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Methods and technologies of pedagogical support in the development
of the emotional intelligence of future primary school teachers

The development of emotional intelligence is becoming increasingly important in the teaching profession, as
it directly affects the ability of teachers to build interpersonal relationships, cope with stress and resolve con-
flicts. In modern education, where the requirements for professionals are becoming increasingly complex, the
importance of emotional intelligence for future primary school teachers is becoming a key aspect of success-
ful teaching. Thus, the creation of effective pedagogical support in the development of these skills is crucial
for high-quality teacher education. The article is devoted to methods and technologies of pedagogical support
in the development of emotional intelligence (EI) of future primary school teachers. The aim of the research
is to develop and test pedagogical methods and technologies that will stimulate the development of emotional
intelligence in future primary school teachers. The objectives of the study include identifying the most effec-
tive methods of El development, introducing these approaches into the pedagogical process, as well as as-
sessing their impact on the readiness of future teachers to work in a school environment. The practical signif-
icance lies in improving the quality of educational programs for future teachers by offering specific methods
and technologies for the development of key competencies, such as emotional intelligence. The use of these
methods will allow future teachers to better prepare for solving problems in teaching practice, which will also
improve the quality of primary education in the long term.

Keywords: emotional intelligence, teacher, primary classes, support, educational programs, methods, technol-
ogies, competence, education, school.

Introduction

The development of emotional intelligence is becoming increasingly important in the pedagogical
profession, as it directly affects the ability of teachers to build interpersonal relationships, cope with stress
and resolve conflicts. Thus, the creation of effective pedagogical support in the development of these skills is
very important for quality pedagogical education [1].

Pedagogy is a logically based integrative system of knowledge and methods, on the basis of which the
entire educational system for both children and adults is built. The basis for the formation of pedagogy as a
science of Personality Development and methods of pedagogical support was the studies of psychologists
who proved that a person develops and changes throughout his life. Therefore, he needs constant education,
as well as psychological and pedagogical assistance and accompaniment. In this sense, the formation of a
teacher who can meet the requirements of not only the present, but also the future is the main subject of
pedagogical science.

Emotional intelligence allows teachers to communicate effectively with their students and colleagues,
as well as helping them to solve problems and conflicts that arise in the professional environment in a
constructive way. One of the main components of emotional intelligence is the ability to recognize and
understand one’s own emotions and the emotions of others. This allows teachers to be sensitive to the needs
of students and have a positive impact on their emotional well-being. Emotional intelligence directly affects
teachers’ ability to establish and maintain interpersonal relationships, manage stress, and resolve conflicts
effectively, which is key to creating a positive learning environment. In the context of increasing
requirements for educators related to the emotional and psychological support of students, the development
of El becomes an integral part of the professional training of teachers [2].

Emotional intelligence allows teachers to better understand their own emotions and those of others,
which helps them be more sensitive to the needs of students and create a positive emotional atmosphere in
the classroom. As a result, motivation to learn increases and educational outcomes improve. In this context,
the study of methods and technologies of pedagogical support for the development of emotional intelligence
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in future teachers is of great importance for improving the quality of primary education and teacher
training [3].

In the course of their work, teachers, like any individual, constantly engage with others, whether
through cooperation, assistance, reaching agreements, competition, or support, as well as by working
independently through self-realization, self-control, autonomy, self-esteem, and self-criticism. A teacher’s
readiness for independent work and self-realization is both a key goal and the outcome of their collaborative
interactions with colleagues and school staff, contributing to their professional growth and development as a
specialist. However, teaching involves significant psycho-emotional strain, as much of their time is spent
under emotional pressure. Therefore, collaboration between school teachers and psychologists is now
essential to create an environment where teachers can perform their duties comfortably within the
educational setting [4].

Modern primary school teachers are forced to make significant emotional and personal efforts to
effectively fulfill their professional duties in the context of the growing workload and requirements for the
quality of the educational process. Currently, as the urgent requirements for working in elementary school
tighten, the teacher is forced to develop and apply new methodologies, acquire pedagogical skills, take a
creative approach to teaching, as well as possess such qualities as perseverance, the desire for constant
improvement, courage in thinking. At the same time, a modern primary school teacher requires not only
teaching, but also the formation of spiritual and intellectual creative personalities of students with a broad
outlook and social maturity [5].

One of the pressing problems of pedagogical activity in the conditions of a regular school is the
constant increase in the number of students with disabilities, which requires a special pedagogical approach.
Therefore, the work of a primary school teacher is difficult and nervous due to the high psychological and
stressful loads inherent in this profession [6].

The task of the modern school is to form a comprehensively developed personality capable of self-
education and effective communication. Successful communication involves mutual understanding between
participants to achieve the goals of communication. The effectiveness of communication is largely
determined not only by the interests of the parties, the content of the conversation and the level of general
intelligence, but also by the level of development of emotional intelligence of each of the participants [7].

Teachers are often faced with situations that cause stress and cause a high emotional response. Each
such situation can cause tension in them, manifested in the form of defensive passivity or aggressiveness.
Young teachers are more susceptible to emotional stress. If systematic measures are not taken to prevent it,
burnout syndrome may begin to form in future teachers even while studying at the university. Modern
educational programs in educational institutions for future teachers do not pay enough attention to the
development of important skills in the field of emotions, communication and self-regulation. Instead, the
emphasis is on the use of technology and the transfer of information, which negatively affects the emotional
state of young people. To solve this problem, it is necessary to actively develop emotional intelligence skills
in future teachers [8].

Psychology books analyze in detail the abilities and qualities of a person that form emotional
intelligence. According to researchers, emotional intelligence is a set of skills that helps a person understand
their own and others’ emotions. It consists of four main components: self-awareness, self-control, empathy
and communication skills. One of the scientists also notes the importance of motivation in this list [9].

Emotional intelligence includes two important aspects: how do you understand your emotions and how
do you interact with other people. The first side refers to your personal qualities, such as self-awareness,
confidence, self-control and others. The second side is related to how you communicate with others: be
friendly, caring, empathetic, respectful and consider the interests of others. Emotional intelligence plays an
important role in the successful work of a teacher [10].

In our opinion, the emotional intelligence of a teacher plays an important role in creating a humane
approach to working with students and other participants in the educational process. It helps to apply an
individual approach to both learning and personal development of students, and also shows the level of
maturity of the teacher himself. Emotional intelligence is an important part of pedagogical competence, since
only a comprehensively developed person can help another person become a mature and full-fledged
personality. The task of a teacher is not limited to the transfer of knowledge and skills, it also includes
stimulating cognitive interest and organizing the learning process through effective communication and
dialogue.
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The formation of basic cognitive structures in a student is possible only through emotionally intense and
personal interaction based on the coordination of will, thoughts and emotions. This interaction is supported
by the emotional intelligence of the teacher.

I.N. Andreeva describes various ways to improve emotional understanding, such as group training,
individual training and coaching. Recently, universities have begun to conduct programs for students of
future teachers to teach them how to manage their emotions. They can choose such courses additionally.
These programs with active learning methods help teachers develop their emotional skills. They affect
personal emotions and relationships with others, and are useful for students of pedagogical universities. This
highlights the importance of developing students’ emotional intelligence as a key aspect of being an effective
teacher [11].

Currently, there are difficulties in the development of emotional intelligence in future primary school
teachers, such as:

1. Many educational programs for future teachers are primarily aimed at the development of academic
knowledge and learning competence, and little attention is still paid to the development of emotional
intelligence. Programs or methods specifically designed to strengthen emotional intelligence are often not
included as core subjects.

2. In the age of technological development, young people are often more focused on digital
technologies and less focused on interpersonal communication. This can lead to a decrease in the level of
development of social and emotional skills, which makes it difficult for them to work in a school
environment where interpersonal relationships play an important role.

3. Future teachers are often exposed to excessive expectations and stress, which can lead to emotional
exhaustion. The lack of adequate stress management strategies negatively affects their personal and
professional development.

4. Although students receive theoretical knowledge, they often lack practical experience that allows
them to develop and test their emotional intelligence in real pedagogical situations.

5. Novice teachers do not always have access to adequate support in the development of emotional
intelligence skills, which can hinder their professional and personal growth.

This research is aimed at creating new teaching methods and technologies that will help develop
emotional intelligence in future primary school teachers, and to test them in pedagogical practice. The main
goal is to prepare future teachers for successful work at school.

To achieve the goal, it is necessary to solve the following tasks:

- Identify the most effective ways to develop emotional intelligence.

- Analysis of methods and technologies of pedagogical support in the development of Al of future pri-
mary school teachers.

- Conducting a survey of respondents.

- Development of recommendations for improving pedagogical support in the development of Al.

- Assessment of the impact of El on the readiness of future teachers to work at school.

Therefore, scientists strive to improve the curricula and training of future teachers through these studies.

Methods and materials

This study used methods, including pedagogical technologies and approaches, aimed at developing
emotional intelligence (EI) in future primary school teachers. The study relied on a combination of qualita-
tive and quantitative methods such as survey, observation, experimental training, and statistical analysis.
Structured questionnaires and specially developed tests were used to assess the level of emotional intelli-
gence and the effectiveness of pedagogical support.

The study involved 100 respondents who are preparing to become 3-4-year students of a Pedagogical
University, primary school teachers. Students were selected from different study groups and courses to en-
sure the representativeness of the sample and the possibility of applying the results to the general system of
teacher training. Such a number of respondents makes it possible to obtain reliable and reasonable data on
the impact of Al development methods on their professional training. The survey was conducted to evaluate
the level of emotional intelligence development in future teachers and to determine how EI influences their
preparedness to work in a school setting. Through the questionnaires, the emotional reactions of the respond-
ents, their ability to manage stress and interpersonal communication skills were studied, which made it pos-
sible to identify the main aspects that require pedagogical support.
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The respondents were randomly selected among students of pedagogical universities. This approach to
selection ensured the objectivity and reliability of the research results. The questionnaires were distributed to
students during their studies, and the results were subjected to quantitative and qualitative analysis to further
explain and evaluate the effectiveness of Al development methods.

Results and discussion

It is important to help future primary school teachers develop their emotional intelligence through sup-
port and assistance from teachers, as this is the main factor in their professional training in the field of educa-
tion. Emotional intelligence, as the ability to recognize, understand and manage your own emotions, as well
as the emotions of other people, plays an important role in the professional activity of a teacher. Modern
methods and technologies of accompaniment make it possible to form emotional competence, increasing the
level of interaction with students and colleagues.

Effective pedagogical support includes various methods aimed at developing three main aspects of
emotional intelligence: self-knowledge, self-regulation and social intelligence. For example, through reflec-
tion and self-expression methods, the teacher helps students better understand and analyze their emotional
reactions in various educational situations. One of the commonly used methods is keeping diaries in which
students record their feelings and emotions in response to certain events, which contributes to a deeper un-
derstanding and correction of behavior.

Today it is important to understand that emotional intelligence plays a key role in the work of a teacher.
Future primary school teachers need to be not only able to teach, but also to be able to communicate well
with students, colleagues and parents, to be able to resolve conflicts and cope with stress. To do this, it is
important to help them develop their skills in managing their emotions with the right training and support
methods.

Group training helps a lot to develop skills in managing your emotions. During the trainings, students
actively participate in classes where they learn to recognize their feelings, understand the emotions of other
people and manage their emotions in various situations. Teamwork allows future teachers to develop empa-
thy and learn how to communicate effectively with colleagues and students. Important elements of this
method:

1. Role-playing games. In the course of role-playing games, participants train in various pedagogical
situations, simulate interaction with students and colleagues, learn to express and manage their emotions.

2. Group Discussion. The discussions discuss complex emotional situations that may arise in the course
of pedagogical activity. This helps students analyze their reactions and find constructive ways to solve prob-
lems.

3. By analyzing specific situations, future teachers examine various scenarios involving emotions,
stress, and interpersonal relationships, which aids in the development of emotional maturity.

Personal training aims to work more deeply on individual aspects of emotional intelligence. Through
this method, each student has the opportunity to work with a mentor or teacher who will help them identify
individual emotional barriers and difficulties and develop the ability to deal with them. The main elements of
individual training:

1. Reflection. During the training, the student analyzes his emotions, behavior and reactions in various
situations, identifies problem areas and works to improve them.

2. Individual consultation. The teacher or mentor gives advice, where the student’s emotions are dis-
cussed in pedagogical practice, and strategies for managing emotions and stress are proposed.

3. Setting personal goals. In individual work, the student sets specific goals for the development of
emotional skills, such as improving empathy, increasing the level of self-control, and improving interperson-
al communication skills.

Coaching is aimed at the long-term development of emotional intelligence and at accompanying future
teachers in the process of professional growth. This method combines elements of mentoring, counseling,
and support. As part of coaching, teachers and mentors help students learn their emotions, formulate personal
and professional goals, and develop a plan to achieve them. The main stages of coaching:

1. Assessment of emotional intelligence. At the beginning of the work, the coach, using special tests
and methodologies, assesses the level of the student’s EIL

2. Setting goals. The student and the coach work together to define goals for the development of their
emotional skills, which will help them to work successfully in their future profession.
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3. Track progress. The coach monitors the development of the student’s emotional skills, constantly
discusses his achievements and adjusts the development plan.

Problem-oriented approaches in teaching help future educators develop emotional competence by ad-
dressing real-life tasks and situations that teachers commonly encounter. These methods include project
work, where future teachers create and implement projects focused on students’ emotional development, al-
lowing them to learn how to manage their own emotions and support the emotional well-being of children.
Additionally, students engage in analyzing specific teaching scenarios involving emotional challenges, which
helps them build the skills needed to handle stress and conflict effectively.

Active socio-psychological methods include trainings aimed at developing interpersonal skills such as
empathy, social perception, and interaction. Important components:

1. Interactive games. In the course of such games, students simulate social situations in which they may
experience emotional difficulties. This allows them to teach social and emotional skills in situations close to
reality.

2. Group feedback. Getting feedback from classmates allows students to learn how their emotional reac-
tions are perceived by others and learn to regulate their behavior.

In recent years, many pedagogical universities have begun to implement programs for the development
of emotional competence, including elective courses in their curricula. These training programs take care of
the development of important emotional intelligence skills for future teachers. They educate teachers to be
attentive to their emotions, to be able to understand and support the feelings of others, to control their emo-
tions in stressful situations and to build healthy interpersonal relationships through effective communication.

To effectively accompany the development of Al, it is necessary to constantly evaluate the progress of
students and provide them with feedback. This can be achieved:

1. Diagnostic test. Students undergo tests to determine the level of El at different stages of training. It
helps to identify strengths and weaknesses and regulate the learning process.

2. Self-esteem and mutual assessment. Students learn to give each other feedback, which contributes to
the development of empathy and reflection skills.

Let’s move on to the analysis of the questionnaire (Table).

Table
The answers given by the respondents to the questionnaire...
Ne Question Answer options

1 [How do you assess the level of [High — I always know my emo- |Average — some- |Low — I rarely under-
self-awareness (awareness of  [tions times | know my stand my emotions
one’s own emotions) in difficult emotions
situations? 40 % 45 % 15 %

2 [How confident are you in your |l have complete control over my |there is partial con- |often, | can’t control
ability to control your emotions |[emotions trol, difficulties my emotions
in stressful situations? 30 % 50 % 20 %

3 |How do you assess your empa- |l easily recognize the emotions of [sometimes it is diffi- |difficult to understand
thy skills (understanding the others cult to recognize other people’s emo-
feelings and emotions of other emotions tions
people)? 35 % 50 % 15 %

4 |How often can you successfully |almost always a solution can be  |sometimes it suc- often fails
resolve conflicts in study or found ceeds, sometimes it
work situations? doesn’t

25% 60 % 15%

5 |How do you evaluate interper- |very good communication with  [sometimes it is diffi- |problems in a relation-
sonal communication skills in a |colleagues/students cult to interact ship often occur
team? 50 % 40 % 10 %

6 [What stress do you feel when  |minimum-stress does not interfere moderate-stress high-stress greatly af-
performing pedagogical tasks? |with work sometimes interferes |fects work

20 % 60 % 20 %

7 |Assess your willingness to work [fully prepared — confident in half-finished — there|not ready — not confi-
in a school environment in terms|your abilities are some difficulties |dent in their abilities
of emotional intelligence. 35 % 50 % 15%
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The analysis of the results of the survey found that the level of self-awareness in the majority of re-
spondents (45 %) is at an average level. This means that sometimes they are only aware of their emotions,
which indicates that additional work is needed to develop attention and emotional control. This situation
highlights the importance of implementing programs aimed at improving the emotional awareness of future
teachers.

In addition, half of those surveyed (50 %) experience difficulties in managing their emotions in stressful
situations, which indicates the need to conduct stress management trainings. These trainings help students
better cope with emotional stress, which contributes to their professional effectiveness in the school envi-
ronment.

Empathy is also a problem area for the majority of respondents. Half of the students sometimes have
difficulty recognizing other people’s emotions. This fact indicates the importance of introducing special ex-
ercises and techniques into the educational process aimed at developing empathy skills that play a key role in
successful interpersonal communication.

60 % of the survey participants noted that they do not always manage to successfully resolve conflicts,
which indicates the need to include strategies and methods of effective conflict resolution in curricula to help
future teachers better adapt to school practice. Half of the respondents rated their interpersonal communica-
tion skills highly, but 40 % of the students’ reported difficulties in this area. This highlights the importance
of group trainings and communication exercises that will help improve these skills and prepare future teach-
ers for successful teamwork.

Stress was an important topic for most of the study participants. 60 % of students showed an average
level of stress, which sometimes interferes with their educational activities. This highlights the need to de-
velop and implement stress management skills training programs to help future teachers cope with the emo-
tional challenges of the profession.

So, the majority of respondents expressed their willingness to work at school only partially, which
shows the need to strengthen their emotional and professional skills. Improving these competencies will help
students feel more confident and successful in solving the tasks of teaching. It is important to help them im-
prove these skills.

The results of the study show that it is necessary to reconsider approaches to the development of emo-
tional intelligence in future primary school teachers. The difficulties found in understanding and managing
one’s own emotions, as well as in recognizing the emotions of other people, indicate the need to include pro-
grams in the educational process that develop self-knowledge and emotional control. This can be realized
through systematic work on students’ ability to manage their emotions in stressful situations, which will help
them better prepare for professional activities.

Particular attention should be paid to the development of empathy skills, since the respondents showed
an insufficient level in this area. In order to help students, communicate better with other people, it is im-
portant to add elements to the training programs that will help them understand and unravel the feelings of
other people. Such classes help students build deeper and more trusting relationships with students, col-
leagues, and parents.

The identified difficulties in resolving conflict situations indicate the need to introduce additional
courses or modules that teach students conflict management techniques. These courses should be aimed not
only at theoretical understanding of conflict situations, but also at developing practical skills through role-
playing games and modeling situations, which will allow future teachers to better prepare for real work at
school.

Stress in students indicates the need to create stress management training programs. Such programs will
help future teachers cope with the emotional difficulties that inevitably arise in the school environment. The
ability to effectively manage stress strengthens their stability and professional skills.

Thus, the training of future teachers should be holistic and aimed at developing emotional intelligence
with an emphasis on self-knowledge, empathy, emotion and stress management. The inclusion of these
changes in curricula helps to prepare more stable and trained professionals, which has a positive effect on the
quality of education.

To achieve the effective development of emotional intelligence (EI) in future primary school teachers, it
is necessary to develop specific methods and technologies that will be integrated into the educational process
of pedagogical universities. Such methods should be aimed at developing the main aspects of El: self-
awareness, empathy, emotion management and interaction skills. Below are several methods and technolo-
gies that can be used as part of pedagogical support:
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1. Emotional interactive seminars are training sessions in which participants discuss the emotional as-
pects of pedagogical activity, share personal experiences and analyze specific situations. This method is
based on a combination of theoretical knowledge and practical exercises. Students model pedagogical situa-
tions that require understanding and management of both their own and students’ emotions. Such workshops
may include:

- Students analyze examples from practice, discuss the emotions that arise in the learning and educa-
tional process, and look for ways to manage those emotions.

- An important element is to discuss the individual emotional reactions of the participants and receive
constructive feedback from teachers and fellow students.

2. Role-playing games are an effective way to develop emotional intelligence, as they allow students to
learn real situations from pedagogical practice in which they have to deal with emotions and conflicts. This
method helps students develop self-regulation, empathy, and communication skills. For example, modeling
may include:

- Conflict simulation. Students simulate conflict situations between a student and a teacher, teacher and
parents or colleagues. They learn to recognize the emotions of all participants and find conflict resolution
strategies by reducing emotional losses.

- Role-playing games for interpersonal interaction. Participants train in different styles of communica-
tion and interaction with students by simulating different emotional states (joy, frustration, anger, etc.).

3. Coaching helps each student develop their skills in managing their emotions through individual meet-
ings with a teacher or coach. During such meetings, students will learn what they are good at and where there
are shortcomings in managing their feelings. They are working on plans to improve emotional intelligence.
During coaching, specific situations from the training practice are discussed to help individuals understand
their reactions and learn how to control their emotions:

- Analysis of emotional experiences. The student and coach analyze the student’s past emotional reac-
tions in professional situations, identify difficulties and develop ways to solve them.

- Setting personal goals. The coach helps the student formulate goals to improve emotional competence,
and together with him develops an action plan to achieve these goals.

4. An emotional diary is a way of self-expression that allows students to record their emotions related to
their studies or teaching practice on a daily basis. Through this method, they learn to recognize their feelings,
analyze the causes of their appearance and find ways to manage them. The teacher may review such diaries
from time to time and give students feedback.

5. Group trainings allow students to develop emotional competence in group work. They include exer-
cises to become aware of their own emotions and those of others, develop empathy, manage stress, and
strengthen interpersonal relationships. It is important to use active methods such as:

- Empathy circles. Students share their emotional experiences, receive support from the group, which
helps them develop empathy and learn to better understand the emotional states of other people.

- Training on stress management. Such trainings teach students to cope with stress through relaxation
techniques, meditation and breathing exercises, which is especially important in situations of emotional ten-
sion in the school environment.

6. With the development of technology, interactive online platforms will be available to help students
develop emotional intelligence remotely. Platforms may include:

- Online courses and webinars on El. The platforms offer courses focused on emotional intelligence
with lectures, tasks and tests to assess the level of El.

- Mobile apps for managing emotions. Such applications help students control their emotions through-
out the day, offering tips and exercises to increase emotional competence.

7. Video analysis is an effective technique in which students can record their pedagogical lessons on
video and then analyze their emotions and behavior together with a teacher or group. This method helps stu-
dents see how emotional reactions affect students and what changes need to be made to improve interaction.

Thus, the proposed methods and technologies aim to comprehensively develop the emotional intelli-
gence of future teachers, which will allow them to work more efficiently in the school environment, resolve
conflicts, manage stress and build positive relationships with students and colleagues.

The use of information and communication technologies (ICT) introduces new tools for the develop-
ment of Al into the educational process. Online platforms and applications allow the creation of interactive
learning environments, where students can interact with virtual situations that develop emotional flexibility
and resilience. These technologies make it possible not only to improve individual skills in managing emo-
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tions, but also to provide continuous feedback, which makes the learning process more personalized and ef-
fective. Therefore, the use of various methods of assistance from teachers helps to develop a high level of
understanding and management of their emotions among future primary school teachers. This is important
for successful work in the teaching profession.

Such methods and technologies of assistance for future primary school teachers help them develop un-
derstanding and management of their emotions. This helps them communicate better with students and col-
leagues, and prepares them to face difficulties in the profession. The use of these methods in university edu-
cation programs contributes to the successful work of teachers and the improvement of primary education.

Conclusion

Thus, it is important to understand that emotional intelligence plays a key role in the success of a teach-
er’s work. It helps the teacher to communicate effectively with students, colleagues and parents, manage
stress and resolve conflicts. These skills have a direct impact on creating a supportive classroom environ-
ment, which is an important aspect of successful learning.

According to the results of the study, methods and technologies were proposed that contribute to the
targeted development of emotional intelligence in future teachers. The use of group trainings, role-playing
games, individual coaching, emotional diaries and interactive technologies has shown to be effective in in-
creasing the emotional competence of students. Taking into account the elements of introspection, reflection
and practical tasks, pedagogical support contributes to improved awareness and control of emotions in future
teachers. It also helps them develop empathy and improve their communication skills with other people.

After examining the survey data, it became clear that it is important to pay more attention to the devel-
opment of emotional intelligence in future teachers. Most of the respondents expressed a desire to work at
school, but also understand the need to improve their emotional and professional training. The recommenda-
tions of the study include proposals for the introduction of special courses on the development of emotional
intelligence, conducting trainings on stress and conflict management, as well as improving empathy and self-
control skills.

Thus, the introduction of the proposed methods and technologies into the educational programs of ped-
agogical universities will ensure the training of emotionally mature and professionally competent teachers,
which will have a positive impact on the quality of primary education and the development of the school sys-
tem as a whole.
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A.O. Myxamerxanosa, K.P. EcraeBa

Bosamak 6acTaybi CbIHBIN MYFAJIMIEPIHIH YMOUMOHAIIbI HHTE/UIEKTICiH
AAMBITY/AAFbI MEeJArOrMKAJIbIK K0JIay d/licTepi MeH TeXHOJI0THslJIaphl

OMOIMOHANIBl WHTEIUIEKTIH JaMybl IEeJaroruKajblK KociTe MaHbI3IBl 0Oojla Tycyne, OWTKeHi Oy
MYFaTIMICPAIH TYJIFaapaiblK KapbIM-KaThIHAC KYPY, CTPECTi JKEHY JKOHE JKaHKaIIap.bl Miemy KalijleTiHe
Tikened ocep eremi. Kocibu mamaHmapra KOWBUIFaH TamanTap KyplelieHe TYCKeH Kasipri Oimim Oepyne
Oomamrak OacTayblll CBHIHBII MYFaliMIepi VIOIH SMONHOHANIB WHTEUICKTIH MaHBI3JBUIBIFBl TaOBICTHI
OKBITY/BIH HETI3Ti aclekTiciHe aiiHamyna. Ocpuiaiima, ochl JTaFapuIapbl JaMBITYAa THIMII IeJaroTrHKajIbIK
KOJIIayasl KYpy camaibl IeJaroruKajiblk OiumiM Oepy ymIiH eTe MaHBI3IBL Makama Oojamrak OacTayslm
CBIHBIT MYFaTIMICPiHIH 3MONMOHAIABI HHTEIUICKTICIH (D) AaMbITyqaFbl MeAaroTHKAIBIK KOJIIay dJicTepi
MEH TEXHOJIOTHSUIApbIHA apHaiFaH. 3epTTeydiH MakcaThl Ooianiak O0acTaybllll CHIHBI MYFaliMIEpiHae
SMOIMOHAIBl MHTEJUIEKTIH JaMyblH BIHTAIAHIBIPATHIH MEJarOTHKANbIK 9iCTEp MEH TEXHOJIOTHSIIAPIIbI
93ipJiey JKOHE ChIHAKTAH OTKi3y. 3epTTeyaiH MinaeTTepine DU namybIHbIH €H THIMJII 9IiCTEPiH aHBIKTAY, OCHI
TOCUIAEpIi TEOarorHKajblK MpPOIEeCKe eHri3y, COHAal-aK oJlapIelH OoNlamaK MyFaTiMIEpAiH MEKTel
OpTachlHAA JKYMBIC icTeyre MalbIHABIFBIHA OocepiH Oaranay Kipeni. [IpakTHKambIK MaHBI3IBUIBIFBI —
SMOIMOHANABl WHTEJUIEKT CHUSKTBl HETI3rl KY3BIPETTUTIKTEpAl JaMBITYABIH HAaKTBl OmicTepi MeH
TEXHOJIOTHSUIAPBIH YCHIHA OTHIPHIN, OOJNAaIlaK MYyFalimMzaepre apHanraH OimiM Oepy OarmapiiamaiapbIHBIH
camachlH apTTeIpy. byn omicTepai KoniaHy Oosamak MyFaimiMIepre IeJaroTHKaNbIK IMPaKTHKAIarbl
Macelnesepii Menryre *Kakchl TaibIHAATyFa MyMKIHAIK Oepeai, Oy1 y3aKk Mep3iMai nepcreKkTiHBaaa 6acTaysIi
OinimM Gepy carmachIH )KaKcapTaibl.

Kinm ce30ep: SMOIMOHANAB HWHTEIUICKT, MYFalliM, OacTaybllll CBHIHBINTAp, Kojugay, OuriM Oepy
OafrmapiaManapsl, 9icTep, TEXHOIOTHSIIAP, KY3BIPETTLIK, O17TiM, MEKTETL.

A.O. MyxamerxaHnosa, K.P. EcTaeBa

MeToabl M TEXHOJIOTHUH 1€JarOru4ecKoro COIIPOBOKACHUA B PAa3BUTHH
IMOIMOHAJIBHOI0 UHTEJ/IVICKTA 6yI[y]].[I/lX NneJaroroB HaYaJbHOM IIKOJIbI

Pa3BuTHE IMOLMOHAIBFHOTO MHTEIUIEKTa IPHOOpETaeT Bece Oobliiee 3HaUCHNE B MTEIarOrMYecKoil IesTeNIbHO-
CTH, IOCKOJIBKY OHO HaIllpAMYIO BJIMUACT Ha CHOCOGHOCT]) y‘[I/ITeHeI\/'I BBICTpanBaTh MEKJIMYHOCTHBIC OTHOIIEC-
HHS C YYalIUMHUCSI, CIPABISITECS CO CTPECCOM M pa3peniath KOHQIUKTHL. B coBpemeHHOM 00pa3oBaHuH, TIe
TpeGoBaHMil K MpodeccroHanaM CTaHOBHTCS BCe OOJIbIIE, BAXXHOCTh SMOLMOHAIBHOIO MHTEJUIEKTa ISt OY-
JYLIMX [EJaroroB Ha4aJIbHBIX KJIACCOB CTAHOBUTCS KIIFOYEBBIM aCHEKTOM YCIEIIHOTO MpenoaaBaHus. TakuM
00pa3oM, CO3/1aHie CUCTEMBI [IearOrMYecKoi MOAIEPKKU B PA3BUTHH STHX HABBIKOB HMEET PElIaiolee 3Ha-
YeHHe ISl KauYeCTBEHHOTO Mearornaeckoro oopaszosanus. CTaTesl HOCBAIIEHA METOJAM M TEXHOJIOTHSM IIe-
JArOTMYeCKO MOAJEPKKH B Pa3BUTHU SMOIMOHAIBHOTO MHTemIekTa (D) Oymymux yunTeneil HadalbHBIX
KnaccoB. Llenbio uccnenoBaHus ABIsieTcs pa3paboTka U anpobaiys nejarorndeckux MEeToJ0B U TEXHOJIOTHl,
KOTOpBIE OYAyT CTUMYJIMPOBATh Pa3BUTHE SMOLMOHAIBHOIO MHTEIUIEKTA IIpEero/iaBaTelieil HayaJlbHbIX Kiac-
coB. K 3agauam uccneoBanust OTHOCSTCS: BbIssBIeHHE Hanbosee 3 (eKTUBHBIX MeTO0B pa3Butus DU, BHe-
JPEHHE 3TUX TIOJXO0/0B B NEJArOrM4YECKUH IIPOLIECC, a TAKXKe OLIEHKA UX BIMSHHUSA HAa TOTOBHOCTb yYHMTENCH K
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A.O. Mukhametzhanova, K.R. Yestayeva

paboTe B IIKOIBbHOM cpene. IIpakTuueckasl 3HAUMMOCTh COCTOUT B MOBBIIIEHUH KauecTBa 00pa30BaTENbHBIX
IporpaMMm it OyIymux yduTeneil, npeanaras KOHKPETHbIE METObI M TEXHOJIOTHH, AJISI PA3BUTHUS KIIFOUEBBIX
KOMIIETEHIUH, TAKUX KaK dMOIMOHANBHBIA HMHTEIIEKT. Vcroabp30BaHNe 3TUX METOAOB MO3BOIUT YUUTEISIM
Jydllle TOJrOTOBUTHCSA K PEILICHUIO 3a[ay B IEJaroruyecKoil MpaKkTUKe, YTO TAKKE YIYUIIUT KauecTBO Ha-
YaJbHOTO 00pa30BaHMUS B JOJITOCPOYHON ITEPCIIEKTHBE.

Knrouegvlie cnosa: 3MOIII/IOHaJ'[I)HI)II71 HUHTEJIJICKT, YUUTECIIb, HAYaJIbHBIC KJIACChI, MTOAJACPIKKA, O6pa30BaTeJ'IBHI;Ie
IporpaMmbl, METOABL, TEXHOJIOTMH, KOMIIETECHTHOCTD, 06pa30BaHI/Ie, 1IKOoJI1a.
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