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Level teaching of the English language within the framework of the updated
content of secondary education in the Republic of Kazakhstan

This article aims at analysing the way that compulsory schools in Kazakhstan approach the level based teach-
ing of the English language in the framework of the updated content of secondary education. English lan-
guage teaching is changing its paradigm in favor of level education, which is theoretically justified, and this
transition in education became possible thanks to the consolidation of the experience of foreign countries and
our own domestic experience. This study provides an overview of the existing policy in English language
teaching, it gives an insight into the implementation of the new program taking into consideration language
learning curricula or guidelines, teachers’ qualifications, textbooks, examinations, and syllabuses. This study
is an attempt to analyze the process of transition to level teaching of the English language within the frame-
work of the updated content of education in the Republic of Kazakhstan, using the available data on the lan-
guage policy of Kazakhstan, regulatory documents in the sphere of language education. The results of the
study show that the transition to level teaching of the English language can be successful if certain scientific
and methodological conditions are met. The research results are presented in the form of a case study report,
taking into account the factors that positively or negatively affect the process of implementing the language
program.
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Introduction

The socio-economic and cultural-linguistic development of the state is inextricably linked with im-
provement of the quality of education and search for new forms of education, which in turn are dictated by
order of the state, the transition to a new technological era and open society. Accordingly, changes are taking
place in teaching languages in Kazakhstan, where the target languages are Kazakh, Russian, English, the tri-
lingual program is adopted and multiculturalism and linguistic diversity becomes natural and organically ex-
isting. Teaching the English language is changing its paradigm in favor of level education, which is theoreti-
cally justified, and this transition in education became possible thanks to the consolidation of the experience
of foreign countries and our own domestic experience. In Nazarbayev Intellectual Schools (NIS) and in pilot
schools in Kazakhstan, level teaching of languages has passed practical testing and has established itself as a
successful innovative approach that contributes to the development of a multilingual and multicultural per-
sonality. Of course, the depth and strength of students’ possession of educational material depends not only
on one or another system of organizing the educational process, but also on the content of training, on how
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teachers present educational material, what is a teacher’s personal influence on a student and on many factors
and conditions.

In the context of the updated content of education and taking into account the practical application of
the Common European Framework of Reference for Languages (CEFR) [1], as well as the development of
the domestic “Unified Language Standard for Teaching Three Languages” [2], it became possible to intro-
duce the Kazakhstani language teaching model, which covers levels Al, A2, B1, B2, C1, C2, into practice.
Thus, in Kazakhstan the first four levels of language proficiency, which are adapted and have their own
sublevels and differences at various stages of education, are proposed. They are developed on the basis of
age characteristics and took into account the multicultural environment of Kazakhstan.

Level learning of the English language, based on the communicative-activity approach, is relevant for
modern Kazakhstan, since, according to the state compulsory education standards, the transition to English
as medium language for teaching a number of subjects of the natural and mathematical cycle is provided
for by the “100 Steps” Program, named by the first President of the Republic of Kazakhstan
N.A. Nazarbayev's “Plan of the Nation”, the implementation of which should become “number one” task
for the next 10-15 years [3]. At the same time, the main goal, as indicated in step 79 “Gradual transition to
English in the education system: in schools and universities”, is to increase the competitiveness of gradu-
ates and increase the export potential of the educational sector. The achievement of this goal was reflected
in the State Program for the Development of Education and Science of the Republic of Kazakhstan for
2016-2019, in addition, in 2015 the Roadmap for the development of trilingual education for 2015-2020
was adopted [4]. However, the phased transition began back in 2013 when English was introduced into the
first grade curriculum. In 2018-2019 academic year the experiment continued in teaching subjects in Eng-
lish. In 2019, it was allowed to study Physics, Chemistry, Biology, Computer science in upper grades of
schools by decision of teachers' councils and parental committees (provided that schools are ready for such
training). In 2019-2020 academic year, all schools of regional centers have introduced teaching from 1 to 4
subjects (Physics, Chemistry, Biology, Computer science) in English in grades 10-11 according to content
and language based integrated learning (CLIL). From 2020-2021 academic year as soon as teachers, stu-
dents and educational resources are ready, one or more of the four specified subjects will be studied in
English (with parental consent) in schools of regional centers, single-industry towns and large villages.
From 2021-2022 academic year, as soon as they are ready, rural and small schools will be transferred to
teaching individual subjects in English. In 2017-2018 academic year, out of 800 schools that expressed a
desire to switch to CLIL, 153 schools were selected for the Pilot Project, where subjects are taught by
teachers who speak English at B1, B2 levels. The Ministry of Education and Science of the Republic of
Kazakhstan annually conducts professional training courses for teachers of Science subjects on learning
English, the level of language proficiency must be at least B2 [5-7].

Experimental

This article makes an attempt to analyze the process of transition to level-based teaching of the English
language within the framework of the updated content of education in the Republic of Kazakhstan. This re-
search study is a descriptive one based on quantitative research methods. In this study, an attempt was made
to describe an existing situation. Using the available data on the language policy of Kazakhstan, the
regulations governing language education, this study seeks to assess the success of the transition to level
language education. The results of the study show that the transition to level teaching of the English
language can be successful if certain scientific and methodological conditions are met. The research results
are presented in the form of a case study report, taking into account the factors that positively or negatively
affect the process of implementing the language program.

Case study is a data collection research method aimed at studying a specific situation, a particular case
that exists in reality. The use of this method is also legitimate in foreign pedagogy. The main feature of the
case study is a detailed, contextual study of a particular case in its “uniqueness, originality, irreproducibility
in other conditions as an individual self-valuable, integral phenomenon in the entire set of connections that
form it” [8]. This research method allows to get closer to the real state of affairs with all its versatility.
Without pretending to be statistically reliable and the possibility of extending the conclusions to a large
number of phenomena, the case study method is aimed at in-depth study of the problem, concentrating on the
details of what is happening and their interrelationships. In our work, we processed regulatory documents
using the method of a comparative analysis. A parallel was drawn between the Common European
Framework of Reference for Languages as the most applicable scale of levels of foreign language
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proficiency in modern language education, and regulatory documents in the field of teaching English in
comprehensive schools of the Republic of Kazakhstan. The main advantage of this research method is that
the information obtained through the analysis of documents serves as the basis for hypotheses and further
verification of the data obtained by other methods.

The regulatory legislative documents in the field of level language education served as the instruments
of the study, together with school curricula and teaching materials as data collection tools. The level scale by
grades of the standard curriculum as well as the scale of expected results for each level have been used to
determine the ultimate goals for each of the levels of language proficiency.

Results and Discussion

The normative legal acts governing the level teaching of the English language at school include:

1. State compulsory standards of primary, secondary and general secondary education, approved by or-
der of the Minister of Education and Science of the Republic of Kazakhstan dated October 31, 2018 No. 604
(with amendments and additions No. 182 dated May 5, 2020) [9, 10];

2. Unified Language Standard for Teaching Three Languages (Astana, 2017). Recommended for publi-
cation by the decision of the Academic Council of the National Academy of Education named after
I. Altynsarin (minutes No. 9 dated October 20, 2016)

3. Standard curricula for primary, basic secondary and general secondary education, approved by order
of the Minister of Education and Science of the Republic of Kazakhstan dated November 8, 2012 No. 500
(with amendments and additions made as of September 4, 2018 No. 441) [11];

4. Instructional and methodological letter of the National Academy of Education named after
I. Altynsarin “On the features of the educational process in educational institutions of the Republic of Ka-
zakhstan in the 2019-2020 and 2020-2021 academic year” [12].

The main idea of all level education is to progressively implement the tasks set for the teacher, to com-
bine it with the aim of teaching students according to the updated curriculum and the formation of their lexi-
cal and grammatical skills based on the achievement of high results at each level of English proficiency
(from elementary to advanced) and in every type of speech activity (listening, speaking, reading, writing). In
the context of the updated content of education an important concept is related to the level of language profi-
ciency, which includes a certain degree of development of the student's communicative competencies in ac-
cordance with the stages of learning (grades 1-11) from the point of view of the process of his interaction
with representatives of other linguistic cultures in a multilingual context. The term “level” is used in the
phrase “level system of language proficiency” for training students in teaching English, which takes into ac-
count the scale of mastering the level of verbal communication for all four types of speech activity, as well
as taking into account the age characteristics of students. Further they are presented in tables, recommenda-
tions, appendices. The level-based approach allows us to consider any process of development of a linguistic
personality as a transition from one level to another, more complex and qualitatively higher, as evidenced by
the communication skills mastered by students at the exit (that is, upon completion of each stage of educa-
tion from grades 1 to 11) [13].

Using the experience of various countries, Kazakhstan has developed its own scale of level education in
accordance with the Unified language standard for teaching three languages and other Kazakhstani docu-
ments (Table 1).

It is known that the peculiarities of the natural multicultural linguistic environment of the Republic of
Kazakhstan and the transition to the updated content of education as a requirement of globalization and the
digital era contributed to the emergence of prerequisites for the transition to level-based language teaching.
Modern technological progress, innovations in the economy, construction of open society, active migration
processes (internal, external), interaction of languages and cultures require from modern youth, whose main
learning activity falls on school time (from 1 to 11 grades), to activate critical thinking, skills and abilities to
analyze and evaluate situations that students encounter in everyday life, such as the ability to generate ideas
and independently search for information in the global Internet space, as well as the development of personal
qualities and teamwork skills, emotional and aesthetic perception of real life. All this has become possible as
a result of new educational trends, which are presented as level teaching of the English language. The above-
mentioned prerequisites for the transition to level education are taken into account when teaching the subject
and allow to pay attention to the features of learning English and the principles and teaching methods used in
this.
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Table 1

Level scale by grades of the Standard curriculum in the “English language” subject
of the updated educational content

European level scale Level scale by grades of the curriculum in the “English language”
(CEFR) subject of the updated content of education
ATl (Breakthrough) 1 grade Al working towards
2 grade Al low
3 grade Al mid
4 grade Al high
A2 (Waystage) 5 grade A2 low—mid
6 grade A2 mid-high
B1 (Threshold) 7 grade B1 low
8 grade B1 mid
9 grade B1 high
B2 (Vantage) 10 grade B2 low-mid
11 grade B2 high

It is necessary to understand that for various reasons, the level of language competence of students may
be different. Among the factors affecting this can be different socio-economic, family and living conditions,
different language environments, for example, the opportunity to attend private lessons, classes in preschool
institutions with in-depth language training, or the use of the language with native speakers during traveling,
online communication, etc. Thus, the introduction of level teaching of the English language, proposed in the
Unified Language Standard for teaching three languages in the curricula, is primarily associated with a dif-
ferent degree of language skills proficiency.

Level learning is based, as already emphasized, on the achievements of domestic and foreign theory,
practice and linguodidactics. Pedagogical, philological, scientific and methodological studies of the past and
present centuries constitute a reliable theoretical and methodological base that allows to follow the achieve-
ments in this area and show how, with the development of communications and technological progress, atti-
tudes towards language learning are changing and new ways of teaching appear, taking into account the mul-
tilingual state of society, changes in the language situation and the influence of globalization processes.

Below are the levels describing knowledge and skills that students must have in reading, listening,
speaking and writing.

Table 2

Expected results for each level in the program of “English language” subject
of the updated educational content

. Expected results for each level in the program
Descriptors of the European level . " . .
Level of “English language” subject of the updated educational con-
scale (CEFR)
tent
1 2 3
Al I understand and can use familiar | Grade 1 Students:
phrases and expressions in my | - know and understand basic questions, general personal questions,
speech that are necessary to accom- | common names and place names;
plish specific tasks. I can introduce | - have the simplest communication skills for talking about people
myself / introduce others, ask / an- | and objects.
swer questions about the place of | Grade 2 Students:
residence, acquaintances, property. | - recognize the main points of short, slow conversations, such as
I can engage in a simple conversa- | color and number, short main questions and stories;
tion if the other person speaks slow- | - can make basic suggestions about personal information, people
ly and clearly and is willing to help. | and objects, ask questions to meet basic needs.
Grade 3 Students:
- recognize the content of short conversations, brief instructions and
questions that ask for personal information;
- provide concise information about people and objects;
- begin to read very short, simple fiction and popular science texts.
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Grade 4 Students:

- understand and support the conversation about themselves and
others;

- can briefly describe people and objects;

- answer questions and express likes and dislikes.

A2 I understand individual sentences Grade 5 Students:
and common expressions related to | - understand the basic questions that ask for personal information,
the main areas of life (for example, | the main points of supported conversation;
basic information about myself and | - can tell basic information about themselves and others, opinion at
my family members, shopping, get- | the proposal level, ask simple questions;
ting a job, etc.). I can perform tasks | - can plan, write and edit at the text level. Can make factual text-
related to the simple exchange of based descriptions of people, places and objects;
information on familiar or everyday | Grade 6 Students:
topics. In simple terms, I can tell - respond to more complex questions that require personal infor-
about myself, my family and mation, understand the main points of extended conversation;
friends, describe the main aspects - tell basic information about yourself and others, stories and
of everyday life. events;
- reflect personal feelings and opinions in a letter.
B1 I understand the main ideas of clear | Grade 7 Students:
messages made in the literary lan- - understand the main points, the most specific information and
guage on various topics that typi- most of the argument in extended conversation;
cally arise at work, study, leisure, - give opinions and participate in discussions;
etc. I can communicate in most - interact with peers to negotiate;
situations that may arise during my | - observe literacy and punctuation in written works at the text level,
stay in the country of the target give written arguments according to examples.
language. I can compose a coherent | Grade 8 Students:
message on topics that are known - understand most of the implied meaning in extended conversa-
or of particular interest to me. I can | tions and texts;
describe impressions, events, hopes, | - interact with peers to negotiate, agree and organize priorities and
aspirations, state and justify my plans for completing classroom tasks;
opinion and plans for the future. - describe and retell some extended stories and events.
Grade 9 Students:
- understand the main points, the most specific information and
details in extended conversations and texts;
- know how to ask complex questions, can explain and substantiate
their own point of view;
- can write coherently at the text level using different connectors.
B2 I understand the general content of | Grade 10 Students:

complex texts on abstract and spe-
cific topics, including highly spe-
cialized texts. I speak quickly and
spontaneously enough to constantly
communicate with native speakers
without too much difficulty for ei-
ther party. I can make clear, de-
tailed messages on various topics
and present my views on the main
problem, show the advantages and
disadvantages of different opinions.

- understand the main content of free discussion, specific infor-
mation and details of the argument in a long discussion;

- use formal and informal styles of speech, explain and substantiate
their own and other people's point of view, evaluate and comment
on the opinions of other people;

- understand the basic idea of long texts, recognize specific infor-
mation and details from long texts of various styles and genres. Use
scan reading of long texts in order to determine the content of the
texts. Read a variety of texts of fiction and scientific literature on
familiar and unfamiliar topics, as well as on topics from the cur-
riculum,;

- write grammatically correct texts using speech style to achieve an
appropriate degree of formality. Formulate logical arguments and,
if necessary, examples and reasons.

Grade 11 Students:

- understand the main idea, specific information, details of the im-
plied meaning of the argument during free discussion on various
topics from the curriculum; - use a formal and informal style of
speech in the discussion; explain and substantiate their own and
other people's point of view, evaluate and comment on the opinions
of other people, interact with peers to put forward hypotheses and
evaluate alternative proposals for familiar and some unfamiliar
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general and educational goals, manage the course of discussion and
use paraphrasing;

- understand complex and abstract ideas, specific information and
details in the context of long texts;

- individually plan grammar-compliant writing on a variety of gen-
eral and academic topics using speech styles to achieve an appro-
priate degree of formality within written genres on general and aca-
demic topics.

With reference to the CEFR, a series of English curriculum reforms were undertaken that were designed
to address the problems of the previous English curriculum, such as lack of set goals or outcomes for learn-
ers' English levels, and lack of course consistency so there was no opportunity to develop skills received in
the previous class. More detailed and specific expected learning outcomes were prepared for each grade. To
create such learning outcomes, the scaled descriptors in the respective language exercises listed in the CEFR
have been modified to match the class-specific English curriculum of the updated curriculum.

The updated program provides the continuity of the content of language education based on the level
model of English language acquisition in accordance with the Common European Framework of Reference
for Languages (CEFR). As can be seen from the above tables, the curriculum indicates that primary school
students must master English at A1 at elementary level. It is assumed that students in grades 5-7 will reach
level A2, grades 8-9 level B1 and grades 10-11 level B2. In the updated English language program each of
the 4 levels has sublevels: low, medium, high. Fundamentally new in this program was the designation of the
requirements for practical language proficiency in four types of speech activity in the form of the expected
objectives of teaching the subject. Specific learning outcomes are important components of the course pro-
gram. They are the foundation upon which daily classroom assignments, language activities and teaching
materials are developed, as well as the basis for both teacher assessment and self-assessment. Consistency
throughout the curriculum is ensured by setting clear objectives for each of the 4 levels. The goals become
more complex from one class to another as skills of speech are developed.

Distinctive features of the curriculum are:

- the principle of helicity. This principle assumes a gradual increase in knowledge and skills from topic
to topic, from class to class, provides the study of goals and topics again at regular intervals (within the aca-
demic year or in subsequent classes), including knowledge and skills that gradually expand in depth, volume
and complexity.

- focusing on learning goals based on the formation of students' thinking skills from elementary
(knowledge, understanding, application) to a high level (analysis, synthesis, assessment). Achieving goals for
speech skills assumes that the development of mental activity in progression proceeds from “knows, under-
stands” to “distinguishes, compares”. Knowledge, skills and abilities are formed and developed through
thinking skills from the most elementary to high-order thinking skills (according to Bloom's taxonomy).

- the presence of “cross-cutting topics” at the primary level of education and the presence of topics that
provide interdisciplinary connections at the basic and general secondary levels of education, which allows to
organize the learning process as efficiently as possible. Obviously, in order to implement these requirements
in the modern methodology of teaching English, it is necessary to determine the methodological foundations,
among which such a category as approach occupies a special place.

The CEFR is a document of recommendational character on the basis of which the EU member states
should develop educational programs compulsory for educational institutions. Nevertheless, we are not talk-
ing about blindly copying the experience of foreign colleagues. The importance of teaching foreign lan-
guages was considered by our researchers back in the days when socio-economic conditions coupled with
public criticism did not allow the use of the data obtained by science in practice, although experiments on the
need for an early start of teaching FL for propaedeutic and developmental purposes were carried out in the
early 2000s, and they were recognized as successful.

Despite the coinciding methodological postulates of the State Compulsory Standard of Education, the
Unified Language Standard for Teaching Three Languages and the CEFR, these documents are comparable
only if the socio-cultural context and the realities in which these standards are applied are understood. CEFR
is a supranational document written with the aim of developing a specific methodological line for teaching
foreign languages and subsequent assessment of the level of formation of students' communicative compe-
tence.
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With a detailed analysis of the State Compulsory Educational Standard, its differences from CEFR in
terms of language education become obvious. First, teaching foreign languages is linked not only with sub-
sequent study periods, but also with the subjects of the general education program, since the document em-
beds FL teaching into the general education system. In the modern world of technological and communica-
tive progress the following thesis is becoming more and more relevant: whatever the content of education,
the main instrument of its transmission and reception was and will be a language as the basis for the intellec-
tual, aesthetic and emotional development of schoolchildren. Therefore, teaching English is built through the
assimilation of all levels on the basis of four types of speech activity (listening, speaking, reading, writing)
and through subjects in this language of instruction (for example, science subjects such as Biology, Chemis-
try, Physics, etc. in English). Integration with other studied subjects in school at all stages of education al-
lows to turn to the program content of these subjects in order to select lexical material and use it in work.
Particular attention should be paid to the need for the formation of research skills and the development of
students’ creative abilities. They are essential skills required for modern education and effective entry into
the new technological and communication space.

Conclusion

The introduction of level language teaching in Kazakhstan has become undoubtedly a positive reform in
the educational process:

— the transition to level teaching of foreign languages was carried out with a focus on international ex-
ams;

—the quality of teaching foreign languages has significantly improved, as a result of which students
have the opportunity to participate in international competitions, projects, exchange programs and study
abroad;

—the transition to competence-based, activity-based and student-oriented approaches demanded that
teachers search for new teaching technologies and improve pedagogical skills;

— the success of the teaching program increased the motivation of students.

The level-based approach to teaching English has a number of positive characteristics that a teacher
must learn as mandatory rules in their work, for example:

1) a clear understanding of the ultimate goals for each of the levels of language proficiency;

2) the possibility of ensuring the continuity of training;

3) transparency and objectivity in assessing knowledge of students within each level;

4) possibility for learners to check and evaluate themselves in accordance with the descriptors;

5) compliance with global trends in teaching a foreign language and in the future to be harmoniously
included in the general system of the diverse linguistic space of the world and the requirements of employ-
ers.

The attractiveness of the level-based model and the development of language proficiency scale of levels
are determined by the following:

— its suitability for all foreign languages;

— focus on the practical mastery of the language due to the activity-based approach in teaching laid in
its foundation;

— reflection of the interests of various professional and age groups of students;

—the opportunity to join the global processes of teaching languages and adhere to the principle of

tEEN1Y

“teach to learn” and “unity in diversity”, “Program of the trinity of languages”.
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12 O6 ocobenHOCTSIX yueGHOTO mpomecca B opraHu3anusax oopaszosanus PecrryGumku Kazaxcran B 2020-2021 yyeGHOM roxy:
uHcTp.-merof. muc. — Hyp-Cynran: HanmonansHas akagemus oopazoBanus um. M. Antsiacapuna, 2020. — 329 ¢. — [DneKTpoH-
HBII pecypc]. — Pexunm nocryna: https://nao.kz/loader/fromorg/2/24

13 IlpuBeneHne ypoBHEBBIX IIPOrpaMM OOYYEHHS SI3BIKY B COOTBETCTBHE C MEXKTYyHAPOIHBIM CTaHIApTOM OOy4YEHHS SI3bIKa, NX
MIPENoJaBaHusl U CUCTEMOM oLleHOK. YpoBHeBble nporpammbl. — Actana: HAO um. . Anteiacapuna, 2016. — 90 c.

JI.M. XKopabexona, I'.K. Trneyxxanosa, A.T. JIuToBkuHa

Ka3zakcran Pecnny0smmkacbiHaarsl opTa 0i1iM 0epyaiH KaHAPTHLIFaH
MAa3MYHBbI asiChIH/A aFbLIIIBIH TiTiH JeHTeiJIiK OKBITY

Makana Kazakctan MeKTeNTepiHIETi aFbUIIIBIH TUTIH ASHIeHIIIK OKBITYABIH Ka3ipri )KarIaifblH TajnjayFa ap-
HaJIFaH. AFBUIIBIH TUTIH OKBITY ©3iHIH MapaJurMachlH JEHreiii OiniM OepyIiH maiiiaceiHa e3repTeli, Ol
TCOPVSUIBIK TYPFBIIAH HETI3IeNreH, an OimiM Oepyneri Oy aybicy mIeT elnepAiH Toxipubeci MeH Oi3miH
OTaHJBIK TOKIPHOEMI3/l MIOFBIPIAHBIPYIBIH apKachklHAa MYMKIH OONIbI. OpTYpil ennepAiH ToxipubeciH
KOJIZIaHa OTBIPbIN, Ka3akcTaH yur Tijmi oKeITY/bIH BipblHFall TUIIIK CTaHIapThIHA XKOHE OacKa Jla MEMJICKET-
TIK KyXKaTTapblHa ColiKec ©3iHIH TUIII MeHrepyAiH aeHreitnepin sxacaapl. CoHbIMeH KaTap, KasakcraH xar-
JalplHIQ TUIAI MEHrepy[AiH aiFallkel TOPT JeHreii Oeiimuenim, Oimim OepyiH SpTypii Ke3eHAepiHzeri
aifbIpMaIIbUIBIKTaphl 0ap e31HMIIK ilIKi AeHreinepi ycpiHbUFaH. ABTOopiap KasakcTaHHBIH Tl casicaThl Typa-
T Konga Oap JepekTepAi, TUIMIK OiriM Oepydl peTTeHTIH HOPMATHBTIK KYKaTTapIsl MaiiianaHa OTBIPHIIL,
Kazakcran PecniyOnukaceiaaars! 0iiM OepyaiH KaHApTHUIFAH Ma3MYHBI asICHIH/IA aFbUIIIBIH TUTIH JIESHTSHITIK
OKBITYFa KOIIly IPOIECIH TalayFa TAIBIHBIC )KacaraH. 3epTTey HOTIXKeNepi KepceTKeHael, oenrini 6ip Ful-
JIBIMHU-OJIICTEMEITIK LIapTTap OpbIHJAAIFAH XKaFaiia aFbUILIbIH TUIH JCHICIJIeN OKyFa Kellly COTTi 0oiajsbl.
3epTTey HOTIKENepl TUMIK OaFaapiamMaHbl iCKe achlpy MPOIIECiHE OH HEMece Tepic acep eTeTiH dakTopiap-
JIBI €CKEpEe OTBIPBII, case study ecebi TypiHIe YChIHBUIIBL.

Kinm coe30ep: Tinaepai ACHTeii OKBITY, IIET TUTACPIH MEHIEPYIETi JKANIbI €YPONabIK KY3bIPETTIIIK, Oen-
CeHALTIK Tacini, Oaranay xyieci, TULAIK KY3bIPETTLTIK, KY3bIPETTUIIK TACLI, OeNICeHATIKKe OaFbITTalFaH To-
ci, ymrringinix.

J.M. XXopabekona, I'.K. Tneyxxanosa, A.T. JIutoBkuHa

YpoBHeBOe 00y4eHHe AaHTJINICKOMY fI3bIKY B paMKaX 00HOBJIECHHOI0
coaep:kaHus cpeaHero oopasosanus B Pecnmy0siuke Kazaxcran

CraThsl MOCBSILIIEHA aHAIN3Y COBPEMEHHOTO COCTOSHUSI YPOBHEBOTO OOYUESHUS aHIIIMMCKOMY SI3BIKY B IIKO-
nax Kazaxcrana. O0ydueHne aHIIMICKOMY S3bIKy MEHSET CBOIO IapauTMy B IOJIB3y YPOBHEBOTO OOyUEHHUS,
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YTO ONPABJAHO M TEOPETUYECKH OOOCHOBAHO, U ITOT MEPEeXol B 0Opa30BaHMHU CTAJl BO3MOXEH Onaromaps
KOHCOJIMJIAIIMK ONbITa 3apyOe)KHBIX CTpaH U COOCTBEHHOIO OTeYeCTBEHHOro ombita. C HCIONb30BaHHEM
ombITa pa3nuuHbIX cTpad B Ka3axcrane pa3paboTaHa CBOsI IIKana YPOBHEBOTO OOYUYCHHUsI B COOTBETCTBHH C
EfUHBIM S36IKOBBIM CTaHIAPTOM OOYYEHHS TPEM SI3bIKaM U JPYTHM Ka3aXCTAHCKUM TOKyMeHTaM. [Ipudem B
koHTeKkcTe KazaxcTaHa MpeasioKEHBI TEPBBIC YETHIPE YPOBHS BIAJICHHS SI3BIKOM, KOTOPBIC aIarnTHPOBAHBI,
HMEIOT CBOW IOIYPOBHH, OTJIMYMS HA PA3IMYHBIX dTamax OOydeHHs. ABTOpaMHU MPEIIPUHATA IOIMBITKA
MPOAHAIN3UPOBATh MPOLECC IIEPeX0/ia Ha YPOBHEBOE 00yUEHHE aHTIIMIHCKOMY SI3BIKY B paMKaxX OOHOBJICHHO-
ro coaepykanusi oopazoBanus B PecnyOnuke KazaxcraH, UCIIONB3ys MMEIOLIUECS TaHHBIE O S3bIKOBOM IMOJIU-
tuke Ka3zaxcraHa, HOpMaTHBHBIC JTOKyMEHTBI, PEryJIHpPYIOLINe SI3bIKOBOE oOpa3oBaHue. Pe3ynbraThl uccie-
JIOBaHUsI MOKAa3bIBAIOT, YTO MEPEX0]] Ha YPOBHEBOEC 00YyUCHHE aHIIIMICKOMY SI3BIKY MOXET OBITh YCIICIIHBIM
MpU COOJTIOICHUH OTPEICIICHHBIX HAYYHO-METOANYSCKAX YCIOBHUiA. Pe3ysbTaThl HCCASIOBAHUS PEICTaBIIC-
HBI B BUJIE case Study oTdera ¢ y4eToM (pakTOpOB, KOTOPBIE MOJOKUTEIHHO WM OTPHUIATEIBHO BIUSIOT Ha
MPOLIECC Pean3alii A3bIKOBOM IPOrPAMMBL.

Knrouegvle cnosa: YPOBHEBOE 06yquI/Ie sA3bIKaM, 06H1€eBpOHeI>iCKPIe KOMIIETCHIINU BJIaICHUSA MHOCTPAHHBIM
S3BIKOM, Z[ef{TeHLHOCTHLIﬁ noaxoa, CUucreéMa OLCHUBAHUSA, A3BIKOBBIC KOMIICTCHIHU, KOMITETCHTHOCTHBIH
noaxon, ,J:[eSITeJ'II)HOCTHO-OpI/IeHTI/IpOBaHHHﬁ noaxon, TPEXbA3BIYUEC.
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