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Implementation of digital narratives to promote the productive skills
of speaking in the case of the pandemic

Digital narratives has appeared over the last few years as a powerful teaching and learning tool that engages
both teachers and their students. However, until recently little attention has been paid to a theoretical frame-
work that could be employed to increase the effectiveness of technology as a tool in a classroom environ-
ment. The crisis, which brought the educational process into a remote mode, became a motive for revising the
attitude to the means and tools of information technologies introduced into schools earlier. School websites,
electronic journals and diaries have proved to be useful tools for organizing the educational process using tel-
ecommunications. A discussion of the history of digital narrative and how it is being used educationally in the
case of the pandemic is presented in this article. Therefore this study was aimed at investigating the chal-
lenges faced by students of the secondary school in conducting online English learning during the pandem-
ic. The qualitative method was used by involving twenty students of secondary level of education. The partic-
ipants were chosen purposely by considering various criteria. An open-ended questionnaire was distributed
through a digital platform. The data was then analyzed inductively. The researchers find some problems,
namely in pronunciation, fluently, vocabulary and accuracy. When in e-learning process, students become
embarrassed to speak and become lazy to speak English, which leads to a decrease in vocabulary, worsening
in pronunciation and a decrease in students' speaking fluency and accuracy. Findings show that productive
skills, including speaking and writing skills, become the most challenging skills to learn.

Keywords: E-learning, digital narratives, pedagogical technologies, pronunciation, speaking accuracy, audio-
visual recordings, quantitative research, productive skills.

Introduction

It is known that during the COVID-19 pandemic, many universities and schools around the world
switched to distance learning. This situation means that the teaching model in which the teacher is the only
source of knowledge is outdated. The teacher in the 21st century needs to be a facilitator who can guide and
help the student find a way to solve the problem, and the student must learn the material he or she needs.
Lessons should not be conducted in an abstract way, but should focus more on developing critical thinking,
interpreting the information obtained, and analyzing specific learning situations. It is very important to de-
velop skills, competencies, the ability to express ideas. Many universities around the world have been offer-
ing online courses in a variety of curricula for over 20 years. Arizona State University, Purdue University,
the University of Southern New Hampshire, and the University of Western Governors offer convenient and
flexible online programs for obtaining a degree.

The purpose of the article is that it aims at supporting education decision making to develop and im-
plement effective education responses to the COVID-19 pandemic. The report explains why the necessary
social isolation measures will disrupt school-based education for several months in most countries around the
world. An intentional and effective strategy to protect opportunity to learn during this period is absent, this
disruption will cause severe learning losses for students [21].

To organize an empirical study of the features of a personal learning of students, a research program
was developed.

The object of study is the process of education in the content of distance learning.

The objectives of study:

— Identifying students’ learning status or problems for delivering adaptive learning by analyzing their
learning behaviors or interactive content and providing personalized learning content and practices.

— Enabling policy-makers and administrators to have a global view of current educational policies or
problems by analyzing large-scale educational data to identify important indicators for evaluating the educa-
tional status from local, regional, national or international perspectives.
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— Enabling researchers or teachers to have insights into students’ interactions with courseware, peers
and teachers by analyzing their behavior in-depth, such as raising a question with scientific conceptions,
seeking information related to a specific issue, making observations and comparisons, proposing new ideas
or submitting a correct answer [10].

Method of research

The author used such research methods as quantitative methods with a descriptive approach. From the
research data, conducted by researchers, researchers notice many striking differences between students'
speaking skill progress before pandemic and pandemic during the period [20].

Literature review

The proliferation of popular open online courses is helping to transform the higher education system
through specially designed online platforms that expand global access to quality and free education. MOOC
suppliers such as Coursera, EdX, and Udacity offer training programs for degrees and certifications. It is
known that the effectiveness of any distance learning depends on four components: 1) the effective interac-
tion of teacher and student; 2) pedagogical technologies used for this purpose; 3) the effectiveness of the de-
veloped training materials; 4) the effectiveness of feedback. In other words, the success and quality of dis-
tance learning depends on the organizational and methodological quality of the materials used, the manage-
ment and skills of the teachers involved in the process.

Ganayem & Zidan [9] examined students' perceptions of the role of distance learning in the context of
21st Century learning skills. Studies like this have enriched learning by interdisciplinarity with the
e-learning method and learning many different subjects. According to them, technology has penetrated the
world and has made it possible to bring it to the world of education and even to informal education. It is a
step forward in the modern world's multiple skills that educational administration authorities can take ad-
vantage of. This use of technology, such as podcasts during a pandemic, can make students manage the prob-
lem of being overwhelmed by learning when a prolonged pandemic hits them with podcasts.

According to Bozkurt and Sharma [7], remote education refers to spatial distance and an obligation,
which means that we have to use different strategies and approach the case with different priorities. In a
similar vein, according to C. Hodges, S. Moore, B. Lockee, N. Trust, & A. Bond [12], emergency remote
learning/teaching is a temporary shift of instructional delivery to a substitute delivery mode due to catastro-
phe situations. It comprises the use of fully remote teaching solutions for instruction or education that would
otherwise be delivered face-to-face or as blended or hybrid courses and that will return to that format once
the crisis or emergency has abated. The principal goal in these conditions is not to re-create and design a
vigorous educational ecosystem but rather to offer impermanent access to teaching and learning and instruc-
tional supports in a manner that is quick to set up and is reliably available during COVID-19 crisis. Emer-
gency remote learning/teaching occurs outside of a physical classroom. Emergency remote learning/teaching,
which appears to be identical with e-learning, takes place online. Remote teaching is naturally facilitated
through technology, such as video conferencing software, discussion boards or learning management sys-
tems. Both students and instructors interact via two-way communication technologies. Instructors are sepa-
rated from their learners in time and distance. This type of teaching may be synchronous, where students
watch instructors deliver their lectures live, or asynchronous, where students watch lecture recordings at a
later point in time. Best practices for remote teaching include providing ongoing feedback, making assign-
ment guidelines clear, and making effective use of online resources. Teaching remotely obviously diminishes
the number of interactions on campus and thereby significantly decreases the rate of transmission of COVID-
19 [16]. Emergency remote learning can ensure that students continue learning through a variety of avenues
such as digital technologies, which can offer a wide set of capabilities for remote learning [28]. It enables
learners to extend learning outside the boundaries of traditional learning institutions through informal and
enriched learning experiences using online communities on new platforms such as social media and other
social platforms [23]. It can essentially be as effective as face-to-face education when done right. When
emergency remote learning is well-planned and well-structured, conducted in an appropriate learning man-
agement system and in the hands of skilled lecturers, it can provide a learning experience equivalent to face-
to-face [25].

Amelia & Abidin [4] investigated students' perceptions of English as a foreign language, how the effect
of using podcasts is improving storytelling in the English classroom. Podcasts have become a teaching meth-
od and approach using storytelling and learning English, which continues to innovate and develop the tech-
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nology. It is believed that the integration of technology into learning will bring forward changes to foreign
language learning, such as increasing the learning climate that is up-to-date, original, creative, and innova-
tive based on digital technology.

Allen [2] argues that teaching with application of the podcasts, especially the narrative nonfiction les-
sons, is very prospective. His studies have proven how and why out-of-school and private secondary school
educators adopt professional nonfiction podcasts run in out-of-school activities and complete class assign-
ments. The study results show that teachers use digital narrative podcasts with positive results from the level
of student participation and their responses to conveying disciplinary content knowledge, as the main reading
for literary analysis, and as training material for listening literacy skills attention.

E-learning is very efficient, but on the other hand it has shortcomings and unfavorable effects on stu-
dents first in the aspect of student speaking. Armasita [5] said that speaking is an activity used by someone to
communicate with other. In the other definition, speaking is the skill to express ideas or thoughts in yourself
that involve other people using words that can be understood and accepted by many people. Abdullah [1]
said that learning to speak is obviously more difficult than learning to understand the spoken language. Hav-
ing the skill in speaking means that someone is have courage or confidence. A student becomes confident
when they have speaking skills, the student will be more active in the class when the educator asks some-
thing, it will be an additional score for the students who have the skill in speaking. Dhawan [8] also found
that one of e-learning’s weaknesses is the lack of personal/physical attention. That is why the learning pro-
cess could take a wrong direction, when the student's language development does not get optimal changes as
when they learn face-to-face. The use of e-learning in the speaking aspect actually makes students less effi-
cient in mastering the learning because students become less motivated to practice when there is no interac-
tion that makes students to directly practice speaking skills in order to produce good results. Even so, it can-
not replace actual class interactions as in conventional classrooms [15]. Similarly, a findings of Ichsan,
Rahmayanti, Purwanto, Sigit, Kurniawan, Dewi, Wirdianti, Hermawati, and Marhento [13] also showed the
same result in a different subject (Science). They found that there were various shortcomings and obstacles
during applying e-learning strategy. It is common in universities and colleges to provide online resources to
supplement traditional teaching methods in order to replace conventional classroom. Even UNESCO is
aware that transitioning to online learning at such scale is a very difficult and highly complex undertaking for
education systems [27]. Therefore, these institutions must understand what drives instructors and learners
toward the e-learning system [3]. Based on this, it can be explained that the main phenomenon to be dis-
cussed in this case is a technical problem in e-learning. Since e-learning has begun to be carried out in all
spheres of life, especially education, new problems and challenges will be faced by students., educators, and
parents. This creates a dilemma that will have a negative effect on online learning. According to
F.LM. Salleh, J.M. Ghazali, W.N.H.W. Ismail, M. Alias, & N.S.A. Rahim [22], who also said that e-learning
has a negative impact, such as lack of self-discipline and face-to-face interactions, lack of input from lectur-
ers, good online learning is difficult, there are no facilities to support online learning, and the difficulties are
hard to resolve.

The difference of this study from previous research lies in the research method, in which we use audio-
visual recordings by WhatsApp because by using audio-visuals we can provide more accurate results about
the student’s speech. Listening directly to the voice of the student makes it easier for researchers to see the
progress of students’ speaking skills and to get the results of comparisons of students' speaking while study-
ing face-to-face and learning remotely.

The points above are also relevant to the learning process of e-learning, where the learning process in
the student network is currently visible and visible to various parties such as teachers, students, or can have
an effect on parents. That is why we see e-learning as not having a good effect on learning.

For this reason the researcher is interested in taking the title «Implementation of digital narratives to
promote the productive skills of speaking in the case of the pandemic». This title attracts the attention of the
writers because of the phenomenon that occurs nowadays making the students to experience difficulties in
speaking using e-learning, and this is important to know and figure out how does e-learning affect students’
speaking skill progress and to figure out how is the students’ speaking skills progress is affected by the pro-
cess of e-learning. Because the research [11] states that students perceived that the implementation of online
learning during the COVID-19 period has been not fully effective.

Vocabulary is an essential basis for speaking. Speaking is the human ability to produce sound or voice
orally and to share or express feelings and thoughts with others as a means of communication in life (with or
without any particular gadgets) to fulfill human needs and emotion [17]. Without a sufficient vocabulary
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people will have difficulty in speaking English. Learners often find it difficult to use appropriate words to
convey their thoughts because of their limited vocabulary [14].

This is why researchers think vocabulary is the most important aspect of assessing students' speaking
skill. Researchers see the lack of vocabulary because many are lazy to memorize it, but a rich vocabulary is
precisely that is necessary to speak English without faltering. This is why vocabulary is considered a major
aspect of speaking. After vocabulary, the other necessary aspect is pronunciation. Teaching pronunciation is
neglected in most of the classes though is an important aspect to focus on [26].

Pronunciation is a way of pronouncing words correctly. Pronunciation is needed in students' speaking
assessment, because if someone speaks with the wrong pronunciation, the meaning of the word becomes dif-
ferent and makes the listener not understand the meaning the speaker tried to convey. Therefore, pronuncia-
tion is also very important to pay attention to so that the meaning of a sentence can be accepted by others and
easily be understood.

Accuracy is the students' speaking accuracy in pronouncing words. Fluency and accuracy are insepara-
ble, these are two factors that can determine the success of English for students. Accuracy can be said to be
the ability to produce grammatically accurate sentences, while fluency is the ability the students must have to
use a language easily, such as using correct punctuation, verbs, articles and prepositions. This aspect also
needs to be considered in speaking, where it is also necessary to use proper punctuation so that the words we
speak are not flat and make other people like to hear it. Tahir and Hanapi state that accuracy in speaking
means that someone can produce correct sentences in pronunciation, grammar and word choice so it can be
understood. If someone doesn't learn accuracy in speaking, then it will affects the students’ accuracy in
speaking, because accuracy consists of the use of vocabulary, grammar and pronunciation through several
activities, which fluency takes into account [19]. While fluency means expressing ideas clearly and continu-
ously, English teaching is usually more concerned with accuracy than fluency [24].

However, that does not mean things that are underestimated cannot be mastered, because they are all re-
lated in achieveing good results in speaking. If this aspect of speaking is not mastered, then it cannot be said
that a student is speaking properly and correctly, speaking can be opposed by the interlocutor. If speaking is
not stiff and anxious, then in that situation students can speak properly and correctly, but so that this aspect
can be mastered, students must practice a lot and try to achieve fluency.

Experimental

This study aims to answer the following research questions: does e-learning affect students’ speaking
skill progress? How is the process of students’ speaking skill takes place in e-learning? This review covers a
period starting from 14—15 January 2021 in an effort to capture the effect of e-learning on the progress of
students' speaking skills which was carried out in seventh grade at school Ne 104 among 20 students in that
class. The researcher used quantitative data from this research. The quantitative research is the process of
collecting and analyzing numerical data. While using quantitative research methods the results obtained are
more accurate and clear than of the research using qualitative methods, due to the ability of the numerical
results obtained by quantitative methods to be verified, because they are achieved through accurate research.

The following is a table of rating categories (Table 1).

Table 1
Rating categories
| Type | Feature | Scale | Result |
1 | 2 | 3 | 4
Vocabulary
Not satisfactory  |Limited vocabulary will make understanding diffi- 1-6

cult. If a student wants to say something without un-
derstanding enough words, it will be difficult to speak

well
Sufficient Students who often use the wrong words while speak- 7-12
ing on simple topics because they have poor vocabu-
lary
Nice Sometimes many students use unclear and inaccurate 13-18

terms about language because of inadequate vocabu-
lary, so their speaking results are also not good due to
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1

2

the lack of vocabulary

Excellent

Problems rarely occur, because students' vocabulary
can be understood. Students have good vocabulary,
listeners can also understand what students are talking
about

19-25

Pronunciation

Not satisfactory

Students must understand sounds, accents, pitch, dif-
ficulty, stressing in order to be understood by listen-
ers.

1-6

Sufficient

Basic pronunciation errors. Pronunciation is very
important, so that the listener can easily understand
what the students are saying

7-12

Nice

The mistakes that students make are only visible,
there are not many mistakes students make in their
pronunciation when speaking, which allows the lis-
tener to understand what the students are talking
about a little easier

13-18

Excellent

Students' pronunciation can be understood and can be
accepted well by listeners because students under-
stand the pronunciation of vocabulary well

19-25

Accuracy

Not Satisfactory

Its use is clearly unsatisfactory, students need to rear-
range a sentence more clearly or limit themselves to
basic structures

Sufficient

Students' basic structural errors are sometimes ob-
scured by grammatical errors or unclear pronuncia-
tion of the word when students speak

Nice

Occasional grammatical mistakes made by students
that do not obscure the meaning or what students say
even though it is not clear, but can still be accepted
and understood by the listener

13-18

Excellent

Students make no more than two mistakes, the pro-
nunciation of the vocabulary is accurate and the lis-
tener understands what the student is saying

19-25

Fluency

Not satisfactory

Fluency in students' speaking is below normal, longer
pauses when speaking affect fluency.

1-6

Sufficient

Some students stumble while talking because they are
nervous or lack adequate vocabulary, but the therapy
students manage to repeat it well. And listeners can
also accept these mistakes

7-12

Nice

Students’ speech must be natural, pronunciation er-
rors are rarely found, because students already under-
stand a lot of vocabulary, the accuracy of pronuncia-
tion is also good and the pauses when speaking are
short

13-18

Excellent

Speaking students can be understood and accepted
well, because of fluency and clarity of speech. Pauses
when speaking are appropriate. Tone and emphasis
are also correct and can be understood by the listener

19-25

Total result

100

In this study, researchers used instruments that could help them to collect data where the data was a re-
sult of determining the students' speaking progress. The researchers used documentation as an instrument
where they assigned the seventh grade students of school Ne 104 to make audio recordings, in which they
recounted their daily activities, and then sent it via WhatsApp. In the data collection process the researcher
assigned several topics obtained through the English teacher, especially in speaking lessons given by the
English teacher at school Ne 104 in the seventh grade during the e-learning process at school.
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Classification percentage

Classification Average Percentage %
Vocabulary 25
Pronunciation 25
Accuracy 25
Fluency 25
Total 100 %

Table 2

Form for counting students’ score: TotalScore40x100

In the process of carrying out the assessment in the field the researchers have several categories that
will be assessed for each of these students, each criterion has 25 points, there are 4 categories to be assessed,
namely vocabulary, pronunciation, accuracy and fluency.

The criteria are successful if > 75. The formula is used to calculate the criteria points discussed above,
then these points will prove how the students' speaking ability during the e-learning process is increasing or
decreasing. If <75, then the student's points or score does not meet the criteria for success.

Table 3

Criteria of score

Percentage Predicate
Excellent 75-100
Nice 69-74
Sufficient 59-68
Not satisfactory 49-58

Result and discussion

After the researchers got the material from the English teacher, they started the data collection process
by verbally examining the students on the topics obtained from the teacher, which has been taught to stu-
dents of school Ne 104 in seventh grade. The time to be given is 90 minutes. Overall, from the four categories
it is possible to obtain 100 points. The researcher obtained the total of this research are the results of voice
recordings. However, in collecting the sound recordings, there are several aspects that will be assessed from
the data, like vocabulary, pronunciation, accuracy and fluency that can help researchers to assess the stu-
dent's speaking progress.

Table 4

The students’ speaking skill score table (before pandemic)

No | Name | Score | Percentage |
1 2 3 4
1 Student 1 78 Excellent
2 Student 2 75 Excellent
3 Student 3 70 Nice
4 Student 4 72 Nice
5 Student 5 70 Nice
6 Student 6 70 Nice
7 Student 7 72 Nice
8 Student 8 75 Excellent
9 Student 9 72 Nice
10 Student 10 76 Excellent
11 Student 11 72 Nice
12 Student 12 75 Excellent
13 Student 13 75 Excellent
14 Student 14 80 Excellent
15 Student 15 72 Nice
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1 2 3 4

16 Student 16 72 Nice
17 Student 17 72 Nice
18 Student 18 72 Nice
19 Student 19 72 Nice
20 Student 20 72 Nice

The table 4 shows the results of tests given to students before pandemic. The students were checked in 4
categories like vocabulary, pronunciation, accuracy and fluency.

Table 5

The students’ speaking skill score table (pandemic period)

No Name Score Percentage
1 Student 1 82,5 Excellent
2 Student 2 75 Excellent
3 Student 3 65 Sufficient
4 Student 4 25 Not satisfactory
5 Student 5 47,5 Not satisfactory
6 Student 6 20 Not satisfactory
7 Student 7 52,5 Not satisfactory
8 Student 8 52,5 Not satisfactory
9 Student 9 42,5 Not satisfactory
10 Student 10 67,5 Sufficient
11 Student 11 65 Sufficient
12 Student 12 60 Sufficient
13 Student 13 60 Sufficient
14 Student 14 65 Sufficient
15 Student 15 60 Sufficient
16 Student 16 60 Sufficient
17 Student 17 52 Not satisfactory
18 Student 18 32 Not satisfactory
19 Student 19 45 Not satisfactory
20 Student 20 22 Not satisfactory

From the Table 5 we can see that during the pandemic, there were 2 students in excellent category, no
students in nice category, 8 students in the sufficient category and 10 students in the not satisfactory catego-
ry. From the data above, it could be concluded that e-learning does not produce a good effect and is not rec-
ommended to be used in learning media for speaking skills. This happens because there are several difficul-
ties found in students where students cannot do the practice directly to hone the speaking. We can see that in
the language before the pandemic, students’ pronunciation is good, but during the pandemic it has decreased
greatly, their vocabulary is insufficient. Pronunciation is incorrect and makes the listener confused in inter-
preting it. Another factor is vocabulary, which was good before the pandemic, but after it has greatly de-
creased, because students become less motivated to practice at home. Speaking practice is usually done di-
rectly in the classroom, students are more interested in learning vocabulary that way. It means that there is a
decrease in students' skill in using vocabulary during e-learning compared with face-to-face learning in the
classroom. Therefore using a suitable is one of the ways to improve students speaking skill and it is im-
portant to apply and alternative strategy in teaching [18].

The difficulties experienced by students are the lack of pre-media facilities to support the process of
implementing e-learning, such as students who do not have gadgets to be able to carry out e-learning, in ad-
dition, many students have not mastered electronic media or lack the knowledge of ICT (Information Com-
munication Technology) so it can affect performance in online-based learning. Apart from technology, the
difficulties that can be found in the e-learning process are due to the lack of seriousness of students in partic-
ipating in the e-learning system because many students feel bored participating in e-learning by sitting and
paying attention to their cellphones or laptops to follow learning.
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Conclusion

To summarize, the study was aimed to explore whether online learning has an effect on communication
between instructors and students in a negative way, if online learning affects students’ productivity levels, as
well as to evaluate and suggest ways of improving effective communication between instructors and students
in online courses. The data was collected by using an online survey, which was distributed to a random sam-
ple of 20 students from the school Ne 104. As mentioned in the results above, students become less motivated
to practice at home. Speaking practice is usually done directly in the classroom, students are more interested
in learning vocabulary that way. For this reason the only thing that can make students improve their speaking
ability is speaking exercises or the learning process face-to-face with other people. This is what really helps
students' speaking to develop and get good results. We all need to understand what if the distance format
lasts any longer, the consequences can be even more negative.

References

1 Abdullah, M. (2017). Student’s speaking ability through community language learning. English and Literature Journal, 1(1),
97-125.

2 Allen, J. L. (2019). Teaching with narrative nonfiction podcasts. Journal of Educational Multimedia and Hypermedia, 28(2),
139-164.

3 Algahtani, A. Y., & Rajkhan, A. A. (2020). E-learning critical success factors during the covid-19 pandemic: A comprehen-
sive analysis of e-learning managerial perspectives. Education Sciences, 10(9), 216.

4 Amelia, L. C. H., & Abidin, M. J. Z. (2018). Young ESL Learners’ Perception on the Effects of Using Digital Storytelling
Application in English Language Learning. Pertanika Journal of Social Sciences & Humanities.

5 Armasita, A. (2017). Improving students’ speaking skill in english lesson with action learning strategy at eight grade of mts
pab 1 helvetia (Doctoral dissertation, Universitas Islam Negeri Sumatera Utara).

6 Bin-Tahir, S. Z. (2020). Need-based learning the simulation approach in english teaching.

7 Bozkurt, A., & Sharma, R. C. (2020). Emergency remote teaching in a time of global crisis due to CoronaVirus pandem-
ic. Asian Journal of Distance Education, 15(1), i-vi.

8 Dhawan, S. (2020). Online learning: A panacea in the time of COVID-19 crisis. Journal of Educational Technology Sys-
tems, 49(1), 5-22.

9 Ganayem, A., & Zidan, W. (2018). 21st Century Skills: Student Perception of Online Instructor Role. Interdisciplinary Jour-
nal of E-Learning & Learning Objects, 14.

10 Gwo-Jen Hwang, H. -C. C. (2017). Objectives, methodologies and research issues of learning analytics. Interactive Learning
Environments, 143-146.

11 Hamid, R., Sentryo, I., & Hasan, S. (2020). Online learning and its problems in the Covid-19 emergency period. Jurnal Prima
Edukasia, 8(1), 86-95.

12 Hodges, C., Moore, S., Lockee, B., Trust, T., & Bond, A. (2020). The difference between emergency remote teaching and
online learning. Educause review, 27, 1-12.

13 Ichsan, I. Z., Rahmayanti, H., Purwanto, A., Sigit, D. V., Kurniawan, E., Dewi, A. K., & Marhento, G. (2020). Covid-19 dan
E-Learning: Perubahan strategi pembelajaran sains dan lingkungan di SMP. JINoP (Jurnal Inovasi Pembelajaran), 6(1), 50-61.

14 Jati, 1. P., Saukah, A., & Suryati, N. (2019). Teaching using YouTube tutorial video to improve students’ speaking
skills. Jurnal Pendidikan Humaniora, 7(3), 101-116.

15 Mardiah, H. (2020). The Use of E-Learning to Teach English in the Time of the Covid-19 Pandemic. English Teaching and
Linguistics Journal, 1(2), 45-55.

16 Mukhopadhyay, B. R., & Mukhopadhyay, B. K. (2020). COVID-19 and ‘zoom’for remote teaching: Enhancing student en-
gagement. The Sentinel, Post-Editorial.

17 Munawar, M. (2015). Improving speaking skills through the learning community technique. English Education Journal, 6(4),
484-496.

18 Novita, T. (2017). Students’ English speaking skill and activation method: the case of one senior high school. Edukasi: Jurnal
Pendidikan Dan Pengajaran, 4(2), 10-17.

19 Parmawati, A., & Inayah, R. (2019). Improving students’speaking Skill through English movie in scope of speaking for gen-
eral communication. Eltin Journal, Journal Of English Language Teaching In Indonesia, 7(2), 43-53.

20 Rahmawati, R., Sihombing, C., Ginting, E. K. B., & Arimonnaria, E. (2021). The effect of E-Learning on Students speaking
skill progress: a case of the seventh grade at Smp Pencawan Medan. Indonesian EFL Journal, 7(1), 69—78.

21 Reimers, F. M., & Schleicher, A. (2020). A framework to guide an education response to the COVID-19 Pandemic of
2020. OECD. Retrieved April, 14(2020), 2020-04.

22 Salleh, F. I. M., Ghazali, J. M., Ismail, W. N. H. W., Alias, M., & Rahim, N. S. A. (2020). The impacts of COVID-19
through online learning usage for tertiary education in Malaysia. Journal of Critical Reviews, 7(8), 147—-149.

23 Saykili, A. (2019). Higher education in the digital age: The impact of digital connective technologies. Journal of Educational
Technology and Online Learning, 2(1), 1-15.

24 Shofi, A. T. (2020). Employing multimedia-based learning to improve english speaking skills. ELTICS: Journal of English
Language Teaching and English Linguistics, 5(1).

Cepus «leparoruka». Ne 3(103)/2021 99



K.Sh. Shamadieva, M. Seitova

25 Taylor-Guy, P., & Chase, A. M. (2020). Universities need to train lecturers in online delivery, or they risk students dropping
out. The Conversation.
26 Thamarana, S., Kallepalli, M. (2018). Teaching Speaking Skill Online: Prospects And Possibilities. Research Gate. pp1-8.

27 UNESCO. (2020). COVID-19 Educational Disruption and Response. Retrieved
https://en.unesco.org/covid19/educationresponse/

28 World Bank. (2020). Guidance Note: Remote Learning and COVID-19

100

K.III. HTamaguesa, M. CentoBa

IangeMusIIBIK KaFaaiiga coiiey AaFablIAPbIH JAMbITY YLIiH
G pJIbIK JHTiMesIepail eHrisy

Iudpibik sHrimMenep CoHFbI OipHeIIe JKbUIAa MyFaIMIEPl 1€, OJapIblH OKYIIbUIAPBIH Ja KbI3BIKTBIPATHIH,
OKBITY MEH OKYJBIH KyaTThl Kypajbl peTiHie maiina 6osabl. Ajaiiia, COHFBI yaKbITKa JIEHIH TEOPHSUIBIK KY-
PBUIBIMFA TEXHOJIOTHSIHBIH KYPaJbl PETiHIC CHIHBINTAFBI JKaFAaiiqarsl THIMIUTIKTI apTThIpyFa a3 KOHLI OeiH-
ni. OKy mpoLeciH KallbIKTHIKTaH OKBITY PEKHMIHE €HTI3reH Jaraapbic OYphIH MEKTENTEpre eHri3iireH akma-
PATTBIK TEXHOJIOTUSIIAP Kypaiaapbl MEH jkabIbIKTapFa JereH Ko3KapacThl KaiiTa Kapayra ocep eTTi. Mekren
cafTTapbl, SJIEKTPOHBI JKYPHAIAAp MEH KYHJETIKTEp TEICKOMMYHHKAIUSIHBI KOJIJaHa OTBIPBII, OKY IIpOLe-
CiH YHBIMIACTBIPYABIH Maiiganel Kypansl 6osabl. OcbiFaH OaiiaHBICTBI MYHIAH Kypajigapsl KOJIAaHybIH
JIMIaKTUKAJIBIK MYMKIHAIKTEpiH 3epTTey, COHAai-aK oJlap/ipl KaUIbIKTHIKTaH a, KYHII3r peXuMIe e Hea-
TOTUKAJIBIK IIPAKTUKaFa EHri3y YIIIH oJIiCTeMeNiK YChIHBICTap a3ipiiey e3ekTi Oounbin Tabbutagsl. Makanana
1 pIbIK OasHIay IBIH TapUXbI XKSHE OHBIH OUTiM Oepyzae maHAeMHus XKarJalblHIa Kajlai KOJIIaHbUIaThIH IbI-
FbI TypaJibl TaJKblIAY YChIHbUIFaH. COHABIKTaH, OYJI 3epTTEY OpTa MEKTEIl OKYIIbUIAPBIHBIH ITAHACMUS Ke3iH-
Jie OHJIaHH-aFbUIIBIH TUIH YHpeHy Ke3iHJeri KUbIHIBIKTapbIH 3epTTeyre OarbITTanrad. Canaisl oicTi OpbIH-
JlayFa >KHbIpMa OKYIIBI KaThICThl. KaThICyIIbuIap OpTYpJli KpUTEPUHIEpi ecKepe OTBIPBII MaKCaTThl TYPIe
TaHJAIIbl. ATIBIK cayaliHaMa MU PIBIK aTgopMa apKeUTbl TapaThuiasl. ComaH KeifiH AepeKTep WHIYKTHBTI
TYpAE TajgaH[bl. 3epTTEyIIiiep KUBIHIIBUIBIKTAP CO3MIK KOPBIHAA XKOHE JONIKTe CKCHIH Adnenie/i. Diek-
TPOH/IBIK OKBITY HPOLECIH/AEC CTYACHTTEp COMJeyre YsUIblll, aFbUILIbIHIIA COMHICyre jKajkay OOJbII Kajca,
CO3JIIK KOPBIHBIH TOMCH/ICY1, alThUTYBIHBIH TOMCHICY1 XOHE OKYIIBUIAPIBIH COisiey mebepiri MeH JQIiri-
HIiH TOMeH/Iey1 OaiikamraH. 3epTTey HOTIDKENI JaFabliap, OHbIH iIIiHIE COMIICY KOHE Ka3y Jarabliapbl yiupe-
HyJliH €H KUbIH JIaF[bUIapbIHA alfHAJIATBIHBIH KOPCETTI.

Kinm ce30ep: 3neKTpOHABIK OKBITY, LIU(PIBIK OHriMeney, NMeJaroruKaiblK TEXHOJIOTUS, alThUIbIM, Celliey
JQNIri, ayIMOBH3yan bl ka3banap, HuGpPIbIK 3epTTeyep, 6encen i narapiap.

K.III. IlTamaguea, M. CenToBa

BHeapenue undpoBbIX MOBECTBOBAHMH /111 PA3BUTHS HABBIKOB
YCTHOM pe4H B CJIy4ae MaHJAeMUH

LludpoBblie MOBECTBOBAHUS MOSBUIKCH B MOCIEIHHE HECKOJIBKO JIET KaK MOIIHBI HHCTPYMEHT IperojaBa-
HUS ¥ 00y4YCHUS, KOTOPBIN MPHUBIEKACT KaK yIHUTeNeH, Tak U UX y4eHHKoB. OfHAKO O HEJaBHETO BPEMEHU
MaJI0 BHIMAHUS YANSIIOCH TEOPETHIECKOH CTPYKType, KOTOpasi MOrJia Obl MCIIOIB30BAThCS AT MTOBBIICHHS
3¢ PEeKTHBHOCTH TEXHOJIOTHH KaK MHCTPYMEHTa B yueOHOI cpene. Kpusuc, BeiBeammii yueOHEIN mponece B
JUCTAHIIMOHHBIA PEXXUM, CTal MOTHBOM JJISI IIEPECMOTpPA OTHOLIEHHS K CPEACTBaM M HHCTPYMEHTaM HH(POP-
MAallMOHHBIX TEXHOJIOTHH, BHEIPEHHBIX B IIKOJIBI paHee. I1IkosbHbIe caliThl, 311€KTPOHHBIE KYPHAIbI U JIHEB-
HHUK{ OKa3aJIMCh IIOJIC3HBIMH HMHCTPYMEHTAMH OpraHM3allMd y4eOHOro Ipoliecca ¢ HCIOIb30BaHHEM Telle-
KOMMYHHKaluid. B cratbe npencraBieHo o0cyxaeHne UCTOPUM LU(POBOTrO MOBECTBOBAHUS M TOTO, KAK OHO
UCTIONB3YeTCs B 00pa30BaTENbHBIX LIENAX B CIydae MaHAeMud. [laHHOe HccienoBaHie ObUIO HANPaBIEHO Ha
u3ydeHue MpoOieM, ¢ KOTOPBIMH CTalKHBAIOTCS yYalllMecs CpeAHEeH IIKOIbI MPH MPOBEACHUH OHNAifH-
00y4eHHs aHTTIMICKOMY S3BIKY BO BpeMs maHjeMun. KadecTBeHHBIH MeTOA Hccle10BaHus OBbLT NCIONB30BaH
C TIPUBJICUCHUEM JBAJAIATH YJAIINXCS CPeAHEH IIKONBL. YYacTHHKH ObUIM BBHIOpAHEI IEJICHANPABICHHO C
YYETOM Pa3INYHBIX KPUTEPHEB. AHKETa OTKPBHITOTO THUIA OBbIIa PacIpoCTpaHeHa depe3 NU(POBYIO mIaTdop-
My. 3aTeM JaHHBIC OBUIM NPOAHANIN3UPOBAHBI MHIYKTHBHO. MccienoBatenn oOHapyXMIM HEKOTOPHIE IIPO-
OJeMBI, a IMEHHO: B IPOLECCEe JUCTAHIIMOHHOTO O0YYEHHMs YYaIlHecs: CTECHSIOTCS TOBOPUTh M CTaHOBSITCS
JICHUBBIMH, TaKUM 00pa3oM, COKpalllaeTcs CIOBApHBIN 3amac, HaOJroJaeTcs yXyIUIeHHe NMPOM3HOIICHUS U
CHM)KEHHE OETJIOCTH U TOUHOCTH PEedM ydamuxcsl. Pe3ynbTarsl mokas3aiu, YTo NMPOLYKTHBHBIE HABBIKH, B TOM
YHCJIE ¥ HAaBBIKH YCTHOW M IMMChbMEHHON peUM, CTAHOBATCS HaHOONee CIIOMKHBIMH NI H3y4eHNUSI.

Kniouesvie cnosa: OJICKTPOHHOE 06y‘IeHI/IC, LII/I(I)I)OBLIC IOBECTBOBAHUSA, IEAATOTUYECKUE TCXHOJIOTUH, ITPOU3-
HOIIICHHUC.
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