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Senior preschool children’s speech development through dialogue with peers

The article is devoted to the relevant problem of speech development, specifically its dialogic component.
The development of coherent dialogic speech as a means of forming communication skills plays an important
role in the process of preschoolers’ speech development. As a form of speech interaction with other people,
dialogue requires special social and speech skills from the child, the development of which occurs gradually.
Dialogue for a child is the first school of mastering speech, the school of communication; it is, in fact,
the base of personal development. Through dialogue children learn the grammar of their native language,
its vocabulary, phonetics, and draw useful information. The topic is relevant, since the development
of dialogue in preschool childhood affects the formation of speech and communicative abilities, which are
one of'the aspects of individual success in modern society. The article focuses on the cooperative type
of activities that are particularly important for the development of dialogic speech, primarily in which chil-
dren jointly create a subject-game environment, come up with a theme and develop a plot, role-play dialogues
and in the course of them enter into a variety of real relationships. The program that includes a set of didactic
games for older preschoolers and is aimed at improving the level of dialogic communication skills is pro-
posed. An experiment was conducted and described in which a set of didactic games was tested. The experi-
ment showed growth in the skills of dialogic speech.

Keywords: dialogue, speech, communication, communication skills, didactic games, speech development,
senior preschool age, dialogic communication.

Introduction

Speech is the most important creative mental function of a person, the area of manifestation of the in-
herent ability of all people to learn, self-organize, self-develop, build their personality and inner world
through dialogue with other people. A person improves his speech all his life, mastering the language skills.
Each age stage brings something new to speech development. The most important stages in the mastery of
speech accounts for childhood are its preschool and school periods.

Dialogue with a peer is a field of cooperation pedagogy, pedagogy of self-development. Direct instruc-
tions, educational motivation, and strict regulations are inappropriate here. And yet, as studies show
(L.S. Vygotsky [1], L.P. Yakubinsky [2], D.B. Elkonin [3], M.M. Bakhtin [4]), dialogue with a peer should
be taught, as well as language games verbal creativity.

Even Vygotsky [1] noted the fact that it is on the basis of dialogue (the primary form of speech) a mon-
ologue is formed — the highest form of speech that developed historically later than dialogue. It is obvious
that dialogue is born because of a person's need for communication.

The characterization of dialogic speech is given in a number of works: L.P.Yakubinsky
“0 dialogicheskoi rechi (On dialogic speech)” [2]; T.G. Vinokur “O nekotorykh sintaksicheskih
osobennostyah dialogicheskoi rechi (On some syntactic features of dialogic speech)” [5]. Thus, T.G. Vinokur
defines dialogue from the point of view of the language specifics: “...a dialogue can be defined as a special,
functional and stylistic form of speech communication, which is characterized by the presence of two or
more participants exchanging speech; a more or less rapid pace of speech, when each component of it is a
reply; comparative brevity of repliess; conciseness and ellipticity of constructions within replicas”. The au-
thors conducted experimental studies in preschool institutions and found that children have difficulty in
communication with peers. The authors developed scenarios and implemented them in the practice of devel-
oping dialogic communication in preschool institutions. As the main form of training, they used games-
classes.

In the work on the theory and methodology of preschool childrens’ speech development by
A. Arushanova [6] it is said that the formation of dialogic speech is realized in the process of conversations
between the teacher and children in everyday communication and in the form of specially prepared conversa-
tions. The method of conducting a conversation with children is described in the works of E.I. Tikheeva [7]
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and E.A. Flerina [8]. The classification of conversations, their target setting and the method of conducting
them were developed by E.A. Fleerina.

Based on the data of the above studies, there is a need for a complex approach to the formation of dia-
logic speech and the unacceptability of reducing the tasks of teaching dialogue only to the question-answer
form development. In the practice of preschool institutions we observe the opposite trends. Nowadays, the
problem of speech communication in the context of organized learning has not been sufficiently studied,
there is no classification of games for the development of dialogue, joint games.

This topic is relevant in this regard, since the development of dialogue in preschool childhood affects
the formation of speech and communicative abilities. Specifically, the communicative abilities are one of the
aspects of the successful presence of the individual in contemporary society.

The aim of our research is to study the features of the of the development dialogic form of speech by
senior preschool age children and to develop a pedagogical program for the creation of the dialogic form of
speech.

Objectives of the study:

1. To identify the level of dialogic speech formation of 5-6 years old children on the basis of psycho-
logical and pedagogical research on the problem.

2. To develop a pedagogical program, that includes the content and methodology of language games
and exercises aimed at developing the dialogue of older preschool children.

Based on the research carried out under the leadership of F.A. Sokhin [9] and O.S. Ushakova [10] and
such scientists as L.G. Shadrina, A.A. Smaga, A.l. Lavrentiev, G.I. Nikolaichuk, L.A. Kolunov, we deter-
mined that cooperative activities are especially important for the development of dialogic speech, primarily
creative story-role-playing games, in which children jointly create a subject-playing environment, invent a
theme and develop a plot, play role-playing dialogues and, in the course of them, enter into a variety of real
relationships.

Games and exercises for the development of preschool children dialogic speech were developed by
0.S. Ushakova and E.M. Strunina [11]. We consider the development of creative games as an indicator of
children's communicative competence.

Materials and Methods

Our main research methods were:

— study and analysis of psychological, pedagogical and special literature on the topic of research;

— analysis of the content of various didactic materials;

— monitoring the activities of children in the classroom and in everyday life;

— the pedagogical experiment designed to foster speech development through the dialogue of preschool

children.

In order to identify the level of 5-6 year old children dialogic speech formation an ascertaining experi-
ment was conducted. We used a modified test by M. Lisina, which allows us to identify first of all the level
of formation of the motivational sphere, that is, to determine what the main activity of children is aimed at:
playing, reading or talking. This allows to find out the main object of the child's attention, which helps to
identify the level of their speech activity.

The basis of these methods is a set of tasks and exercises, as well as games and conversations aimed at
identifying:

— the child's desire to communicate and make contact;

— ability to make contact;

— ability to navigate the social situation;

— self-sufficiency, and so on.

For the control experiment two groups were allocated: experimental — senior group “A” of kindergar-
ten #42. The group consisted of 25 children, which possessed the normal psychological climate. And the
control group — senior group “B” with 25 children. The training was conducted in 2019-2020. In the control
group the training was based on the traditional method of speech development in kindergarten. In the exper-
imental group the training was based on the methodology developed in our study, which includes special
tasks, exercises and games for the development of communication skills. At the first stage the method was
used, where the child is offered 3 types of activities: play, conversation or reading a book.
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Teacher: “Please tell me, would you like to play, read a book together, or talk?” Depending on the
choice, children are asked questions. If children cannot make a choice on their own, the adult suggests play-
ing first, then reading, then conversation. The examination is carried out individually in a separate room,
each situation approximately lasts for 15 minutes.

After analyzing the data of the first stage we came to the conclusion that in experimental group “A”:

— 12 % of children have a high level of development of communication abilities;

— 56 % showed average results;

—32 % revealed a low level of development of communication abilities.

The control group of children showed the following results:

— 17 % of the surveyed group showed a high level of development of communication skills;

— 54 % showed average results;

—29 % revealed a low level of development of communication skills.

Summing up the results of our study, we see that in the experimental group 14 out of 25 children have
difficulties communicating, and 8 of them will not be able to cope with these difficulties alone, they need
qualified help and support. These children have a low level of coherent speech development, they have ob-
stacles in coming into contact with peers, moreover, they have difficulty contacting an adult with a request,
and so on. All this indicates an alarming state of speech development in them. The reason for this are often
adults, who often do not notice how difficult it is for a child to establish contact with anyone other than fami-
ly or the immediate environment. The development of communication skills in preschool childhood has a
huge impact on the development of dialogue at school age, and therefore on the formation of speech in gen-
eral.

When organizing the formative experiment, we relied on the position that the classes, during which the
method of indirect influence was used, are the most effective. The main task of the formative experiment is
to develop the ability of older preschool children to independently choose a way to achieve communication
with their peers and adults.

We taught dialogic communication in the form of lessons of activating communication in kindergarten
#42 (Taldykorgan city). The communication scenario includes a dialogue between the teacher and children,
didactic, mobile, pair games, dramatizations, games-dramatizations, in classes’ visual activities. Activities
are developed so speech acts in all its various functions, bears the main burden in solving practical and cog-
nitive tasks.

In the proposed scenarios of activating communication a number of tasks are identified that are already
traditional for the speech development methodology: enriching and activating the vocabulary, educating the
sound culture of speech, forming the grammatical structure of the child's language, and developing coherent
speech. To solve them special complex speech classes have been developed, for example, in the works of
M.M. Alekseeva, V.I. Yashina [12] and others. During our classes specific language material, game tasks
and problem situations were selected in such a way as to activate speech communication between children,
their initiative statements, questions, stories from personal experience, involuntary situational speech, the use
of non-verbal means of communication, as well as to initiate amateur linguistic experiments and language
games. At the same time, we proceeded from the L.S. Vygotsky’s [1] point of view about the self-worth of
the age stage of preschool childhood. Such a valuable type of activity is the initiative involuntary speech of
children, their emotional personal contact, achieved with the help of verbal and non-verbal means (facial ex-
pressions, gestures, postures, gaze, objective actions), those are components of communication that develop
a dialogue. Thus, those special speech classes that solve the problems of language development are trans-
formed so as to simultaneously solve the obstacle of establishing emotional personal contacts between chil-
dren. This is achieved by changing the style of the relationship between the teacher and the children, by
changing teaching position to a partner one.

The teacher’s duty is to form a communicative culture, which includes establishing friendly relations
among children, developing their interest in everything that happens, creating an atmosphere of goodwill,
mutual respect and trust, compliance and, at the same time, initiative. To achieve this, in our opinion, the
organization of work in small groups is most suitable. Working in small groups is less tiring for children, as
they are in closer contact with each other. Children in small groups work on the principle of “if you know it,
tell another” and “if you know how to do it, teach another”. It is also important that small groups form a self-
assessment. The child learns to objectively compare their own skill with the skills of peers, to compare their
opinion with the opinions of others. That is why at the beginning we offer children paired tasks, that is, tasks
that require the participation of two children. In this way we help children to find common language with a
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peer in the form of a game, to go with him to “contact”, to be precise. After the children have mastered these
techniques, they are offered a complication: games in which it is necessary to divide into small subgroups of
4-6 people.

The dialogue development program consisted of a set of classes, games, and sessions of activating
communication.

The organization of the story-role-playing game as a sphere of children's communicative self-activity
had a great effect, which assumed their freedom in choosing partners, topics and game actions and allowed a
pedagogue to participate only in the role of an equal partner. Dialogic communication developed in a crea-
tive game as a result of self-development. The emergence and resolution of contradictions between the
means of communication available to children and the requirements for their effectiveness in the game the
mechanism of such self-development. The children were passionate about the game, they themselves mas-
tered new means and ways of communication, which they lacked and need. Therefore we observed the de-
velopment of dialogic communication in the story-role-playing game, which had a developing influence
through the creation of a subject-game environment, enriched the children's knowledge about the environ-
ment and social relations.

Of particular importance for the development of dialogical communication with peers were verbal di-
dactic games with small subgroups of children (2-3 people). The rules of the game encouraged children to
listen and hear the partner, to ask questions if necessary, give instructions, express agreement or disagree-
ment with the partner's game and speech actions, argue the statement, reason, follow the order, respond to the
statements of the interlocutor.

During the game “Little Tiger's Birthday”, the goal was: to consolidate the ability to coordinate nouns
with adjectives in gender and number as well as speech etiquette skills development. Speech etiquette in-
cludes address, introduction, greeting, apology, sympathy, congratulations, gratitude, farewell, and so on. It’s
also important to form the capability to communicate in a pair, a group of 3—5 people, in a team.

The plot of the game. On the birthday of the Little Tiger Roma, guests came. They congratulate the
Tiger, get acquainted with each other, greet guests, make a request. The gifts they brought are not simple, but
with a surprise, a mystery. And to get them to the Tiger Roma, a help is needed to solve the riddles. The
main rule of the game is that objects and toys appear when the correct answer is found, and children use the
rules of speech etiquette. Then the guests made riddles.

The game situation is aimed at mastering the rules, confirming that the child consciously calls the word,
focuses on the grammatical form. At the beginning of the game the children found it difficult to explain their
answer, politely address the guests, start a conversation, so the teacher came to help, explaining without us-
ing grammatical terms, that we would say, for instance, about the locomotive: “Beautiful, big, clockwork”,
and about the dandelion — “fragrant, aromatic, yellow”. Further, the children proved the correctness of their
answer. At the same time, this contributed to the formation of elements of explanatory speech, children prac-
ticed the use of complex sentences and formed communication skills.

The game “Let's Brag” was planned with the aim of teaching children the comparative degree of adjec-
tives, and for the development of the following communication skills: to consolidate the ability to participate
in a general conversation, listen carefully to the interlocutor, not to interrupt them, not to be distracted. Spe-
cial attention was paid to the ability to formulate and ask questions, build an answer in accordance with what
they heard, supplement, correct the interlocutor if necessary, compare their point of view with others opin-
ions.

The plot of the game. The children read the folk tale “The Hare-Braggart”. The teacher asked: “Was it
really about the giant hare?” “No, the braggart. Today we have two little hares who like to show off. Only
one of them succeeded at it, and the other constantly forgets the word, help him”. A dramatization is being
played out. During the dramatization children play roles while removing the communicative barriers between
each other.

One child-hare says: “I have long ears” and the other: “And I have even... (longer)” the children sug-
gest. “My legs are fast — and I have... (faster) legs”, “the fur coat is soft — and I have...(softer)”. The teach-
er spoke for the first hare, called the initial form of the word, the second was helped by the children.

During the game “On the roof of Karlsson”, the following tasks were solved: the formation of the geni-
tive case of plural nouns, the ability to answer and ask questions, and to conduct a conversation. The speech
material that causes difficulties in children was offered. The main game rule that performs the control action
is that items do not appear if they are named incorrectly. The attention of children is drawn to the grammati-
cal correctness of speech, the desire to speak correctly was developed.
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Description of the game. On the teacher's desk is Karlsson's room and the fairy-tale character himself.
Karlsson turns to the children: “Thank you, friends, for coming to help, my things have disappeared some-
where”. The children answer and the object appears; Karlsson is happy and asks to answer his questions.
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Then the words were suggested: “matches”, “chairs”, “shoes”, “pictures”, “candles”, “glasses”, “spoons”,
“stockings”, “socks”. Over the course of the game the children cleaned up Karlsson's room, had a conversa-
tion with him, and put things in their places.

One of the methods of developing dialogic speech is conversation. A conversation is an organized dis-
cussion between a teacher and the entire group of children, dedicated to one particular issue.

In the conversation the preschool teacher:

1) clarified and organized the children's experience, that is, the ideas and knowledge about people life
and nature that children acquired during observations under the guidance of a teacher and in various activi-
ties in the family and in kindergarten;

2) trained the children's correct attitude to the environment;

3) taught children to think purposefully and consistently, without getting disracted from the topic of
conversation;

4) taught to express thoughts simply and clearly.

In addition, during the conversation the teacher brought up children's steady attention, the ability to lis-
ten and understand the speech of others, to restrain the desire to immediately answer a question without wait-
ing for a call, the habit of speaking loudly and clearly enough for everyone to hear.

Methodically, the ratio of adult and child speech in a conversation is important. As observations show,
often the speech activity of the teacher prevails over the child's. Sometimes teachers asking a question do not
give children the opportunity to concentrate and think, they hurry to answer themselves, starting to talk about
what they observed, for example, on an excursion. Children have no choice but to listen passively. The other
extreme is to “pull” the correct answers from children at the cost of considerable effort. The effectiveness of
the conversation largely depends on the teacher's ability to purposefully lead children, direct children's
thoughts and activate speech activity.

Didactic games with a doll, which consisted in playing a small dramatization with the participation of
a doll, were effective as method of speech development. Children talk to each other by themselves on behalf
of the dolls. This form of conversation corresponds to children's interests and serves as an excellent means
of activating children's speech. They follow each other's actions with interest, listen carefully, answer readi-
ly, and ask questions themselves. Conducting such classes required prior preparation from the teacher.
A script was drawn up where the actors, the order of actions and the approximate speech of the actors are
listed.

Pair interaction was also effectively organized in the process of collective speech training. For this pur-
pose tasks with split pictures were used to compose a story based on a series of pictures or on conditional
schemes, games with collective drawing of the type “Remember and draw”, as well as a game in a circle
with a ball “End the sentence”.

The program defines in which age groups classes-conversations are held. In relation to the younger pre-
school age a conversation in the process of gaining experience is used. The conversation is accompanied by
viewing toys, pictures.

In the middle preschool age conversations accompanying the acquisition of new knowledge and obser-
vations are mainly used, (what objects are made of, our clothes, washing accessories) and excursions
(what the postman does). In the older preschool age, all kinds of conversations are held.

According to the same principle, games in which the material was a variety of toys, dishes, furniture,
story pictures were built. The teacher chose language tools that were quite accessible to the preschoolers in
order to increase the emotionality and imagery of their speech, thereby deepening the perception of the pic-
ture and introducing children to the richness of language riches.

Results and Discussion

At the end of the development work a final evaluation was carried out, which allowed us to see how
much the level of communicative development through dialogue of older preschool children has changed.

In the control group, there is a smooth growth dynamic:

— high level — 32 % (8 preschoolers);

—average level — 52 % (13 children);

—low level — 16 % (4 children).
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Comparative results are shown in Figure 1.

Control group

60
50
40
30
20
10

High level Average level Low level
W Before experiment W After experiment

Figure 1. Comparative results of control group

In the experimental group it is necessary to note a significant increase in the number of children who
showed a high level of communicative development (it increased from 3 to 10 children — 40 %). The aver-
age level was shown by 12 children, which was 48 %. The number of children showing a low level of com-
municative development also decreased (from 8 to 3 — 12 %).

Comparative results are shown in Figure 2.

Experimental group

60
50
40
30
20
10

High level Average level Low level

B Before experiment W After experiment

Figure 2. Comparative results of experimental group

After analyzing the data from these tables we came to the conclusion that children who are engaged in
the usual program cannot independently overcome the difficulties and obstacles that arise in the way of hold-
ing a good conversation and speech development in general. Our programs aim is to help these children. The
results of the control experiment confirm positive results.

Conclusions

Based on results of the study we conclude that dialogue will serve the purpose of developing children's
speech under the following conditions:
— identification of the causes of the insufficient level of speech development;
— taking into account the age, psychophysiological features of the formation of speech activity of pre-
school children;
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— psychological and pedagogical readiness of the teacher to organize a dialogue and further teach pre-

schoolers to conduct a dialogue;

— taking the role of peers in the speech development of children into account.

The accomplishment of speech exercises organically included in the structure of educational dialogue
organization in the classroom in preschool. The purposeful organization of the educational dialogue should
include the support of the educator for the communication needs of children and the development of motiva-
tion for productive cooperation based on the subjective speech experience of children. The assimilation of
the simplest theoretical knowledge of speech is carried out by setting and solving educational tasks under the
guidance of a teacher, and then independently, forming the skills and abilities of conducting a culture of dis-
pute, teaching preschoolers to self-reflect.

Taking into account these aspects, we came to the conclusion that it is the experience of dialogical
communication with peers and adults in preschool age that later has a huge impact on the formation of the
personality in general.
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H.H. Xanuna, 1.B. JIn

KypaacrapeiMeH 1uaJior apKblibl epecek MeKTel
JKacbIHA JeHiHT 0ananapabiH coiijieyiH 1aMbITy

Maxkana OyriHri Tamma ceWneyAi AaMBITYIbIH ©3€KTI MoceleciHe, aran aiTKaHIa OHbIH AUaJIOITHIK
KOMIOHEHTiHe apHajFaH. KapbIM-KaThIHAC [aFqbpUIapbIH KAIBIITACTHIPY Kypasibl peTiHae yiaecimai
JMAJIOTTIK COiey i TaMbITy OKYIIbUIAP/BIH COMIey KaOlIeTiH JaMbITy HPOLECIHIe MaHbI3bl PO aTKAPaIbL.
Backa amammapmeH ceiinecynin e3apa apekerrecy (GopMachl peTiHe quanor OanagaH OipTiHIeN JaMbII Kele
JKaTKaH epeKIle aJIeyMeTTiK-Coiiey JarpUIapbiH KaeT ereai. bana ymin quanor — Oyi1 ceineyni urepymnin
FFalIKpl MEKTe01, KapbhIM-KaTbIHAC MEKTeO1, OJT HETi31HEH TaMbIIT KeJie JKaTKaH Keke TYiIFa. [{ranor apKbuibl
Oananmap aHa TUTIHIH TPaMMAaTHKACHIH, OHBIH CO3JIriH, ()OHETHKACHIH YHPCHEI, Maiianbl aknapaT auaibl.
TakpIpbIn ©3eKTi, OWTKEHI MEKTENKe AeHiHTi OanaibIK MIaKTa JUaJorThl JaAMBITY COMICYIiH KaJbIITACYbIHA,
KOMMYHHKATHBTI KaOiJeTTep/iH KaJblTacyblHa ocep eTenmi. ATam alTKaHia, KOMMYHHKATHBTIK KabineTtep
Ka3ipri Koramzga agaMHbIH TaOBICTBI eMip CypyiHiH acmekTinepiniH Oipi Ooibim TabGbutagsl. Makanana
KOOTIEPaTHBTI THITEri AMAJIOITBHIK COMeydl NaMbITy YILIiH epeKile MaHbI3bI ic-LIapanapra, eH alIbIMeH
IIBIFApMAaIIbUIBIK, CIOXKETTIK-POJIIIK OoffbIHFa Gaca Hasap aymapbUIFaH, oHAa Oanamap Oipiecin TaKbIPBINTHIK-
OWBIH OPTACHIH JKacaii/ibl, TAKBIPBIITHI OFJIaIl TA0AIbl )KOHE CHOXKETTI JaMBITA/Ibl, POJIIIK JUATIOTTap OHHANIbI
JKOHE OJlap OpTYPJi HAaKThl KaThbIHACTapra cHeli. J[MalorTBIK KapbIM-KaThIHAC KaOileTTepiH apTThIpyFa
OaFpITTaJIFaH YJIKCH MEKTEIl )KachlHa ACHiHIi Oajanapra apHajfaH IUIaKTHKAJbIK OWbIHIAp OarmapriaMacs
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YCHIHBUTFaH. DKCIIEPUMEHT JKYPri3iili )KOHE CUMATTa/Ibl, OHJA AUAAKTHKAIBIK OHbIHIAP KEIICHI ChIHAJBL
DKCIEepPUMEHTTE AUATIOTTIK COMIey AaFIbUIapbIHBIH apTKAaHbI KOPCETUIreH.

Kinm ce30ep: nuainor, ceiiney, KOMMYHHKAIUs, KaPbIM-KaTbIHAC JaFIbUIAPBI, TUIAKTHKAJIBIK OMBIH, COUNeyi
JAMBITY, MEKTEITKE JICHIHT1 )KacTarbl 0aia, TUaJorTiK KapbIM-KaThIHAC.

H.H. Xanuna, 11.B. JIu

Pa3Butne peun Crapummx JOIKOJBHHKOB Y€pe3 NUaJor Co0 CBEPCTHUKaAMU

CraThsl OCBAIIEHA aKTyaJIbHON Ha CETOAHSLIHUM JeHb MpoOiieMe Pa3BUTHS PEUM, a UMEHHO €€ JIHalorHde-
CKOW cocraBistomiell. Pa3BuTue cBA3HOW IMAOrMYECKOM pedM KakK CpeACTBO (OPMUPOBAHUS KOMMYHHKA-
THBHBIX HABBIKOB UTPAET BaKHYIO POJIb B IIPOLIECCE PEYEBOTo pa3BuTHs oOyuatowuxcs. Kak ¢popma peueBoro
B3aUMOJICUCTBUS C APYTUMU JIFOIBMH, THAJIOT TpeOyeT OT pebeHKa 0COOBIX CONMAIbHO-PEUEBBIX YMEHHH, OC-
BOCHHE KOTOPBIX IPOMCXOJUT ITOCTENEeHHO. /lnanor st pebeHKa SBISIETCS IePBOM MIKOJION OBIIAJCHUS pe-
YbI0, IIKOJIOH OOIIEHNs, OH, MO CYIIECTBY, SIBISIETCS OCHOBOH pa3BUBAIOIIEHCS JIMYHOCTH. Yepes auaror ne-
TH YCBaWBAIOT IPaMMaTUKy POJHOTO SI3bIKa, €TO CIOBaph, (POHETHKY, YSPIAIOT MOJIe3HYI0 HH(popManuio. Te-
Ma SIBJISIETCS aKTyallbHOM, TaK KaK Pa3BUTHE JHANOTa B AOLIKOILHOM BO3pacTe BIUSET HAa CTAHOBIIEHHE PeyH,
(bopMHpOBaHNE KOMMYHHKaTHBHBIX CIOCOOHOCTEH, KOTOpBIE SABIAIOTCS B COBPEMEHHOM O0IECTBE OHUM M3
acIIeKTOB YCIIEITHOTO CYIECTBOBAHUS JINUHOCTH. B cTaThe aKIIEHTHPOBAaHO BHUMaHHE Ha OCOOCHHO BaXKHBIX
JUISL pa3BUTHS TUATOTHYECKONH peYH BHJOB JAEATEIBHOCTH KOOIEPATHBHOTO THUMA, MPEKAE BCETO, B KOTOPOH
JIETU COBMECTHO CO3JAIOT IPEIAMETHO-UTPOBYIO Cpely, IPUIYMBIBAIOT TEMY U PAa3BUBAIOT CIOXKET, Pa3bIrPhl-
BAaIOT POJIEBBIC AMAJIOTH U 0 XOAY MX BCTYIAIOT B pa3HOOOpa3HbIe pealbHble B3anMoOoTHOIIeHus. [Ipemio-
JKEHa MpOorpamMmMa, KOTopas BKIIIOYAeT KOMIUIEKC AMAAKTUYECKUX UIp AJIS CTaplIuX JOLIKOJIBHUKOB U Ha-
IIpaBJICHA Ha MOBBIIICHUE YPOBHS AUAJOTMUSCKUX KOMMYHHKAaTHBHBIX CIocoOHOCTeH. Brut npoBenen u onu-
CaH HKCIIEPHMEHT, B KOTOPOM OBLI anmpoOMpOBaH KOMILIEKC AUAAKTHUECKUX UTP. DKCIEPUMEHT MOKa3al Mo-
BBIIICHNE HABBIKOB JUATIOTHYECKON peUH.

Kniouesvie cnosa: nuainor, peub, KOMMYHUKAIM, KOMMYHUKaTUBHBIC HABBIKU, TUIAKTHYECKAs UIPa, pa3BH-
THE PeYH, CTAPIINIA JOIIKOJIBHBIA BO3PACT, AUATIOTHYECKOE OOIICHHE.
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