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Cultural elements and their categories in EFL textbooks

It has long been assumed that language and culture are interrelated: language echoes cultural values, norms of
behaviour, attitudes and many other features of a particular sociocultural community. An important aspect of
learning/ teaching a language is learning/ teaching its culture. The main goal of current foreign language (FL)
education is to develop students into interculturally competent citizens and make them aware of various dif-
ferences which lie between their native culture and the target one. As textbooks incorporate the cultural in-
formation, special attention should be paid to their cultural content. Cultural content can be reflected through
textual material, exercises, illustrations which should aim at fostering knowledge of essential elements of FL
culture and bring to their comparison with the essential elements of the native culture. This article compares
the cultural contents of four English as a foreign language (EFL) textbook in terms of their inclusion of vari-
ous categories of cultural elements. The purpose of the study is to identify what categories of cultural ele-
ments prevail in the EFL textbooks under analysis, which might influence, to a greater extent, language stu-
dents’ understanding of the culture being studied. Content analysis method has been used to determine data.
The obtained results suggest that in all the four EFL textbooks elements describing material (surface) culture
prevail, leaving aside elements pertaining to the ‘axiological’ (deep) culture which deals with values, norms,
and attitudes.

Keywords: culture, EFL textbooks, cultural elements, intercultural competence, teaching, learning, categories,
‘surface’ culture, ‘deep’ culture.

Introduction

Globalization and internationalization have made it necessary to acquire intercultural knowledge and
competence to be able to function in new cultures which are often different from one’s own. This requires an
answer in the FL classroom. Given the intercultural dimension of the globalized world, it has become essen-
tial in the language pedagogy to ensure the development of students’ knowledge of the TL community, as
well as their skills, to communicate appropriately with people from different cultural backgrounds.

Language and culture are interrelated, and teaching a language without culture may result in turning
students into what Bennett calls “fluent fools” [1]. A fluent fool is someone who speaks a language well but
struggles with realization of an adequate communication outside the context of the classroom, as he/she does
not understand the social and cultural content of the language. As underscored by Gomez Rodriguez: “The
necessity to learn a foreign language goes far beyond learning grammar forms veiled in communicative func-
tions” [2;168].

In other words, the new perspective of the FL education in the era of communication with intercultural
facet has affected both the teaching and the learning processes and also their indispensable part — textbooks.
Culture cannot be ignored in the elaboration of FL textbooks which can be thought as one of the most essen-
tial tools employed in the FL setting being disadvantaged in regards to intercultural input [3].

As the main carriers of cultural information in the FL context, textbooks are expected to promote the
means to address the studied foreign culture and foster student intercultural competence, which is defined as
the quality of an individual to reach the level of a mediator of cultures without losing one’s own identity [4].

In the light of the previous assertions, this article sets out to examine the cultural content of the EFL
textbooks employed in the FL context of Kazakhstani higher school, namely, the categories of cultural ele-
ments these textbooks contain. The analysis was supported by theoretical views related to the definition of
culture, the distinction between the categories of cultural elements, as well as various researches devoted to
the exploration of the cultural component in EFL textbooks. Thus, the present study has a focus on the num-
ber and the extent of the TL cultural elements in the EFL textbooks and their distribution in terms of their
belonging to the ‘surface’ and ‘deep’ levels of culture.
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Literature review

Nowadays, intercultural interaction takes an essential role, and being able to communicate effectively
across cultures is considered a valuable skill. Successful intercultural communication happens when commu-
nication partners share cultural norms, values, beliefs, and practices. Interacting with others who think, feel,
and behave differently requires from one to understand, accept and develop a different way of thinking, feel-
ing, and behaving. Thus, integration of the cultural component in the FL classroom has taken one of the lead-
ing positions, and culture has come to the fore of academic discussions in the FL teaching dimension.

Culture is a highly-complex and multifaceted phenomenon which in its general sense can be defined as
“a set of beliefs, values, norms, customs, traditions, rituals, and a way of life that differentiates one group
from another” [5; 12]. Current research views the notion of culture through three approaches which are rele-
vant in the context of FL teaching. First, culture can be seen as knowledge [6]. This approach maintains the
idea that culture bears information relating to beliefs, assumptions, values and reflects connections between
these information. Secondly, culture may be viewed as a network of symbols. Byram observes that cultural
meanings are encompassed in symbols and behavior, which is a symbolic action itself [7]. When people act,
they refer to the shared meanings of culture which bind them together as a group. Thirdly, by understanding,
what culture is and how it is constructed, people can become “agents of culture, not merely bearers of cul-
ture” and reshape the culture that surrounds them [8; 54].

Important for the present research is the division of culture into two levels: ‘surface’ culture and ‘deep’
culture. Edward T. Hall’s “cultural iceberg” analogy can help conceptualize these levels [9]. The ‘iceberg’
analogy illustrates differences when we start learning a new culture. The tip of the iceberg encompasses
those aspects of culture which are readily seen on the surface, whereas its hidden part includes unconscious
values, beliefs, sociocultural norms of behavior. The examples of surface culture are music, literature, holi-
days, national costumes, etc. The examples of deep culture include the concepts of food, friendship and love,
lie and truth, the nature of family relations, etc. Table 1 illustrates aspects belonging to ‘surface’ and ‘deep’
levels of culture. To identify deep forms of culture may be difficult for language learners, as they are hidden
and often have a multifaceted nature.

Table 1
Surface culture Deep culture
Food Holidays Fashion Values Attitudes Beliefs
Music Theatre Dances Ways of communicating
Games Art Literature Bahaviour rules Gestures Humour

To promote intercultural understanding, a concerted effort should be made to use materials that will en-
hance students’ awareness of the surface forms of the TL culture. Most importantly, that will aim at getting
students ‘plunged’ into its deeper level. Being aware of cultural elements belonging to the deep level of cul-
ture helps language learners better understand and accept the culture they are learning, as well as it helps
them better understand the behavior of the TL community. Thus, FL textbooks, in case they contain a variety
of culture-related materials, play a significant role in the success of enhancing students’ knowledge and un-
derstanding of the both levels of the TL culture.

A plethora of researches is dedicated to the investigation of the cultural component in FL textbooks,
highlighting their significance. For instance, Cortazzi and Jin refer to the textbook as a teacher, a map, a re-
source, a trainer, an authority being reliable, valid and compiled by experts [10]. Toprak and Aksoyalp claim
that FL textbooks provide language learners with a route into the target language learning [3]. The same
viewpoint is expressed by Bocii and Razi who underline that EFL textbooks have become “a significant
source in presenting cultural information to FL learners systematically, especially when it is not possible to
provide them with real-life environments” [11; 222]. Lund points out that “textbooks can provide valuable
input when it comes to exposing students to new cultural expressions and to the diversity of culture” [12;47].

Following the abovementioned observations, the classroom seems to be the only place for language
learners to experience encounters with the TL culture, and the textbook which is used plays a significant role
in exposing students to new cultural elements and phenomena. On this account, Thm observes that textbooks
create cultural contacts for learners and provide them with authentic material, include examples how inter-
cultural issues can be addressed [13].
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The issue of investigating the cultural component in FL textbooks is one of the demanding problems of
current FL education. Researchers dedicate their attention to various aspects of culture incorporation in
FL textbooks. For instance, Toprak and Aksoyalp examined 17 English coursebooks written by international
publishers to explore the extent and number of cultural representations presented in them and trace the distri-
bution of these cultural representations across different English-speaking countries [3]. Gémez Rodriguez
analyzed topics in EFL textbooks classifying them into two categories: surface culture and deep culture [2].
Ulum and Bada attempted to identify to what extent EFL course books included inner/outer cultural elements
[14]. Abbasian and Biria examined EFL textbooks to determine how much national, international and target
culturally familiar content was incorporated in them [15]. A common finding can be traced in the mentioned
researches: the analyzed textbooks were found to be insufficient in relation to the incorporation of the cultur-
al component. Since textbooks have adopted a significant role in fostering language learners’ cultural
knowledge and developing intercultural competence, a careful examination should be given to their cultural
content. The present study sets out to explore the number of target cultural elements and their categories in
the EFL textbooks.

Methods and materials

The textbooks selected for the analysis are used in the FL program of Kazakhstani higher school to train
future teachers of English. All the textbooks are compiled for intermediate level students and are based on
communicative approach to language teaching. A short characteristic of each textbook under analysis is pre-
sented below:

Textbook 1 — Straightforward — includes 12 units, each one comprising sections such as Grammar,
Vocabulary, Functional language, Pronunciation, Reading and Listening, Speaking and Writing. Each unit
contains one “Did you know?” section with short culture related texts presenting information about the Eng-
lish-speaking world [16].

Textbook 2 — New Inside Out — includes 12 units comprising the following sections: Speaking and
Writing, Reading and Listening, Grammar, Vocabulary and Pronunciation. Each unit contains a sub-section
called ‘Anecdotes’ which aims at developing student’s speaking skills [17].

Textbook 3 — New English File — contains 7 units having the following sections: Grammar, VVocabu-
lary, Pronunciation, Writing, Revise and Check. Moreover, each unit has ‘Practical English’ section which
aims at developing students’ skills of ‘survival’ in a FL communication context [18].

Textbook 4 — Basic English — has 11 units comprising the following sections: Grammar, VVocabulary
with subsections called ‘Idioms’, Reading and Listening, Speaking which contains communicative tasks en-
couraging students to contrast and compare new cultural phenomena with phenomena of the native culture,
Writing, and Review [19].

A quantitative content analysis was used to investigate the number of cultural elements presented in the
EFL textbooks, as well as their categories. This type of analysis includes examining, interpreting and verify-
ing the contents of written data. Krippendorff conceives quantitative content analysis as “a research tech-
nique for making replicable and valid inferencesfrom texts (or other meaningful matter) to the contexts of
their use” [20; 18]. Cohen et al. identify essential stages in conducting a quantitative content analysis:
1) breaking down text into units of analysis; 2) conducting a statistical analysis of the units; 3) presenting the
obtained statistical data in an economic way. The EFL textbook analysis in the context of the present study
presupposed a careful examination of the textual component contained in them [21]. The analysis excluded
grammar sections and vocabulary lists.

There was employed a systematic method for identifying types of cultural elements that was developed
by prominent Kazakhstani researcher Akhmetzhanova [22]. The researcher elaborated a classification of cul-
tural elements consisting of three types:

a) cultural elements describing material culture. Cultural elements belonging to this group bear an ex-
plicit nature and comprise ‘the surface’ level of culture. This group of cultural elements accumulates fixed
and static information, and the knowledge of such is not sufficient for learners to better understand the speci-
ficity of the TL culture.

b) axiological cultural elements relating to the ‘deep’ layer of culture and embodying unconscious val-
ues, beliefs, and attitudes of native speakers. As has been mentioned above, this type of cultural elements is
the most difficult for learners to identify and understand, as they are invisible and demand deep knowledge.

¢) cultural elements relating to speech behaviour of native speakers. This type of cultural elements em-
bodies specifics of communicative culture of the TL community and includes speech clichés, forms of ad-
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dress, etc. which reflect the characteristics of the speech behavior of native speakers in everyday communi-
cation. This type of cultural elements also belongs to the ‘deep’ level of culture.

Results and Discussion

The research question was concerned with the categories of cultural elements contained in the EFL
textbooks and the number of elements pertaining to each category. It was important to identify if the ele-
ments belonging to the ‘deep’ level of culture are present in the textbooks and whether their number is suffi-
cient, as awareness of such elements lays the basis for understanding the TL culture in a more effective way.

Figure 1 demonstrates the results related to the number of a certain category of cultural elements in the
EFL textbooks.

Total

Speech behaviour' cultural elements

Axiological' cultural elements

Material cultural elements
0 100 200 300 400 500

Figure 1. Distribution of cultural elements into categories

Table 2 gives a more detailed account of distribution of cultural elements into categories within the EFL
textbooks selected for the analysis.

Table 2
Categories of cultural elements in the EFL textbooks
Total number Cultural elements . . Cultural elements relating
o Axiological cul- .
of cultural el- describing to speech behavior of
- . tural elements ;
ements in a material culture (deep culture) native speakers
textbook (surface culture) P (deep culture)
Textbook 1 —
Straightforward 105 49 18 38
Textbook 2 — New In- 86 37 10 39
side Out
Textbook 3 — New Eng- 104
T 61 9 34
lish File
— Basi 148
Textt_)ook 4 — Basic 9% 12 40
English

As Figure 1 suggests the most loaded category holding 243 cultural elements was the one describing or
surface TL culture. This group of cultural elements prevails separately in all the four EFL textbooks. The
category of ‘surface’ cultural elements is followed by a group of cultural elements relating to speech behav-
ior of native speakers which includes 151 elements. The least frequent category made up of only 49 elements
refers to the group of “axiological” cultural elements, i.e., those belonging to the deep level of culture.
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Let us give a short description of the categories of cultural elements contained in each EFL textbook
under analysis.

Textbook 1 contains 49 units belonging to the first category of cultural elements, that is, to the group
describing the surface culture. There are elements denoting names of food and drinks (sherry, traditional,
traditional British foods, Mediterranean diet), the names of political parties (the Tory, the Labour party, the
Liberal Democrats), the names of sports games (cricket, rugby), titles of films and names of heroes of novels
by British writers (Hit film About a Boy, Walter Mitty, Captain Mitty), titles of newspapers, magazines, or-
ganizations (The Daily Telegraph, BT (British Telecom)) and so on. The second group consists of 18 cultural
elements which embody a specific cultural value for representatives of the linguocultural community being
studied. The teaching of such cultural concepts aims at bringing home to the learners the idea of how native
speakers perceive the surrounding world, what present a certain cultural value for them. The third group
comprises 38 cultural elements which can be characterized as speech clichés, or, ready communicative frag-
ments.

The analysis of the cultural content of Textbook 2 shows that it contains a small number of cultural el-
ements. Cultural elements are presented in the material of the textbook, mainly, in the form of onyms. To the
group of ‘material’ cultural elements which is 37 in number there belong names of national dishes, names of
organizations, items of national clothes, e.g., shepherd’s pie, Action Aid, MSNBC, and others. This group
also includes names of holidays and festivals, names of famous people, names of literary works and feature
films. For example, Mardi Gras, International Oyster Festival, Mr. Nice Guy. The textbook contains only 10
elements pertaining to the group of ‘axiological’ cultural elements. One of the examples which can be given
here is the concept of white lies. The essence of the concept is not explained directly in the text, its meaning
is implicit in it. However, after reading the text, language learners can easily guess that the idiom ‘white lies’
corresponds to the Russian idiom ‘sweet lies’. If in the Russian culture the lie is metaphorically similar to
sweetness, in the TL culture this idiom is based on color recognition — white color in the British culture
symbolizes innocence. Since Textbook 2 is a communicative one, its audio texts contain a sufficient number
of speech-behavioral cultural elements which make 39 in number.

Textbook 3, as well as the first two EFL textbooks, includes a small number of texts reflecting the cul-
ture of the speakers of the target language. Overall, 61 cultural elements which belong to the category of ma-
terial culture were identified in during the analysis. These are mainly names of dishes, sports, and family ties.
The textbook contains only 9 elements which reflect beliefs of the TL speakers. There were identified
34 elements relating to speech behavior of native speakers. These are concentrated, to a greater extent, in
audio texts and exercises which aim at practicing these elements. In addition, the audio texts contain cultural
elements denoting names of national dishes, the meaning of some elements mentioned in the conversation is
revealed directly by the communicants. E.g., Well, we are open in the morning, and we serve traditional
English breakfasts, and then we have a lot of English desserts at lunchtime, for example trifle — that’s a typ-
ical English dessert made with fruit and cake and cream. And we do proper English teas in the afternoon —
tea with cakes and sandwiches. In this example, the sentence contains three cultural elements — traditional
English breakfast, trifle, English tea. The meaning of the traditional English dessert ‘trifle’ is explained, two
other cultural elements may cause confusion of EL learners who may fail to know what constitutes tradition-
al English breakfast and traditional English tea. Another example: The thing I most miss living in Chile is
English cheese. | really miss Stilton — which is a wonderful English blue cheese. In this sentence, the cultur-
al element is represented by the name of the famous English cheese — Stilton, the meaning of this unit is
revealed by the speaker.

Textbook 4 presents cultural elements of the three above-mentioned categories to a different degree.
Thus, the textual material contains 96‘surface’ cultural elements, reflecting both the target culture and stu-
dents’ native culture. For example: camisole, caftan, Morris dancer, Beatle mops, bed and breakfast, York-
shire pudding, fish and chips, etc. The examples of elements describing students’ native culture are
kalingdik, kalingmal, singsu, zhar-zhar, betashar, korimdik. The group of ‘axiological’ cultural elements is
presented in the textbook texts in an insignificant number with only 12 elements. Let us give some examples.
One of the texts describing a Kazakh wedding contains such expressions as “Bridegrooms are for a hundred
years, but in-laws are for a thousand years” and “Each person has three sets of relatives: his father’s rela-
tives, his mother’s relatives, and his in-laws” convey respect for the parents of the bride or groom. As for the
axiological linguistic culture of the target language, the following examples can be cited:

The text titled Why is the Tower of London so popular with tourists? explains the importance of black
ravens — tower black ravens, traditionally living in the Tower of London and having symbolic meaning for
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the British. In the British culture the idea was that if the crows left the Tower, then both the Tower itself and
the British monarchy would collapse. Or, for example, the expression Begin with the end in mind is a state-
ment by Stephen Covey, which reflects one of the principles of effective life in the British society — start
any business from the end. One more example is white mistletoe which is not just a name for a plant, as the
expression also carries a cultural significance. The mistletoe is considered a magical flower andis associated
with Christmas beliefs and rituals. There is a tradition among the British to kiss under a branch of mistletoe
at Christmas. It is believed that a kiss under the mistletoe will bring love, prosperity and health in the new
year.

Thus, the findings indicate that the EFL textbooks contain primarily elements belonging to the level of
surface culture. Invisible forms of culture which are crucial for understanding the TL culture are insignificant
in number. It can be assumed that the inclusion of a limited number of elements reflecting the deep level of
culture in a FL textbook may result in the formation of superficial and non-critical vision of the target lan-
guage culture. Still, the analyzed textbooks can be seen as a valuable source of information depicting the
specificities of communicative behavior of a TL community. Through learning such elements, language
learners come to the understanding that communicative behavior across cultures differs and that to be effi-
cient in intercultural communication one should be able to recognize these differences.

Conclusions

Teaching culture has become an essential part of language teaching. With the advent of intercultural
approach, there has been traced a shift in the teaching paradigm, and consequently, it brought changes to the
way how TL culture is presented and transmitted in the FL classroom.

Since the world is becoming globalized, it is essential to develop learners’ intercultural competence, i.e.
knowledge and skills which will help them effectively communicate in intercultural settings. In this respect,
textbooks should aim at involving language learners into the study of the TL culture and equipping them
with the necessary knowledge and skills. At this point, incorporating the cultural component into EFL text-
books can be seen as a sound approach to help language learners become interculturally competent, to en-
hance their cultural awareness and promote their openness, readiness and curiosity towards the target culture.

The present study aimed at examining the number of cultural elements and their categories in the EFL
textbooks employed in the language programs of Kazakhstani higher school. For this purpose, content quan-
titative was conducted on the four EFL textbooks.

The findings revealed that the cultural elements are mainly concentrated on reflecting ‘surface’ culture
of the TL community, as in all the four textbooks the group of elements of this type is the largest. Intercul-
tural competence presupposes cultural knowledge and cultural awareness, which indicates that students
should develop knowledge and awareness of ‘deep’ culture elements. Lack of such knowledge can result in
the development of student biased attitude to the culture being studied. If textbooks are much concentrated
on the ‘surface’ culture and contain an insufficient number of cultural elements underlying beliefs and as-
sumptions of native speakers, they can lead to the formation of a ‘surface’ view in regards to the TL culture.
In this sense, language learners will not be involved in deeper analytical analysis of the culture being studied.
Consequently, before employing a FL textbook it is important to analyze its content in terms of categories of
cultural elements it contains. This may help to make the process of teaching/learning the TL culture more
balanced and effective.
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3. I'epdanosa, E. Hemuunosa, JI. [llasxmeroBa, A. As30aeBa

AFBUIIIBIHTITIOKYJIBIKTAPIHAAFBIMI/ICHH
3JIEMEHTTEePAIHTUII0JIOT HAICHI

Tingi oKy MeH OKBITYIBIH MaHBI3/IbI ACTIEKTICI OHBIH MOJICHHETIH OKy MEH OKBITY OomnbinTa OplTansl. Kaszipri
HIETTIIAIK OltiM OepyTiH HEeri3ri MaKcaThl CTyIEHTTEPAiH MOICHUETAPaIbIK KOMMYHHUKATHBTI KY3BIPETTLTITH
KaJBINTACTHIPY, Oy 6acka MOICHHET OKUIIEpPIMEH COTTI KOHE JAWBIKTHI e3apa OpPEeKeTTeCy YIIiH KaXeTTi
KaOineTTep KUBIHTHIFBL. LlIeTTili OKYJNBIKTaphbIHAA MOJCHH aKmapaT KaMTBUIFAHIBIKTaH, OHBIH MOJICHHU
Ma3MYHBIHA Jla epeKlie Hazap ayaapy KaxeT. OKYJIBIKTBIH MOJCHH Ma3MYHBI MOTIHJIK MaTepHaia,
KaTTBIFyJIap/ia, WUTIOCTpalusUIapia KepiHic Tabaipl, ojap OUTIM aiyIIbUIapAbIH LIET Til MOJCHHETIHIH
HETI3T1 3JIeMEeHTTepi Typasibl OLTIMIEpiH TePEHACTYTE JKIHE OJIap/ibl 63 MOJICHUETIHIH HEeTi3ridIeMeHTTepiMeH
canbICThIpyFa OarbITTanybl Thic. Makama B2 penreiiingeri GakamaBp — Oonammak aFpUILIBIH TiMI TOHI
MyFaliMIepiH JalblHAAya T TUTl MOHI OOMBIHINA KONJAHBUIATHIH OKYJIBIKTAPABIH MOJIEHH KOMIIOHEHTIH
3epTTeyre apHaIFaH. 3epTTeyniH Makcarbl — TangaHaTelH ATO-1a OKBITBUTATHIH HIET TiJTI MOJCHUETIHIH
KaHIail smeMeHTTepi (MarepHanablK — (aKTONOTHSIIBIK, AKCHOJIOTHSUIBIK, COMley — TaHy) 0achiM eKeHiH
anpikTay. Camanbl JepekTepili aHbBIKTAy YVINIH Ma3MYHIBI Tallfiay OJicTeMeci KOJIAHbULABL. Tanmay
HOTHIKeJIEp] OapiIbIK TOPT aFbUIIIBIH T OKYJIBIKTapbIHIA MaTepuaIbIK (YCTIPT) MOJAEHHUETTI CUIATTANTHIH
aneMeHTTep OacklM eKeHIIriH kepcereni. backa NMHrBoconmyMHiH aieM OelHECiH TYCiHy YIIH Kaer
aKCHOJIOTHSIIBIK KOHE Celyiey — TaHy MojeHH OipiiktepiHe a3 keHin Oemineni. IIITO Tannaran kesne,
MyFaJliM OKYJIBIKTa KaHJal MOJICHU 3JIEMEHTTep OachlM €KEHIH aHBIKTAay YIIIH OFaH TaJjlay jKacaybl Kepek.
Erep oxy Mmarepuanbl MaTepHalIbIK—(paKTOJOTHSUIBIK MOAEHH OipiikTep caHbl KeOipek KaMTHTHIH Ooica,
OKBITBUIATBIH LIET TUTIHIH pyXaHU MOACHHUETIHIH EpEeKIIENKTepiH allaThlH KOCHIMIIA MaTepHalfa XYTiHy
KaXerT.

Kinm coe30ep:MoneHUeT, aFbUINIBIH TiMi OKYJBIFBI, MOJEHH 3JIEMEHT, MOACHHETAPANIBIK-KOMMYHHKATHUBTIK
KY3BIPETTLUIIK,IIET TiIIH OKBITY, KATETOPUS, KYCTIPT» MOJICHUET, «TEPEH» MOACHHET.
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Cultural elements and their categories...

3. I'epdanosa, E. Hemunnoga, /I. [llasxmeToBa, A. Asi36aeBa

TunoJsiorusi KyJbTYPHBIX 3JIEMEHTOB B y4eOHUKAX
10 AHTJINICKOMY SI3BIKY

BaXHBIM aCMeKTOM HM3yYCHHS/TIPETOaBaHuUs S3bIKa SBJSICTCS M3Yy4CHHE/TIpernoaBaHnue ero KyibTypbl. Oc-
HOBHAs IIe]lb COBPEMEHHOTO HWHOSA3BIYHOTO OOpa30BaHUS 3aKIIOYacTCs B PAa3BUTHH MEXKKYJIBTYpHO-
KOMMYHHUKAaTHBHOM KOMIIETEHIIMH OOYYalOIIUXCs, KOTOpask MPeACTaBiIsieT co00H COBOKYIHOCTh CIOCOOHO-
cTel, HeOOXOAUMBIX VISl YCIELIHOTO M aJeKBaTHOTO B3aUMOICUCTBHSA C MPEACTAaBUTEISAMU WHON KyJIbTYpBI.
ITockonpky yuyeOHHK TI0 HHOCTPAHHOMY SI3BIKY BKJIFOUYAET B ce0sl M KyJIbTYpHYIO HHPOPMAIIHIO, 0CO00e BHH-
MaHHe CIIeAYeT YICNATh ero KyJIbTypHOMY coaepkanmio. KynpTypHOe comepxaHue y4eOHHKA HaXOAUT OT-
paKeHHE B TEKCTOBOM MaTepualie, B YIPaKHCHHUSAX, WLTFOCTPALUIX, KOTOPBIE JIOJKHBI OBITh HAIPABJICHBI HA
yIayOJicHHue 3HAaHUK 00yJaroIuXxcsi 00 OCHOBHBIX 3JIEMEHTAX KYJIbTYpPbI H3y4aeMOTO s3bIKa M X CPaBHCHUHU
C OCHOBHBIMH DJIEMEHTaMH POJHOU KyJIbTYpbl. CTaThsl MOCBSIICHA W3YyYCHUIO KYJIHTYPHOTO KOMIIOHCHTA
Y4eOHHUKOB 110 HHOCTPAHHOMY SI3BIKY, UCTIOJIb3YEMBIX TIPH MOATOTOBKE OaKalaBpOB-OYIyIINX YUUTEICH aHT-
nuiickoro si3bika (YAS) u KyasTypsl Ha ypoBHe B2. Ilenpb uccienoBaHus — ONpeneNinTh, KaKUe DIIEMEHTHI
U3ydaeMoi KyJbTypbl (MaTepHanibHO-()aKTONOIMIECKHE, aKCHOJIOTHUECKUE, PeUCTIOBEICHYECKUE) MpeBan-
pytoT B aHamm3upyembix YAS. [lns ompeneneHus KaueCTBEHHBIX NAHHBIX HMCHOJIB30BAJIaCh METOIOJIOTHS
KOHTEHT-aHaIH3a. Pe3yapTaThl IPOBEICHHOTO aHAIHM3a CBUACTENBCTBYIOT O TOM, YTO BO BCEX YETHIPEX yded-
HUKaX MO aHTIMHACKOMY SI3BIKY MPeoOJIagatoT 3JIEMEHTHI, ONHCHIBAIOIINE MATCPUABHYIO (TIOBEPXHOCTHYIO)
KYJIBTYPY. AKCHOJIOTHYICCKUM U PEUCTIOBEICHUYCCKIM KYJILTYPHBIM CTUHHAIIAM, 3HAHUE KOTOPBIX HEOOXOIUMO
JUISL TIOHMMAaHUSI KapTHHBI MHpa WHOTO JIMHIBOCOLMYMa, OTBOJMTCS He3HauHWTeldbHOe Mecto. [Ipu BEIGOpE
YUSI npenonaBatento HEOOXOAUMO MPOBOAUTH €r0 aHAIU3 IS TOTO, YTOOBI YCTAHOBUTH, KYJIbTYPHBIC dJ1C-
MEHTBI KaKOT'0 THITa MPEBATUPYIOT. B ciydae ecnu yueOHBIH MaTeprall BKIIFOYaeT OOJIbIIee KOJIUIESCTBO Ma-
TepUAIbHO-(PAKTONOTHYECKUX KYJIBTYPHBIX €OUHHUI], HEOOXOAUMO OOpaIaThCcs K AOMOJHHTEILHOMY Mare-
pHaiy, pacKpbIBaIOIEMy OCOOCHHOCTH AyXOBHOM KyJIbTYyphl HOCHTENEH U3y4aeMOT0 SA3bIKA.

Kniouesvie cnosa: KymbTypa, y4eOHHK MO AHTIMHCKOMY S3BIKY, KyJIbTYpPHBIH 3JIE€MEHT, MEXKYJIbTypHO-
KOMMYHHKaTHBHAsl KOMIIeTeHIus, oOydeHne M, xareropus, «IIOBEpXHOCTHAs» KyIbTypa, «TITyOHHHAs)
KyJIbTypa.

References

1 Bennett, J.M. (1993). Towards ethnorelativism: A developmental model of intercultural sensibility. In R.M. Paige (Ed.), Ed-
ucation for the intercultural experience (pp. 21-71). Yarmouth, ME: Intercultural Press.

2 Gomez Rodriguez, L.F. (2015). The cultural content in EFL textbooks and what teachers need to do about it. Profile Issues in
Teachers’ Professional Development, 17(2), 167-187.

3 Toprak, T., & Aksoyalp, Y. (2014). The question of representationin EFL course books: are learners of English taught about
New Zealand? International Journal of Society, Culture & Language, 3(1), 91-104.

4 Galskova, N. D., Vasilevich, A.P., & Akimova, N. V. (2017). Metodika obucheniia inostrannym yazykam [Methods of teach-
ing foreign languages]. Rostov na Donu: Feniks [in Russian].

5 Lee, A, Poch, R., Shaw, M., & Williams, R.D. (2012). Engaging diversity in undergraduate classrooms. ASHE Higher Edu-
cation Report, 38 (2), 23-43.

6 Byram, M., & Carol, M. (1994). Teaching and Learning Language-and-Culture. Clevedon: Multilingual Matters.

7 Roberts, C., Byram M., & Barro, A. (2001). Language Learners as Ethnographers. Clevedon: Multilingual Matters.
8 Kramsch, C. (1998). Language and Culture. Oxford: Oxford University Press.

9 Hall, E. (1976). Beyond the culture. New York, London, Toronto: Anchor Books Doubleday.

10 Cortazzi, M., & Jin, L.X. (1999). Cultural mirrors: Materials and methods in the EFL classroom. In E. Hinkel (Ed.). Culture
in second language teaching and learning. Cambridge: Cambridge University Press.

11 Boci, A., & Razi, S. (2016). Evaluation of textbook series ‘Life’ in terms of cultural components. Journal of Language and
Linguistic Studies, 12 (2), 221-237.

12 Lund, R. (2006). Questions of culture and context in English language textbooks. A study of textbooks for the teaching of
English in Norway. [Doctoral dissertation, University of Bergen, Norway]. Retrieved from
http://bora.uib.no/bitstream/handle/1956/2421/Dr%20Avh%20 %20Ragnhild%20Lund.pdf? sequence=1

13 Thm, H. (1996). A study of the cultural content of illustrations in selected elementary school ELF/ESL textbooks [Doctoral
dissertation, University of Georgia].

14 Ulum, O.G., & Bada, E. (2016). Cultural Elements in EFL Course Books. Gaziantep University Journal of Social Sciences,
15 (1), 15-26.

15 Abbasian, R., & Biria, R. (2017). English Language textbooks in EFL education: do they improve students’ national, interna-
tional, and target culture familiarity? Khazar Journal of Humanities and Social Sciences, 20, 49-65.

Cepus «leparoruka». Ne 1(105)/2022 175



E. Gerfanova, K. Nemtchinova et al.

16 Kerr, Ph., & Jones, C. (2010). Straightforward. Macmillan.

17 Kay, S., & Jones, V. (2016). New Inside Out. Macmillan.

18 Oxenden, C., & Latham-Koenig, K. (2010). New English File. Oxford University Press.

19 Bulatova, S.M., Aiapova, T.T., Tutbaeva, Zh.A., & Saduakasova, Z.K. (2008). Basic English (Second year). Almaty.
20 Krippendorff, K. (2018). Content analysis: An introduction to its methodology. Sage publications.

21 Cohen, L., Manion, L., & Morrison, K. (2007). Research methods in Education. Routledge.

22 Akhmetzhanova, Z.K. (2017). Lingvokulturologiia: teoriia i praktika [Linguoculturology: theory and practice]. Almaty:
Izdatelstvo “Eltanym baspasy” [in Russian].

176 BecTHuk KaparaHguHckoro yHnuBepcuteTta



