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The nature and content of psychological-pedagogical problems  
of multilingualism: linguistic and psychological aspects 

Recently the concept of multilingualism has become a defining approach to the problem of language learni ng. 
Multili ngualism occurs as an individual's language experience, expands culturally from the language used in 
the fami ly to the language used in soci ety, and then to the acqui si ti on of languages of other peoples. The 
i ndi vi dual does not “keep” these languages and cultures separate from each other, but forms a 
communi cati ve competence based on all knowledge and all language experi ence, where languages are 
i nterconnected and i nteract with one another. One of the most important approaches to both bilingual and 
multi li ngual educati on i s, i n our opi ni on, the study of psycholi ngui sti c and neuro-li ngui sti c mechani sms of 
bi li nguali sm and multi li nguali sm formati on. The peculi ari ty of the language si tuati on of the Republi c of 
Kazakhstan i s the presence of bi li nguali sm, whi ch occured i n the country as a natural process i n a 
multi nati onal state. However each region of the country has its own speci fi cs i n terms of language. In thi s 
regard, there i s a need for a regi onal approach to the study of the language si tuati on i n the Republi c of 
Kazakhstan. It i s worth noti ng that the defi ni ti on of the role and place of Russi an language i n teachi ng a 
forei gn language i n the context of multi li nguali sm i s i nsuffi ci ently studi ed. Russi an language i s not only a 
uni versal means of communi cati on generally accepted i n the Republi c of Kazakhstan, but also the mai n 
means of knowledge of sci ences and support i n learni ng a forei gn language. Li ngui sti c si tuati on of forei gn 
language teachi ng i n multi li ngual envi ronment i n many respects di ffers from the li ngui sti c si tuati on of 
learni ng a forei gn language i n a monoli ngual audi ence. 
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Introduction 

Multi li nguali sm i s understood i n many studi es as the abi li ty of an i ndi vi dual or a whole nati on (or 
part of i t) to communi cate i n order to achi eve mutual understandi ng by means of two or more languages. 

Sci enti fi c, techni cal, and cultural progress helps to attract representati ves of di fferent peoples of the 
world to i nternati onal li fe, whi ch, i n turn, requi res soci ety to fi nd ways that would help achi eve mutual 
understandi ng between representati ves of di fferent peoples. The best way out of thi s si tuati on i s to learn 
several languages that could meet the soci al needs of both the i ndi vi dual and the enti re soci ety. Under these 
condi ti ons the problem of multi li nguali sm, that i s, knowledge of one's nati ve language and other most 
common languages, has become parti cularly relevant. 

The problem of multi li nguali sm i s multi di mensi onal. The study i ntersects di fferent approaches: 
psychologi cal, li ngui sti c, and soci al. Yu.D. Desheri ev beli eves that thi s problem should be consi dered i n 
the soci oli ngui sti c aspect as “a product of language functi oni ng i n certai n soci al condi ti ons” [1]. 

When consi deri ng the concept of “multi li nguali sm”, i t i s necessary to take i nto account i ts types and 
vari eti es. Terms of multi li nguali sm, the nature of the relati onshi p of multi li nguali sm wi th thi nki ng, a way 
of reaffi rmi ng of the speech mechani sms wi th each other, the degree of di fference between languages i n 
contact, the ki nshi p of languages are the most commonly studi ed aspects of multi li nguali sm [2]. 

Multi li nguali sm i n the narrow sense i mpli es more or less fluency i n two or more languages: nati ve 
(Kazakh), non-nati ve (Russi an), forei gn (Engli sh); multi li nguali sm i n the broad sense i s a relati ve 
command of a second or thi rd language, the abi li ty to use two or more languages i n certai n areas of 
communi cati on. 

Experimental 

Accordi ng to H.Z. Bagi rokov, “bi li nguali sm/polyli ngui sm i s the result of i nterci vi li zed i nteracti on of 
di fferent cultures of peoples, one of the forms of adaptati on of a completely di fferent or related language 
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culture” [2]. Multi li nguali sm i s the practi ce of alternati ve use of two or more languages, whi ch has emerged 
as a result of the i nteracti on of di fferent languages and cultures. V.A. Avrori n understands real 
bi li nguali sm/polyli ngui sm as “almost equal free acti ve knowledge of two or more languages. Real 
bi li nguali sm/polyli ngui sm begi ns when the degree of profi ci ency i n the second language approaches the 
degree of profi ci ency i n the fi rst” [3]. 

However, the degree of profi ci ency i n a second or thi rd language may vary. In accordance wi th the 
classi fi cati on of T.A. Bartalev, bi li nguali sm/multi li nguali sm i s di vi ded i nto the followi ng types: 

1) normali zed; 
2) one-way normali zed; 
3) non-normali zed. 
The normali zed type, accordi ng to the author, i s characteri zed by compli ance wi th the norms 

(grammati cal, lexi cal-semanti c, phoneti c) of the studi ed languages. A one-si ded normali zed type i s one i n 
whi ch the speaker adheres to the norm of one, usually nati ve language. Non-normali zed 
bi li nguali sm/polyli ngui sm i s the use of a second language wi th a vi olati on of i ts norm i n part or i n full [4]. 

Y.D. Desheri ev i denti fi es two types of bi li nguali sm/polyli ngui sm: 
1) contact bi li nguali sm/polyli ngui sm: the result of the common resi dence of two or more peoples (the 

contact type of bi li nguali sm i s i nherent i n countri es located i n the former post-Sovi et space); 
2) non-contact bi li nguali sm/polyli ngui sm, when there i s no contact between two peoples; language 

acqui si ti on occurs through communi cati on wi th representati ves of people who li ve on the terri tory of 
another country, or by studyi ng a forei gn language at school or uni versi ty. 

T.A. Bartalev allocates acti ve and passi ve bi li nguali sm/multi li nguali sm. He offers a defi ni ti on of 
acti ve and passi ve bi li nguali sm, consi deri ng acti ve bi li nguali sm/polyli ngui sm as such bi li nguali sm i n 
whi ch a person i s fluent i n a second language i n all i ts forms. Passi ve bi li nguali sm i s a type of 
bi li nguali sm in whi ch a person parti ally speaks a second language: understands, but does not speak [4]. 

V.A. Itskovi ch and V.S. Schwarzkopf offer a broader defi ni ti on of passi ve bi li nguali sm. Passi ve 
bi li nguali sm/polyli ngui sm “refers to a type of bi li nguali sm i n whi ch a nati ve speaker reads fluently (to a 
greater or lesser extent) i n a second language, but does not speak i t” [5]. 

Multi li nguali sm i s characteri zed by varyi ng degrees of profi ci ency i n the fi rst, second, and thi rd 
languages. “Degree of profi ci ency i n the second (thi rd) language can be both hi gh and low when a li mi ted 
number of words and basi c rules are learned, and when the abi li ty to express fragmentary opi ni ons of 
everyday content i s obvi ous” [5]. 

Wi th acti ve bi li nguali sm/polyli ngui sm the nati ve speaker i s fluent i n the second (thi rd) language and 
uses i t i n everyday li fe. There i s a di stri buti on of communi cati on functi ons between languages dependi ng 
on the language envi ronment. Passi ve bi li nguali sm assumes that a nati ve speaker i s fluent i n a second 
language, but does not use i t due to the lack of an appropri ate envi ronment. 

Accordi ng to the degree of extensi veness, bi li nguali sm/polyli ngui sm i s di vi ded i nto the followi ng 
types: nati onal, terri tori al, and bi li nguali sm of a certai n stratum of soci ety (classi fi cati on by 
Yu.D. Desheri ev). Each of these classi fi cati ons requi res detai led consi derati on. Nati onal 
bi li nguali sm/polyli ngui sm, as defi ned by Yu.D. Desheri ev, concerns the people as a whole [1]. 

Wi th regard to the two last menti oned vari eti es, they can only oppose the fi rst i n aggregate, si nce one 
and the second do not concern the whole people, but only one or another part of i t: the fi rst is terri tori al, the 
second is soci al. 

Based on the classi fi cati on of T.A. Bertogaev, i ndi vi dual bi li nguali sm/polyli ngui sm i s the property of 
i ndi vi dual nati ve speakers, i t i s found i n all peoples of the world. 

Group bi li nguali sm/polyli ngui sm covers a compact group of the populati on: i t can be, for example, 
soci o-group (i ntelli gentsi a bi li nguali sm). Bi li nguali sm/polyli ngui sm of the mai n group of nati ve speakers 
(wi th the excepti on of certai n groups of adults and chi ldren of a certai n age) of the populati on of a certai n 
country belongs to the mass one [4]. 

Multi li nguali sm i s defi ned as the use of several languages wi thi n a certai n soci al communi ty; the use 
by an i ndi vi dual or group of people of several languages, each of whi ch i s chosen i n accordance wi th a 
speci fi c communi cati ve si tuati on [6]. 

There are two types of multi li nguali sm: domi nant, when one of the languages i s the mai n, source; 
equal, when none of the languages i s gi ven an advantage. Defi ne the followi ng typi cal cases of formati on of 
multi li nguali sm: a) the chi ld i s brought up to “swi tch” from one language to another; b) chi ld i n the fami ly 
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speaks thei r nati ve language, and i t i s possessed by other languages; c) the students learn second forei gn 
language i n the process of purposeful learni ng. 

Multi li nguali sm i s closely related to the psychologi cal aspects of communi cati on. Knowledge of 
several languages contri butes to the development of such mental functi ons as thi nki ng, memory, 
i magi nati on, percepti on. 

Accordi ng to E.M. Vereshchagi n, i n the psychologi cal aspect bi li nguali sm/polyli ngui sm i s 
characteri zed by i ts own speci fi cs. Degree of profi ci ency i n the second (thi rd) the language i s evaluated by 
the number of acti ons that are performed duri ng the i mplementati on of the communi cati on. In accordance 
wi th the poi nt of vi ew of E.M. Vereshchagi n, recepti ve bi li nguali sm/polyli ngui sm allows a bi li ngual to 
understand the language structures i nherent i n the secondary language system, but no more; reproducti ve 
bi li nguali sm/polyli ngui sm allows a bi li ngual to reproduce what i s read or heard; producti ve 
bi li nguali sm/polyli ngui sm allows not only to understand and reproduce the language formati ons i nherent i n 
the secondary language system, but also to create them [7]. 

B.V. Belyaev di sti ngui shes two types of bi li nguali sm/polyli ngui sm: di rect, when pri mary and 
secondary language ski lls are di rectly related to thi nki ng; i ndi rect, when a bi li ngual refers to a secondary 
language as a code system i n order to i ndi cate the capabi li ti es of the pri mary language [1]. 

In the modern methodologi cal li terature a large number of works on the problems of teachi ng a forei gn 
language i n the nati onal school can be found (R.Yu. Barsuk, G.M. Vi shnevskaya, Yu.D. Desheri ev, 
A.S. Markosyan, Z.G. Muratova, L.S. Khalatyan, A.I. Yatsi kevi chus, etc.). 

Despi te the general patterns of learni ng a forei gn language i n the context of multi li nguali sm, each 
speci fi c case requi res i ndi vi dual consi derati on. Some authors study certai n aspects of teachi ng a forei gn 
language i n a nati onal audi ence, based only on the study of the nati ve (nati onal) language of students 
(Kh.Z. Bagi rokov, L.M. Bayramova, A.E. Karli nsky, R.N. Kremer, etc.). Other authors emphasi ze the need 
to take i nto account the Russi an language i n the process of masteri ng a forei gn language (I.O. Ilyasov, 
A.M. Mi khai lov, L.V. Kobakhi dze, V.F. Rumyantsev, N.N. Fomi n, etc.). The analysi s of research shows 
that learni ng Russi an contri butes to masteri ng the thi rd and fourth languages, i .e., i n condi ti ons of 
bi li nguali sm or polyli ngui sm, there i s a psychologi cal readi ness to learn subsequent languages 
(B.V. Belyaev, I.A. Zi mnyaya). It should be concluded that the knowledge of the nati ve language and 
Russi an i n the nati onal school si gni fi cantly faci li tates the process of learni ng a forei gn language. 

Despi te the fact that the nati ve language (Kazakh) i n the terri tory of the Republi c of Kazakhstan 
prevai ls i n publi c li fe, i n cultural outreach, i n li ve communi cati on, i t i s used i n the educati on system, i n 
the medi a, Russi an conti nues to be a means of broad i nternati onal communi cati on throughout the terri tory 
of the Republi c of Kazakhstan, the language of educati on and sci ence. 

The multi li ngual envi ronment i n whi ch the younger generati on of the Republi c of Kazakhstan grows 
and communi cates becomes a favorable ground for learni ng a forei gn language (i n thi s case, Engli sh). 

The problem of multi li nguali sm i s consi dered i n modern research from di fferent perspecti ves. Thi s 
problem i s consi dered from the li ngui sti c poi nt of vi ew i n the research of such sci enti sts as V.D. Araki n, 
Zh.L. Vi tli n, R.N. Kremer, L.N. Kovyli na, I.I. Khaleeva, and L.V. Shcherba. From a psychologi cal poi nt of 
vi ew thi s problem i s presented i n the research of V.B. Belyaev, Z.U. Blyagos, L.S. Vygotsky, L.B. Itelson, 
and others. Soci ocultural aspects of the problem of multi li nguali sm are reflected i n the research of 
Y.L. Vorotni kov, M.N. Guboglo, V.V. Safonova, P.V. Sysoev, and S.G. Ter-Mi nasova. Methodologi cal 
aspects of the study of multi li nguali sm were studi ed by I.L. Bim, N.D. Galskova, P.B. Gurvi ch, 
B.A. Lapi dus, R.P. Mi lrud, E.I. Passov, and others. 

The peculiarity of the modern language situation in the Republic of Kazakhstan also implies the need to 
address the concept of “dominant language” as one of the key sociolinguistic concepts used in the course of 
the study. The dominant language is most often the language of interethnic communication. 

As U. Weinreich points out, “the psychological dominance of one language over another can be estab-
lished by tests of varying degrees of complexity. One might wonder, for example, which of the two lan-
guages is the more convenient means of communicating orders that must be executed quickly and accurately. 
It is even possible to pose the question: in what language does a bilingual speaker “think”; to do this, you 
need to check in which language he is more willing to give associations to stimuli presented to him at ran-
dom in both languages. On the other hand, one can hold the view that the “dominance” of language is a 
complex combination of factors of approximately the following type. By comparative language proficiency, 
the dominant language is the one that the native speaker has a better command of at a given time in their life. 
According to the method of use, visual reactions are so important for strengthening the oral use of a language 
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that for a bilingual native speaker who is literate in only one of the languages, this language will be the main 
one, regardless of the ratio in the level of oral proficiency in these languages”. In this work, which has be-
come a classic for the typology of bi- and polylinguism, we also present the provisions that have not lost 
their relevance on the allocation of the dominant language by the order of study and age, by the role in com-
munication. Weinreich emphasizes that while a bilingual speaker may be equally proficient in both lan-
guages, it may be that they are more likely to have to resort to one rather than the other; at the same time, 
more frequent use of the language can, all other things being equal, raise it to the rank of “dominant” lan-
guage, which often took place in the situation of Kazakh-Russian bilingualism, as well as the following prin-
ciple of typologization — the dominance of the language, depending on its role in the social promotion of the 
speaker). In the cited work W. Weinreich also notes the pronounced need to overcome the potential interfer-
ence in the latter case, which is especially important for the study we have undertaken. [8] 

Results and Discussion 

Multi li nguali sm i s a common li ngui sti c phenomenon that has been observed at di fferent ti mes among 
di fferent peoples of the world. Multi li nguali sm occurs where there are close soci o-economi c ti es between 
members of di fferent ethni c groups who speak di fferent languages. The phenomenon of multi li nguali sm i s 
i nherent i n multi nati onal countri es. 

The study of multi li nguali sm i s related to the study of bi li nguali sm. It should be noted that there are 
di fferent i nterpretati ons of the content of the concept of “bi li nguali sm”. 

V.A. Avrori n notes that “bi li nguali sm occurs when the team, i n addi ti on to the nati ve language, has 
another language that can perform the same functi ons as the nati ve language. Most often, these functi ons are 
di stri buted between languages, but i t i s i mportant that they are both able to perform the same functi ons i n a 
certai n team, and thi s i s possi ble i f there i s no si gni fi cant di fference i n the degree of profi ci ency and 
acti vi ty of usi ng both languages. Therefore, bi li nguali sm begi ns when the degree of profi ci ency i n the 
second language i s as close as possi ble to the degree of profi ci ency i n the fi rst” [5]. 

Investi gati ng the problem of bi li nguali sm, V.A. Itskovi ch and V.S. Schwarzkopf note that 
bi li nguali sm i s “usually an acti ve possessi on of two language systems. However, i n modern soci ety, wi th a 
mass desi re to master a second language (or languages) and the acti ve spread of forei gn-language li terature, 
there i s a si tuati on when the second language, wi th bi li nguali sm, does not perform all i ts functi ons” [8]. 

Under the nature of the relati onshi p between languages, L.V. Shcherba di sti ngui shes between pure and 
mi xed bi li nguali sm/polyli ngui sm. The sci enti st consi dered pure bi li nguali sm to be the case when i n the 
mi nd of a nati ve speaker two languages exi st i n i solati on from each other, wi thout any compari sons and 
parallels. Thi s i s confi rmed by the Russi an ari stocrats, who were fluent i n Russi an and French, but 
translati on from one language to another was di ffi cult. Such bi li nguali sm occurs as a result of masteri ng 
languages i n the so-called “natural” way, when the second language i s studi ed i n i solati on from the fi rst [9]. 

Mi xed bi li nguali sm/polyli ngui sm allows parallel communi cati on of equi valent means of two or more 
languages wi th thei r correspondi ng concepts, and through them between the languages themselves. 
Accordi ng to L.V. Shcherba, mi xed bi li nguali sm should be consi dered normal because pure bi li nguali sm 
occurs only under speci al condi ti ons [9]. 

The formati on of bi li nguali sm/polyli ngui sm i s a long process because the acqui si ti on of a second 
language i s gradual. 

Kh. Z. Bagi rokov, i nvesti gati ng the problem of language acqui si ti on i n multi nati onal republi cs, 
i denti fi ed the followi ng types of bi li nguali sm/polyli ngui sm: 

 the fi rst degree i nvolves the possessi on of a second language, i n whi ch there i s i nterference of the 
maxi mum type at all levels of forei gn (other) speech; 

 the second degree i nvolves profi ci ency i n a second language, i n whi ch there i s i nterference of the 
maxi mum type at the grammati cal and lexi cal-semanti c level and phoneti c level; 

 the thi rd degree i nvolves knowledge of a second language, i n whi ch there i s i nterference only at the 
lexi cal and semanti c level; 

 the fourth degree i nvolves the possessi on of a second language, i n whi ch there i s mi ni mal 
i nterference at all levels; 

 the fi fth degree i nvolves the possessi on of a second language, i n whi ch there i s mi ni mal type of 
i nterference at the grammati cal and lexi cal-grammati cal level; 

 the si xth degree i nvolves the possessi on of a second language, i n whi ch there i s mi ni mal 
i nterference only at the lexi cosemanti c level; 
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 the seventh degree i nvolves the possessi on of a second language, i n whi ch there i s only styli sti c 
i nterference; 

 the ei ghth degree i mpli es second language profi ci ency, when an i ndi vi dual i s profi ci ent i n li terary 
and wri tten language i n all functi onal styles, wi thout allowi ng any devi ati ons.  

 The li ngui sti c aspect of the study of bi li nguali sm and polyli ngui sm i s to analyze the relati onshi p 
between the structures and structural elements of several languages, thei r mutual i nfluence, i nteracti on and 
i nterpenetrati on at di fferent levels of languages, and to i denti fy i nterference at di fferent levels of language 
structure. Polyli ngui sm i s a great cultural asset. Its development i s i n no way an obstacle to the development 
of nati onal languages, on the contrary, as an extrali ngui sti c factor, i t can be one of the i mportant sources of 
subsequent development of nati onal languages [10]. 

L.V. Shcherba di sti ngui shes two types of coexi stence of language systems i n the consci ousness of an 
i ndi vi dual wi th respect to bi li nguali sm. For L.V. Shcherba under pure bi li nguali sm we should understand 
parallel, but i ndependent study of two languages. By mi xed bi li nguali sm, he means bi li nguali sm formed as 
a result of the comparati ve study of two languages, when the second language i s studi ed on the basi s of the 
fi rst [9]. 

Accordi ng to the method of compari ng two languages i n the mi nd of a bi li ngual, V.Y. Rosenzwei g 
di sti ngui shes between coordi nate bi li nguali sm (a bi li ngual speaks both languages equally and swi tches 
from one to the other dependi ng on the communi cati on si tuati on) and subordi nate bi li nguali sm (a bi li ngual 
i s fluent i n only one, nati ve language, whi ch subordi nates another, non-nati ve language i n hi s mi nd) [11]. 

Conclusions 

In the li ngui sti c aspect multi li nguali sm i s defi ned, on the one hand, as perfect knowledge of the nati ve 
and other languages studi ed, the use of two (three) languages as full-fledged, and, on the other hand, as the 
abi li ty to use the second (thi rd) language i n certai n areas of communi cati on. 

The problem of bi li nguali sm/polyli ngui sm i n the psychologi cal aspect i s consi dered as a problem of 
profi ci ency i n vari ous language codes and as a problem of i nteracti on of these codes. Masteri ng the second 
(thi rd) language theoreti cally cannot be evaluated as a process of masteri ng a new system of thi nki ng, but i t 
i s masteri ng a new code that i s i mposed on the code of the nati ve language [12]. 

Si gni fi cant attenti on i s pai d to the study of the i nfluence of multi li nguali sm on thi nki ng and 
i ntellectual development of the chi ld. L.S. Vygotsky concluded that the soluti on of thi s i ssue depends on the 
age of the chi ld, the nature of the i nteracti on of languages and, most i mportantly, on the pedagogi cal 
i nfluence on the development of speech ski lls of the nati ve and forei gn languages. 

The analysi s of the process of i nteracti on of languages i s undoubtedly i mportant when developi ng a 
methodology for teachi ng a forei gn language to students i n a multi li ngual envi ronment. 

Many authors beli eve that chi ldren i n the context of bi li nguali sm/multi li nguali sm the i nterferi ng 
occurs resulting in the fusi on of language systems. 

At preschool age chi ldren are already able to understand the bi li nguali sm that mani fests i tself: 
1) i n the general vi ew of the presence of two di fferent li ngui sti c systems of Russi an and forei gn 

languages; 
2) awareness of di fferences i n the grammati cal structure of the language, whi ch i s mani fested i n self-

correcti on and i n correcti ng errors i n the speech of other chi ldren; 
3) i n the awareness of si mi lar and di fferent phoneti c systems; 
4) awareness of the synonymy of two words i n di fferent li ngui sti c systems; 
5) the word becomes an object of awareness [13]. 
The problem of multi li nguali sm i s relevant, si nce the current stage of human ci vi li zati on development 

i s i mpossi ble wi thout the i nteracti on of di fferent languages and cultures. 
The process of teachi ng a forei gn language i n a multi li ngual envi ronment should be ai med at creati ng 

a si ngle cogni ti ve base for several languages used and studi ed. Students should be gi ven the opportuni ty to 
follow the already developed strategy for masteri ng thei r nati ve language (Kazakh) and Russi an, as well as 
bui ld a new strategy that i s adequate to the process of masteri ng a forei gn language (Engli sh). Taki ng i nto 
account known and new strategi es for language acqui si ti on i n a multi li ngual envi ronment allows for more 
effecti ve i nterpretati on and appli cati on of complex i nteracti ons between the nati ve language (Kazakh), 
Russi an, and a forei gn language (Engli sh). 

The process of learni ng a forei gn language i n a multi li ngual envi ronment should be ai med at taki ng 
i nto account the di fferent and shared features of the grammati cal systems of the languages bei ng studi ed, 



The nature and content of psychological-pedagogical… 

Серия «Педагогика». № 2(102)/2021 155 

whi ch wi ll be the ori entati on basi s for learni ng a forei gn language and masteri ng the necessary cogni ti ve 
base for learni ng Engli sh i n terms of i ts i nteracti on wi th the nati ve language (Kazakh) and Russi an. 

Possessi on of a si ngle cogni ti ve base leads to the creati on of a polyli ngual state of students, whi ch 
allows for the transi ti on from the lower stage of multi li nguali sm to a hi gher one. 

The process of learni ng a forei gn language i n a multi li ngual envi ronment should be based on the laws 
of real communi cati on. 
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А. Ким, Д. Асанова, М. Кноль 

Көптілдіктің психологиялық-педагогикалық мəселесінің мəні мен  
мазмұны: лингвистикалық жəне психологиялық аспектілер 

Соңғы ке зде рi көптiлдiлiк тұжырымдамасы тiлде рдi оқыту мəсе ле сiне  қатысты ше шушi орында. 
Көптiлдiлiк адамның тiлдiк тəжiрибе сiнiң мəде ни аспе ктiсiнде , отбасында қолданылатын тiлде н 
қоғамда қолданылатын тiлге  де йiн, содан ке йiн басқа халықтардың тiлде рiн иге руге  де йiн ке ңе йдi. 
Же ке  тұлға бұл тiлде р ме н мəде ние тте рдi бiр-бiрiне н бөле к «сақтамайды», бiрақ тiлде р өзара 
байланысты жəне  өзара əре ке тте се тiн барлық бiлiм ме н барлық тiлдiк тəжiрибе  не гiзiнде  
коммуникативтi құзыре ттiлiктi қалыптастырады. Билингвалды жəне  көптiлдi бiлiм бе рудiң маңызды 
тəсiлде рiнiң бiрi, бiздiң пiкiрiмiзше , билингвизмдi, көптiлдiлiктi қалыптастырудың 
психолингвистикалық, не йролингвистикалық ме ханизмде рiн зе ртте у болып табылады. Қазақстан 
Ре спубликасындағы тiлдiк ахуалдың е ре кше лiгi – көп ұлтты ме мле ке тте гi табиғи проце сс ре тiнде  
е лде  не гiзде лге н е кi тiлдiлiктiң болуы. Алайда, е лдiң əр аймағының тiлдiк тұрғыдан өзiндiк 
е ре кше лiгi бар. Осыған байланысты Қазақстан Ре спубликасындағы тiлдiк ахуалды зе рде ле уде  
өңiрлiк тəсiлдiң қаже ттiгi туындайды.  Атап айтсақ, көптiлдiлiк жағдайында ше т тiлiн оқытудағы 
орыс тiлiнiң рөлi ме н орнын анықтау же ткiлiксiз зе ртте лге н. Орыс тiлi ҚР-да қабылданған жалпы 
қарым-қатынастың əмбебап құралы ғана е ме с, соныме н қатар ғылымдарды танудың не гiзгi жəне  ше т 
тiлiн үйре нуде  тiре к құрал болып табылады. Көптiлдiлiк жағдайында ше т тiлiн оқытудың 
лингвоəдiсте ме лiк жағдайы көптiлдi аудиторияда ше т тiлiн оқытудың лингвоəдiсте ме лiк жағдайынан 
көпте ге н параме трле рi бойынша е ре кше ле не дi. 

Кілт сөздер: көптi лдi лi к, лингвистикалық аспект, психологиялық аспект, тi л, шет тi лi , тi лдi к жағдай, 
тілдерді өзара түсіну, тіл мəдениеті. 
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А. Ким, Д. Асанова, М. Кноль 

Сущность и содержание психолого-педагогической проблемы  
многоязычия: лингвистический и психологический аспекты 

В последнее время концепция многоязычия стала определяющей в подходе к проблеме изучения 
языков. Многоязычие возникает по мере расширения в культурном аспекте языкового опыта 
индивидуума от языка, употребляемого в семье, до языка, используемого в обществе, и далее до 
овладения языками других народов. Индивидуум не «хранит» эти языки и культуры обособленно друг 
от друга, а формирует коммуникативную компетенцию на основе всех знаний и всего языкового 
опыта, где языки взаимосвязаны и взаимодействуют. Одним из важнейших подходов как к 
билингвальному, так и многоязычному образованию является, по нашему мнению, изучение 
психолингвистических, нейролингвистических механизмов формирования билингвизма, 
многоязычия. Своеобразие языковой ситуации Республики Казахстан заключается в наличии 
двуязычия, которое обусловлено в стране, как естественный процесс в многонациональном 
государстве. Однако каждый регион страны имеет свою специфику в языковом отношении. В связи с 
этим возникает необходимость регионального подхода в изучении языковой ситуации в Республике 
Казахстан. Стоит отметить, что определение роли и места русского языка при обучении иностранному 
в условиях многоязычия является недостаточно изученным. Русский язык является не только 
универсальным средством общения общепринятым в РК, но и основным средством познания наук и 
опорой при изучении иностранного языка. Лингвометодическая ситуация обучения иностранному 
языку в условиях многоязычия по многим параметрам отличается от лингвометодической ситуации 
обучения иностранному языку в одноязычной аудитории. 

Ключевые слова: многоязычие, лингвистический аспект, психологический аспект, язык, иностранный 
язык, языковая ситуация, взаимное понимание языков, многоязычие, языковая культура. 
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