThIpbICKaH. KaybIMIAaCTBIK MYLICNECPIiHIH 3JICKTPOHIBI BIHTHIMAKTACTHIKTHIH CHIIATHl MEH ayKbIMBI TYpaJibl
JKayanTapbl — 3epTTEYAiH OMIMPUKAIBIK MaTepuainbiHa Heris  Oomapl.  OHIaiH-BIHTHIMAKTACTHIKTA
MOJICpaTOPIapAbIH €PEKIIe Pesli aTam OTiImi. 3epTTeyre KaThICYIIbLIAPABIH a3 Oelliri oHIaiH Ke3mecyrep
OJIApIBIH JKYMBIC XXYKTEMECIHIH apTyblHa OKeJi Jel MaliMiel, MyHJai OipikKeH miapajapra jKaFbIMChI3
nikipnep Ginmipai.

Kinm  ce30ep: 5SJEKTPOHIBIK BIHTHIMAKTACTBIK, BHPTYAJIABl OpTa, TEXHOJOTHSIIAP, 3JIEKTPOHIBI
BIHTBIMAKTACTHIKTAFbI 1C-OPEKETTEP, TUIMIK KOFaMJACTHIK, MyFaliMAep MEH Oollallak MyFaimimiep, Kociou
TapTy, aFbUIIIBIH TLII.

D.P. Taxxubaena, T. [Jomuaze

IIpenmymiecTBa 3JIEKTPOHHOIO0 COOTPYIHUYECTBA
B MHULMMPOBAHUM NPO(PeCcCHOHATIBLHON BOBJICYEHHOCTH

B cratbe npezcTaBieH eAMHUYHBIN OMBIT 00pa3oBaTenbHOTo coodmectBa SR Teaching and Learning, nepso-
HavyaJIbHO CO3/IaHHOTO KaK KOMIIAHHMS, AESTENFHOCTh KOTOPOIl HampapieHa Ha MPOEeCCHOHAIBLHOE pa3BUTHE
yuuTtesnel aHrnuickoro s3bika B baky (AzepOaiimkan). C urons 2020 r. KOMIOaHUS pelinia pacliupUTh CBOIO
reorpauio, COTpyJHUYAS C aKaJEMHKaMH U NPAKTUKAMH U3 Pa3HBIX CTPaH, NIPHUBJICKAs OQUIMATIBHBIX IIPe/-
craButeneil u3 Kasaxcrana, I'py3um, Poccun, Ilompmm, Ilanamer, Mpana um Y30ekucraHa mocpencTBom
peanu3anuy JIEKTPOHHOTO COTPYIHUUYECTBA, HATIPABICHHOTO Ha yJOBIETBOPEHHE TOTPEOHOCTEN yuuTenei u
OyIymuX yduTeneil HHOCTPAaHHOTO s3bIKa B CBOMX CTpaHax. Mcciemys Tekymiee JIEKTPOHHOE COTpYyHHYE-
CTBO, CO3/IaHHOE COOOIECTBOM, aBTOPHI CTaThH IPEAINPHHSIIH IIONBITKY ITOHATH IIPEUMYIECTBa OHJIaHH CO-
TPYJHUYECTBA YUHUTENIEH U €ro posib B HHHUIIMATHBAX 110 MPO]eCcCHOHaIbHOMY BOBJICUCHHUIO yunTeseid. OT35B
YWICHOB COOONIECTBa O XapakTepe M Macmrabax 3JICKTPOHHOTO COTPYJHUYECTBA, C KOTOPBHIMU OHH
CTOJIKHYJIHCh, MOCIYKIJI SMIIUPUYECKUM MaTepHanoM Ul McciaeqoBaHus. MIMu 0oTMedeHa 3HAYMTEIbHAs
POk MOJEPATOPOB B KoJUTOOOpauuu ydutenaeld. MeHblas 4acTh YYaCTHUKOB HCCIEN0BAaHHS OTPHLATENBHO
BBIPA3UIIICh OTHOCHTEIBHO 3JIEKTOPOHHOTO COOTPYIHUUYECTBA, YTBEPXKAasl, YTO OHJIAIH BCTPEUH MPHUBENU K
YBEJIMUCHHIO UX COOCTBEHHOU paboueil Harpy3Ku.

Knrouegwvie cnosa: DJIEKTPOHHOE COTPYAHUYCCTBO, BUPTYyaJbHasd CpE€Aa, TEXHOJIOINU, DJIEKTPOHHASA COBMECT-
Has JCATCIIBHOCTD, A3BIKOBOC COO6IIIeCTBO, NPaKTUKYIONIUE YINUTCIIA, 6y11yume yaure, HpO(i)eCCI/IOHaJILHaSI
BOBJICHCHHOCTbD, AHTJIMICKUHN SI3BIK.
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