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Lesson Study in enhancing foreign language teacher practice

This article aims to explore the benefits, challenges, and impact of Lesson Study (LS) implementation in en-
hancing foreign language teaching practices. Emphasizing the impact of learning lessons, it aims to promote
collaboration and continuous improvement in the field of foreign language teaching, thereby improving the
learning experience of students. Learning lessons as a tool for improving teaching methods is of great im-
portance. The Lesson Study method has demonstrated its effectiveness in enhancing teachers’ instructional
skills in various contexts. The practical significance of this research lies on the fact that data analysis and re-
search results may give clear understanding of pros and cons of implementing LS for EFL teachers, which
will aid in enhancing teaching practices and fostering collaboration. The novelty of this study lies in its spe-
cific focus on Lesson Study within the context of EFL teaching in Kazakhstan. This research has applied
quantitative research methods such as surveys and questionnaires. Fifty-two English as a Foreign Language
(EFL) teachers from eight schools from Astana participated in this research. The participants possessed di-
verse teaching experiences, backgrounds and skills, as well as a familiarity with the Lesson Study approach.
This survey provides diverse perspectives from teachers actively involved in using Lesson Study.

Keywords: Lesson Study, EFL, teacher training, teacher practice, excellence, survey, respondents, develop-
ment, enhancement, collaboration, lesson planning.

Introduction

In the evolving field of education, striving for excellence in teaching methods is a priority. In Kazakh-
stan’s education system, enhancing language-teaching techniques is essential. One promising approach in
this endeavor is Lesson Study, which aims to enhance the skills and effectiveness of EFL teachers. Lesson
Study, which originated in the education system, is broadly recognized worldwide for its focus on teamwork
in teacher training. It offers a framework where teachers collaboratively plan, observe, and refine lessons to
improve student learning outcomes. In Kazakhstan language teaching is crucial for developing global skills
and fostering intercultural communication. Numerous research studies have highlighted its positive aspects
including aiding teachers in implementing curricula effectively, improving teaching and assessment methods
in English education, and enhancing students’ English language proficiency. Additionally, Lesson Study has
been linked to improvements in teachers’ lesson planning abilities and the identification of weaknesses in
their instructional approaches. The impact of Lesson Study also extends to aspects of teaching such as class-
room management improvements, collaborative work, reflective teaching practices, and the development of
competencies [1].
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For over a century, Lesson Study has been integral to shaping the professional development of educa-
tors in Japan. According to A. Takahashi the enduring popularity and widespread adoption of Lesson Study
in Japan can be attributed to several factors. In particular, Lesson Study offers teachers an opportunity to in-
corporate educational theories directly into their teaching practices. It encourages a shift in how teaching and
learning are perceived, fostering a profound understanding that transcends individual viewpoints. Further-
more, Lesson Study promotes learning by providing teachers with a platform to benefit from each other’s
perspectives, fostering a collaborative and supportive professional environment [2].

Methodological work in educational organizations is closely related to the professional development of
the teacher. In this regard, organizations engaged in advanced training will continue to provide post-course
support and methodological support to organizations of preschool and secondary education. Post-course
support is built on the basis of “Lesson study”, “Action research”, which makes it possible to strengthen the
professional interaction of teachers and focus on the growth of academic achievements of students with
different levels of academic performance. In the concept of developing preschool, secondary, technical and
vocational education in the Republic of Kazakhstan for 2023-2029 it is noted that methodological work and
guality education for students at all levels is associated with the quality of teachers’ activities and becomes
permanent and continuous [3].

In his address “economic orientation of a just Kazakhstan” for 2023 the President K.K. Tokayev noted
that getting a quality secondary education is a resolute right of every child. The key word here is “quality”.
Therefore, it is necessary to improve the quality of education and improve the skills of teachers [4]. This ar-
ticle aims to explore the benefits and challenges of Lesson Study and its effect on teaching practices of Eng-
lish as a Foreign Language (EFL) in Kazakhstan. Through the survey this research seeks to illuminate the
impact of Lesson Study on teaching development and effectiveness in Kazakhstan’s education sector. The
practical significance of this research lies on the fact that data analysis and research results may give clear
understanding of pros and cons of implementing LS for EFL teachers, which will aid in enhancing teaching
practices and fostering collaboration. The novelty of this study lies on its specific focus on Lesson Study
within the context of EFL teaching in Kazakhstan.

Lesson Study, known as “jyugyo kenkyu” in Japan, has been a method of professional growth for over
150 years [5]. The United States adopted this approach in the 1990s, and it has since gained popularity in
over 50 countries. Kazakhstan introduced Lesson Study in 2012 as part of a comprehensive reform focused
on updating curricula and supporting continuous teacher development. In 2016, Kazakhstan became a mem-
ber of the World Association of Lesson Studies and began developing a Lesson Study program. This pro-
gram aimed to promote the use of Lesson Study for teacher development, with plans for implementation in
2019 [6]. The term “Lesson Study” was first introduced by Makoto Yoshida in his 1999 thesis, “Lesson
Study: A Case Study of a Method for Enhancing Teaching through School-Centered Teacher Growth” [2].
Another interpretation of this term is “Action Research”. Yoshida describes Lesson Study as a collaborative
effort where groups of teachers work together to design and implement a lesson in a classroom setting [7].
After teaching the lesson, the educators observe and discuss it. In a three-year study of the education system,
Lewis found that Japanese teachers successfully transitioned from a “teaching as telling” approach to a
“teaching for understanding” model through study and collaborative exchange within Lesson Study ses-
sions [8].

Lesson Study is a professional development approach that involves groups of at least three educators,
facilitating the exchange of ideas and knowledge among participants. While most group members are typi-
cally from the same school, teachers from other schools can also be included to promote a shared focus on
enhancing teaching practices. Occasionally, experts in teaching methods or curriculum areas who have re-
ceived specialized training may be invited to guide the group. However, it is crucial to highlight that every
group member has the opportunity to actively participate in the Lesson Study process. Throughout the Les-
son Study process, teachers can develop and refine teaching methods and then share their findings with col-
leagues during Lesson Study sessions or by publishing documents that detail their collaborative efforts [9].
In Lesson Study, teachers collaborate to design and implement a lesson with the goal of identifying ways to
enhance student learning. This cooperative process involves observing students over time and monitoring
their progress throughout the lesson, as described by Takahashi and Yoshida in 2004. Within the Lesson
Study framework, individuals serving as observers also function as researchers, gathering data on student
learning and documenting key moments during teaching and learning. The subsequent discussion following
the lesson serves as a focal point for the Lesson Study team to shape their reflections and analyses [2].
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Methods and materials

This research has applied quantitative research method. Fifty-two English as a Foreign Language (EFL)
teachers from eight schools in Astana participated in this research. All participants had various teaching ex-
perience and skills along, with an understanding of the Lesson Study approach. It should be noted that only
teaching staff took part in the survey, and no principals, vice-principals and administrators participated in
this research. The main goal of this survey was to understand EFL teachers’ challenges, benefits and willing-
ness of using Lesson study and it effect on teachers’ teaching practice and excellence. This survey provides
diverse perspectives from teachers actively involved in using Lesson Study. Before starting the survey, the
participants were informed about the research aim and voluntarily signed a consent form. The researcher in-
formed the participants that all information will be confidential and anonymous and perspectives related to
the research topic. All the respondents have participated in Lesson study and are members of Lesson Study
groups at schools which facilitate professional development of teachers via Lesson study approach. All the
participants of this research follow Lesson Study cycle and steps described in Figure 1 and 2.

Study
curriculum
Reflect on Plan
lesson lesson

N A

Conduct/ |
observe lesson

Figure 1. Lesson Study cycle (adapted from Lewis et. al., 2009) [9].

Educators and researchers from other countries can gain insights from the Japanese context where Les-
son Study practices have flourished. Implementing these practices abroad often encounters challenges when
supportive conditions are not adequately established [5].

According to Doig and Groves, Lesson Study enables teachers to foster communities dedicated to en-
hancing teaching practices. This includes taking responsibility for their professional growth, engaging in in-
quiry, setting goals, and feeling accountable to colleagues and students [10]. As teachers advance through
this process, they begin by integrating collaborative lesson planning into their practices and eventually rec-
ognize the significance of elements such as developing a lesson rationale and documenting their learning
process. Lesson Study empowers educators to improve their teaching and deepen their expertise [11].

At the time, Cerbin and Kopp outline six phases, within the Lesson Study process closely mirroring
Santyasas framework [12]. The steps outlined by Cerbin and Kopp are as follows:

1. Form a team

Bring together a group of three to six teachers who are interested in improving their students learning.

2. Develop learning goals

Define the goals, for teaching and observation where the team collectively decides on topics to concen-
trate on.

3. Design the lesson

Team members share teaching methods. Explore classroom activities to collaboratively create a lesson
plan.

4. Plan the study

Outline the instructions, for observation, detailing how to approach the lesson identify aspects to ob-
serve and determine the focus areas.

5. Teach and observe

Designate one team member to lead the lesson while others observe and collect feedback throughout the
teaching and learning process.

6. Analyze and revise
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After teaching gather for a meeting where all team members can discuss and evaluate the lesson togeth-
er looking for areas that can be enhanced.

7. Document and disseminate

Document the activities conducted during the Lesson Study to promote knowledge sharing among
teachers in the field. This documentation helps in spreading insights and best practices.

Develop :
N ; . Design the A Plan the
Form a TeamJ l_/ Léagzigg L/ Lesson J l—/ Study
o
Doiulgem Analyze and A Teach and
_ and Revise N Observe
Disseminate )

Figure 2. Steps of Lesson Study (adapted from Cerbin and Kopp, 2011) [12].

According to Dera Widyawiyarti Aji Putri incorporating the Plan Do Check Act (PDCA) framework in
the process of organizing Lesson Study can be outlined as follows [13]:

1. Planning phase (Plan):

During this stage participants, in Lesson Study work together to create lesson plans that prioritize stu-
dent centered learning. The planning begins with an assessment of learning needs and challenges taking into
account factors such as core competencies, teaching methodologies and potential limitations, in resources.
Collaborative solutions are devised for identified issues. The outcomes of the need’s assessment guide the
development of a Lesson Implementation Plan, which anticipates scenarios throughout the teaching journey.

2. Stages of implementation (Do):

During this phase, two main tasks are undertaken: (1) the designated teacher executes the lesson plan,
and (2) other participants or external observers conduct observation activities. When implementing the plan,
it is essential to adhere to the jointly prepared Lesson Implementation Plan, fostering a conducive learning
environment for students, and ensuring that observers do not disrupt the learning process. Observers meticu-
lously document interactions and behaviors using appropriate tools, such as video or digital recordings, for
subsequent analysis, minimizing disruption to the learning environment.

3. Reflection stage (Check):

The third stage is crucial, as it involves reflection activities conducted through discussions with all Les-
son Study participants. The discussion starts with the teacher who implemented the lesson sharing their im-
pressions, including general observations and specific reflections on the learning process.

4. Follow up steps (Act):

After reflecting on the outcomes, new insights and important decisions emerge to enhance the learning
process for both teachers and administrators. Through reflection, teachers gain new insights or make key de-
cisions aimed at improving and enhancing the learning process for both individuals and educational man-
agement. On an individual level, the valuable insights and contributions shared during the reflection stage
serve as essential resources for teachers, whether they are instructors or observers, helping them refine and
enhance the learning experience.

Results and Discussion

The initial questions of the survey were related to teachers’ work experiences and grades they teach.
Figure 3 shows that the work experience of the majority of the respondents ranges from 1-5 years (21 %),
6-10 years (27 %) and 11-15 years (25 %). The minor groups of the respondents whose work experience at
school is more than 16 years.
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W |-5 years

m 6-10 years
11-15 years

® 16-20 years

m over 20 years

Figure 3. Work experiences of EFL teachers

Figure 4 illustrates the levels at which in-service EFL teachers provide instruction. According to the da-
ta collected from the EFL teachers who participated in this research majority of teachers educate Middle
School students (44 %) from the 5" to 8" grades, a smaller number of EFL teachers responded that they
teach High School students (38 %) that is 911" grades, and minor group of EFL teachers answered that they
work with Elementary school students (18 %).

50
40 ® Elementary School
30 L ® Middle School
20 38— ® High School
10 -
0 - L, —
Elementary Middle School High School

School

Figure 4. Levels EFL teachers teach

One of the survey questions that participants have answered in this research was “Has Lesson Study
contributed to your professional growth and sense of professional community?” The majority (83 %) of EFL
teachers have responded that Lesson Study had a positive effect on their professional growth and a sense of
professional community, whereas 17 % of participants responded that Lesson Study had no contribution on
their professional growth and sense of professional community (Table).

Table
Lesson Study’s contribution to professional growth and sense of professional community

Answers No Contributed
Number respondents 9 43

Based on the study results, it is recommended to form Lesson Study groups that emphasize subject con-
nections, such as pairing language teachers with one another and aligning science teachers who teach algebra
with those who instruct physics. This approach helps identify similarities between the subjects being ob-
served, making it easier to explore the complexities of the topics and fostering growth. Additionally, forming
Lesson Study groups with educators handling related subjects promotes collaboration in lesson planning by
sharing beliefs and teaching methods. This coordination facilitates the application of strategies and tech-
niques within the Lesson Study framework, ultimately enhancing the effectiveness of teaching practices and
improving student learning outcomes.
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Figure 5. Benefits of participating in Lesson Study

Figure 5 demonstrates benefits and improvements of EFL teachers who participated in Lesson Study
sessions. According to the data analysis the biggest number of EFL teachers (31 %) indicated that LS has
helped them to improve their lesson planning skills. Another large group of respondents (27 %) admitted that
Lesson Study aided to learn more about teaching methods and approaches in pedagogy and use them ade-
quately. 17 % of EFL teachers Lesson study had a positive effect on the improvement of their time manage-
ment skills, as well as student’s involvement at the lesson. 15 % of respondents have highlighted the im-
portance of Lesson study in improving teachers’ collaborative learning and team-teaching skills. The minor
number of respondents has indicated that Lesson Study had assisted in providing feedback and reflection and
managing classroom.

Reflection and feedback

Collaborative planning with colleagues

Meeting curriculum and assessment requirements [ R

alancing content coverage with engagemen
Bal g tent { th engag t
Difficulty in defferentiating tasks

Limited time for preparation

Figure 6. Challenges EFL teachers face related to Lesson Study

Figure 6 demonstrates the types of challenges EFL teachers face related to Lesson Study. According to
the data analysis the biggest number of EFL teachers (38 %) indicated that meeting curriculum and assess-
ment requirements is the most challenging aspect for them while conducting lessons. Providing student’s
differentiated instruction and tasks, as well as balancing content coverage with engagement are also difficult
to accommodate. The next challenging aspect for EFL teachers is providing feedback and reflection on their
lessons (18 %). 15 % of respondents have highlighted that they lack time for proper preparation for Lesson
Study. The minor number of respondents answered that they faced problems while doing collaborative plan-
ning with colleagues. One common challenge EFL teachers face in Lesson Study is the lack of time. Accord-
ing to data analysis many educators find it difficult to allocate time for participating in Lesson Study groups,
particularly for observing their colleagues’ lessons and providing feedback. To ensure that every teacher has
the opportunity to participate in the observation process, it is recommended to implement a rotating schedule
system. This system involves a scheduling setup where different teachers take turns participating in observa-
tions over a period. Unlike a fixed arrangement, where specific teachers are always responsible for observa-
tion tasks, this approach ensures that responsibilities are shared among all educators involved. By distrib-
uting the task among teachers, each educator has the chance to engage in the observation process, promoting
an inclusive approach to assigning work. This method fosters fairness and inclusiveness, reducing the likeli-
hood of bias or exclusion and ensuring that all team members are actively involved. This structured approach
helps spread out observation duties among teachers, creating a supportive learning environment. Further-
more, using collaborative tools offers a creative solution to the physical limitations of in-person meetings.
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Platforms like Zoom, Microsoft Teams, Google Meet, and similar options enable educators to come together
and participate in Lesson Study sessions remotely, enhancing flexibility and accessibility. Encouraging
members to meet established deadlines and goals promotes a sense of shared accountability and commitment
to the collective work. Furthermore, student-centered interventions involving innovative methods and lever-
aging technology are essential for enriching learning experiences and encouraging student engagement.
Figure 7 illustrates teachers’ preference for having Lesson Study as professional development. Accord-
ing to the data analysis the majority (61 %) of respondents are willing to have Lesson Study once in a term,
smaller number of teachers wish to have Lesson Study sessions monthly. By contrast 11 % of participants
think that it is enough to have professional development as Lesson Study once in a year. It should be noted
that all the respondents support the idea of having Lesson Study for EFL teachers’ professional development.

B Monthly
B Once 1n a term
Once in a year

B Never

Figure 7. Teachers’ preference for frequency of having Lesson Study as professional development

According to Lewis [8], the implementation of Lesson Study influences learning and teaching practices
across educational levels. These impacts encompass, among others: (1) offering personalized professional
growth opportunities; (2) enhancing the ability to observe and comprehend nuances in students’ learning
processes; (3) introducing innovative content and creative teaching methods; (4) aligning individual teaching
approaches with school and broader educational objectives; (5) stimulating meaningful discussions among
educators by exploring diverse teaching perspectives; and (6) fostering a culture of continuous improvement
and advancement within the educational setting.

A study by O. Khokhotva and Iciar Elexpuru Albizuri explored the perspectives of three EFL teachers
after their year-long involvement in the Lesson Study project in Kazakhstan [14]. The findings indicate that
participating in the Lesson Study community and assuming leadership roles to implement changes in teach-
ing methods resulted in positive outcomes. These outcomes are evident in how teachers reassess their teach-
ing approaches, their attitudes towards students, their interactions with colleagues, and their professional
identities. The research suggests that when Lesson Study is well-structured, it can significantly alter teach-
ers’ educational perspectives. These changes include a shift from traditional teaching beliefs to interactive,
hands-on methods, a transition from fixed professional viewpoints to those of a reflective practitioner, and a
greater appreciation for student input and collaborative efforts.

G.T. Yersultanova, A.Zh. Zhaparova, and K.K. Kenzhekanova conducted a relative study to investigate
two key questions: how educators address student needs during the implementation of Higher Order Think-
ing Skills (HOTYS) activities, and the impact of Lesson Study outcomes on enhancing students’ Higher Order
Thinking Skills [15]. The findings suggest that the Lesson Study method positively affects students. Engag-
ing in tasks that require higher-order thinking helps students become more self-aware of their learning pro-
cesses. This encourages them to reflect on and evaluate how they approach tasks and the skills necessary to
complete them effectively. A. Azhar et al. concludes that Lesson Study aids teachers in enhancing their prac-
tice through collaborative planning, observation, and mid-term lesson adjustments, fostering a unified per-
spective on learning. This approach allows teachers to focus on individual students’ challenges and opportu-
nities rather than just a general class overview. Additionally, the Lesson Study experience contributes to the
development of a professional teaching community [16].

According to Yu.G. Melnikova, M.V. Ozerova Lesson Study is recognized as an effective and relatively
affordable method for fostering a professional community and facilitating teacher collaboration within a
school [17]. This approach fosters the exchange of knowledge, innovative strategies, and teaching practices.
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Notably, the way teachers interact during Lesson Study observations differs from the common practice in
Kazakhstan and Russia, where teachers attend each other’s open lessons. The collaborative dynamics in Les-
son Study set it apart from other methods aimed at enhancing teaching quality. Unlike the autonomous focus
of Action Research or the limited interaction in mentoring and coaching, Lesson Study emphasizes collective
engagement among multiple teachers. The introduction of LS in Kazakhstan can be considered part of the
country’s educational policy, as evidenced not only by the massive training of teachers in the country, but
also by Kazakhstan’s unprecedented efforts to ensure support for the implementation of this approach at the
systemic level.

Lesson Study is a cyclical process involving a group of teachers who collaboratively plan, teach, ob-
serve, and analyze at least three lessons. The focus group identifies a teaching-related issue and develops
strategies to address it during the lesson. According to P. Dudley, Lesson Study benefits both seasoned and
new teachers by fostering a “shared understanding” of learning through their collaborative efforts in plan-
ning, observation, and analysis. During joint planning sessions, teachers select the most effective methods
and technologies to enhance teaching practices [18].

Differentiating Lesson Study from traditional lesson observation I.I. Aidarkhanova and
B.D. Nygmetova state that traditional classroom observations focus on the teacher, concentrating on their
actions during the lesson. In contrast, during Lesson Study, the observation focuses on the students’ learning
process and their reactions to the changes implemented in the lesson. It is important to remember that the
lesson being observed was collaboratively developed by colleagues, not just one teacher. All members of the
focus group should understand that a well-designed lesson plan should be executable by another teacher,
with adjustments if needed. For effective observation, each group member should have a copy of the lesson
plan, the handouts used, and the observation guidelines [19].

According to A.B. Abukhanova et al. the teachers who conducted the experiment enriched their meth-
odological arsenal, replenishing it with the techniques of Lesson Study technology, as well as new strategies
for critical thinking, understood the purpose, meaning and role of high and low-order questions for the de-
velopment of students’ critical thinking in the classroom. The experiment team came to the conclusion that
the exchange of experience between colleagues has reached a qualitative level, and the teaching practice it-
self has improved [20]. M. Dauletbay, B. Mazhitov highlight that Lesson Study is a teacher’s workshop, the
purpose of which is to give the student a conscious education. Thus, each lesson designed in accordance with
the updated educational content is result-oriented and focused, providing students with a wide range of com-
petencies often referred to as “21st-century skills” [21].

Conclusion

Data analysis from a survey with EFL teachers in Astana has highlighted the impact of Lesson Study as
a collaborative and continuous process. Teachers emphasized the dedication required for progress and
growth, the importance of teamwork and joint planning. While most respondents viewed Lesson Study posi-
tively, they also acknowledged challenges such as managing the breadth of content and ensuring student in-
volvement. This research paper has identified that Lesson study mostly helps EFL teachers to improve their
lesson planning skills, time management skills, collaborative learning and team-teaching skills deepening
their knowledge in teaching methods and approaches in pedagogy that will certainly raise students’ involve-
ment at the lesson and that will lead to constructive providing feedback and reflection. The study results have
shown that while implementing Lesson study EFL teachers primarily struggle meeting curriculum and as-
sessment requirements while conducting lessons, providing student’s differentiated instruction and tasks,
balancing content coverage with engagement, providing feedback and reflection and lack of time for proper
preparation for Lesson Study. Nevertheless, the survey demonstrated Lesson Study’s potential to positively
transform classroom environments, highlighting the significance of development efforts in fostering team-
work and enhancing teaching skills. In conclusion, by comprehensively addressing these challenges and im-
plementing solutions, educators can unlock the potential of Lesson Study as a powerful tool for improving
foreign language teaching methods and fostering a culture of continuous improvement in Kazakhstan’s edu-
cational system. By participating in Lesson Study groups, teachers learn from one another, refine their teach-
ing methods, and enhance students’ learning experiences. Additionally, observing lessons taught by col-
leagues within the Lesson Study framework offers opportunities to gain new perspectives and adopt effective
methods and approaches. Seeking input and advice from peers who observe your lessons within the Lesson
Study context fosters a culture of collaboration and continuous improvement.
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I'.C. Axmerosa, JI.C. PeicnaeBa, A.b. MycnHa

et Tisi MyrajgiMiHiH TIKipuOeciH )KaKcapTy yIIiH cadaKThI
3epTTeyli KOJIany

MakasaHblH Makcathl Lesson study-/iH apThIKIIBUIBIKTAPBIH, MACEJICNIEPiH KOHE 9CEpiH, SFHH CabaKThl IIeT
TUIAEpIiH OKBITY ToXipHOeciH xeTunmipyni 3epaeney. SIFHM cabakThl 3epTTey/diH acepiH Oaca KepceTe OTHI-
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G.S. Akhmetova, D.S. Ryspayeva, A.B. Mussina

pBII, LIET TUIAEPiH OKBITY CallaChIHAAFbl BIHTHIMAKTACTBIK MEH Y3MAIKCI3 KETUIAIpyre BIKMAl eTyre, Col
apKbUIBl OKYIIBUIAPABIH OKY TOXIpHOeciH jkakcapTyra OarbiTTainFaH. OKBITY ONICTEpiH JKETUIHIpY Kypajibl
peTinae cabakThl 3epTTey YJIKeH MaHbpl3Fa ue. CabaKThl 3epTTey OIiCi 9pTYpii KOHTEKCTEe MyFamiMAEpIiH
NeJaroTUKabIK IaFJbUIapBIH  apTTRIpyZa ©3iHIH THIMIUITIH KepceTTi. 3epTTeymiH NpaKTHKAIBIK
MaHBI3ABUIBIFEl MBIHAA: JEPEKTEp Il Tangay >KoHe 3epTTey HOTHDKeJepl aFbUIIBIH Tl MyFamiMzaepli YIIiH
Lesson study eHrisymiH apTHIKIIBUIBIKTApHl MEH KHBIHIBIKTAphI Typasibl HAKTHl TYCiHIK Oepe anmajipl, Oy
OKBITYy TOXIPHOECIH JKaKCapTyFa >KOHE BIHTBIMAKTACTHIKTEI JaMbITyFa KeMekreceni. COHBIMEH KaTap
3epTTEYAIH XaHANBIFBl OHBIH Ka3akcTaHIa aFbUIIBIH TiTIH OKBITY KOHTEKCIHIEri cabakrapsl 3epTTeyre
OaFpITTaNFaHABIFBIHAA. by 3epTreyze caHABIK 3epTTey oOicTepi KOJOaHBUIABL 3epTreyre AcTaHa
KaJIaCBIHBIH Ceri3 MEeKTeOiHeH 52 aFbUILIBIH TiII MyFaliMi KaThICTHI, OHJa cabakKThl 3epTTey OenceHal Typae
EHTi31iM, KoJaAaHbutyna. KaTelcymbuiapaply opTYpial MeAarorukanblk Taxipuoeci, OimiMi )KoHE HaFabLIaphbl
Oap, coHpaif-ak cabakKTHl 3epTTEy TACUTIMEH TaHBIC Oonabpl. bynm cayamHama caGakThl 3epTTey TOCUIIH
KOJITaHyFa OeJICeHl KaThICAaThIH MYFATIMACPAIH SPTYPJI MiKipIepiH YChIHAIbL.

Kinm ce30ep: cabakTsl 3epTTey, IIET Tili, MyFaTiMAEpAl Jaspiiay, IMEeAAarorHKajblK IpaKTHKa, OUTIKTITIKTI
apTTEIPY, cayalHaMa, PEeCIIOHACHTTED, AaMy, JKETUIIIpY, BIHTBIMaKTaCTHIK, cabaKThI )kocHapiay.

I'.C. Axwmerosa, JI.C. PricnaeBa, A.b. MycuHa

I/ICCJlelIOBaHI/Ie Ypoxka AJjA YIAYYIICHUS MPAKTHKHU YIUTEC/ISI HHOCTPAHHOT'O A3BIKA

Llenbo JaHHOM CTATBH SBISIETCS PACCMOTPEHHE MIPEUMYIIECTB, IpodieM u BimsiHus Lesson Study, To ectp
HCCIIEIOBaHNSI ypOKa HAa COBEPIICHCTBOBAHWE NPAKTHKU MPENOJaBaHHUs WHOCTPAHHBIX S3BIKOB. Bimsaue
HCCIIEIOBAaHMS YPOKA, 3aKIF0YAeTCA B COACHCTBUU COTPYAHHUYECTBY U MOCTOSHHOMY COBEPIICHCTBOBAHUIO B
obJlacTH TperojaBaHUsS WHOCTPAHHBIX SI3BIKOB, TE€M CaMbIM Yiydllas Ipouecc OOy4eHHs YyJaIlnuXcsl.
HccnenoBanne ypoka Kak HHCTPYMEHT COBEPIICHCTBOBAHUSI METOJOB OOy4YEHHs MMeeT 0OJbIIoe 3HAYCHHE.
Meroq McciaenoBaHHsS ypoKa IPOJEMOHCTPHPOBAI CBOIO 3()(EKTUBHOCTh B MOBBIICHUH IENarorHYecKuX
HaBBIKOB yuuTeJIed B pa3IMyHbIX YycioBHsAX. I[lpakTuueckas 3HAa4UMOCTb JAHHOIO HCCIIEJOBaHMSA
3aKTI0YAEeTCsl B TOM, YTO aHAIIM3 JAAaHHBIX M PE3YNbTaThl NCCIENOBAHUN JAIOT YETKOE MPEJICTABICHUE O Tpe-
uMyIiecTBax u mpobiemax BHeapenust Lesson Study st mpemogaBateneil aHTIMICKOTO $3bIKa, 9TO
MOMOTAET YJYYIINTh HMPAKTUKY NPEHNOAaBaHUS U CHOCOOCTBYeT coTpyaHHdYecTBY. HOBM3HA mMccieqoBaHUS
3aKITI0YAeTCs] B TOM, YTO OHO COCPEJOTOUCHO HA M3YUCHHH YPOKOB B KOHTEKCTE MPEIIOaBaHHs aHTJIMHCKOTO
sa3pika B Kasaxcrane. B maHHOM mcclemoBaHMM HCIHONB30BANNCH KOJNMYECTBEHHBIE METOABI aHanu3a. B
UCCIIEIOBaHUU MIPUHSUIN y4acTHe MATHACCST [[Ba YUUTENsl aHIVIMICKOTO sI3bIKa U3 BOCBMH IIKOJ ACTaHBbL, I1e
AKTHBHO BHEApPSETCS MCCIEIOBaHME YpOKa. YUaCTHUKU MMENM Pa3HbIA IeJaroruyeckuil OIBIT, 3HAHUS U
HaBBIKM, a Takke OBUIM 3HAKOMBI C METOJOM HCCIIEOBAaHMS ypoka. B 3ToM ompoce mnpencraBieHBI
pa3InyHbIe TOUKU 3PEHUs] yUUTenell, akTUBHO HCIIOJIB3YIOLINX METO/]] UCCIIeI0BaHUs ypOKa.

Kniouesvie cnosa: uccnenoBanue ypoka, HHOCTPAHHBIHN S3BIK, MTOJATOTOBKA ydIHTeNeH, Iegarorndeckas mpak-
THKa, TIOBBIIICHIE KBATH()UKANNH, OIIPOC, PECIIOHACHTHI, Pa3BUTHE, YCOBEPIICHCTBOBAHNE, COTPYIHUIECTBO,
TUTAaHUPOBAHUE yPOKa.
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