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Syntaxemes as a method for selecting learning resources in teaching English

The purpose of the article is to discuss twenty-seven varieties of Russian syntaxemes defined by
G.A. Zolotova, the semantic basis of which is considered universal for any other language. This achievement
in the field of communicative linguistics allows to consider similar typical syntaxemes in English. The au-
thors of this article are interested in syntaxemes because of the linguodidactic potential which serves as a
“bridge” for statements within the thematic field. In contrast to the abstract means of structural linguistics,
syntaxemes are capable of integrating lexical and grammatical material into the learning process. Whereas the
traditional technique artificially tied the types of phrases and sentences of the topic, syntaxemes by semantic
bundles are used in different exercises, i.e., within one exercise the teacher will be able to assimilate two or
three ways of expressing the same idea and a sufficient amount of one syntaxeme as a typical union of the
same type of lexemes. The article focuses on the optimization of learning process, in which the criteria for the
selection of learning material based on certain methodological principles of teaching English are considered.
By relying on the appropriate principles for the selection of learning material, an effective system of teaching
English is purposed to be achieved. The article presents the most active syntaxemes, their meanings and in-
terpretation found in the English textbook for 5™ graders. Also, as an illustrative material, one of the speaking
topics for 5™ graders is considered, which is represented in the table with essential examples. Syntaxeme as a
linguodidactic unit makes it possible to select language resources on a scientific basis, considering certain se-
lection of parameters (frequency, functional significance, etc.).

Keywords: syntaxeme, educational material, criteria for selecting educational material, principles of selecting
educational material, speech topic, speech intentions, lexico-semantic groups, linguodidactic unit, grammati-
cal and semantic paradigm.

Introduction

In the past ten years modern society had been in the information flow, where every person was and still
is faced the flow coming from the world, and for successful socialization in the community being familiar
with a foreign language is very important. The most common foreign language for the means of communica-
tion in the information flow is English, which is considered as the language of communication worldwide.
Consequently, learning the language starts from the preschool period. However, in order to teach and learn
English effectively up from kindergartens, schools, colleges and universities in Kazakhstan it is necessary to
optimize the learning process in accordance the functional units of the language system.

Methods and approaches

Research methods include observation of the activity of syntaxemes as learning units in educational
texts by specialty, a statistical method for identifying the frequency of syntaxemes in the implementation of
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certain speech tasks, modeling the mechanism for selecting units and introducing them into the process of
teaching a foreign language, experimental verification of the effectiveness of syntaxemes as learning units,
generalization of the obtained scientific results.

The methodological basis for the scientific substantiation of the functional-semantic approach to the se-
lection of grammatical material for educational purposes is the idea of cognitive linguistics about the catego-
rization of the world in language [1: 41]. According to this concept, the gestalt characteristic of the objective
world acts as a basic level in the perception of a fragment of reality: objects are perceived as a whole as a
type prototype. These are syntaxems, which are then described in a more or less complete list by
G.A. Zolotova in a monograph with students N. Onipenko and M. Sidorova, and are presented as a repertoire
of elementary units of syntax in the “Syntactic Dictionary of the Russian Language” [2, 3]. We are also im-
pressed by the idea of G.I. Isenbayeva, described in the article “On the methodological foundations of the
study of the functional unity of cognitive and linguistic structures” [4]. No less important is the
linguodidactic aspect, when the cognitive structuring of the language system is taken as a basis in the meth-
odology of language teaching. This way is more effective when semantic units of the lexical and grammati-
cal plan are tied to speech tasks. Then the learner can easily navigate the use of the means of another lan-
guage for the implementation of their speech tasks, since in their mind an associative connection will be
formed between the situation and the language tools that serve this situation. Active work in this direction is
carried out at L.N. Gumilyov Eurasian National University.

The common glossary provided by E.G. Asimov and A.N. Shchukin [5] is a special conceptual tool that
is a set of different means of selecting and organizing learning sources while planning the learning process.
At the same time it should be kept in mind that even if it remains a fundamental work that reveals the meth-
odological system of language teaching, the glossary itself is focused on the abstract language system.
Meanwhile, today there is a contradiction between the need to implement the strategic goal of forming a for-
eign language communicative competence and the use of the means of an abstract language system as learn-
ing units. The last one largely becomes a “braking” tool, artificially lengthening the path to achieve the men-
tioned goal.

This situation has predetermined the content of the article, which substantiates the practical significance
of using new units in teaching a foreign language. The learning material is primarily a lexical, grammatical
and speech basis for exercises and tasks for the formation of key competencies in teaching English. The cor-
rect and successful educational process is determined by certain methods of teaching English, selection crite-
ria and principles in preparing learning material for teaching English.

Modern methods of teaching English are primarily conditioned by the development of productive learn-
ing activities and creativity of the student, that is, the teacher must be autonomous and capable of flexibility,
professional adaptability and constant creative search. A student who creates educational products by explor-
ing an idea, hypothesis, or a problem in a particular topic of study serves as an example of heuristic method
of teaching English. The interaction of the teacher and the student in the process of communication and
learning in order to solve linguistic and communicative problems is a method of interactive learning. Interac-
tive activities include the organization and development of dialogic speech aimed at interaction, mutual un-
derstanding, and solving problems that are important for each of the participants in the educational process.
Interactive training is primarily aimed at developing interactive communication in the group. In the method
of interactive learning, the teacher is the coordinator of the educational process, that is, the activity of the
teacher is inferior to the activity of the students. These methods are the most important in this study and are
determined by certain criteria for the selection of educational material in English.

Criteria for selecting learning material:

1) Informative content.

Set of exercises designed in accordance with the informational and educational necessities of students.
The richness of the learning resources is implemented by a sufficient and at the same time concise amount of
information on the topic, when the student receives cognitive basis for the sake of further discussions. The
criterion of informative content of educational material is implemented by including in the content of train-
ing a large amount of information about the country of the target language and about the native country.
Thus, students form a multicultural personality in themselves, which is important in modern society, since
when forming a multicultural personality students are able to conduct intercultural communication respecting
the traditions and customs of different countries.

2) The volume of learning material.

Cepus «lMeparormka». Ne 2(102)/2021 129



Z.S. Takuova, A.Zh. Mauitbekova, K.N. Bulatbayeva

Large volume of learning material divided into blocks implies a preliminary preparation of texts by EFL
teachers for making it flexible for certain proficiency level of students, thereby stimulating students’ cogni-
tive activity during learning English, increases their motivation in developing communicative skills.

3) Cultural spectrum of learning material.

This criterion implies the selection of learning material and information directly related to the cultural
phenomena or global perspectives of the language being studied. Taking this aspect into account ensures a
quick adaptation to foreign language culture.

4) Match of lexical and grammatical range in speech.

The selection of lexical and grammatical material considering the implementation of speech intentions
on the topic is an important condition for the integration of extralinguistic and linguistic issues. These condi-
tions allow to achieve functional minimum and some grammatical means from dictionaries. In addition, the
lexical and grammatical material can be stylistically ranked and the selection of desired level is determined
by the level of students’ proficiency in the target language.

5) The communicative value of learning material.

This criterion implies the selection of learning material containing important information for the inter-
locutor. On the basis of entertaining, relevance, singularity or systematization of knowledge, the learning
material becomes most efficient and quickly memorable.

6) Availability and relevance of learning material.

To create a favorable atmosphere in the classroom and maintain motivation of students it is necessary to
present learning material according to the psychological and age characteristics of students. The presented
material should be modern with reference to the traditions and history of the target language.

7) Consideration of motivation while selecting learning material.

Motivation is the most important criterion in selecting learning material, the provided information
should conform with educational standards and be interesting. The motivation for selecting learning material
should be a natural necessity for the expression of thoughts and/or the exchange of information (it is im-
portant to create such a situation in the learning process, according to the mechanism of verbal creations).
The text representation and extraction of means are in the domain of teacher, who deliberately contemplates
the situation for stepping the development of productive skills by their own methodical structuring, which
are necessary for learning means of the language system.

These criteria contribute to the implementation of such methodological principles of teaching a foreign
language as the necessity and sufficiency of the content of the learning material, the intensity of the learning
material. The principles determine the strategic line of formation of foreign language communicative compe-
tence. The intensity of learning material is significant in general education schools and universities
in Kazakhstan, as a large amount of knowledge is mastered in a short period of training and classes are satu-
rated with various types and forms of education. An important task of the lesson is the revitalization process;
it is the personal activity of the student and the teacher, which should be maintained throughout the lesson
and is considered to be an important element of the intensity of the learning material. The frequency of lan-
guage units within the topic is considered to be the determining factor in achieving the set of training tasks in
the planning process. In order to enhance students’ knowledge it should be consistently used in grammatical
and lexical exercises within any relevant topics in English classes. The frequent repetition of the material in
different conditions and at different stages of solving educational problems will ensure the natural use of the
introduced language resources in the productive speech of students. In this aspect it is important to formulate
tasks in speaking practices on the basis of key verbal intentions within the topic of interaction, which in-
creases the functional (productive skills) significance of the language tools.

According to scientists such as J. Austin [6], J. Searle [7], A.V. Bondarko [8], etc., intention is a com-
municative purpose of the speaker in the process of transmitting the meaning of speech. Verbal and commu-
nicative intents are closely related to the functional significance of language and language units. For exam-
ple, it is possible schematically show the implementation of key verbal intentions: verbal intention ~> in-
formative intention (the intention of the speaker to inform the already known fact) = communicative inten-
tion (intention towards the fact) — illocutionary intention (speech fulfillment, it is the choice of language
patterns) —> verbal filters (age, gender, social group, etc.) —>result (achievement or failure).

The intensity of learning process is also achieved at the expense of lexical and semantical groups
(LSGs), since the same type of language tools in semantic and formal aspects are effective because of the
possibility of covering more words in one exercise. As ways of transmitting a certain meaning it is relevant
to mention sampling constructions (one speech intention can be realized in two or three ways, i.e., synony-
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mous constructions) which represents favorable conditions for the activation of LSGs. For example: Where
can | find animals? — They can be found in the desert, in the yard, on the field, in the woods, in a barn, on
pastures, in the winter caves, etc. They can be seen.../They inhabit/are/spend the winter, etc. The same
syntaxeme — the locative — is used in several constructions. Such methodological condition gives the stu-
dents a free opportunity to use foreign language. Thereby, in a short academic term a large amount of learn-
ing material can be covered.

With the systematic use of criteria and principles of selecting learning material an effective system of
teaching English can be created. It is advisable to use a variety of sources in learning material, such as vari-
ous texts on the different proficiency levels, audio and video material, songs, proverbs and sayings, etc. The-
se sources help correctly identify the frequency of syntaxemes as meaningful units. The noted aspects of se-
lecting learning material show the importance of specific syntaxemes within the topic, not lexemes as names
of objects and subjects. By comparison, in the traditional teaching method words in the nominative case are
selected, their case forms are given. Thus, syntaxemes are designed to significantly reduce the unjustified
waste of educational time working with the whole grammatical paradigm of nouns. The wide usage of com-
municative grammar allows to develop speaking and communicative practices first.

Results and discussion

For considering syntaxemes as a means of teaching and selecting learning material in order to form the
foreign language competence of students in English classes the following clarification should be noted.
A syntaxeme is a grammatical word form with a typical meaning of location, time, object, subject, etc.
The syntaxeme is the basic element of the syntactic construction [3].

Syntaxemes might be highlighted from the key points of texts/passages, so it is important to rely on a
variety of texts in different styles and genres for adaptive use in the learning process. Another meaning of
syntaxeme may lead to its indisputable recognition as a functional unit, capable to provide the content of
speech and communication in a foreign language. Moreover, all significant parts of speech can be recognized
as syntaxemes.

G.A. Zolotova has identified more than twenty-seven syntaxeme nouns of the same notion in Russian,
which determine their purpose in various situations and are similar to some meanings in English [6].
The scientific description syntaxeme-adjectives, syntaxeme-verbs, syntaxeme-adverbs of syntaxeme-
numerals, etc still insufficient. They are also important for linguodidactics and should be semantically
grouped. The most active syntaxemes, their meaning and interpretation in English are presented in Table 1.

Table 1
Syntaxemes, meaning and example sentences
Syntaxeme Meaning English equivalent Examples of syntaxemes
1 2 3 4
Authorizator | assessment and perception of speech- authorisation I was told..... I guess....
thoughts of the author
Addressee the designation of the person and addressee To students .....
subject To readers are addressed ...
Deliberative | state and perception of the action deliberation Students play chess....
Destinative the purpose of the subject destination Canteen for students....
Dimensive component of the size dimension The height of the gym is up to 10
meters
Directive the direction of movement focused on direction From the school window you can see
the action and position of the subject the church

Distributive | distribution relations distribution Students sit one by one

Instrumentative | instrument of the action instrumentation | View through a magnifying glass
Causative cause of action causation Students argue over....

Qualitative quality and the property of the subject quality Students (will be) with education
Qualificative | relationship skills qualification The teacher is a middle-aged man
Quantitative | quantitative characteristics quantity Up to 30 students in the class
Commitative | action, attribute, subject and person comitative Students are engaged in physical ed-

ucation to the music
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1 2 3 4
Correlative compliance or non-compliance of the correlativity The student is serious beyond his
subject years
Locative the meaning of the location location The school stands opposite the
church
Mediative method, means of action mediate Students chat by messenger
Partitive part of the whole part The school has three floors
Possessive affiliation, possession posession Students acquire knowledge
Potensive potential action potential To plan a class, you need to...
Situative the situation is external, natural, so- situation The class is in smoke because of the
cial experiments
Soursive information source or sensory percep- source Light from a lamp in the classroom
tion
Themative the topic of the assessed situation theme In the student’s documentation is a
mess
Temporative | temporal characteristics temporisation The students were given a task until
Saturday
Transitive the way of movement transition The students went home
Finitive purpose, purpose, action function Meeting to discuss student behavior

Topics concerning 5™ graders in English [9, 10] are considered to be used in daily routines and are most
often focused on specific events and characteristics, which justifies the frequency of such syntaxemes that
answer the questions who-where-when, what did/does/will do; what-where-is/was/will be; who-what/what-
what. Therefore the frequency of such syntaxemes as locative, temporative, subject of action, action, or at-
tribute is a consequence of selecting the age-appropriate issues. For instance; locative is a component with a
location value:

- I’'m from Scotland,

- Alan went to study at Cambridge University;

- In Cambridge, you can walk in a beautiful park;

- There is a boat race on the River Thames in London.

In the second place the number of syntaxemes in speaking topics in the first chapter is possessive. It re-
lates to belonging and possession. For example:

- I have got a lot of electronic gadgets;

- Alan has an idea;

- Luse my laptop to write emails.

Each speaking topic is “served” by a certain group of intensive syntaxemes, which are identified on the
basis of speech intentions. Students do not need to know the term “syntaxeme”. The syntaxeme as a unit of
selecting and training is a tool for educators (school teachers or university teachers). It is proposed to intro-
duce the term of “word form with a typical meaning...” (K.N. Bulatbayeva) for methodological purposes,
which are familiar and comprehensible for teachers.

Another feature of the syntaxeme is the repeatability of syntaxemes in different speaking topics
(the locative can occur as a frequency unit in 10 topics in the curriculum of a certain grade). At the same
time, the lexical implementation of this typical syntaxeme in different speaking topics might be different.
The locative in the topic of “Wildlife” is implemented by LSGs as “habitat” and the topic “My Motherland
Kazakhstan” by LSGs as “location” (in the village, the city, the territory... in the centre... on the South, East,
West, North, Southeast, etc.), in the topic “Home. Apartment” by such LSGs as “location”, however in dif-
ferent types of lexemes (in the living room, in the kitchen, in the bedroom, in the hallway, in the courtyard).

To enhance the detailed understanding of syntaxeme presented within the topic “Flora and Fauna of
Kazakhstan and other countries of the world” table 2 is provided below.
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Table 2

Intensive syntaxemes within relevant topics

Topics Subtopics Speech intentions Intensive syntaxemes
Animal and 1. Animals and 1. List the plants 1. LOCATIVE: in the sky; on the field; in the steppe;
plant life of | plants of Kazakh- and animals that near the river; under the hill; in the forest; in the low
Kazakhstan | stan live in Kazakhstan | mountains; in the forest-steppe; in the Big Almaty
and other 2. Animals of Ka- 2. Tell about rare Gorge; on the ridges; in zoos; in high-altitude areas;
countries of | zakhstan listed in animals of Ka- in Kazakhstan; in America; in Canada; in Japan; on the
the world the Red Book zakhstan listed in | meadows of England; on the plains of England; in the

3. Plants in Ka- the Red Book nature reserves of Ireland; in the north of Scotland; on
zakhstan listed in 3. Tell about rare | the lower belt of the mountains; on the Scottish High-
the Red Book plants of Kazakh- | lands; on the shores of Wales; off the coast of Scotland
4. Animals and stan listed in the 2. QUANTITATIVE: up to 100 animals;

plants of Great Red Book 3. CAUSATIVE: due to poaching; with red wolf, for

Britain

4. List animals

and plants in the
UK and compare
with Kazakhstan

food; for survival; for household needs; due to water
pollution; due to environmental degradation

4. TEMPORATIVE: winter; summer; autumn; spring

5. SOURSIVE: spruce, fir, larch and cedar

6. OBJECT: water, plants, animals; belong to nature; to
the category of valuable tree species

7. SUBJECT: fox; rabbit; badger; otter; ermine; weasel
hawthorn; honeysuckle; wild rose

As we can see in this table, lexicalized syntaxemes can organize internal lexical and grammatical se-
mantic paradigms among themselves (the last column of the table): different prepositional-nominal combina-
tions are grouped on a semantic basis into one typical meaning “locative” or “sursive”, etc. Meanwhile, such
syntactic groupings of elementary units of syntax can form semantic paradigms of higher-order units
(at dawn, during dawn can participate in the creation of syntactic synonymy, which is also a semantic the
paradigm of the language system). Thus, the semantic paradigms of the language system can be actively and
effectively used in teaching a foreign language.

In the context of learning the methodology of teaching a foreign language 3rd-year students (groups
FPE-31a (foreign philology of English language), FPE-31b, FPE-32, 2020-2021 academic year) learned to
actively use the proposed methodology for selecting and using syntaxemes as training units in practice. Dur-
ing teaching practice they conducted lessons planned under our guidance. The results were positive.

Therefore, when planning lessons students acquired the ability to determine the range of microthemes
within the topics according to the age of the students, for each microtheme — speech intentions. At the same
time, the selection was based on the texts from which the most active syntaxemes were isolated. A sufficient
number of texts allowed them to deduce semantic paradigms. So, for example, on the topic of animals they
managed to group into semantic paradigms the actions of animals (barking, meowing, moo, neigh, howl,
chirp, etc.), the movements of animals (running, jumping, crawling, etc.), the emotional state of animals (ca-
ressing, licking, rejoicing, basking on their knees, etc.). Students on this basis learned to organize continuous
work on vocabulary, lexicalized grammar, and meaningful dialogues within the topic. We were convinced
that the entire sequence of types of lessons leads to the achievement of foreign-language communicative
competence of students. Because of such work students conducted lessons during the practice.

Conclusion

As it can be seen from the analysis, the syntaxeme as a linguodidactic unit that makes it possible to se-
lect learning language material on a scientific basis, concerning previously mentioned selection of parame-
ters such as frequency, functional significance, etc. The typical nature of the syntaxeme allows methodolo-
gists to determine the frequency and ensure sufficient repeatability in different topics. Ensuring repeatability
of syntaxes in different speaking topics allows students to learn a large thematic vocabulary, virtually ex-
plore the location of a certain syntaxeme in the construction of syntaxemes, using several methods of making
the same thoughts based on syntaxes, to achieve the naturalness of speech.

For the successful achievement of possible results a foreign language teacher must have appropriate
linguodidactic training. The extensive content on the same issue is presented in the eight-level modelling
manual from the foreign language expertise in the monograph named “Scientific foundation of
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linguodidactic training of foreign language specialists in Kazakhstan” by A.E. Bizhkenova,
K.N. Bulatbayeva, L.S. Sabitova (2017) [11].

Scientific and methodological training of students on the functional-semantic approach to the selection
of educational material for foreign language lessons is based on the fact that they, along with the structural
language system, gain knowledge of the functional language system, which is then used in the content of the
course of foreign language methods. This is one of the ways to solve the problem of isolation of the studied
material in a foreign language from the speech requests of students, when the content of a foreign language
primarily meets the speech strategies of the speaker within a certain thematic field.
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3.C. Takyona, A.)K. Mayur6ekoBa, K.H. bynar6aesa

CuHTakceMasap OKy MaTepuaJblH TAHAAY KYpaJjbl peTiHae
arblIIIBIH TiJIIH OKBITYFA apHAJIFaH

Maxkanana T'.A.3010TOBa aHBIKTaFaH OpBIC TUTIHACIT CHHTaKceMalapIblH JKHbIpMa JKETi TYPiH, SFHH
OJIapABIH OPTYPJIi JKar[aiijarbl KOJAHBUIYbIH JKOHE aFbUILIBIH TUTIHICTT MarblHATAPBIHBIH YKCACTHIFBIH
Tajkpliarad. OKy MaTepHalibl MCH CHHTaKCeMasap aHbIKTaMaapbl kentipinred. Ocbl Makaiia aFbUILIbIH TiliH
OKBITYIIBIH Oenrini Oip oficTeMenik KaruJalapblH iCKe achlpyFa BIKIAJd €TeTiH OKy MaTepUaliblH TaHaay
KpUTEpHiliepi KapacThIpbUIaThiH TaOBICTBI OKY YAEpIiCiH XKyiieneyre apHanran. OKy MaTepuasbIHbIH TaHIay
KpUTEpHiliepi MEH NPUHIMOTEPIH JXyWeni TypAe KOJIAHFaH Ke3/e aFbUIIBIH TUTH OKBITYIBIH THIMII
JKyHeciHe Ko keTkisinerni. I.A. 30510ToBa 31eMEHTapIbl CHHTAKCUCTIK OipIIIKTEpAiH penepTyapsl TYpiHAe
Ky#enmi TypAe cumartaraH KOMMYHHKATHBTI TIpaMMaTHKara epekuie Hasap ayaaprad. CuHTakcemasap
JIMHIBOJUAAKTHKA YIIIH MaHBI3/Ibl )KOHE MaFbIHANBIK JKaFbIHAH TONTACTHIPBLTYHI KepeK. Makaja aBTopJiapbl
S-ChIHBIIIKA ApHAJFaH aFbUIIBIH T OKYJIBIFbIHIA TaObUFaH €H OCJCeHAl CHHTaKCeMaapibl, OJap.bIH
MarbIHAChl MEH TePMHHIHIH aFbUIIIBIH TUTIHACTI TyciHaipmecin kentipres. Conpaii-ak, 5-ChIHBIIKA apHAIIFaH
ceiiyiey TaKbIPBINTAPBIHBIH 0ipi KAPAaCTHIPBUIBI, OHAA OEJICeH/l CHHTaKceManap Ke3leceli, oJap KecTe KoHe
MbIcangap TypiHae OepinreH. CHHTaKceMasap/blH JIWHMBOAWAAKTHKAIBIK OIpJik perinme Oenrini ipikrey
napamerpiepin (KMiNiri, GYHKIHOHAIIBIK MaHbBI3bl, TAKBIPBIIKA NETCH KAKETTUIIK) eCKepe OTBIPBIN, OKY
TUIIIK MaTepHaIbl FEUIBIMU HETi3/Ie TaHayFa MYMKIHIIK Oepexni.

Kinm ce30ep: cuHTakceMa, OKy MaTepualibl, OKy MaTEpPHANIBIH IpiKT€y KPHUTEpHiliepi, OKy MaTepHUalbiH
IpiKTey  KaFuIaTtTapbl, COHJIey  TaKbIpbIObL, COMJIey  HHUETi, JIEKCHKAa-CEMaHTHKAIBIK  TOITAp,
JIMHTBOAUIAKTUKAIBIK OipIIiK.
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CuHTaKceMbl KaK CpecTBa 0TOOPA y4eOHOIr0 MaTepuaJjia
AJis1 00yUYeHHs AaHTJIMHCKOMY SI3bIKY

B craree paccmoTpeHbl ABajuaTh CeMb Pa3HOBUAHOCTEH CHUHTAKCEM B PYCCKOM S3bIKE, BBIICICHHBIX
I".A. 30;10TOBOH, KOTOpBIE, B CBOIO OYEpEelb, OMPEACIAIOT UX MpEJHA3HAUYEHHE B PA3IMYHBIX CUTYalUAX H
CXOXM CO 3HAaueHHsIMHU B aHIIMiickoM s3bike. [lpeactaBneHsl ompeneneHuss ydeOHOMY MaTepuany H
cuHtakceMaM. CTaThs TMOCBAIIEHA CHUCTEMAaTH3AIlMM YCHELIHOro 00pa3oBaTelIbHOrO Ipollecca, Iae
paccMaTpuBalOTCS KpUTepud oTOOpa y4eOHOro MaTepHuaia, KOTOpbIE CIOCOOCTBYIOT —pealu3alud
OTPENCNICHHBIX ~METOAWYECKUX IPUHIUIIOB OOYYCHHs aHTIHICKOMY SI3BIKY. [lpu TTaHOMEpHOM
HCTIOJIE30BaHAU KPUTEPHUEB M MPUHIUIIOB 0TOOpa yuyeOHOro MaTepuaina aocturaercs 3pdekTuBHas cucrema
00yJYeHUsl aHTIHHCKOMY s3bIKy. Oco00e¢ BHUMAaHHE YIEICHO KOMMYHUKATHBHOW TpaMMaTHKE, CHCTEMHO
onucanHoi I.A. 30710TOBON B BujE perepryapa JI€MEHTapHBIX €IUHMIl CUHTaKcuca. CHHTaKCeMbl BaXKHBI
JUISL JIMHTBOJAKTHKH WM JIOJDKHBI OBITh CEMaHTHYECCKH CTPYNIHPOBAHBL. B crarbe mpuBelneHBl Hamboee
AKTHBHBIE CUHTAKCEMBI, BCTPEUAIOIIKecs B yUeOHUKE MO aHTTIMICKOMY S3BIKY U 5 Kiacca, UX 3HAYEeHHUS U
UHTEPIIPETAllMU TEPMUHOB B aHTTIMHCKOM s3bIKe. Takke pacCMOTpEHa OJlHAa M3 PEUEBBIX TEeM AJ 5 Kiacca, B
KOTOPOM BCTPEYAlOTCS aKTHBHBIE CHHTAKCEMBI, OHU IMPEACTaBICHBI B BHIC TaONUIBI C NPHUMEPaAMH.
CuHTakceMa Kak JIMHIBOAMOAKTUYECKAs eIMHMIA JaeT BO3MOXHOCTb OTOMpaTh Yy4eOHBIH S3BIKOBOI
MaTepual Ha HAyYHOM OCHOBE, C YYETOM OIPEICICHHBIX IMapaMeTpoB oTOopa (4acTOTHOCTH,
(hyHKIMOHATBHAS 3HAYUMOCTh, HEOOXOJAUMOCTD B TEME).

Kniouesvie cnosa: cuHTakcema, y4eOHBII MaTepHall, KpUTEpHUH OTOOpa y4eOHOTro MaTepuasa, MPUHIIUITEI
orOopa y4eOHOro MaTepuana, pedeBas TeMa, pedeBble WHTEHINH, JIEKCHKO-CEMaHTHYECKHE TpPYIIIH,
JIMHTBOJMAAKTHYECKAs €AUHHUIIA.
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