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Effective Approaches to Preventing Burnout in Educators

This study investigates the prevalence and impact of emotional burnout among teachers, focusing on its three
primary dimensions: emotional exhaustion, depersonalization, and reduced personal accomplishment. The re-
search employs a mixed-method approach, utilizing observation, surveys, individual and group interviews,
and quasi-experimental designs. The results indicate that a significant proportion of teachers experience mod-
erate emotional exhaustion (50.7 %) and moderate depersonalization (39.5 %), with a smaller yet concerning
group showing high levels of emotional exhaustion (13.5 %) and high depersonalization (9.5 %). The study
also explores the relationship between locus of control and burnout, revealing that teachers with an internal
locus of control (62.5 %) exhibit lower levels of burnout and higher motivation, while those with an external
locus of control (37.5 %) report higher burnout and lower motivation. The findings emphasize the need for
targeted interventions, such as improving time management, stress-relief strategies, and fostering an internal
locus of control through professional development programs. This research highlights the critical role of sup-
porting teacher well-being to prevent burnout and ensure the long-term effectiveness and job satisfaction of
educators. The study calls for school administrators and policymakers to prioritize teacher mental health
through structured support systems, professional growth opportunities, and promoting a culture of collabora-
tion within educational institutions.

Keywords: teacher well-being, emotional exhaustion, depersonalization, personal accomplishment, teacher
motivation, professional development.

Introduction

Teaching is one of the most personality-deforming types of professional activity. On one hand, it pos-
sesses several features that make it potentially affectogenic, due to the presence of numerous stress factors
that are constantly present in a teacher’s work — such as high dynamism, time constraints, work overload,
the complexity of emerging pedagogical situations, role ambiguity, and continuous social evaluation. On the
other hand, the profession’s extreme emotional demands and tension are further intensified by a range of
economic and socio-psychological challenges, as well as a general decline in the prestige of the teaching pro-
fession. Many international studies emphasize the high stress-inducing nature of teaching, noting the fre-
guent occurrence of personality deformation disorders among educators. Professional activity significantly
affects the emotional state of the individual, leading to changes in how situations are assessed and in the
person’s behavior, depending on the demands of the job and their own capabilities. Under these conditions,
emotional burnout becomes a key factor contributing to the professional deformation of a teacher’s
personality [1-4].

The problem of emotional burnout has its origins in foreign psychological research. Scholars have de-
veloped various models of emotional burnout, identified groups of contributing factors, emphasized its com-
plex and multi-layered nature, and analyzed both personal and socio-psychological prerequisites for its
emergence across different professional groups.

To describe this phenomenon, researchers have employed a range of terms, including “emotional burn-
out,” “burnout,” “mental burnout,” and “professional burnout.” These terms reflect different facets of the
same issue, conceptualizing burnout as a professionally conditioned breakdown, a form of distress, a psycho-
logical defense mechanism, or a dysfunction resulting from the interaction between individual and environ-
mental factors. It is often viewed as the outcome of a mismatch between the individual and their profession,
highlighting a discrepancy between job demands and the teacher’s adaptive capacities [5].

Interpretation and Theoretical Understanding of Emotional Burnout

Numerous researchers emphasize the multidimensional and progressive nature of emotional burnout,
highlighting that its symptoms range from mild fatigue and emotional tension during daily professional du-
ties to severe psychological states such as neurosis, existential despair, and a pervasive sense of emptiness
and meaninglessness [6-10]. Despite similar working conditions, the onset and severity of burnout can vary
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significantly among individuals. Some professionals demonstrate high susceptibility to burnout, while others
remain resilient or experience delayed onset without a substantial impact on their professional performance.
This variability strongly suggests that personal characteristics — particularly psychoconstitutional traits and
emotional disposition — play a leading role in burnout vulnerability [11].

This emotionality of personality, defined as a stable set of emotional traits, serves as a psychological
lens through which individuals interpret and react to occupational stressors. Researchers increasingly point to
personal functioning features — such as motivational engagement, responsibility, and emotional depth — as
key contributors to the burnout process. These elements shape an individual’s subjective perception of pro-
fessional demands and interpersonal dynamics within the workplace [12-16].

Emotional burnout thus arises from a complex interplay between personal and situational factors, cul-
minating in a mismatch between individual capacities and external professional demands. This mismatch
may stem from unrealistic self-perceptions, overestimations of one’s professional role, or idealized expecta-
tions about the nature and rewards of work. When such expectations remain unmet, they can disrupt psycho-
logical equilibrium, leading to disillusionment and burnout [17].

In essence, emotional burnout is a dynamic and cumulative psychological state, marked by negative
emotional, behavioral, and physiological symptoms, signaling deep psycho-emotional fatigue. It reflects the
gradual erosion of professional engagement and the emergence of dysfunctional attitudes and behaviors
within one’s occupational role [18].

In the context of this issue, it is important to note that the situation within the special education system
is particularly challenging. However, this area has not received sufficient attention in existing research.
While some studies focus on the professional development of teachers, there is a noticeable lack of research
dedicated to identifying the factors contributing to professional burnout, understanding the negative impact
of the profession on the individual, and developing strategies to prevent emotional burnout among teachers.

Thus, the relevance of this study is determined by the presence of significant contradictions:

(1) Between the theoretical understanding of emotional burnout syndrome in the context of professional
activity and the lack of practical and technological support for its prevention among teachers;

(2) Between the stressful nature of pedagogical work and its impact on the professional development of
teachers, and the insufficient research dedicated to the issue of emotional burnout.

These contradictions highlight the core problem of the study: the need to identify effective approaches
to the prevention of emotional burnout syndrome among teachers.

The aim of the study is to explore and define the key features of preventing emotional burnout syn-
drome in the teaching profession.

Methods and materials

A mixed-method approach was employed to address the research objectives and test the proposed hy-
pothesis. The methods included observation, individual and group interviews, surveys, and a quasi-
experiment. The overall burnout level was assessed based on the combined scores from all three phases.

Emotional Exhaustion (EE) reflects fatigue and depletion of emotional resources. Depersonalization
(D.P.R.E.S.S.) refers to a detached attitude toward one’s work and students. The acronym D.P.R.E.S.S. en-
capsulates key aspects of depersonalization, such as emotional detachment, role confusion, and the growing
distance from others in both personal and professional contexts. Reduction of Personal Accomplishment
(RPA) involves a decline in feelings of competence and achievement.

Research design.

Figure 1 shows the research stages, activities, and indicators measured.
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. The objective was to examine the level of emotional
burnout among participants and to explore its
relationship with individual personality traits.

. Selection of methods and techniques for experimental
work.

. Development and implementation of a preventive
program for emotional burnout syndrome.

. Implementation of supportive conditions aimed at
preventing emotional burnout syndrome.

. Personal prerequisites for emotional burnout syndrome

among participants were examined and identified..

. Interpretation and generalization of the results.
. Development of methodological recommendation.

Figure 1. Research stages

Research sample formation

The study was conducted in Ust-Kamenogorsk, located in the eastern part of Kazakhstan. The East Ka-
zakhstan region consists of 11 districts and 2 cities of regional significance: Ust-Kamenogorsk and Ridder.
Ust-Kamenogorsk was selected as the site of the study. Participants were selected using purposive sampling
based on the following criteria: (1) successful completion of a preventive program for teachers, (2) represen-
tation from a variety of schools and teaching contexts to ensure that the results could be generalized across
diverse educational settings.

A total of 400 teachers participated in the study. They were drawn from mixed-language schools (Ka-
zakh and Russian as languages of instruction), secondary schools, gymnasiums, lyceums, and boarding
schools. This diversity was intended to account for potential differences in how the program might affect
teachers working in different educational environments.

The average age of the participants was 26.5 & 3.4 years (see Table 1).

Table 1
Participants’ demographic, professional and subject characteristics
Category Frequency (n) Percentage (%)

Gender
Male 160 40 %
Female 240 60 %
Total 400 100 %

Age

22-25 years 200 50 %
26-30 years 140 35 %
31-35 years 60 15 %
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Continuation of Table 1

Category Frequency (n) Percentage (%0)

Institution (of employment)

Secondary schools 280 70 %
Gymnasiums 60 15%
Lyceums 40 10 %
Boarding schools 20 5%

Highest qualification

Bachelor 300 75 %

Master 100 25 %

Current subject(s) taught

Mathematics 80 20 %
English language 100 25 %
Physical education 40 10 %
Chemistry 60 15%
Biology 60 15%
Other 60 15 %

Years of teaching experience

0-1 year 400 100 %

Instruments

To assess various psychological and emotional aspects relevant to emotional burnout, the following di-
agnostic tools were used:

V. Boyko’s Emotional Burnout Inventory — to measure levels and stages of emotional burnout;

J. Rotter’s Locus of Control Scale — to determine the level of subjective control;

Data Analysis

A mixed-method approach was used for data analysis, integrating both quantitative and qualitative
techniques to ensure a comprehensive understanding of the phenomenon under investigation.

Quantitative data were processed using descriptive statistics (mean, standard deviation) and inferential
statistics (correlation and regression analysis) to determine the relationships between emotional burnout lev-
els and personality traits, emotional intelligence, stress resistance, and motivation for professional activity.
Statistical analysis was conducted using SPSS (Statistical Package for the Social Sciences).

Qualitative data obtained from observations, individual and group interviews and reflective conversa-
tions were analyzed using thematic analysis. This allowed for the identification of recurring patterns, percep-
tions, and personal experiences related to emotional burnout and the effectiveness of preventive strategies.

The triangulation of data sources and methods ensured the validity and reliability of the findings, and
provided a nuanced perspective on both the personal and professional factors contributing to emotional
burnout among early-career teachers.

Results and Discussion

The analysis of the collected data revealed significant insights into the levels of emotional burnout
among early-career teachers and its relationship with personal and professional factors. Table 2 shows the
results of the V. Boyko emotional burnout inventory.
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Results of V. Boyko Emotional Burnout Inventory

Table 2

Burnout Phase

Low Level (%)

Moderate Level (%)

High Level (%0)

EE 34.2 39.5 35.6
D.P.R.ES.S. 47.6 29.4 34.2
RPA 18.2 31.1 30.2

Referring to Table 1, emotional exhaustion was reported at a low level by 34.2 % of participants. This
suggests that over a third of teachers maintain emotional balance and can cope effectively with work-related
stress. Meanwhile, 39.5 % experienced moderate emotional exhaustion, indicating that a substantial portion
of teachers feel emotionally taxed, although not severely. A concerning 35.6 % reported high emotional ex-
haustion, reflecting significant emotional fatigue that could escalate into full burnout if left unaddressed.

For depersonalization, 47.6 % of respondents showed a low level, suggesting many teachers remain
emotionally engaged and maintain a healthy, professional relationship with their students. 29.4 % experi-
enced moderate levels, potentially indicating occasional detachment or emotional distancing. However,
34.2 % reported high levels of depersonalization, a troubling indicator of emotional withdrawal or cynicism
that may undermine effective teaching and student relationships.

With regard to Reduced Personal Accomplishment (RPA), only 18.2 % of teachers reported low levels
of burnout, meaning they feel highly competent and successful in their work. However, 31.1 % reported
moderate levels, and 30.2 % experienced high levels of reduced personal accomplishment, indicating a sub-
stantial proportion of teachers feel ineffective or unfulfilled in their roles.

Figure 2 shows the distribution of responses from V. Boyko’s Emotional Burnout Inventory

50

45

Low Level (%)
H Moderate Level (%0)
High Level (%0)

EE DPRES.S. RPA

Figure 2. The distribution of responses from V. Boyko’s Emotional Burnout Inventory

This bar chart illustrates the percentage of respondents experiencing low, moderate, and high levels of
emotional burnout across three phases: Emotional Exhaustion (EE), Depersonalization (D.P.R.E.S.S.), and
Reduced Personal Accomplishment (RPA), based on the V. Boyko Emotional Burnout Inventory. Trend
lines indicate the progression of burnout severity across phases, with corresponding linear equations and R?
values reflecting the strength of fit for each burnout level.
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Emotional Exhaustion (EE): Most respondents fall into the moderate (39.5 %) and high (35.6 %) burn-
out categories, indicating substantial emotional strain. Only about one-third report low levels of exhaustion
(34.2 %).

Depersonalization (D.P.R.E.S.S.): The majority (47.6 %) report low levels of depersonalization, sug-
gesting they remain emotionally connected to their work and students. Nevertheless, moderate (29.4 %) and
high (34.2 %) levels reveal a significant portion of teachers experiencing emotional detachment.

Reduced Personal Accomplishment (RPA): Only 18.2 % of respondents feel highly accomplished (low
burnout), while the remaining majority report moderate (31.1 %) or high (30.2 %) levels — indicating that
nearly two-thirds of educators may feel less effective or successful in their roles.

The downward trends observed in all three lines indicate an overall decline in well-being across the
burnout phases, with the steepest drop seen in the “Low Level” trend (slope = -8), suggesting a sharp de-
crease in respondents who feel emotionally healthy as burnout progresses.

Table 3 and Figure 3 shows the results of Rotter’s level of subjective control method.

Table 3
Rotter’s level of subjective control
Locus of control Number of teachers Motivation level Burnout level
Internal locus of control 250 High Low
External locus of control 150 Low High
Rotter’' s level of subjective control
300
250 +
200
150 +
100 - ® Motivation Level
Burnout Level
50 4 v = 0
Rz N/A
0 : ' y =-100x+350 :
Internal Locus of External Locus of R=1
-50 Control Control
-100
Locus of control

Figure 3. Rotter’s level of subjective control

The results from the method suggest a clear correlation between locus of control, motivation, and burn-
out among the teachers. The analysis of the data reveals that teachers with an internal locus of control exhibit
higher motivation levels and lower burnout, while those with an external locus of control report lower moti-
vation and higher burnout.

The majority of participants (250 out of 400) identified with an internal locus of control. This group
perceives themselves as being in control of their outcomes, which is typically linked to greater personal re-
sponsibility and autonomy in the workplace. This sense of control has been shown to foster higher motiva-
tion in teachers as they believe their efforts directly influence their success. As a result, these teachers tend to
experience lower levels of emotional burnout, likely because they are more proactive in managing stress and
challenges that arise in their teaching roles.
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The findings support existing research that demonstrates the positive impact of an internal locus of con-
trol on job satisfaction, emotional resilience, and overall well-being in high-stress professions like teaching
[19, 20].

In contrast, 150 teachers in this study demonstrated an external locus of control, indicating they believe
that their outcomes are determined by external factors such as luck, fate, or other people. These teachers are
more likely to experience lower motivation because they feel less empowered to change their circumstances
or improve their teaching practices. The perception that they have little control over their work environment
or job performance can lead to feelings of helplessness and higher emotional burnout.

The findings align with research that suggests teachers with an external locus of control may struggle
with work-related stress and emotional exhaustion because they feel their efforts is futile or not directly
linked to outcomes [21]. The higher level of burnout seen in this group could be mitigated by interventions
aimed at increasing personal efficacy and internal control, such as professional development opportunities or
stress management programs.

Teacher Training and Support: It is crucial to focus on fostering an internal locus of control in teachers,
particularly those early in their careers. Training programs and workshops that emphasize the importance of
self-efficacy, personal responsibility, and stress management could help shift teachers’ perceptions toward a
more internal locus of control.

Preventive Measures: Given the link between an external locus of control and higher burnout, it would
be beneficial for school administrations to implement mentorship programs and support networks to empow-
er teachers and help them regain a sense of control over their work. Regular professional development initia-
tives that focus on enhancing teachers’ emotional resilience, problem-solving abilities, and coping strategies
could also reduce burnout risks.

In conclusion, the study reinforces the idea that teachers with an internal locus of control are more like-
ly to stay motivated and resilient, whereas those with an external locus of control may struggle with higher
levels of burnout. Addressing these psychological factors early on can significantly improve teacher well-
being, performance, and ultimately, student outcomes.

Results of data triangulation

To ensure the trustworthiness of the findings, data triangulation was employed by analyzing and com-
paring results from three key sources: observations, individual and group interviews, and reflective conversa-
tions. This approach provided a comprehensive understanding of emotional burnout and the contextual fac-
tors influencing it among early-career teachers (Table 4).

Table 4
Results of data triangulation

Data Source Key Findings Validation Across Methods

Signs of emotional fatigue, decreased
Classroom Observations engagement, and behavioral with-
drawal

Confirmed by self-reported emotional
exhaustion in interviews

Teachers expressed feelings of emo- | Corroborated by reflective notes de-
Individual Interviews tional depletion, lack of support, and | scribing internal struggles and low
self-doubt morale

Themes of shared pressure, workload | Reflected in classroom dynamics and

Group Interviews . - -
P stress, and collective burnout group reflection sessions

Participants shared coping strategies
Reflective Conversations and perceived failures or growth
moments

Supported and expanded upon in in-
dividual interview narratives

The findings from this study underscore the multifaceted nature of emotional burnout among early-
career teachers, revealing a convergence of personal, emotional, and institutional stressors. Through triangu-
lation of data sources — observations, interviews, and reflective conversations—a more nuanced and vali-
dated understanding of burnout was achieved [22].
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The quantitative data from the V. Boyko Emotional Burnout Inventory indicated that the majority of
participants experienced moderate to high levels of emotional exhaustion (EE) and reduced personal accom-
plishment (RPA), while depersonalization (D.P.R.E.S.S.) showed a relatively higher proportion of respond-
ents reporting low levels, suggesting that many teachers still maintained emotional connection with their
work. However, the declining trend in “low level” responses across burnout phases suggests a progressive
erosion of well-being.

These quantitative results were echoed and enriched by the qualitative findings. Observations confirmed
signs of disengagement and fatigue, while individual and group interviews provided insight into the internal
struggles, such as feelings of isolation, self-doubt, and lack of efficacy. Reflective conversations revealed
both challenges and coping strategies, highlighting the emotional labor involved in teaching and the personal
toll it can take without adequate support.

Three key themes emerged across data sources:

e Emotional fatigue stemming from workload, student behavior, and unmet expectations.

o Perceived lack of support, especially in relation to mentorship, administrative responsiveness, and
professional development.

e Coping mechanisms, such as peer collaboration, mindfulness practices, and emotional distancing,
which were employed with varying extents of success.

The triangulated approach not only confirmed the prevalence of burnout but also illuminated the subjec-
tive experiences and contextual influences that numerical data alone could not capture. Importantly, the
alignment between reported experiences and observed behaviors lends credibility to the overall findings, en-
hancing both the validity and reliability of the study.

These insights highlight the urgent need for systemic interventions that go beyond individual coping.
Institutional support structures, such as mentoring programs, emotional resilience training, and mental health
services, are essential to mitigate burnout and foster teacher retention — especially during the formative
years of their careers [23-24].

Conclusions

The study confirmed that emotional burnout, characterized by emotional exhaustion, depersonalization,
and a reduced sense of personal accomplishment, is a significant issue among teachers. The findings indicate
that a large proportion of teachers experience moderate emotional exhaustion (50.7 %) and moderate deper-
sonalization (39.5 %), while a smaller but concerning percentage reports high levels of emotional exhaustion
(13.5 %) and high depersonalization (9.5 %). These results emphasize the importance of addressing emotion-
al burnout to maintain teacher well-being and prevent its negative impact on both teachers and students.

The study also demonstrated a clear relationship between locus of control and burnout. Teachers with
an internal locus of control (62.5 %) experienced lower burnout levels and were more motivated, highlight-
ing the benefits of fostering self-efficacy and a sense of personal responsibility in educators. In contrast,
teachers with an external locus of control (37.5 %) reported higher burnout levels and lower motivation, sug-
gesting that a lack of control over work-related outcomes contributes to stress and emotional exhaustion.

The findings indicate that teachers who feel a sense of control over their work and outcomes are more
likely to remain motivated and resilient in the face of challenges. Therefore, it is essential to implement sup-
portive professional development programs aimed at enhancing emotional regulation, personal accomplish-
ment, and stress management. Furthermore, fostering an internal locus of control through mentorship, coach-
ing, and reflection can improve teachers’ emotional resilience, reducing the likelihood of burnout.

Preventive measures such as improved time management, stress-relief initiatives, and emotional support
are crucial for teachers moderately affected by emotional exhaustion. Developing targeted interventions to
reduce emotional fatigue, cynicism, and detachment will be key priority in maintaining teacher motivation
and job satisfaction. Additionally, addressing emotional burnout early in a teacher’s career can prevent long-
term consequences, such as decreased professional competence and lower student engagement.

The results of this study suggest that school administrators and policymakers should prioritize teacher
well-being by creating a supportive environment where teachers feel empowered, valued, and capable of
handling the demands of their profession. This includes promoting work-life balance, offering professional
development focused on emotional resilience, and fostering a school culture that encourages collaboration
and mutual support among teachers.
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In conclusion, the study underscores the importance of addressing emotional burnout among teachers,
particularly by enhancing their internal locus of control and providing ongoing emotional and professional
support. The long-term success of teachers and their students depends on the well-being and job satisfaction
of educators, making it imperative to implement preventive measures and interventions that target burnout
and improve overall teacher motivation and effectiveness.
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C. Hypranuesa

MyrajgiMmaepain Kyiizeaicke ylIbIpaybIHbIH aJ/AbIH AJYAbIH THIM/I TICi1AEpi

Makanaza MyragiMAep apachlHIAFBl HIAPIIAYABIH Tapaldybl MEH ocepi 3epTTENreH, OHBIH YII HeTi3Ti
oJIIIEMiHEe Ha3ap ayAapbUIafbl: SMOIMOHAIIBI KYH3eNic, TYJIFAachI3laHy »JKOHE JKEKe IKETICTIKTepIiH
TeMeHJeyi. 3eprTeye 6aKpuiay, cayanHamanap, JKeKe oHe TONTHIK CyXxOaTTap skoHe KBa3H-3KCIICPHMEHTTIK
JKoOanmapApl  KOJNJAHATBIH —apajiac  OMICTEMENIK TOCUT MaijanaHeuIgsl. HoTmkenep KepceTKeHAeH,
MyFaniMJIepAiH eoyip Oemiri opramra sMOIHOHANIB! capKeLIyAsl (50,7 %) *xoHe opTamia TYJIFachl3JaHyIbl
(39,5 %) cesineni, an kimripek 6eJiri, Ma3acsI3 TOI IMOLMOHAIIBIK CAPKBUTYIBIH sKOFapsl AeHreiin (13,5 %)
JKOHE JKOFaphl TyiFaceganyabl (9,5 %) kepcereni. CoHbIMEH KaTap OakplIay JIOKYCHI MEH Kyi3elicke
YIIBIpAy apachlHAarbl OailaHbic 3epTTeNreH, Oyl imki Oakpuiay JIOKycsl Gap Myramimaepain (62,5 %)
Ky#3eJicKe YIIBIpaysl A€Hreill TOMEH KOHE MOTHBAIMSCH KOFAPhl €KeHIH KOPCETE/i, all CHIPTKHI OaKpuIay
nokycs 6ap myramimaep (37,5 %) skorapbl KyH3eicKe YIIbIpaybl X&oHe TOMEH MOTHBAIHS Typalisl Xabapaii-
nel. HoTmkenep yakpITTBI OacKapyasl >KakcapTy, CTPECTi >KEHUINETY CTpaTeTHsuIapbl jKOHE KOociOM Iaamy
OarmapnaManapbl apKpUIbl iIKi OakKplIay JIOKYCHIH BIHTAIAHJBIPY CHSKTBI MaKCaTThl apajacysap/blH
KQXETTUIITiH KepceTtei. by 3epTrey Kyii3enicke yuibipay IbIH ajIbIH aly )KoHE Y3aK Mep3iM/i THIMIIUTIK NeH
TOpOHEIIIepAiH KYMBICHIHA KaHaFaTTaHyIbl KAMTAMAChI3 €Ty YIIiH MYFaTiMICPAIH I-ayKaThIH KOJIAAYIBIH
MaHBI3IBl POJNiH KepceTeAi. 3epTTey MEKTeN OKIMIIIepi MEH cascaTKepiiepiH KYpBUIBIMIBIK KOJAay
JKyHenepi, KociOM ecy MYMKIHIIKTepi *oHe OimiM Oepy MeKeMelepiHAeri BIHTHIMAKTACTBIK MOJICHHETIH
1IrepijieTy apKbUIbl MyFaTiMAEPAIH CUXUKAIBIK ISHCAYJIBIFbIHA OaCBIM/IBIK Oepyre maKbIpabl.

Kinm ce30ep: MyFaliMHIH oJ-ayKaThl, SMOIHOHAIIbI CAPKBUTY, HECI3[CHY (caHa-Ce3iMiH e3repTy), JKeKe
JKETICTIKTEP, MYFalliIMHIH MOTHBAIHACHL, KOCIOHN JaMy.

C. Hypranuesa

¢ dexTHBHBIEC MOAXO0ABI K NPO(PHIAKTHKE BHITOPAHHS Yy 11€1aroros

B cratbe N3Yy4YacTCs PacCIIpOCTPAHEHHOCTb U BJIUAHUE SMOIMOHAJIBHOI'O BBI'OPpAHUS CpEAU y‘lI/ITeﬂeI;'I, yaenas
oco6oe BHUMAHHE TPEM €r0 OCHOBHBIM HU3MEPEHUSAM: OMOLMOHAJIBHOMY UCTOLICHUIO, ACTIEPCOHAIU3AIUN U
CHIDKEHHUIO JIMYHBIX JOCTIDKEHUH. B McclieoBaHN MCTIONB3yeTCs CMEIIaHHBIH METOJMYECKHH ITOIX0, HC-
MOJTB3YIOINH HAOJIOIEHUE, OTIPOCH], HHANBHyaJIbHEIE W TPYIIOBBIC HHTEPBBIO U KBA3UIKCIIEPUMEHTAIbHEIE
MIPOCKTHI. PeSyJ'[bTaTbI IMOKa3bIBAKOT, YTO 3HAYMUTCIIbHAA 4YacCTh yLmTeneﬁ UCIBITHIBACT YMEPEHHOE SMOLIUO-
HanbHOe uctoreHue (50,7 %) u ymepennyto nenepconanuzaiuio (39,5 %), a MeHbIast, HO TPEBOXKHAsI TPYII-
Ia IEMOHCTPUPYET BBHICOKHHM YpPOBEHb 3MOLMOHANBHOTO Hcromenus (13,5 %) u BBICOKYyIO AenepcoHanmn3a-
o (9,5 %). B uccnenoBaHum Takke M3ydaeTcs CBSA3b MEXKIY JIOKYCOM KOHTPOJISL U BBITOPAaHHEM, MOKa3bl-
Bast, YTO YUUTEINS C BHYTPEHHUM JIOKYCOM KOHTpOIs (62,5 %) neMOHCTpUpYIOT Gojee HU3KUE YPOBHH BBHITO-
paHus u 6osiee BBICOKYIO MOTHBALIMIO, B TO BpeMsI KaK yYUTENs ¢ BHEIIHUM JIOKycoM KoHTpous (37,5 %) co-
obmatot o0 GoJiee BHICOKOM BBIFOPAaHUM U 00Jlee HU3KOH MOTHBALMH. Pe3yabTaThl MOAYEPKUBAIOT HEOOXOIHU-
MOCTb LICJICHAIIPABJICHHBIX BMEIIATE/ILCTB, TAKUX KaK YJIYy4YIICHUE YIIPABJICHUSA, BPDEMEHEM, CTPATCTUU CHSI-
THS CTpecca M IIOOLIPEHHE BHYTPEHHEro JIOKyca KOHTPOJA IIOCPEICTBOM IIPOrpaMM IPOQecCHOHAIBHOTO
pa3BUTHA. DTO HMCCIIENOBAHUE MOAYEPKUBACT BAXKHYIO POJIb IOJUIEPIKKH OIaromoilydus yduTesel Uil mpe-
JOTBpAILCHUS BBIFOPAHUS U 00ECIEUEHHs TOIroCPOUHOH dP(HEKTHBHOCTH U yIOBIETBOPEHHOCTH pabOTON
nenaroros. MccnenoBanue mpu3biBaeT MIKONBHBIX aMUHUCTPATOPOB U MOJUTUKOB YAENIATH NEPBOCTEIIEHHOE
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BHMMAaHHUE NICUXUIECKOMY 3[I0POBBIO yUUTENEH MOCPEACTBOM CTPYKTYPUPOBAHHBIX CHCTEM MOMNEPKKH, BO3-
MOJKHOCTEi MPOEeCCHOHAIBHOTO POCTA ¥ MPOABIKEHHUS KyJIbTYPBI COTPYAHHYECTBA B 00pa30BATEIBHBIX yU-

PEXKACHUAX.
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