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On the problem of overcoming lexical interference in
foreign language lessons

The article is dedicated to interpreting the irregularity of the difficulty of lexical interference in the foreign
language speech of schoolchildren, as well as an attempt to propose a set of characteristic exercises aimed at
overcoming this phenomenon. It is obligatory to make ready alumnus pl alumni with well-developed commu-
nication skills that appropriate them to achieve common apprehension and exchange existing ethnical ac-
quaintance when contacting representatives of foreign language culture, as well as consideration for improv-
ing the overall level of culture and education of the graduate’s personality. The article presents the character-
istics of this mechanism: the classifications and classification of interference are given, the psychological
causes of this phenomenon in the mentality of learners are considered. The article concludes that in order to
overtake lexical interference; it is paramount that the training substance incorporates carefulness of the most
characteristic cases of lexical interference, as well as a leading rational procedure — planning, prognostica-
tion, and identification.

Keywords: speech, vocabulary, lexical interference, language system, foreign language, language contact,
synonym, antonym.

Introduction

In the modern world, information and the ways of its transmission as a whole are paramount, which is
why language, as a means of communication, is becoming more and more necessary and interesting object
for study requires special attention. The modern socio-cultural situation requires, along with the need of the
individual for self-realization, the realization of his potential, competitiveness, from personal knowledge of
foreign languages, the possession of which enormously expands the range of interests and opportunities for
self-realization. Thus, the problem of learning foreign languages is becoming more and more relevant in the
modern world.

English has long been an international language of communication; it is studied in many countries of
the world. The number of native English speakers reaches four hundred and ten million people, the number
of people who speak English as a second language is about one billion. In Russia, English is the most com-
mon foreign language; it is studied in most schools from primary school, realizing its need for further social
life.

Russian also continues to be one of the world’s languages. The number of people who speak and under-
stand Russian is estimated at approximately two hundred and thirty-five million people, of whom one hun-
dred and sixty-four million consider it native. The Russian language is being studied by an increasing hum-
ber of foreigners due to the increasing interest in Russian culture and history, as well as, to a greater extent,
the development of international relations, economic ties between Russia and foreign countries.

Since Russian and English are languages of similar types, when they are studied as foreign languages,
interference invariably occurs, slowing down and impairing the study of a foreign language, forming incor-
rect speech skills, which complicates the communication process. Especially the influence of interference
affects the study of new vocabulary. It is with interference that a lot of mistakes are made when learning and
perceiving a foreign language. Of the two language systems interacting in human speech, one is primary in
relation to the other, studied or studied by him later.

The primary system is considered as a source of interference, the secondary — as an object of interfer-
ence. Such interaction and “overlapping” of two languages when learning a foreign language are a compli-
cating factor in the assimilation of a new vocabulary of a non-native language.

Although many researchers (V.V. Ratnikov, S.F. Shatilov, LS. Bystrova, I.N. Vereshchagina,
V.N. Bogoroditskaya, L.V. Khrustaleva) consider the problem of lexical interference, interference still re-
mains as an understudied area. In this methodological development, an attempt is made to analyze lexical

Cepus «leparoruka». Ne 1(105)/2022 177



D. Assanova, M. Knol

interference and emerging lexical difficulties in the study of comparable languages where English is a for-
eign language, to predict the most likely manifestations of interference, to offer methodological recommen-
dations for its prevention and to develop a typology of exercises and tasks to reduce its level and prevent it.

When two languages (native — Russian and foreign — English) come into contact, the phenomenon of
interference occurs in linguistics, under the influence of one language level, the norms of another language
structure are violated. The reason for the interference is the fact that a person builds his speech according to
the norms of his native language and establishes unusual connections and relationships between individual
linguistic facts of a foreign language, false associations appear. Scientific research shows that the problems
of bilingual learning are complex and cover all levels (phonetic, lexical, grammatical, spelling) and, there-
fore, affect the study of English vocabulary.

To overcome the negative impact of interlanguage interference, the analysis of the native and the stud-
ied languages are used. Comparative analysis helps to identify lexical phenomena that pose the greatest diffi-
culties. A differentiated approach will help to eliminate the overload of educational material. The selection of
texts and exercises, preparing control papers considering interlanguage interference, is one of the most im-
portant elements of the organization of effective training. Given the possibility of interlanguage interference
when learning a foreign language, we can prevent some mistakes, reduce their number, and facilitate the
learning process. Especially effective with difficult rules and situations are interlanguage contrasting exercis-
es based on interlanguage comparisons, the use of self-control mechanisms, and semantics.

Semantics is the process of revealing the meaning of a word. The choice of the method of semantics in
each individual case is determined by the nature of the word, the stage of training, and the level of training.
In the methodology, there is a certain arsenal of means and methods of semantics, with the help of which the
disclosure of the meaning of the studied lexical structures and their comprehension should be provided
through the use of real and conditionally real situations, which ensures correct understanding and awareness
of what is perceived.

The monolingual means by which the disclosure of the meaning of a word is made in the foreign lan-
guage being studied include context, definition, visibility, synonyms, antonyms, word-forming elements that
can provide a linguistic guess and lead to comprehension. Although this path is not always the shortest, it
mobilizes the cognitive forces of students and is associated with active mental activity.

Translation methods include translation into the native language, interpretation of concepts in the native
language. Considering the native language during teaching vocabulary plays a crucial role in mastering the
meaning, word formation, and ambiguity of words.

Among the monolingual methods, context is one of the most commonly used. Provided that the context
is unambiguous, this method ensures a certain accuracy in understanding the meaning of the word. It is
demonstrated in a phrase, in speech, a speech guess develops, an association between words is established.
The disadvantage of this method is that a certain level of language acquisition is required.

Also, the disclosure of the meaning of words can be carried out with the help of a definition, which is
also useful for the development of listening along the way. This method helps to reveal the semantic, concep-
tual nature of the word. On the other hand, the definition is often very cumbersome and requires, to a greater
extent than the context, a certain level of language proficiency. The next method is synonyms and antonyms.
There have been disputes about this method in the methodology for a long time, various opinions have been
expressed from its complete prohibition to widespread use. It is believed that this method is not always accu-
rate, since there are no complete synonyms and antonyms, and students’ knowledge of words is also as-
sumed. The advantages are that it helps to establish semantic nests of words.

Another way of semanticizing occurs through visibility, which is one of the ways of interlanguage
comparison. Visibility is an extralinguistic way of presenting a new word, but when overcoming
interlanguage interference, it is effective along with a linguistic way, e.g. translation into the native language,
or interpretation of a word in English. Hence, there is the requirement to use paintings, images of objects.
However, the most important thing for students is to master new language tools, so the visibility should be
primarily linguistic. Visibility can be defined as a specially organized display of language material and its
use in speech in order to help the student in his understanding, assimilation and use, since the mastery of ed-
ucational material begins either with sensory perception, or with the involvement of previously perceived
and available in experience. With the help of various means of visualization, natural conditions are created
for the manifestation of the communicative functions of the language.

There are different types of visibility. So, at the senior stage, linguistic and auditory visibility is widely
used when revealing the meaning of a word. Language visibility should be realized by the constant speech
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activity of the student in a foreign language, the teacher's speech, radio broadcasts, tape recordings, etc. An-
other type is auditory visibility. Given its importance, it is necessary to use sound recording, as well as a
combination of auditory and visual clarity, the arsenal of screen aids (slides, video materials). However, it
should be noted that the use of auditory and visual clarity should be started at the initial stage, since without
this, phonemic hearing and the ability to understand foreign language speech do not develop, and further
training is subject to failure. Phonemic hearing (phonemics) is the distinction (analysis and synthesis) of
sounds (phonemes) of parts of speech, which is a necessary basis for understanding the meaning of what is
said. The development of phonemic hearing in children is necessary for their successful learning to read and
write. Children often confuse phonemes that are similar in sound, which sometimes slow down the develop-
ment of coherent speech. Further development of phonemic hearing is necessary for successful teaching of
foreign languages.

Usually, preference is given to monolingual methods of semantics, and translational ones are considered
only when monolingual ones are ineffective. This also applies to the case of interlanguage lexical interfer-
ence. Translation into the native language is the oldest, most common method, which is explained by its
simplicity and convenience. Its widespread use is also explained by the fact that, as L.V. Shcherba said, “it is
possible to expel the native language from the audience, but it cannot be expelled from the heads of students”
(Shcherba, 1974, 62). All manipulations with foreign language means inevitably come down to translation,
which must be used wisely and skillfully.

A person builds his speech according to the norms of his native language. Nevertheless, there are also
extralinguistic factors that cause interlanguage interference, which is the absence of a natural language envi-
ronment and an important need for communication in a foreign language. In the artificial conditions of mas-
tering a foreign language, these factors are joined by others. In particular, after a certain period of mastering
a foreign language and accumulating a certain stock of foreign language knowledge, skills and abilities, stu-
dents make numerous mistakes, which are no longer always associated with the effect of interlanguage inter-
ference (Sidelnik, 2008).

Using self-control mechanisms significantly reduces the number of errors in the speech of students in
mastering a foreign language, compared with the work of a teacher on error correction. It seems preferable to
create such an educational situation in which the reflective and evaluative activity of the students themselves
is activated. This applies primarily to graphic interference at the lexical level, since reading a word according
to all the phonetic laws of the English language eliminates the likelihood of false associations regarding the
semantic meaning of the word. This is implemented in practice through the formation of a situation in which
the student himself must analyze the difficulty, error and independently assess the significance of its impact
learning a foreign language. It is in this way that not a simple mechanical correction of an error occurs, but
the simultaneous development of the student’s critical thinking, the use of self-control mechanisms, and for
older students.

Conscious analysis of certain phenomena will prevent interference. The selection of texts and exercises,
preparing control papers considering interlanguage interference, is one of the most important elements of the
organization of effective training.

Taking into account the interference factor when learning a foreign language allows one to prevent mis-
takes, reduce their number, and facilitate the learning process, which meets the objectives of the intensifica-
tion of the educational process.

The regularities of the formulation of thought with the help of a language code indicate that selection
and combination are the main operations associated with the functioning of lexical units in speech. The
choice of the word is aimed at the nomination, i.e. the naming of what should be discussed. The nomination
field is updated in the conceptual scheme (I.A. Zimnaya). When mastering a foreign language, this scheme,
formed in the native language, acts as a “foundation” for the formation of such in a foreign language. In the
absence of this knowledge or with insufficient depth, mental activity may be erroneous and the tendency to
establish similarities between linguistic phenomena may lead to a violation of the language norm and inade-
guate word usage. Knowledge significantly prevents the interfering influence of linguistic experience of stu-
dents from both native and foreign languages. They are a means of creating a system of guidelines for the
successful development of vocabulary and the prerequisites for the formation of a foreign language speech
lexical skill. Knowledge enables the student, in case of difficulties, to consciously carry out both the opera-
tion of choice and the operation of combination.

In the conditions of teaching a foreign language, the task of a teacher is to achieve full mastery of the
lexical minimum provided for by the program, create a mobile vocabulary, prevent its leakage, forgetting,
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activate the vocabulary laid down in elementary school and its adequate use in oral speech. The teacher is
forced to look for new, more effective ways and techniques for mastering lexical material, without which
communication is impossible.

The study of a new lexical unit is a crucial moment in the work on its assimilation, and it depends more
on whether it will be imprinted in memory or not since it has been proven experimentally that memory works
not only by the type of memorization but by the mechanism of imprinting “once and for all”. The subject of
familiarization should be the semantics of the word in unity with its sounding and graphic forms.

The assimilation of a word involves the formation in the cerebral cortex of a complex of temporary
connections between the visual, auditory, and motor areas of the cortex since the word has two sides: sensory
and semantic. Since the word is an irritant it comprises a visual and auditory component. When they talk
about the semantic side, they mean the meaning of the word, the relation to the object or phenomenon that it
designates, and its concept, the form of thinking that reflects objects and phenomena in their essential fea-
tures. Cognitive thinking is characterized by operating with concepts, while communicative thinking relies
on both representations and the experience of repeated use of a word in a speech situation.

Today, the development of society, knowledge of foreign languages is an important condition for the
personal development of students.

In this regard, the search for the most effective methods of teaching the vocabulary of the studied for-
eign language becomes a priority for the methodology.

Students can hardly use lexical material under the context, cannot distinguish synonyms, antonyms,
homonyms, and other stylistic figures of speech. Lexical interference is a kind of convergent restructuring of
languages in the course of language interaction and represents the transfer of all the properties of the lexical
unit of the native language to its correlate in a foreign language when similarities between them are detected.
The reason for this is the psychological phenomenon of transference, the formation and implementation of
which occurs in the minds of students unconsciously, regardless of their will. When students learn foreign
language vocabulary, they face several objective difficulties that they follow from the peculiarities of the lexi-
cal system of a foreign language. Interference has both positive and negative effects on the language. The pos-
itive influence is manifested because, under the influence of a foreign language; this language is enriched
with a significant stock of diverse vocabulary, new syntactic forms and constructions, as well as different
ways of pronunciation. The negative impact of interference is that after a while, some language elements be-
come almost impossible to distinguish from each other. Unfortunately, within the framework of a modern
foreign language lesson, tasks aimed at overcoming the phenomena of lexical interference are not always
systematically used.

Domination between a bilingual’s Languagel and Language2 may consummation from one of four ac-
complishable interlanguage interactions. The first and most apparent opportunity is that the earlier-acquired
Langugel affects the creation of the Language2. It is familiar for bilinguals to communicate their Language?2
with a detectable foreign accent, generate speech that is detectable dissimilar from that of congenital speak-
ers of the language. Substantial evidence recommends that the extent of the dissimilarity between bilingual
creation of Languagel and Language2 phones from those of monolinguals depends on the age at which each
language is acquired. This difference occurs because acquiring speech sequentially axiomatically has in mind
that the Language? is learned through the ‘filter’ of the Languagel. The resulting consequence of the Lan-
guagel on the Language?2 is termed ‘interference’. Numerous studies have demonstrated that the results of
this interference persist in Language2 creation and also perception, even after several years of continued
Language?2 use [1].

Experimental

There is a certain theoretical basis that allows studying the specifics of language interference, including
lexical interference: in the field of the theory of language contacts (U. Weinrich, L.V. Shcherba, etc.); the use
of a rational approach to the study of languages (M.N. Ignatova); bilingualism and interference
(V.M. Alpatov, L.I. Barannikova, U. Weinreich, etc.); overcoming interference in a professional translation

(V.V. Alimov); the mastery of the foreign language at a high level with the universal set of exercises
(V.V. Viashchenko), etc.

Results and Discussion
According to V.V. Alimov, lexical interference is the interference of the vocabulary of one language
system into another. The linguist considers the line between grammatical and lexical, as well as semantic and
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lexical types of interference, barely distinguishable [2]. For example, the grammar and semantics of one lan-
guage can influence the vocabulary of another and lead to the emergence of many new words: shaping, rat-
ing, monitoring, bodybuilding, etc.

In his work “Language contacts”, W. Weinreich emphasizes that the common reason for lexical innova-
tions is the need to name new objects, people, places, and concepts. These new introductions, falling into other
languages, led to the emergence of lexical interference [3].

The reasons for the occurrence of lexical innovations are different, some of them are lexical borrowings
that have appeared in a foreign language because of language contact. These borrowings can imperceptibly
interfere in the language for an indefinite time, and then, obeying the grammatical norms of another language,
take a full-fledged place in its vocabulary.

Foreign language learners and translators often have difficulties translating individual words and expres-
sions from their native language into a foreign language and vice versa. This was confirmed in the words of
W. Weinreich: “Perhaps the fundamental condition for lexical interference is a similar feeling of lexical defi-
cit (lexical “gap™)” [4].

When a communicant or translator understands that there is no equivalent of a word from the translated
language in their native language, they are forced to resort to calcifying or transliterating this word, which in
the vast majority of cases leads to lexical interference.

According to N.P. Medentseva, students studying English face many difficulties in trying to overcome
lexical interference. The most common of them are:

- Lexical-semantic interference based on microstructure, due to polysemy (such interference is not a
distinction between sememes (the minimum unit of the content plan at the level of abstract description) with
a common lexeme comprising one word).

- Lexical-semantic interference in synonymy:

a) with lexical synonyms that differ in shades of meaning (English: to stare, to gaze, to look, to watch,
to see);

b) with lexical synonyms that differ in the sphere of use (English: beautiful, pretty, nice, handsome);

¢) with lexical synonyms that differ in emotional and expressive coloring (English silly, foolish, stupid).

- Lexical-semantic interference in antonymy.

The main mistakes students face in this area are:

a) incorrect translation of a Russian word in a certain context due to the existence of polysemy, and as a
result-incorrect selection of an English antonym:

1) black bread — white bread-English white bread,;

2) black magic-white magic-English light magic, (the word “light” is used here in a figurative sense and
means “good, not evil”).

b) the inability to distinguish sememes in the lexemes of the English language, most often is a conse-
quence of insufficient proficiency in it:

1) large (small) distance-English long (short) distance;

2) big (small) eyes-English big (small) eyes.

- Lexico-semantic interference in homonymy.

Typical mistakes of students are associated with the following types of lexical homonyms:

a) homoforms: English: 1. Book me two tickets — 3akaxxu MHe 1Ba OuiteTa.

2. I've read a book — S mpouuTan KHuTY.

b) homographs: the word “‘record” or “re'cord” (record or record on a gramophone record).

¢) homophones: English: be — 6p1Th; bee — muena; beer — nmBo; bear — MeaBe b,

- Lexical and semantic interference in the field of paronymy of the Russian and English languages: eng.
Collision and collusion, affect and effect [5].

The research of N.P. Medentseva showed that the phenomenon of lexical interference occurs precisely
when working with paronyms and homonyms in foreign languages (most errors are allowed here) [6].

Overcoming lexical interference in the foreign language speech of secondary school students makes it
important to consider this problem not only from a linguistic but also from a psychological point of view.

When mastering a foreign language, students use the skills and abilities that they have developed on the
material of their native language [7]. Thus, a foreign language is acquired on a certain psycholinguistic basis
of mastering a previously studied (native) language, in other words, based on specific skills previously
formed in a person [8]. These skills subsequently enter a certain interaction with new emerging speech skills
and abilities in a foreign language.
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Discrepancies in the vocabulary of the native and foreign languages should be possible prerequisites for
the actualization of interference, which cannot always materialize in speech. The reason there is interference
when trying to master a foreign language violates the mental mechanisms of speech.

To reduce the phenomenon of skill interference, modern psychology calls for using several the follow-
ing measures in practice:

1) analyze the extent to which teachers perform the work during the lesson and their subsequent instruc-
tion in order to create an identity between the teaching methods used,

2) transition to work on other skills only after the final consolidation of the previous skills;

3) strive to implement the greatest standardization of situations-stimuli and reactions (or create the
greatest discrepancies in these situations) [9].

According to L.A. Schwartz, the solution of the problem of neutralizing or removing the interference of
skills is impossible without understanding the features of the learned lexical units by the trainees, which is
achieved by comparing them [7]. This conclusion is also emphasized in other psychological studies: the neg-
ative transfer can be significantly weakened if the essential distinctive signs of interfering phenomena are
brought to the consciousness of the trainees [10]. In this, in our opinion, the task of a foreign language teach-
er is to plan work on the study of foreign language vocabulary, the meanings of which may not always coin-
cide with the corresponding meanings in the native language.

In the modern methodology of teaching foreign languages, there are various approaches to identifying
the causes of lexical difficulties and the phenomenon of interference.

Among the domestic researchers dealing with this problem, N.V. Nikolaeva highlights that the choice
of vocabulary depends on the ratio of the form of a word and its meaning in a foreign and native language.
The linguist divides words into eight types:

1) borrowed / international language units, the meaning of which is the same in the two languages;

2) components of phrases, as well as complex and derived words that are already familiar to students,
but have different semantic shades with words from their native language that are similar in meaning;

3) words with a volume of meaning that does not conflict with the semantic volume of words of the na-
tive language;

4) words whose content is considered as specific from the position of the studied language;

5) words that have a common root with their native language but have different contents;

6) lexical units that have a wider scope of meaning compared to the native language;

7) lexical units that have a narrower scope of meaning than in the native language [11].

I.M. Ignatova states that to overcome the phenomenon of interference in the study of foreign languages,
the best solution is to turn to a rational approach [7]. A rational approach does not allow language learners to
replace the system of lexical rules of the studied language with a system formed earlier as a product of learn-
ing their native language. Because of using a rational approach, students acquire the ability to analyze the
ratio of structural units in different languages, as well as mutual influence systems of two languages in each
other. It is a thorough study of the interaction and interpenetration of two languages that is the key to suc-
cessfully recent mastering the lexical side of the speech of the studied language.

For methodological purposes, it is necessary to conditionally distinguish 3 stages of mastering lexical
material:

1% stage — the introduction of vocabulary and its primary consolidation. The main task of the first stage
is to explain the distinctive features of English verbs when comparing them with Russian correlates. To do
this, it is necessary to explain to schoolchildren the meaning of each verb and compare their meanings with
each other to ensure a conscious perception of the differences in their semantic structures.

2™ stage — formation of lexical speech skills in oral foreign language speakers. The purpose of this
stage is not just the primary fixation of a lexical unit in the consciousness, but bringing the level of profi-
ciency of this lexical unit to automatism. At the second stage, the skill is formed and its subsequent consoli-
dation takes place. This is achieved by a large number of repetitions of lexical units in the exercises. In con-
trast to the first stage, at the second stage, students choose the appropriate lexical unit independently.

3" stage — improvement of lexical speech skills, as well as the development of speech skills for using
the studied vocabulary in speech. This stage includes creative exercises that require active mental activity of
students. These tasks assume full independence of students in the choice of foreign language lexical means
for expressing their thoughts [12; 13].

Thus, to overcome interlanguage interference at the lexical level, it is necessary to adhere to the follow-
ing principles:
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- the principle of oral advance (interference occurs from the very beginning of learning a foreign lan-
guage, which is why to overcome interference, it is necessary to acquaint students with the sound form of a
lexical unit, so that in the future the correct sound appearance of the word correlates with the graphic form of
the word and is associated with the correct image, without causing false associations);

- the principle of matching (this principle mainly works as a simulator, since when repeatedly referring
to a lexical unit that can interfere, the student, trying to find the equivalent among the proposed options for
matching, will repeatedly refer to a dictionary or other source that semantics lexical units correctly, which
will allow faster memorization of the meaning of a word subject to interference);

- the principle of using a semanticizing context (this principle of word semanticization is based on a
correct guess about the lexical meaning of the word, which appears based on the meaning of the sentence /
phrase where a false association about the meaning of a lexical unit caused by interference will not make
sense);

- the principle of clarity (the meaning of exercises implementing this principle in the development of an
association of a word (graphics or phonetics) with an image. This principle is especially well suited for
words denoting real objects, as it helps students to correctly semanticize the studied word without resorting
to translation).

In modern socio-cultural conditions, at this stage of the development of society, the study of foreign
languages becomes a necessity for the full self-realization of the individual. Interference is one of the most
common causes of errors when learning a foreign language. In the course of this work, the types of
interlanguage interference at the lexical level were identified, to overcome which the lexical units of the Rus-
sian and English languages were compared and analyzed, the types of lexical interference were described
and analyzed, under the influence of which difficulties arise in mastering the vocabulary of the English lan-
guage and, as a result, errors at the lexical level.

The analysis of lexical units of the compared languages revealed differences in the perception and se-
mantics of words leading to interference, identified the main types of lexical interference. Based on the anal-
ysis of these types, conclusions were drawn about the main causes of manifestation and possible ways of
manifestation of interlanguage interference. In the course of the work, the main goal of the study was
achieved — to identify the causes leading to interference at the lexical level and to compile methodological
principles for overcoming interference of the Russian language as a native language when learning English
as a foreign language at the lexical level. Several tasks were also solved, including consideration of
interlanguage interference as a phenomenon in general, a comparative description of the language systems of
English and Russian to identify differences between their lexical systems, identifying the main causes and
ways of occurrence of lexical interference, compiling a list of lexical phenomena of the English language
that cause difficulties in their study; predicting the most likely manifestations of interference at the lexical
level; compiling exercises that prevent interference and prevent its occurrence.

The main emphasis was placed on the differentiation of types of lexical interference. After all, before
trying to deal with the phenomenon of interference, it is necessary to understand the mechanisms of influ-
ence of one language on another, in this case, the Russian language — on the English language. Although a
lot of works have been written on this issue, various manuals have been created, students of English as a for-
eign language still have mistakes when studying the vocabulary of a foreign language, which is revealed
most often when students translate English-language texts. Although enough attention is paid to the study of
vocabulary when teaching a foreign language, the problem of interference remains open, since this is a psy-
chological process that is not always controllable. Based on the analysis of the lexical interference of the
Russian language in the study of English, the principles of anticipating and overcoming interlanguage inter-
ference were identified.
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J.H. Acanosa, M.B. Knonp

Iler T cadakTapbiHAa JEKCUKAJIBIK KeAeprijiepai
JKeHy MaceJsieciHe

Makana OKyIIBUIapABIH IIeT TUTIHAETI CeiieyiHAeri JEeKCHKAaNbIK KeAepri MAcelIeCiHIH epeKIIeNiKTepiH
3epTTeyre, COHAai-aK OChbl KYOBUIBICTHI JKEHyre OarbITTajfaH apHailbl KaTTHIFyJap JKUbIHTHIFBIH YCBIHYFa
apHanran. ller Tini MomeHuWeTi eKijmepiMeH KapbIM-KaTbIHAC jkacay Ke3iHIe e3apa TYCIHICTIKKe KO
JKETKI3yre jkoHe 0ap MOIeHHM ToXipHOeMeH ajiMacyFa MYMKIHIAIK OepeTiH, coHnai-ak OITipymIiHiH kKeke
OachIHBIH MOJICHHETI MEH OUTIMIHIH XKaJIbl JEeHIeliH apTThIPy YLIIH MaHbBI3/Abl JaMbIFaH KOMMYHHUKATHBTIK
JaFpUIapel 0ap TYJIEKTep AaspiaHybl Kepek. Makanaza ochl MEXaHM3MHIH CHIIATTaMaiapbl KeNTipiireH:
apanacyIplH OKIKTeNyl MeH Typiepi OepiireH, CTYACHTTEpIiH CaHACHIHAAFBI OCHl  KYOBUIBICTBIH
TICHXOJIOTHSUTBIK  ceOenTepi KapacThIpbUIFaH. ABTOpJAap MakKayaja JIEKCHKANBIK KEJEpriHi JKeHy VINiH
OKBITYJIBIH Ma3MYHBIHA JICKCHUKAJbIK KEAEPTiHIH KeH TapajFaH >KarJallapblH, COHJAaH—aK >KETeKIIi
paLMoHaNbl CTpaTerHsUIapblJKOCHapiay, Oomkay jKoHE COMKeCTeHIIpYyJi KapacThIPyIbl KaMTybl Kepek
JIETeH KOPBITBHIH/BI KacaFaH.

Kinm ce30ep: ce3, NneKcHWKa, JEKCHKAJBIK KEAEpri, TULHIK JXyie, IIeT TuT, TUNAIK OaifaHbIc, CHHOHUM,
AHTOHHM.

. Acanoa, M. Knoib

K npo0Jieme npeomosieHus JeKcu4eckoi HHTepphepeHun
HA YPOKaX HHOCTPAHHOIO SI3bIKA

ABTOpaMH CTaThMl yKa3aHO, 4YTO HEOOXOAMMO TOTOBHUTH BBIMYCKHHKOB C XOPOLIO Pa3BHTHIMU
KOMMYHHUKATUBHBIMU HAaBbIKAMH, KOTOPBLIE IIO3BOJIAT WM JOCTUIHYTH B3aMMOIIOHUMAHUA U OGMeHS{TbCS{
UMEIOMMMCA KYJBTYPHBIM OIIBITOM IIPpU O6I_I_leHI/II/I C MNpeaAcCTaBUTEIIIMU WHOS3BIYHOM KYJbTYPbI, @ TaKXe
Ba)KHBI ISl IOBBIIIEHUS OOIETO YPOBHS KyJIbTyphl U 00pa30BaHMS JTMIHOCTH BBITYyCKHHUKA. [IpeacTaBieHs
XapaKTEePHCTHKH STOTO0 MEXaHW3Ma; MaHbl KIAcCH)UKAMM ¥ BHABI BMEIIATEIbCTBA; PACCMOTPEHBI
TICHXOJIOTHYECKHEe MPHYUHBI 3TOTO SIBIICHUS B CO3HAHUM CTYAEHTOB. Kpome Toro, clienmaH BEIBOX O TOM, UTO
JUISL TIPEOJIOJICHHS JIEKCHYECKOH MHTepepeHInHd HeoOXOAnMOo, YTOOB cofepiaHue oOydeHHs BKIIOYAIo
paccMoTpeHHe Hanboliee pacHpOCTPAHEHHBIX CIIydyaeB JICKCHUECKOW HMHTEp(EepeHIMH, a TaKkKe BEIyIIHX
paLMOHANBHBIX CTPaTeruii — IUIAaHUPOBAHUS, IPOrHO3UPOBAHUS U HICHTH(HUKAIUN.

Knrouesvie cnosa: pedb, NEKCHKa, JEKCHYECKass MHTEPEPEHIMs, S3bIKOBas CHCTEMa, MHOCTPAHHBIN A3BIK,
A3bIKOBOI KOHTAKT, CHHOHHM, aHTOHHM.

184 BecTHuk KaparaHguHckoro yHnuBepcuteTta



On the problem of overcoming lexical...

References

1 Antoniou, M., Catherine, T. Best, Michael, D. Tyler, & Christian, Kroos (2011). Inter-language interference in VOT produc-
tion by L2-dominantbilinguals: Asymmetries in phonetic code-switching. Journal of Phonetics, 39(4), 558-570.

2 Gural, S.K. (2012). Interferentnye yavleniia i polozhitelnyi perenos (angliiskii, frantsuzskii i italianskii yazyki) [Inferential
issues and positive transfer (English, French and Italian languages)]. Vestnik Tomskogo gosudarstvennogo universiteta — Newslet-
ter of Tomsk State University, 354, 7—11 [in Russian].

3 Dwinastiti, M. Language Interference (2013). Retrieved from: https://marlindwinastiti.wordpress.com/2013/04/02/language-
interference

4 Jaeger, T.F., & Snider, N.E. (2013). Alignment as a consequence sexyurux Of expectation adaptation: Syntactic priming af-
fected by the prime’s prediction error given both prior and recent experience. Cognition, 127, 57-83.

5 Kaibullaeva, Z.T., & Makeeva, L.N. (2016). Lingvisticheskaia interferentsiia na primere angliiskogo yazyka [Linguistic In-
terference on the example of English]. Obrazovanie i nauka v sovremennykh usloviiakh — Education and science in modern condi-
tions, 1(6), 315, 316 [in Russian].

6 Zhubanov, L.V. (2019). Angliiskii s «russkim aktsentom», Ili neskolko slov o kollektivnom bessoznatelnom i russkikh

medvediakh [English with “Russian often accent” or some words about collective unconscious and Russian bears]. Retrieved from:
http://www.thinkaloud.ru/featureak [in Russian].

7 Ignatova, M.N. (2015). Metodika preodoleniia grammaticheskoi interferentsii na osnove primeneniia ratsionalnogo podkhoda
[Ways of overcoming grammatical interference on the basis of rational approach]. Candidate’s thesis. Moscow [in Russian]

8 Bolshaia psikhologicheskaia entsiklopediia [Great Encyclopedia of Psychology]. Retrieved from: http://psychology [in Rus-
sian].

9 Semenova, Yu.l. (2016). Khrestomatiia po teorii ovladeniia inostrannym yazykom [Anthology of Theory of Language Ac-
quisition]. Kursk: KGU. search.rsl.ru. Retrieved from: https://search.rsl.ru/ru/record/01008678025 [in Russian].

10 Dzhabrailova, V.S., & Fomicheva, M.P. (2015). Preodolenie interferentsii kak faktor uspeshnogo osvoeniia vtorogo
inostrannogo yazyka [Overcoming Interference as factor of successful mastering a second language]. Aktualnye problemy
gumanitarnykh i estestvennykh nauk — Actual Problems of Humanities and Natural Sciences, 8(2), 89-92 [in Russian].

11 Tedtoeva, Z.Kh. (2016). Metody preduprezhdeniia leksiko-semanticheskoi interferentsii [Ways of preventing and overcoming
lexical-semantical interference]. Vestnik Severo-Osetinskogo gosudarstvennogo universiteta imeni K.L. Khetagurova — Newsletter
of North-Osetian State University named after K.L. Hetagurov, 3, 151-156.

12 Barr, D.J., Levy, R., Scheepers, C., & Tily, H.J. (2013). Random-effects structure for confirmatory hypothesis testing: Keep
it maximal. Journal of Memory and Language, 68, 255-278.

13 Kukona, A., Pyeong Whan Cho, Magnuson James S., & Tabor, W. (2014) Lexical Interference Effects in Sentence Pro-
cessing: Evidence From the Visual World Paradigm and Self Organizing Models. Journal of Experimental Psychology: Learning,
Memory and Cognition, 40, 326-347.

Cepus «leparoruka». Ne 1(105)/2022 185



