Graduate students’ ...

DOI 10.31489/2021Ped4/51-59
UDC 378.147

M.A. Tajik', D. Shamatov', U. Schamiloglu’,
L. Fillipova'”, T. Zhussipbek?

! Nazarbayev University, Nur-Sultan, Kazakhstan,
2 Karagandy University of the name of academician E.A. Buketov, Kazakhstan
(Corresponding author’s E-mail: lyudmila.fillipova@nu.edu.kz)

Graduate students’ perceptions about EMI in HEIs of Kazakhstan

Since the English language is the lingua franca of academia and research, English Medium Instruction (EMI)
implementation has become a necessary requirement at secondary and tertiary education levels in many coun-
tries. Kazakhstan is no exception. The number of higher education institutions (HEIs) that have adopted EMI
in their undergraduate and graduate programs has increased significantly since Kazakhstan gained its inde-
pendence. However, despite an increasing emphasis on EMI, the vast majority of faculty and students in Ka-
zakhstani HEIs face numerous challenges in academic reading and writing in English. Using an online survey
of graduate students in 10 Kazakhstani universities, this study investigates the students’ perceptions about
EMI and how these perceptions may correlate—if at all—with their gender, age, and previous academic de-
grees. This study found that participants’ perceptions of EMI and usage of local languages during EMI ses-
sions differed based on their gender, age and degree. For example, the graduate students in the 18-26 age
group considered the English language more important for their academic and future professional career than
other age groups. Similarly, a statistically significant difference is found in the perceptions of Master and
PhD degree holders. These results offer valuable insights into graduate students' learning process in an EMI
context.

Keywords: English medium instruction, perceptions, graduate students, Kazakhstani universities, academic
writing, academic reading, trilingual policy, teaching in English language.

Introduction

At the First President Nursultan Nazarbayev’s direction, the government of Kazakhstan began to estab-
lish universities and schools with English Medium Instruction (EMI). Among the first institutions which em-
braced EMI were the Kazakhstan Institute of Management, Economics and Strategic Research (KIMEP),
Suleiman Demirel University (SDU), Nazarbayev University (NU), and Nazarbayev Intellectual Schools
(NIS). The delivery of subjects in English was aligned with a cultural project, «Trinity of Languages», pro-
posed by the President of Kazakhstan in his 2007 address to the nation, where he outlined the strategy for
«Kazakhstan-2050» [1; 2], including a trilingual education policy that aims to integrate intercultural commu-
nication in Kazakhstani society and promote competitiveness of Kazakhstani youth in the international arena.

The emphasis on the English language has further increased as the government of Kazakhstan has de-
cided to adopt the European Higher Education Area (EHEA) and the State Program of Education Develop-
ment for 2011-2020, that aim at incorporating the national educational system with European standards as
well as inserting particular amendments into a compulsory curriculum in terms of teaching subjects through
the English language. Therefore, English Medium Instruction (EMI) has become popular in Kazakhstani
secondary and higher education systems since the break-up of the Soviet Union.

Universities in Kazakhstan have been actively introducing EMI in their academic programs, some of
them using English as their sole medium of instruction. The higher educational institutions, where academic
programs are delivered entirely in English, include NU, KIMEP, SDU, Kazakh University of International
Relations and World Languages (KUIRW), University of International Business (UIB), International Acad-
emy of Business (IAB), Kazakh-American University, and Kazakhstan-British Technical University (KBTU)

[3].

Some research aimed to identify how university students perceived the delivery of subjects in English
language based on their gender, previous education experience, types of university, and majors [4-9]. A
quick review of international and local literature identified both positive and negative perceptions and atti-
tudes towards EMI implementation. The theoretical review results reveal that greater attention was drawn to
undergraduate students’ perceptions and experiences, and few studies can be found on graduate students’
perceptions of EMI. Similarly, not much is known about the correlations between graduate students’ percep-
tions and attitudes towards EMI and their education backgrounds. Thus, this study aims to identify the grad-
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uate students’ perceptions of the importance of the English language, the impact of their previous experience
on their perceptions, and the challenges they face in academic reading and writing in English. In addition, the
study focuses on filling the gap in research on graduate students’ perceptions of EMI and the correlation be-
tween students’ perceptions and their background characteristics, such as gender, age, and academic degrees.

Experimental

As a part of a collaborative research funded by the Nazarbayev University, this study was conducted by
researchers from NU, KIMEP, and SDU. All three institutions have EMI. The study was approved by the
NU’s Institutional Research Ethics Committee (IREC).

Overall, ten universities voluntarily participated in this research project. These universities have gradu-
ate programs in EMI and represent both the public and private sectors, and different regions in Kazakhstan.
Detailed information about the study, its purpose, ethical considerations, and expected results were shared
with the universities before they agreed to participate in the study.

Research participants. The participants in this study are Master’s and PhD students studying in EMI
programs. These students were invited to voluntarily participate in the study and fill in an anonymous online
survey. As many as 320 students from 10 universities responded to the survey, which had both closed- and
open-ended questions aligned with the following main research questions:

o What are graduate students’ perceptions about EMI?

e How do graduate students’ perceptions of EMI vary with gender?

e How do graduate students’ attitudes towards EMI vary with age?

e To what extent do prior or present educational degrees influence graduate students’ attitudes towards
EMI?

e What are graduate students’ expectations about the level and type of support they need in their EMI
program?

Data collection and analysis. The study applied a mixed-methods design, which includes a quantitative
survey and qualitative interviews. However, the data used in this paper came from the anonymous online
survey only. The online survey had both closed-ended and open-ended questions to capture the participants’
perceptions and attitudes towards EMI [10; 11]. The survey questionnaire contained 44 closed-ended and six
open-ended questions. The survey questionnaire was sent to 50 % of Master’s and 75 % of PhD students in
the 10 selected universities. The students represented both science and humanities subjects. As many as 320
students participated in the online survey, however, in the process of data cleaning, we could retrieve about
269 responses. Due to voluntary participation in the survey, some closed-ended and open-ended questions
were not answered by some respondents. As the study mainly focuses on the correlation of graduate stu-
dents’ perceptions and their backgrounds, the following perceptions variables emerged: the importance of the
English language, the experience of learning the English language (students’ overall perceptions about learn-
ing English language), the impact of previous academic experience on their reading and writing skills, in-
struction in English and local languages, and confidence during oral presentations in English.

The closed-ended questions were processed using a Statistical Package for the Social Sciences (SPSS)
software. One-way between-groups ANOVA and independent samples t-test analyses were run to compare
groups of participants. In addition, descriptive statistics was applied to examine participants' percentages and
mean scores. The open-ended questions were analyzed via the grounded theory method. In particular, open,
axial, and selective coding were used to identify specific categories, commonalities, and subcategories
among participants' responses.

Ethical considerations. Before administering the anonymous online survey, invitation letters and in-
formed consent forms were sent universities. After the gatekeepers of the universities agreed to take part in
the study, graduate students enrolled at the participating universities were sent an invitation along with an
anonymous link to the online survey. The invitation letters and consent forms provided the participants with
detailed information about the research project, its purpose, and the measures used to ensure their anonymity
and confidentiality. The first page of the online survey contained the informed consent form. Students had
the choice to agree or decline to participate. By pressing the button «I agree to take the survey», they con-
firmed their participation. They also had the right to withdraw from the survey at any time.

Literature review

The theoretical overview of the literature revealed the following themes related to students” EMI per-
ceptions: the importance of the English language, the experience of learning the English language, the impact
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of previous academic experience on their academic reading and writing skills, instruction in English and L1,
and confidence during oral presentations in English.

Importance of English language. The studies conducted among undergraduate and graduate students re-
vealed overall positive reactions about EMI teaching and the importance of the English language for various
aspects. Students reported various benefits from teaching subjects through the English language, including
better career opportunities, prestigious and well-paid jobs, higher positions, further education abroad, and
broader access to world scientific databases. The research studies on Kazakhstani students reported students'
conviction that EMI practice extends their chances of getting further education overseas and working in big
cities in Kazakhstan or abroad [12—14]. Students’ perception of the English language as a global language of
science and academia coincides with the opinion of faculty members and other educational representatives.
In general, students of EMI consider English language proficiency as access to wider scientific resources,
ability to publish in world-class journals since the English language is a predominant language for science
and terminology [12-14].

EMI and the English language learning experience. Some studies claim that students' EMI experience
may impact their everyday life communication and their performance in studies and other social contexts.
For instance, researchers define such notions as code-switching and «translanguaging» [4; 15]. Moreover,
since the teaching and learning process in the EMI context differs in some ways from such processes in other
languages, including ways of presenting materials, writing styles, and text structures, some students borrow
EMI strategies for their real-life situations. For instance, the research study conducted by researchers at the
Nazarbayev University Graduate School of Education identified that the students’ successful transitions of
their academic skills into their work settings, such as using concise writing styles, oral presentations, clear
structure for texts in Kazakh and Russian languages [15].

The impact of previous academic experience. Both undergraduate and graduate students perceive aca-
demic reading and writing in EMI sessions differently from reading and writing in their L1 medium. The
main reasons were cultural differences and peculiarities in medium instructions in different countries. For
instance, international studies have reported that even if a student is excellent at the English language accord-
ing to the standards of their country, the writing standards and styles of EMI may differ substantially from
what students are used to [16]. In addition, students' previous experience in academic writing in secondary
school is different from the one necessary for EMI sessions [17]. Similarly, students’ previous expectations
about academic reading might not relate to academic reading in EMI classes. Some studies showed that stu-
dents lack computer skills, including searching online suitable sources while reviewing literature [18].

EMI challenges. In terms of EMI instruction, the main impediments along the process are a lack of hu-
man resources and a low level of English language proficiency for both faculty members and students [19—
21]. The major hindrance in teaching through EMI is low English language proficiency, which causes such
issues as switching into the first language (L1) and lower quality of content delivery. In the context of Ka-
zakhstani higher education, some faculty and other academic staff are from Soviet times and are not profi-
cient in foreign languages, especially English [21]. As a result, there was a controversial view of the usage of
L1 during EMI sessions. Chinese and Kazakhstani students had negative perceptions of the usage of L1 dur-
ing EMI sessions, such as code-switching technique, and believed that EMI sessions should be delivered ful-
ly in English [22; 8; 23]. However, there was an alternative view on English as a medium of instruction. For
instance, Korean undergraduate students preferred to use the L1 in some complicated disciplines during EMI
sessions, as they considered their L1 as a medium of instruction that might facilitate content comprehension
[16]. The research study conducted by Batyrkhanova [5] identified that some graduate students reported that
the quality of English language teaching in rural area was not high, and they had to develop their own strate-
gies and learnt English on their own. On the contrary, students who studied in NIS schools were able to im-
prove their English language skills, and that experience helped them a lot in the future.

Students’ background characteristics and EMI perceptions. There are not many research studies on
graduate students’ EMI perceptions in correlation with their backgrounds. Some international studies identi-
fied the impact of gender on English language skills development. Overall, male students were more confi-
dent in presenting oral materials and oral communication with peers and in front of the class [24; 25]. The
age factor also impacts students’ perception of the importance of the English language. Some studies indicat-
ed that senior undergraduate students and Master’s students were inclined to believe in the greater im-
portance of the English language for their career and study compared to their junior counterparts [25]. In the
current study, we emphasize gender, age, and degrees of students in correlation with their EMI perceptions.
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Results

The current study aimed to identify graduate students’ perceptions about EMI, the influence of back-
ground factors such as gender, age and degree (Master or PhD) on these students’ perceptions and attitudes
towards EMI, and the kind of support they expect from university services. The online survey included the
following items in order to indicate the graduate students’ perceptions about EMI: experience; importance of
English language; influence of previous experience on academic reading and writing skills; confidence dur-
ing oral presentations; instruction in English language, and instruction in L1. Based on the analysis of the
survey data, a number of findings emerged. These findings answer the main research questions that guided
this study. In this paper, we discuss some of the key findings including, the correlations between the partici-
pants’ EMI perceptions and such backgrounds as gender, age, academic degrees, and participants’ expected
support from universities.

The correlation between students’ EMI perceptions and their gender. An independent sample t-test was
run to analyze the participants' means across gender factors. The analysis revealed statistically significant
difference for such items as Instructions in English language t(257)= -2.417, p=0.016 and Instructions in L1
t(257)=-3.526, p=0.000, where the p-value was p<.05 (Table 1).

Table 1
Independent samples t-test for Perceptions of EMI differentiated by gender
Variable Male M (SD) Female M (SD) T (stat) df p (two tailed)
Experience 3.54 (0.50) 3.62 (0.51) -1.009 256 0.314
Importance 3.86 (0.47) 3.84 (0.38) 0.421 256 0.674
Confidence 2.18 (0.75) 2.07 (0.68) 1.048 90.228 0.298
Instruction in English 3.57 (0.70) 3.28 (0.83) 2.417 257 0.016
Instruction in L1 1.65 (0.92) 2.16 (0.99) -3.526 257 0.000
Previous Experience 2.60 (0.69) 2.74 (0.61) -1.278 74.038 0.205

M =Mean score; SD= Standard Deviation. Instruction in English p<.05; Instruction in L1 p<.05.

These results represent that the participants’ perceptions and views about EMI varied based on gender.
For instance, male students (M=3.57) agreed that instruction in the English language was always used during
their EMI classes, or most of the time, the score for female students (M=3.28) was a bit lower. In the same
fashion, male participants (M=1.65) asserted that their instructors almost never used L1 in EMI sessions,
whereas their female counterparts (M=2.16) confessed that L1 was sometimes used during their classes.

The independent samples t-test revealed that overall gender does not impact such perceptions of EMI as
Experience, Importance, and Confidence. It has been identified that generally, female participants considered
English language experience more enjoyable compared to male ones. Similarly, women were convinced that
their previous experience helped them in improving academic reading and writing skills. That finding is
aligned with the previous study among Turkish university students, where female students felt more confi-
dent about their progress in English language [7].

Both genders agreed that the English language was necessary for their academic and professional life
with the moderate difference that the mean scores for male participants were slightly higher than that of fe-
males (Male M=3.86; Female M=3.84). Remarkably, the mean scores indicated that male participants
(M=2.18) felt slightly more confident when presenting in English than their female counterparts (M=2.07).
The previous studies also support the conviction that men might feel more confident during speaking ses-
sions and in oral presentation as compared to women [24; 25].

The correlation between students’ EMI perceptions and their age. One one-way between-groups
ANOVA was employed to examine the impact of age on graduate students' EMI perceptions. In general, the
participants of four age groups were compared: 18-25; 26-35; 36-45; 46-55. According to ANOVA analy-
sis, there were statistically significant differences in the items Importance F (3.255) = 4.720, p=0.003 and
Instruction in L1 F (3.256) = 3.025, p = 0.030 (Table 2). Therefore, graduate students might differ from each
other in their EMI perceptions (Importance and Instruction in L1) according to their age. The descriptive
analysis shows that the participants in the age group 26-35 (M=3.95) considered the importance of the Eng-
lish language for their academic and professional life greater compared to participants of other age groups.
Regarding the EMI sessions, students in the age group 18-26 (M=2.26) confessed that they were exposed to
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instructions in L1 more often than other groups. There were no statistically significant differences for such
items as Experience; Confidence; Instruction in English; and Previous Experience.

Table 2
One-way between groups ANOVA for Perceptions of EMI differentiated by Age.

Variable F df P (Sig.)
Experience 1,017 3,255 .386
Importance 4,720 3,255 .003
Confidence 1,035 3,256 377
Instruction in English 0,996 3,256 .395
Instruction in L1 3,025 3,256 .030
Previous Experience 0,760 3,233 518

Importance p<.05; Instruction in L1 p<.05.

The correlation between students’ EMI perceptions and their degrees. The independent samples t-test
showed the statistical significance for Importance (t (117.920) = -2.901, p=0.004) and Previous experience (t
(83.831) = -2.427, p=0.017) items, p-value is less than.05. For instance, participants' mean scores indicated
that the PhD students (M=3.95) perceived the importance of the English language much higher than the Mas-
ter’s students (3.82). The same result was for the previous experience item, where the PhD students
(M=2.87) believed that their previous academic experience improved their reading and writing skills more
than the Master’s students’ experience did (M=2.68).

Students’ support expectations. Although closed-ended questions show that graduates are satisfied with
their learning in English, the responses from open-ended questions revealed that students hold expectations
of their universities to provide more effective and timely English language support. Since the survey was on
a voluntary basis, some open-ended questions were not answered by participants. Therefore, survey question
related to the English support was answered by 66 % (178 out of 269) of participants only, while 34 % (91)
left the questions unanswered. Out of this 66 %, 40 % of respondents expect help from their university and
school, 36 % expect help from English language instructors, 15 % from thesis supervisors, and 9 % from
faculty teaching content-based courses (see Figure 1).

Support Expectations

100

University/School Faculty Thesis Bupervisor  English language
Instructaor

ENumber ™0

Figure 1. Graduate students’ Support Expectations at the University Level

In Figure 1, graduate students expect more English language support from their universities. Further-
more, these students’ responses to the open-ended questions in the survey revealed that they expect more
comprehensive, constructive, and timely feedback related to the content of their work and academic lan-
guage. Some students’ responses reveal dissatisfaction with the quality of feedback they receive. A signifi-
cant proportion of students in each subcategory referred to having additional courses on academic reading
and writing in English. In addition, students wanted some support in developing their critical reading and
writing skills throughout their studies. Finally, providing individual consultation and guiding tasks were also
requested.
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Discussion

Experience of English language learning. The results of the present study showed that almost all gradu-
ate students perceived their experience in learning English language as positive (99,2 %: Somewhat enjoya-
ble — 38,2 %; Very enjoyable — 61,0 %), and merely 0,8 % of participants had negative perceptions about
such experience. Similarly, most students (73,1 %) considered that their previous academic experience
helped them to improve their academic writing and reading skills in English. However, some previous stud-
ies emphasized such aspects in students’ experience as low quality at secondary schools [5; 6]. Some gradu-
ate students confessed that the quality of English language teaching in rural area was not high, and they had
to develop their own strategies and learnt English on their own. Desides, students who studied in NIS schools
were able to improve their English language skills and that experience helped them a lot in their further stud-
ies [5].

Languages of instructions. The current study identified that 84,5 % of all graduate students confirmed
that the course instructors, professors almost always used English language during their sessions in EMI uni-
versities (Most of the time 32,4 %; Always 52,1 %). Only 25,2 % of participants admitted that their profes-
sors used Kazakh or Russian language during their classes. The previous qualitative study conducted among
Kazakhstani EMI undergraduate STEM students also showed that most students confirmed that although the
medium of instruction was English, their teachers sometimes used Kazakh and Russian in the classes mainly
for better explaining the concepts and meanings, effective communication, during informal discussions with
peers, and for better comprehension of the content [4; 8]. However, often students as well as university
teachers had negative perceptions about the use of Kazakh or Russian language-during EMI sessions, the so-
called code-switching technique, only in rare cases [22; 8; 23].

Students’ background. The present research study also examined such backgrounds of graduate students
as gender, age and academic degree. In general, there was no statistical significance in the gender factor.
However, it has been identified that generally, female participants considered English language experience
more enjoyable compared to male ones. Similarly, women were convinced that their previous experience
helped them in improving academic reading and writing skills. That finding is aligned with the previous
study among Turkish university students, where female students felt more confident about their progress in
English language [7]. On the other hand, men were more confident at oral presentations and overall, more
satisfied with their academic English language proficiency. Previous study conducted among students in
Hong Kong universities also revealed that male students might feel more confident during the oral material
presentations compared to female students [24].

The one way between groups ANOVA showed that graduate students might perceive the importance of
English language and instructions in local languages differently according to their age. For instance, people
in the age group 26-35 considered English language for their career and study as much more important than
older people. In the same fashion, younger participants (age group 18-25) felt more concerned about the us-
age of Kazakh and Russian languages during the EMI sessions compared to older groups. The recent re-
search study conducted by Yuksel [26] revealed that self-efficacy in the second academic language (English)
can be elaborated over time. For instance, he discovered in his research that graduate students were more
satisfied with their study in EMI sessions compared to undergraduate students in their first or second years.
Most studies revealed that the age factor in itself does not impact the EMI perceptions of students. However,
some factors such as year of study, students’ previous experience which also depend on the age may corre-
late with students’ proficiency at EMI classes [25; 27].

Degree and EMI. The survey data in this study revealed that the students’ academic degree (Master or
Ph.D.) does have some impact on the way they perceived the importance of English language for their aca-
demic and professional life. The data shows a quite significant difference between Master’s and PhD stu-
dents’ perceptions about how their previous experience as learners helped them improve their academic read-
ing and writing skills in the English language. As a result, the PhD students’ scores on the items in the sur-
vey questionnaire such as the ‘importance of English language’ and ‘previous experience’ were higher than
the scores given by the Master’s students to the same items. Regarding other items, PhD students indicated
more confidence in presentations in the English language as compared to Master’s students. On the other
hand, Master’s students were more certain that their instructors always used English language during EMI
sessions. Kym and Kym [28] found that additional background such as students’ years spent in English
speaking countries and English language courses might influence their English language ability more than
other factors such as major or previous degrees. Also, the previous research identified that generally under-
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graduate senior students and Master’s students were more supportive of the importance of English language
for their current and future career compared to their junior counterparts [25].

English Language Support. Analysis of the open-ended questions in the survey revealed that the partic-
ipants suggested having more courses on the development of academic reading and writing skills in English,
as well as more substantial, timely, and effective feedback and guidelines from faculty and English language
instructors. This finding is supported by Myrzakulova [14] who has recommended that universities should
organize preparatory courses on English for academic purposes. She also proposes that EMI universities may
launch a zero-year study program for Master’s and PhD students to help them improve their academic read-
ing and writing in English before they start their regular semesters. Another research study conducted among
Korean graduate students of EMI underlined such aspects as organization of preparatory courses adjusted for
the requirements of the particular field of study, and improvement of support services from university de-
partments and advisors [29].

Conclusion

Overall, the graduate students, who participated in this study, have positive views about the implemen-
tation of English medium instruction in Kazakhstani universities. They see more benefits in learning English
and are aware of the opportunities English language can offer for their future careers. However, the study
also found that gender might impact how students perceived code-switching into L1 during EMI sessions.
Female participants were more sensitive towards the use of other languages during the EMI classes than their
male counterparts. On the other hand, men were more confident during oral presentations in the English lan-
guage than women.

Similarly, the study found that students' perceptions might differ based on their age and academic de-
grees. An interesting finding is that, as compared to other age groups, the graduate students in the age group
of 18-26 perceived learning English language as more important and useful. Similarly, the PhD students at-
tached more importance to the English language than the Master’s students did. Despite the overall positive
attitude towards EMI, graduate students felt dissatisfied with the quality of English language support and
feedback they receive at their universities. The participants suggested that the universities may offer more
courses in EMI programs, and more comprehensive, timely and effective support to develop their academic
reading and writing skills.
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Ka3zakcTanHbIH KoFrapbl 0Ky opbiHaapbiHaarsl EMI ¢eHoMeHiHIH TYCIHITL.
CryaeHTTEpaiH K63Kapachl

AFBUINIBIH Tidi JieMJie KeHIHeH TaHbIMaJl OOJbIN Kele[dl JKOHEe FhUIBIMUA KOFaMIACTHIKTBIH JKOHE
XaITBIKAPAIIBIK KATBHIHACTBIH TiJIi GOJBIN CaHana/bl, COHABIKTAH MOHAEPAI arbUIbH TimiHAe oKbIiTY (English
Medium Instruction — EMI) kenreren enmepmeri opra sxoHe OFapbl OLIIMHIH aKblpamac 0eutiri GoJbi
tabbutanpl. Byn xamme!r ypricren Kasakcran na Thic KanMmanbl. KazakcraH Toyenci3fik aFaHHaH KeidiH,
OakanaBpHaT, MarucTparypa >KOHE JOKTOpaHTypa Oarmapramainapsl OoifbiHma EMI apKpUTBl OKBITYAB
OeliiMyiereH >KOFapel OKY OpBIHAAPHIHBIH CaHbl aitapiueikraii ecti. EMI  apkeuiel cabak  Oepymeri
JKeTicTiKTepre KapamacraH, KasakcTaHaarbl OKBITYIIBUIAD MEH CTYACHTTEP OKY YIEpiCiHAe OChl caiaia oii
Jie KUBIHABIKTAap Kepim keneni. Bys 3epTTeyie MarucTparypa jKoHe JOKTOpaHTypaja OuTiM anyIibuiapIbiH
aFBUIIIBIH TiTIH OKBITY TiMI peTiH/e KaObU1iaybl MEH KO3KapachlH, COHIal-aK OJIap IbIH KBIHBICHI, KAaChl JKOHE
FRUIBIMH  Jopexeci EMI-ni kaObuigaybiHa Kanmaii acep eTyi MYMKIH eKEHJIr 3epTTelreH. 3epTrey
HOTIIKECIH/Ie KaThICYIIBUIAP/bIH aFbUIIIBIH TiTIHIE OKBITY/BI, COHAAI-aK OJIap/IblH KBIHBICBIHA HEri3[eJreH
EMI-ne okeprimikti Tingepai KONAaHyAbl OPTYPIi  KaOBUITAWTHIHIBIFBl aHBIKTANAbl. 18-26 kac
apaJIbIFbIHIAFbl CTYACHTTEp aFBUIIBIH TUIIH 0acka jKacTaFbl KAaThICYIIBUIAPMEH CaIBICTBIPFAH/a, OJIap.bIH
aKaJeMUsUIBIK yarepiMi MeH MaHcaObl YIIH MaHBI3ABI jen caHaiinpl. CoHIaii-aK, KaThICYIIbUIAPIbIH
aKaJeMIsUIBIK JIopexeci (MaructpantTap MeH jpokropantrap) EMI konrtekcriniy keiibip simemeHTTEpiHe
CTaTHCTUKAIIBIK oCep €Tyl MYMKIH ekeHi aHbIKTaysFraH. OCbl 3epTTey HoTIXenepi cryaeHTrepaiy EMI
KOHTEKCTIH/IeTi OKY MPOILECiH TYCIHYTe BIKIAaN €Tyi MyMKiH.
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Kinm ce30ep: aFbulIBIH TiTIHAE OKBITY, KaObLIgay, CTYISHTTEp, Ka3aKCTAaH[BIK )KOFapbl OKY OPBIHIAPBI,
aKaJIEMUSIIBIK aFbUILIBIH TIJIi.

M.A. Taxuk, JI. [llamaTos, }0. llamunsorny, JI. ®uwmumnosa, T. XKycumnbdek

IHonnmanune ¢penomena EMI B Bbiciux yueOHbIX 3aBeennsix Kazaxcrana.
B3rasig cryneHToB

AHTIMHACKUI S3BIK HAOMpaeT paclpoCTPaHEHHOCTh B MUPE U, 110 IPaBy, CUUTAETCS S3BIKOM HAY4IHOTO CO00-
IIECTBA W MEXHALUUOHAJIBHOTO OOLICHHUS, MO3TOMY IPENOAaBaHUE IUCLUUILUIMH Ha AHTJHHCKOM S3bIKE
(English Medium Instruction — EMI) siBisieTcst HEOThEMJIEMOW YacThIO B CPEHEM U BBICIIEM 00pa30BaHHU
BO MHOTHX CcTpaHaX. KazaxcTaH He sIBISE€TCS MCKIIOUCHHEM B 3TOW BceoOmIel TeHAeHIMA. YHCino BBICITUX
YUeOHBIX 3aBElICHHUHN, KOTOPBIC aIaNTHPOBaIN mpenoaaBanue yepe3 EMI Ha mporpamMmax GakanaBpuara, Ma-
TUCTPATYPHI U JOKTOPAHTYPHI, CYIIECTBEHHO BBIPOCIIO Tociie oOpeTeHus ctpaHoit HesaBucumoctu. Hecmot-
ps Ha mporpecc B npenogaBanuu yepe3 EMI, nmpenogaBaTeny 1 CTyJEHTHI BCE €IIe HCIBITHIBAIOT CI0KHOCTH
B y4eOHOM Tporecce B 3Toi cepe. [JaHHOE HCCIenoBaHIE H3y9aeT BOCIPUATHE M OTHOIIECHHE K BBEACHHUIO
AQHIVIMACKOTO S3bIKa KaK sI3BIKA MPENOJaBaHUsl CO CTOPOHBI CTYACHTOB MAaruCTPaTyphl M JOKTOPaHTYPHI, a
TaKkKe KaKk UX TeHJEp, BO3pACT U yUeHas CTENeHb MOT'YT BIUATH Ha uX Bocmpusatue EMI. PesynpraTs! uccne-
JIOBaHMS IOKAa3aM, YTO YYaCTHHUKU IMO-Pa3HOMY BOCIHPHHUMAIOT MpEIoJiaBaHHe Ha aHTJIMHCKOM S3bIKE, a
TaKXKe HCIOJIb30BaHUE MECTHBIX s13bIKOB B EMI, Gazupysch Ha ux renaepe. CTyICHTHI B BO3PACTHON KaTero-
pun OT 18—26 JIeT CUNTAIOT aHTIIMHCKHUIN S3BIK 0OJIee BAXKHBIM JUTA UX YUCOHOM NESTEIBHOCTH U Kapbephl 10
CPaBHEHUIO C YYaCTHUKAaMH JPYTUX Bo3pacToB. KpoMe TOro, aBTopaMu BBISIBJICHO, YTO yu€Hasl CTEIECHb y4a-
CTHUKOB (MarucTpbl U TOKTOPAHTHI) MOXKET CTATUCTHYECKU BIUATH HA OTIENbHBIE 31eMeHTsl EMI KoHTeKkcTa.
PesynpraTel maHHOTO WCCIEIOBAaHHMA MOTYT BHECTH BKJIAJ B NMOHHUMAaHHUE Ipolecca oOydeHHs CTYICHTOB B
EMI xoHTekcTe.

Kniouesvie cnosa: o0ydeHne Ha aHTIIMICKOM SI3bIKE, BOCIIPHATHE, CTYACHTHI, Ka3aXCTAaHCKHE YHUBEPCHTETEHI,
aKaJeMUYECKUI aHTVTHHCKUI A3BIK.
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