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Challenges of ESP Education in Georgia during COVID1-19 Pandemic

This paper aims at highlighting the general challenges faced recently during the COVID-19 pandemic in the
field of English for Specific Purposes (ESP) education in Georgia. For better acknowledging and understand-
ing of the role of the ESP teachers the paper provides definition of the terms, their origin, division into differ-
ent groups, analysis of various types of ESP. The work serves as an attempt to show the importance and chal-
lenges of ESP teachers during its teaching process and at the same time to highlight a growing demand for
ESP at the global employment market, being a main medium for professional and business communication
across the world. It also aims at demonstrateing the deficiency in ESP area which can result in barriers for
graduates’ personal and professional development, in particular during the times of a pandemic.
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Introduction

Teaching of English for Specific Purposes (ESP) has become a rather popular trend in EFL field, which
is considered a separate activity within it. ESP mostly focuses learners’ attention on the language and com-
munication requirements in a specific vocational field. It is believed that ESP teachers have elaborated their
own teaching methodology and have categorized it as a separate branch of applied linguistics with its charac-
teristics. Therefore, ESP even if separated from the well-established standards of ELT, has always attempted
to effectively communicate in the assignments given according to their field of study and work-related sur-
rounding. The main impact of ELT is based on practical results, though the theory of ESP can be designed on
its specific nature that it is oriented on needs-related teaching.

Foreign language teachers for specific purposes have a lot in common with teachers of general foreign
language. For both it is necessary to consider linguistic development and teaching theories, to have insights
in contemporary ideas regarding their own position and role as well as the position and role of foreign lan-
guage learners in education and to face new technologies offered as an aid to improve their methodology.
The needs to understand the requirements of other professions and willingness to adapt to these requirements
differentiate the foreign language teachers for specific purposes and their colleagues teaching general foreign
language. ESP teaching presumes teaching of English as a foreign language regarding specific profession,
subject or purpose.

Literature Review

Definitions of ESP date back to 60s of the XX century, when it became evident that General English
Courses failed to meet the learners, and consequentially, employers’ needs. As English was the lingua franca
in the field of business, media, technology, science, medicine education and research, the growing demand
for ESP was observed in the countries where EFL served the instrumental and supplementary aims [1].

As it is generally recognized, ESP refers to teaching and studying English for a particular career
(e.g. engineering, legal, medical) or for Business in General (Business English). In case of ESP learning
there is always a specific cause for learning. Therefore, some authors define ESP as “Goal Oriented Lan-
guage Learning” [2]. From this viewpoint, the purpose of learning English became the starting point for the
emerging field.

According to Hutchinson and Water’s definition the fact that “learners know specifically why they are
learning a language” [3] is indeed mutually beneficial for the teachers and learners and makes it more feasi-
ble and realistic for both of them to achieve the goals set. Though, the learner and the method of learning
play a crucial role in the above-mentioned process.

Definitions of ESP in the literature are relatively late in time if we assume that ESP began in the 1960s.
Hutchinson and Waters define ESP as an approach rather than a product, meaning that ESP does not involve
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a particular kind of language, teaching material or methodology. The basic question of ESP is why does this
learner need to learn a foreign language? The purpose of learning English became the core [3].

Definition of ESP makes a distinction between 1) absolute characteristics (language teaching is de-
signed to meet specified needs of the learner; related in content to particular disciplines, occupation and ac-
tivities; centered on the language appropriate to those activities in syntax, text, discourse, semantics, etc., and
analysis of the discourse; designed in contrast with General English) and 2) two variable characteristics (ESP
may be restricted to the language skills to be learned, e.g. reading; and not taught according to any previous-
ly intended methodology) [4].

According to Robinson’s definition ESP is based on two criteria: 1) ESP is normally ‘goal-directed’,
and 2) ESP courses develop from a needs analysis, which aims to specify what exactly it is that students have
to do through the medium of English. A number of characteristics which explain that ESP courses are gener-
ally constrained by a limited time period in which their objectives have to be achieved and are taught to
adults in homogenous classes in terms of the work or specialist studies that the students are involved in. Nor
does it consist of a particular type of teaching material. Understood properly, it is an approach to language
learning, which is based on learner need [5].

A very interesting and constructive definition of the term ESP is developed by Pr. Lorenzo Fiorito, ac-
cording him to ESP is a combination of the subject matter and EFL teaching andis, being highly motivating
as the students are able to use obtained knowledge in their main activity field, be it business management,
accountancy, advocacy, legal writing, tourism, medicine, etc. Therefore, the ability to make use of the lexis
and structures in a meaningful context reinforces their acquired knowledge and boosts their motivation. The
term specific in the ESP refers directly to the specific purpose of learning English and the students approach
learning English through the field that is familiar and relevant to them, i.e., they can use what have they
learned outside the classroom. Experienced EFL teachers can use their background in language teaching,
recognizing the ways in which their teaching skills can be adapted for ESP teaching. Moreover, ESP teachers
are in need of regular contact with field specialists to develop proper lessons in the subject matter being
taught. To sum up, ESP teacher must play different role of organizing the courses, setting learning objec-
tives, establishing positive learning environment in the classroom and evaluating students’ progress [6].

According to the same author, ESP “assesses needs and integrates motivation, subject matter and con-
tent for the teaching of relevant skills” [6]. For this purpose, ESP is actively taught in HEIs all over the
world, including Georgia in order to prepare the future specialists in various activity fields and it is supported
by the international organizations and employers organizing specializing courses for their workforce to in-
crease their proficiency level of English and at the same time competence in various professional areas.

Therefore, the challenges in the field of ESP education has become rather noticeable since early days of
its integration into the academic calendar of HEIs in Georgia, including Batumi State Maritime Academy
(www.bsma.ge); Batumi State University (www.bsu.ge) and Grigol Robakidze University
(www.gruni.edu.ge), where the author have been delivering ESP subjects since 2005, e.g. Business English
(Mandatory Module), Business Communications in English (Optional Module taught in the VII Semester-15
Theory +30 Practice), Legal English I and II (also Optional Subject) and at the same time a very popular sub-
ject of discussion during local and international scientific and practical EFL, among the members of SIG
(special interest groups) of IATEFL and other EFL associations, gathering ESP teachers and bringing stills
existing gaps and as well as emerging problems in the field on board and seeking achievable solutions for
more effective and specific aims-oriented ESP Teaching.

In comparison with the ESL learning contexts, the ESP students’ motivational levels should thus be en-
hanced by their knowledge of the subject matter, their interest in the field fuelling their active participation in
English classes. As Fiorito states, ESP “assesses needs and integrates motivation, subject matter and content
for the teaching of relevant skills” [1].

Main Text

As mentioned above, since the 60s teaching ESP has always been a subject of discussion in terms of the
course design, i.e., how to design the syllabi for ESP based on theoretical or more practical topics, meeting
the job-oriented needs of the students and mostl importanty supplying them with up-to-date and recent de-
velopment in the particular areas, be it Business English, Business Communications or Legal English, as all
the above-listed subjects require individual approach, plus development of the materials and authentic re-
sources, i.e., articles, recent case law and publications in order to make the delivered subjects useful and
practical at their employment sites.
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Hence, to cover all the above fields listed in the area of ESP education and its effective organization
course planning plays a crucial role, which must be based on answering the following questions: why do stu-
dents need to learn? Who are the stakeholders? Where is it held? What do they need to learn? How can it be
achieved?

Recently, the announcing of COVID-19 outbreak from March 12, 2020 by WHO as a pandemic have
resulted in taking urgent actions and steps not only in the areas of primary vital importance but also in the
life of academia; revision and adaptation of ESP courses meeting the needs of online teaching as well as en-
forcing the instructors and learners to fully switch to fully ICT-based learning environment became absolute-
ly necessary. In a globally shared new reality and under mandatory circumstances, ESP instructors of Geor-
gia started to share and exchange their approaches to most effective online teaching platforms, programs
(zoom, cisco webex, social media platforms, etc.) and did their best in order to timely respond to the chal-
lenge of all the mankind, i.e., succeeding in mandatory integration of technology in their ESP learning pro-
cess within the shortest ever terms.

As for the ESP education, where technology has always been present, especially since 60s, earlier than
in any other academic field, integration of technology has been particularly present for demonstrating au-
thentic materials, e.g. news, live recordings, TED talks and videos, being a usual language practice in pro-
gressive and constant development-oriented ESP teaching countries, among them in Georgia, where technol-
ogy has been widely applied and integrated into ESP classroom not only at higher educational institutions
but at secondary and primary educational institutions as well while teaching EFL.

A great number of teacher training programs organized by international (e.d. British Council, Interna-
tional House, IATEFL, etc.) and local (ETAG — English Language Teachers’ Association of Georgia), in-
cluding Specific Interest Groups of BE teachers (SIG BE), international scientific and practical conferences,
forums, workshops held virtually and on site so far have greatly contributed to introducing and practicing
internationally recognized and approbated standards of ESP teaching/learning through effective usage of
technologies in a real life situations and daily encounters with our target audience at HEI in Georgia.
Though, some teacher training programs seldom offered training on ESP education through usage of ICT,
which resulted in failure of spur of the moment transition to online teaching and once again highlighted the
necessity for training teachers, including ESP teachers in order to effectively incorporate ICT into their in
real classroom and make it as diverse and versatile as possible.

At the background of the above-mentioned problems, based on the observations of the delivered online
classes as well as observed recent practice in Georgia, we came to the conclusion that ESP teachers faced a
number of challenges as incorporating the ICT proved to be extremely labor-intensive. It was difficult to se-
lect the best and most applicable software program for locating authentic materials when only allowed to use
zoom platform. As the attendance of all the students is not absolutely guaranteed the teachers need to be sure
that all learners have access to instructional materials before submission of the assignment and in this case
we need to simply upload authentic materials on the online platforms and get an immediate classroom feed-
back and understanding from the ones not attending the online meeting, which turned into a rather big prob-
lem for the instructors while assessing submitted assignments without having direct contact with the stu-
dents, as sometimes absolutely well-performed assignments are submitted by the students who hadn't attend
online classes.

Therefore, in this particular situation integration of authentic materials (which cannot be found in the
course book) being one of the appealing ways of teaching ESP proved to be a rather challenging for the in-
structors and the students. While there are students who do not accept authentic materials and media as a
learning source and often reject TV Comedy, standup comedy extracts and games labelling them as not ma-
jor (rather supplementary and optional) learning materials failing to meet their needs and standards, as they
simply view learning as a serious process rather than entertainment.

As it was also experienced within this short period, there is a number of teachers who are absolutely
devoid of hands-on experience in application of online platforms (ones not having ever attended/presented in
online training, seminar, webinar) even among ESP community. This oversight is a topic requesting a sepa-
rate round-table discussion and highlighting as a serious issue in ESP sphere of Georgia. Therefore, the
teachers facing difficulties in applying multimedia technology, i.e., zoom, google drive, whiteboards, break
out rooms, etc. were supported by more experienced colleagues and team leaders in mastering and at least
moderately effective mandatory application of technology in EFL/ESP classroom, which is mostly devoted
to practical classes and students are usually expected in class interaction and on-site work. Though, above-
mentioned disadvantage very rapidly made so far inexperienced teachers to apply support of the moment act
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and implement new practices in online classes already, which was under ratehr sgtressful and extremely
tense environment.

Also, instantaneous transition to ICT based learning in ESP as well as all delivered classes in all HEI of
tertiary and secondary educational level of Georgia and globally, turned out to be rather costly and even un-
affordable for some teachers and students as well, especially ones living in remote rural areas with almost no
or poor access to Internet and ICT technologies, i.e., laptops, PC or Ipads. Often they had to use their mobile
phones, which can be quite ineffective and technically inefficient for performing a great number of online
tasks. Thus, HEIs of Georgia were forced to take unforeseen costs for the purposes of investment of money
for acquisition of necessary software programs for ICT learning, e.g. licensed zoom.

Thus, as we can see, from today’s perspectives mandatory application of technology in ESP Classroom
at the level of education of Georgia, in particular of the example of delivering BE classes among the Stu-
dents of Business and Management Faculty of Batumi State Maritime despite significant joint and integrated
efforts undertaken by the Management of HEI, ICT team, Quality Assurance Service and Academic and In-
vited Personnel became feasible and achievable within incredibly shortest term under distinguish new and
stressful isolated conditions and state resulting from COVID-19 situation. Though, under regular and non-
stop communication and contact with all the stakeholders and the learners themselves, ESP and in general all
classes were fully moved to ICT-based learning and assessment phase.

Conclusion

Based on the recent developments in ESP education we can conclude that if compared to General Eng-
lish ESP Education has been characterized by more challenges focusing on learners’ specific needs, making
a significant accent on mastering the language in context and students’ intention to acquire vocational skills
and specific job-related functions. ESP education requires regular testing from the side of the teachers being
responsible for it. In order to successfully overcome the challenges faced in the ESP education joint efforts
were taken from all involved stakeholders, i.e. teachers and students during the pandemic. It indeed required
joint efforts by teachers and students, with a key focus on the needs and constraints of the latter, with certain
learning autonomy, which was rather difficult to achieve especially when delivering ESP classes online,
without having direct exposure to the class. This to certain extent diminishes the role of the teacher and caus-
es them to fail to reach the goals and objectives set for particular ESP Class.

Furthermore, the above-mentioned observations and findings in ESP education showed us that the chal-
lenges and problems identified during COVID-19 pandemic and still existing in ESP education in Georgia in
the above listed HEIs are in no way different from universally recognized problems and challenges found all
over the world, with ESP teachers’ more complex role and responsibility compared to General English
Teachers, as they not only represent materials providers, they also act as syllabi designers, collaborators with
field specialists, researcher and finally, overall evaluators of the course and the learners themselves. This
once again assures that the above-discussed challenges existing in ESP Education cannot be settled without
continuous cooperation of the ESP teachers, their role and contribution is immense and they have to be
aware of the course objectives, have a proper understanding of the course content and of course, be adaptable
to ESP learners’ needs and constraints. It is a challenge itself to find professional ESP teachers, the only to
create and expand a local and international network of professional and more experienced ESP teachers,
equipped with necessary competence, resources, innovations and field requirements, flexible and able to
switch from one professional field another withouthaving obligation to spend much time on entering the ESP
classroom. Hence, ESP teachers need to bring necessary tools, frames and principles of the course design in
order to use them in new materials, bearing in mind that ESP teachers are not specialized in the field, indeed
they are specialized in teaching English. Only, after following and considering all these necessary steps and
measures we can move to successful settlement of the problems and challenges faced in ESP education in
Georgia and internationally through making our voices heard.
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Tamapu Jonuaze

I'py3usparst COVID-19 nangemusicbl Ke3iHae apHailbl MAKCATTaFbI
arbLIIIBIH TIJIIH OKBITY MJceJieJiepi

Maxkana I'pysusga COVID-19 nanpemuscsl Ke3iHae apHaifbl MakcaTTap YIIIH aFbUIMIBIH TUIH OKBITYZAA
naiina GonFaH Mocenelsiepi KapHsIayra GaFbITTalFaH. ApHaibl MAKCATTaFrbl aFbUIIIBIH TUII MyFaliMIepiHiH
peJIiH KaKchl TYCIHY YIIIH Makajgaaa TePMHUHICPIIH aHBIKTaMachl, OJNApbIH LIBIFY Teri, opTYpJl TOHTapra
Oeninyi, apHaiibl MakcaTTap YIUiH aFbUILIBIH TUTIH OKBITY/IBIH TYPJEpi [€ TaINaHFaH. ATalfaH KYMbICTa OKY
npotreci Ke3inae MyFanimMIepAiH MaHbI3JbUIBIFBI MEH MaCeNIeNIepiH KopceTyre, COHBIMEeH Koca OYKii aemaeri
K9Ci0M KoHE ICKepIIiK KapbhIM-KaThIHACTBIH HETi3Ti Kypasbl OOJIBIT TabbUIATHIH, SIEMIIK €HOSK HapbIFbIH/AFbI
apHaiibl MaKcaTTaFbl arbUILIIBIH TUIIH OKBITYFa CYPAHBICTBIH AapThIl KeJie XAaTKAaHbl Typayibl aWThUIFaH.
CoHbIMEH Karap, Makaja apHailbl MakcarTap YIIiH aFbUIIIBIH TiNi CalachlHOarbl MaHACMHS Ke3iHze
TYJEKTEpIiH XKeKe XKoHe KoCciOH JaMybIHa KeJiepri KeNTipyl MyMKiH MoceleNepai KopceTyre OarbITTalFaH.

Kinm co30ep: apHaiibl MakcaTTap YIIIH aFbUINBIH Tili, aFbUIIBIH T, OimiM Oepy, Macernenep, OKy
GarqapiaManapbiH a3ipIiey, Kacir, KaciOu KOMMYHHKAIHs, JaFIbuIap, iCKepIIiKTep.

Tamapu Jonunze

[Ipo6JieMbl 00y4YeHHsI AHTJIMIICKOMY SI3BIKY ISl CIIeNUATbHBIX
uesei B I'py3un Bo Bpemst nanaemun COVID-19

CraTbs HalpaBlieHa Ha OCBEIlEHHE MpobiaeM B 0071acTH 0OyueHHs aHTTIHHCKOMY SI3BIKY IS CIIELIMANbHBIX
Lesnei, ¢ KOTOPBIMU CTOJIKHYJIHCh Bo BpeMs nanaeMun COVID-19 B I'py3un. [ng ny4mero noHUManus poau
YUHTENeH aHIIMHCKOTO sA3bIKa JUISl CIELUATbHbIX LIeNel B CTaThe JaHbl ONPEAENCHUS TEPMUHOB, UX MPOKC-
XOJKJICHHE, [IelICHHE Ha Pa3Hble TPYIIIbI, IPOAHATM3UPOBAHBI Pa3JIMYHbIEe BUAI aHIJIMIICKOTO A3bIKa U CIIe-
OUANTBHBIX Heseil. JlanHast paboTa — MOMBITKA [T0KA3aTh BAXKHOCTH U MPOOJIEMBI YUIUTENEeH aHTTIMHCKOTO S3bIKa
JUISL CTIEIMANIBHBIX IIeIell BO BpeMsi ydeOHOro Ipouecca ¥ B TO XKe BpeMsl HOAYEepPKHYTh PacTyIHil CIpoc Ha
QHTTIMHACKUHN SI3BIK JUISL CHELHANBHBIX IeJied Ha MEPOBOM PBIHKE TPY/Q, SIBILSIFOIIEMCS OCHOBHBIM CPEJCTBOM
IpodeCCHOHAIBHOTO U JETI0BOTr0 OOIIEHUsI BO BceM Mmupe. Kpome Toro, cTaThs HampapieHa Ha JAEMOHCTpa-
LU0 HEJOCTaTKOB B OOJACTH IPEIOJaBaHMS aHTIMHCKOTO S3bIKa JUIS CHEHAIBHBIX Ielied, KOTOpPhIe MOTyT
CO3/1aBaTh HPEISATCTBUSA I JINYHOTO U MPOGECCHOHAIBLHOTO POCTa BBITYCKHHKOB, 0COOCHHO BO BpeMs IaH-
JEMHUH.

Kniouegvie cnosa: aHrMMACKUIL A3BIK JUIS CTIELMABHBIX Leeif, MHOCTPaHHbIH S3bIK, 0Opa3oBaHue, 1pooie-
MBI, pa3paboTka y4eOHbIX MPOrpamMM, KBalu(ukanus, npopeccuoHaabHas KOMMYHHUKALMS, HaBBIKU U yMe-
HUSL.
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