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Evaluating some ways of semantisation of the vocabulary in
teaching English in high schools

The study presents evaluation and analyses of some ways for semantisation in foreign vocabulary mastery in
teaching English in high schools. The study aims to identify effective ways of semantisation in vocabulary
teaching and word mastery. The relevance of the present study can be explained by the fact that identifying
effective ways of semantisation in vocabulary teaching may aid higher English language proficiency of the
10"-grade students in meeting the curriculum requirements and standards. This also relates to the fact that
teaching vocabulary remains to be one of the central issues in foreign language acquisition, as it is the basis
for both productive and perceptive skills. It is hard to imagine a learner speaking a foreign language well
without sufficient vocabulary. Thus, one of the main tasks in the EFL class is to expand the vocabulary of
learners. The study provides general background on the peculiarities of teaching and learning foreign vocabu-
lary, types of vocabulary, and reviews some ways of semantisation. The authors have reviewed and classified
vocabulary semantisation into several groups: semantisation through translation, demonstration, description,
numeration, synonyms, antonyms, semantic fields. A survey was applied to identify the effectiveness of the
ways of semantisation in teaching vocabulary. Thirty-eight 10"-grade students answered survey questions
and shared their perceptions and views on the ways of teaching vocabulary in EFL classrooms. According to
survey results, semantisation of vocabulary based on lexical-semantic fields and description were evaluated
as the most effective ways. It was found that each semantisation method may work effectively if it is applied
with the appropriate word, phrase, or concept.

Keywords: foreign language, survey, teaching and learning, translation, semantisation, vocabulary, word
knowledge, lexical skill, word mastery, acquisition, word-building.

Introduction

Nowadays modern schools are facing significant changes covering almost all aspects of the learning
and teaching process. Learners’ interest and motivation, as well as bright encouraging teachers, interesting
content and ways or methods of teaching any subject, are the main factors in making learning successful
[1; 22]. Teaching vocabulary remains to be one of the central issues in foreign language acquisition. This
relates to the fact that vocabulary is the basis for both productive and perceptive skills. It is hard to imagine a
learner speaking a foreign language well without sufficient vocabulary. When a learner feels he/she lacks
words, it causes unwillingness to speak, language barrier, and fear to be shamed. Thus, one of the main tasks
in the EFL class is to expand the vocabulary of learners [1; 22].

The present study aims to identify effective ways of semantisation in vocabulary teaching and mastery.
The relevance of the present study can be explained by the fact that identifying effective ways of
semantisation in teaching vocabulary teaching may aid higher English language proficiency of the 10th-
grade students in meeting the curriculum requirements and standards. VVocabulary is a set of words of a lan-
guage, its vocabulary stock. This term is also used with individual layers of vocabulary (household vocabu-
lary, business vocabulary, poetic vocabulary, etc.), and to refer to all words used by any writer or individual
in his/her work [1; 23]. The purpose of teaching vocabulary is to form lexical skills, the ability to combine
words according to lexical rules. Lexical skill is the ability to choose and use words correctly according to
the speaker’s intention.

The peculiarities of teaching vocabulary include such issues as matching the words or lexical units with
the content of communication, an inexhaustible vocabulary supply, difficulties related to the internal form of
the word, sound, graphic, grammatical representation, nature of compatibility and use with other words, con-
tinuous vocabulary expansion, and an insufficient number of classes.
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The problems related to vocabulary teaching and learning were reflected in the works of the researchers
such as I.L. Bim, N.D., Galskova, B.F., E.N. Solovova, and others [2; 124]. A number of issues related to
vocabulary teaching have been covered in the methodological literature. One of the main and foremost aims
of EFL teachers is for students are forming and mastering learners’ lexical skills necessary for speaking
[3; 326].

The main objective of learning a foreign language in 10—11th grades is to develop the students’ ability
and willingness to use a foreign language as a communication tool in the dialogue of cultures, namely: prep-
aration for cross-cultural communication in the field of school education, youth tourism, using a foreign lan-
guage as a means of self-education, as a tool for getting acquainted with the foreign culture, and presenting
cultural values and life of Kazakhstani citizens [4; 302].

The level of skills in the school subject “Foreign Language” at the level of general secondary education
is correlated with the Common European language proficiency levels (CEFR). Learning foreign language as
a means of education, cognition, and interaction with a foreign culture and native speakers aims at develop-
ing learners’ functional literacy, further developing foreign language skills to provide competitiveness in the
future. The ability to communicate in a foreign language in an oral and written productive way as a result of
functional literacy is viewed as one of the key competencies. This determines the goals and objectives of
teaching a foreign language in high school [4].

The content and the educational technologies used should ensure the foreign language proficiency at the
level of B1+ (B2) in accordance with CEFR. Students should master language skills, use language for com-
munication, read, understand and make up monologs and dialogs in oral and written forms in accordance
with communicative goals within certain topics. According to CEFR vocabulary amount for B1 and B2 level
may range from 1,200-2,500 for active vocabulary and 2,500 and 5,000 lexical units for passive vocabulary.

According to Galskova “...school graduates should learn the meaning, form of lexical units and be able
to use them in listening and reading, writing, correlate the sound / graphic image of a word with its seman-
tics, understand the learned words and phrases in the speaking, to guess the meaning of words and phrases,
based on the context of their use; establish associative semantic connections of words, recognize and under-
stand homonyms, homographs, international words and apply word-building rules (affixation, conversion,
borrowing), distinguish and understand the vocabulary that denotes objects and objects of a foreign language
(monetary units, measures of weight, length, time designation, etc.), speech formulas, non-equivalent vocab-
ulary, choose the right words and phrases in accordance with the communicative purposes, correctly com-
bine words in syntagmas and sentences, follow the structural and morphological rules of words and phrases,
possess lexical-semantic and lexical-thematic associations, be able to replace a certain word with synonyms
and antonyms, paraphrase, apply learnt keywords and phrases in speech, be able to expand or shorten sen-
tences. Graduates should know word-formation rules, and origin of certain words” [3; 288, 289].

The present study tried to cover the following research questions:
1. What are the effective ways of semantisation of a new vocabulary in foreign vocabulary mastery?
2. How do high school students evaluate different ways of semantisation in teaching vocabulary?

Materials and methods

The present study applies mixed research methods such as survey, comparative analysis, observation,
generalization. The study was conducted among the 10th-grade students of one of the school-lyceums in
Nur-Sultan city. According to the rules of research ethics the name of the high school will remain anony-
mous. After some ways of semantisation have been applied in teaching vocabulary the 10" grade students
were asked to answer survey questions to identify the most effective and likable ways of semantisation of
vocabulary. Overall, 38 tenth-grade students voluntarily participated in the survey and answered survey
guestions. Students were asked to answer the following questions:

1. Which way of semantisation helped you to expand your vocabulary and memorize new words bet-

ter?

2. How would you describe the ways of semantisation in teaching vocabulary which EFL teacher used

at the lesson?
When teaching vocabulary in EFL classroom all teaching materials were based on the textbook “Acton”
compiled for the 10" grade students recommended by the Ministry of Education and Science of the Republic
of Kazakhstan. During the academic year 2020-2021 EFL teachers used the following ways of semantisation
of vocabulary indicated below in Figure 1.
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Figure 1. Ways of semantisation of new vocabulary in EFL classroom

Results and Discussion

While presenting and mastering the lexical skills of the 10th-grade students, we followed several strate-
gies and techniques and tries to identify the stages and effectiveness of each. Vocabulary expansion is carried
out almost at every lesson, as the teacher introduces learners to a new portion of words and works on its mas-
tery. Vocabulary mastery should ensure the enlarging vocabulary stock and its retention in learners’ memory,
its adequate use in a speech that is adequate for communicative purposes. Learners should acquire an exces-
sive amount of vocabulary that allows them to choose the most appropriate word, phrase, idiom, or cliche
based on their worldview and speech needs.

Unfortunately, most learners do not vary vocabulary in their speech; therefore, their speaking skills are
evaluated as poor and not vivid.

Vocabulary acquisition traditionally includes three main stages:

1) Preliminary stage or word presentation;

2) Consolidation;

3) Developing the ability to use lexical skills in various types of speech activity [2: 76].

All subsequent work on the vocabulary depends on the effectiveness and purposefulness of this stage.
EFL teachers should choose the most effective way of presenting new vocabulary under the level of training,
the level of knowledge of the students, vocabulary characteristics, and its type. The variety of different
methods of somatization and primary consolidation enables EFL teachers to choose the method correspond-
ing to the goals and objectives of the lesson, the teacher’s abilities and vary them from lesson to lesson.
However, working with new vocabulary is not limited to one lesson. It continues in all subsequent lessons.
Learners will encounter the same words many times while reading texts and doing exercises and assign-
ments. The EFL teacher needs to make sure that the learners have mastered the new vocabulary, and which
lexical units should be revised and mastered (checking to what extent the learners have gained practical lexi-
cal skills). School textbooks recommend forming and developing lexical skills at the same lesson [5; 33].

Mastering lexical skills has become one of the focus areas of EFL teachers nowadays. Learning vocabu-
lary plays a crucial role in foreign language learning. It is the vocabulary that conveys thoughts, ideas, names
of the objects, so it penetrates into all spheres of life, helping to reflect not only a reality but also imaginary.
It is impossible to create a solid language base for learners without mastering lexical skills. Proper vocabu-
lary acquisition is the most important prerequisite for speaking [5].

Leontiev defined lexical skill as the ability to perform automatically, relatively independently, a number
of operations related to calling a word from long-term memory, its correlation with other lexical units [6; 23].
Hence, the purpose of mastering lexical skills is interconnected with developing productive (speaking and writ-
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ing skills) and receptive skills (reading and listening). Kozhevnikov determined lexical skill as a synthesized
action of right word choice and its combination with other lexical units in situations and speech [7; 98].

According to the survey results (Figure 2), the majority of the tenth-grade students (11 students) find
learning vocabulary based on lexical-semantic fields as the most effective way of semantisation. Another
larger part of the students (8 students) thinks that semantisation of new vocabulary through description is
beneficial. The effectiveness of demonstration and translation as the ways of semantsation of vocabulary
were valued equally (equal number (6 respondents) of students voted for translation and demonstration).
Surprisingly, semantisation through antonyms and synonyms and numeration were not popular among the
tenth-grade students.

Ways of semantisation of vocabulary
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Figure 2. Survey analysis on the effectiveness of ways semantisation of vocabulary among the 10"™-grade students

Semantisation through expanding semantic fields

Vocabulary mastery should be a continuous process implemented in all EFL lessons. Encouraging
learners to learn new words and enlarge their vocabulary should be one of the main tasks of EFL teachers.
The most convincing evidence of learners’ vocabulary proficiency is the ability to participate in oral com-
munication and reading. Solovova E.N. defines the following subjective factors that expand the individual
semantic field, which is dynamic. First, the word(-s) must be presented in a specific context. Vast word asso-
ciations contribute to better word memorization, word use in diverse contexts. It is crucial to establish para-
digmatic connections of words (considering the features of the sound, graphic form, grammatical features),
and semantic connections in the context and use in certain situations. Expanding the context can be provided
through connecting adjacent semantic fields. Unfortunately, in many cases, the vocabulary of a certain unit is
taught isolated from other topics, and it is easily forgotten after starting a new unit. It is beneficial for EFL
learners to expand the field of word usage by combining some related topics. For example, when we talk
about nature, we can also talk about books (books as a source of knowledge about nature, nature as a source
of inspiration for writers, poets, musicians, and artists). Asking problematic questions may serve as one in-
fluencing factor in the positive dynamics of the semantic field. To achieve this aim, EFL teacher should pro-
vide learners with problematic questions which push learners to give extended answers. Constant use of
learned vocabulary is one of the main factors of expanding the semantic field. It is much easier to increase
the active vocabulary not by presenting new vocabulary, but by creatively applying the learned vocabulary in
new contexts. A developed branched and stable semantic field significantly improves speaking skills. 32 %
of respondents think that teaching through lexical semantic fields helps to enlarge vocabulary, because it is
clear and logical. However, 16 % of respondents find this method challenging (Figure 3).
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Semantisation through lexical semantic fields
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M includes more vocabulary
Challenging

M clear and logical

Figure 3. Evaluation on teaching vocabulary (semantisation) based on lexical semantic fields

Semantisation through description

This method of semantisation can be referred to as the non-translation method in vocabulary presenta-
tion. Description enables students to guess the meaning of a new vocabulary, instead of giving a direct trans-
lation of the word. Semantisation through description enables learners to develop different types of thinking
such as critical thinking, logical thinking, analysis, and synthesis. It also aids to develop students’ imagina-
tion and fantasy, which is important for their creativity. Teaching through descriptions teaches students para-
phrasing skills when they do not know the precise name of the thing or object, so the learners learn to de-
scribe things themselves.

Examples: Colonization is the action or process of settling among and establishing control over the in-
digenous people of an area. Astronaut — a person who travels beyond the earth’s atmosphere.

Mankind — human beings considered collectively; the human race.

The majority (34 % respondents) think that this way of semantisation of vocabulary develops speaking
skills, for all new words are supposed to explain via explanation, not using translation method. 26 % of the
respondents state that this strategy enables students to use passive vocabulary, as they are not allowed to use
their mother tongue. 21 % of the respondents find this strategy time-consuming, for it takes a particular time
to explain the meaning of the word without using the native language. However, 18 % of respondents find
this strategy easy and clear (Figure 4).

Semantisation through description

M Easy and clear
H Develops speaking skills

time-consuming

M enables to use learnt vocabulary

Figure 4. Evaluation on teaching vocabulary (semantisation) based on description

Semantisation through translation

Translation methods in word semantisation are viewed as time-saving and efficient as they can be used
to explain concepts that are not part of the active vocabulary and do not require memorization. These meth-
ods are used to prevent mistakes when explaining the so-called false friends of the translator and preventing
misconceptions. There are two translation methods: translating the concept itself from a foreign language
into the native language and interpreting the concept. The teacher should not overuse the translation method
in word semantisation as it may reduce learners’ interest and motivation so it is recommended to use it rea-
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sonably to keep students engaged. This method of word semantisation has its pros and cons. Wise use of this
method may help to save time. However, it may increase the impact of interlanguage interference.

According to the survey results, 29 % of the respondents describe this strategy as straightforward, 26 %
of respondents think that this strategy relies much on L1. However, 24 % of respondents believe that this
method is time-saving, but does not help to memorize new foreign words properly (Figure 5).

Semantisation through translation

B Straightforward

B Takes less time to
remember

Does not help to
memorize words properly

M relies on Language 1

Figure 5. Evaluation on teaching vocabulary (semantisation) based on translation

Semantisation through demonstration

Word semantization can be implemented by means of non-translation methods, which involves using
visual aids (paintings, drawings, objects, gestures, actions, etc.); explaining the meaning of a word in a for-
eign language by means of definitions, enumeration, synonyms, or antonyms; defining the word based on the
contextual guess, knowledge facts; knowledge of word-formation. The advantage of this type of word
semantisation is stipulated by the developing student's guesswork, increasing language practice, creating
supports for memorization; strengthening associative bonds. The drawback of this method is explained by
the fact that it requires more time than the translation method and does not always provide an accurate un-
derstanding.

According to the survey results, 32 % of respondents think this method is effective, for a lot of visual
aids are used explaining the meaning of words, 24 % of the respondents also find this way of semantisation
as colorful and interesting. Though 24 % of respondents think this strategy helps students to develop stu-
dents’ guessing, 24 % of the respondents answered that this strategy does not help to develop students’
speaking skills (Figure 6).

Semantisation through demonstration

M Interesting and colourful
M Includes more visual aids
Helps to guess the meaning

regaardless mother tongue

B Does not develop speaking skills

Figure 6. Evaluation on teaching vocabulary (semantisation) based on demostration

Semantisation through synonyms

A negative thing about the semantisation through synonyms is that it is approximate, and the differ-
ences between the synonyms should be explained additionally. This way of semantisation is considered for
most effective, for the basic and the closing stage of the education. Synonyms are recommended to use in
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order to reduce the repetition of certain words to provide a vivid and bright speech and avoid monotonous
monologues. Good knowledge of synonyms may aid learners to express the same idea in various ways.

Examples: Colonisation — founding, establishment, migration, immigration, settling.

Mankind — man, humanity, human beings, Homo Sapiens, human race, people.

To overcome — to conquer, defeat, control.

Semantisation through antonyms

This method of semantisation is appropriate only when the word “antonym”, which is used for explain-
ing a new word, is already known to foreign learners. This way of semantisation definitely helps learners
expand their vocabulary and distinguish close meanings of the words from one another. It also develops
learners’ paraphrasing skills and helps to express their ideas using different constructions. One of the chal-
lenging aspects that learners face while using antonyms is the misuse of prefixes which relates to the issues
of word-building. While presenting antonyms of the word with negative prefixes, it is essential to explain the
rules of word-formation. English has a number of rules and exceptions concerning word-building with nega-
tive prefixes and learners should make sure they use the word and its prefix correctly by looking up the word
in the dictionary or consulting an EFL teacher. Here, it is recommended to do some word-building exercises
to consolidate and master learners’ skills in word building. Examples: Satisfy—dissatisfy, appropriate—
inappropriate, patient—impatient, verbal-non-verbal, accepted—unaccepted, legal—-illegal.

Survey results demonstrate that 32 % of respondents think that this strategy develops students’ para-
phrasing and word-building skills, and 26 % of respondents agree that this strategy helps to expand students’
vocabulary. However, this strategy was not popular among respondents, and 13 % of respondents described
this strategy as challenging (Figure 7).

Semantisation through antonyms and synonyms
B expands vocabulary

M enliven speech and helps to
paraphrase

improves the knowledge of
wordbuilding

M challenging

Figure 7. Evaluation on teaching vocabulary (semantisation) based on antonyms and synonyms

Semantisation through numeration

This way of semantisation refers to using numerations denoting the parts of the whole notion based on
deductive and inductive thinking. This type of semantisation considerably impacts the expansion of students’
vocabulary. In addition, students learn to distinguish hyponyms and heteronyms. This method is also good
for associative learning and memorization of new vocabulary. Examples: Celestial bodies: star, planet, aster-
oid, comet, meteor, moon, constellation.

Human anatomy: pharynx, larynx, heart, arteries, muscles, liver, kidneys, skeleton, pancreas, veins,
lungs, stomach, spleen.

According to the survey results, 29 % of respondents think that semantisation through numeration pro-
vides a clear explanation of the words with examples, develops associate thinking (26 % of respondents), and
develops inductive and deductive thinking (24 % of respondents). By contrast, 21 % of respondents an-
swered that this strategy does not significantly expand vocabulary (Figure 8).
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Semantisation through numeration

B Does not significantly expand
vocabulary

B develops inductive and deductive
thinking
Clearly demonstates the meaning of
the words with examples

B develops associative thinking

Figure 8. Evaluation on teaching vocabulary (semantisation) based on numeration

Vocabulary is an effective tool that helps to understand the language structure, rules, and other features.
Oparina E.A. identifies the following stages of semanticisation related to the semantic field: presenting a
word in the context, the creation of various links in different contexts, the links of adjacent semantic fields,
asking a problematic question, and ensuring the constant practice of the learned vocabulary [8; 20].

Lexical skill includes two main components: word use and word formation [9; 148]. Many research in
psychology have shown that lexical skills differ significantly from grammatical skills. Lexical skills are
characterized by greater awareness. In speaking, a learner is aware of the content, which is manifested in the
choice of words, correct word combinations related to the goals of communication. Word mastery is the most
important prerequisite for speaking, which is not limited to word meaning only, but also knowledge of word
formation and how it should be used and connected in the sentence and speech. Word knowledge means
knowing the form, meaning, and use of a definite word. English has many polysemantic words. It is the
teacher’s job to teach learners to distinguish words from each other by understanding the subtle meaning of
the word. EFL teachers should teach the connotation of the words and their use in associations with the same
word. By form of a word, one implies its sound and graphic representation, which helps learners to perceive
and recognize correctly and produce phonetically correct so that the listener could understand him/her and
learner could use it properly in reading and writing. Nation defines productive use of vocabulary as “wanting
to express a meaning through speaking or writing and retrieving and producing the appropriate spoken or
written word form”. Receptive or passive vocabulary includes words we recognize when we hear or see
[10; 115].

Effective vocabulary mastery is also based on certain teaching principles:

- didactic principles: visibility, involvement, reliability, consistency, consciousness, research-based
teaching, considering age characteristics;

- proper methodological principles: communicative approach, situation-based teaching, collaborative
learning, life-oriented teaching, correspondence of tasks to speech activity.

- particular methodological principles which include gradual skill formation, proper usage of exercises
according to the skill being developed, interaction of exercises forming lexical, grammatical, phonetic as-
pects of speech [11; 290].

Effective lexical skills formation is directly determined by the expanding associative links of words.
A.N. Shchukin [12; 196] defines the following stages of lexical skills formation:
perception of the word (creating a sound image);
awareness of the meaning of the word;
word imitation (in an isolated form or in a sentence);
word designation;
word combinations and collocations;
word use in different contexts.

E.l. Passov states that mastering new vocabulary should go through all six stages [13; 27].

Lexical knowledge provides a successful mastery of the basics of all types of speech activity. Lexical
knowledge is understood not only as a set of linguistic information about a foreign word but also as
knowledge of certain strategies on how to deal with a foreign word. According to Passov, mastering oral
speech (listening and speaking) and reading is impossible without speech skills and lexical skills are of par-
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ticular importance in this process [13; 56]. Mastering lexical skills in teaching productive and perceptive
skills contributes to developing lexical competence which means learners’ ability to determine the contextual
meaning of a word, to compare its volume in two languages, to identify its national, cultural characteristics.

Rogova G.V. [14; 56] predetermines the following tasks before mastering vocabulary according to de-
veloping skill. To use words in speaking and writing a learner should take the following steps:

- to search and find a word in memory;

- to pronounce a word;

- to consider semantic compatibility and grammatical form of a word;

- to use a phrase or word combination in the sentence or text.

To use a word in listening and reading, a learner needs to do the following:

- to associate a graphic or sounding image of a word with a lexical meaning;

- to determine the grammatical form of the word, connections with other words.

EFL teachers should always bear in mind that lexical skills should be taught for communicative purpos-
es to recognize and comprehend the word in a speech to be able to reply and use the word in speaking
[14; 58].

Solovova E.N. defines active vocabulary as is the vocabulary that a person constantly uses in oral
speech communication, i.e. those words that are at the tip of the tongue. If a word is not used for a long time,
then it passes into the passive dictionary, i.e. it can be recognized when reading and listening, but it is not
used in speech. The boundaries between them are very mobile related to several conditions [15; 43]. It is also
vital to develop learners’ potential vocabulary, which originates from unfamiliar vocabulary while reading.
Potential vocabulary mastery directly depends on learners’ amount of active and passive vocabulary.

Cho and Krashen classify vocabulary into incidental and intentional vocabulary in vocabulary acquisi-
tion. It is widely believed that most vocabulary, in both native and foreign languages, is acquired incidentally
by means of receptive activities such as reading and listening [16].

Incidental vocabulary learning regards more natural language learning, outside formal classroom in-
struction, whereas intentional vocabulary learning is assumed to be a complex of typical of practices. Hunt
and Beglar indicate that most of the vocabularies are learned incidentally through extensive reading and lis-
tening and can be an effective approach for all language learners at all levels [18].

Vocabulary is divided into implicit and explicit. According to Rashidi and Ganbari Adiv, learning of
implicit vocabulary refers to indirect or incidental while the explicit method involves direct or intentional.
Explicit learning of vocabulary is conscious and is aware of what has been learned, but implicit learning of
vocabulary is non-conscious and without awareness of what has been learned. Foreign language vocabulary
acquisition a complex phenomenon that involves several different learning processes [17]. Explicit learning
regards learning vocabulary “out of context”, (from word lists) as well as “in context” (searching for a word
in a dictionary while reading, or review new words in a text after reading). There are some techniques of
learning vocabulary explicitly [17].

According to Nezhad, the mnemonic technique is one of the strategies for enhancing memory. One
popular mnemonic technique is the “keyword” method in which an L2 word is attached to an L1 word by an
image. Some scholars argue that vocabulary is best learned when structured in lexical sets. For example, we
may learn words connected to a particular topic (such as animals) including synonyms, antonyms, and hypo-
nyms. The problem with this method is that related words can be confused. It may seem hard for the learner
to distinguish two synonyms or antonyms when new words are learned [18].

Conclusions

Different ways of semantisation can be used in foreign language mastery, which will evoke foreign
learners’ motivation and interest in using the language as a tool for communication and properly expressing
themselves. All the methods of semantisation can be used related to the learning and lesson objectives, level
of learners, and word characteristics and features (name of the object, action, abstract noun, proper names,
etc.). EFL teacher creativity and mastery also play a key part in employing appropriate methods in presenting
and mastering new vocabulary, as it is important to make it neither challenging nor demotivating. If the
method of the semantisation is too easy and does not involve students’ participation and creativity, this may
cause poor retention and vocabulary extension. The method chosen should not be challenging as it may lead
to demotivation, as the learner does not fully comprehend the meaning of the word which may be neglected.
It is recommended for beginners to use demonstrative ways of semantisation (demonstration through illustra-
tions and subjects, gestures and mimics), and then gradually shift to verbal ones (usage of definitions, anto-
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nyms and synonyms, combined examples, illustrative situations—uwritten and oral, etc.). Combining visual
and sound images of a word and the ability to use it in the context represents the learner’s receptive lexical
skills. While mastering lexical skills, learners work on semantics and form a word. Using all the above-
mentioned ways of semantisation, learners acquire word-building rules and vocabulary and non-equivalent
words becoming familiar with the cultural and historical aspects of the foreign language culture. As it is re-
flected in the research questions, effective ways of semantisation were found.

In conclusion, study results have demonstrated that semantisation of vocabulary based on lexical se-
mantic fields and description were evaluated as the most effective ways of semantisation. Study results
proved that semantisation via lexical-semantic fields helps to enlarge vocabulary, because it is clear and log-
ical. Semantisation through lexical-semantic fields, antonyms and synonyms were defined as challenging
strategies. The description was described as time-consuming strategy that develops speaking skills and ena-
bles students to use passive vocabulary. Semantisation through antonyms and synonyms develops students’
paraphrasing and word-building skills significantly expanding students’ vocabulary. Semantisation through
numeration clearly explains the words with examples, develops associate, inductive and deductive thinking.
Semantisation through translation is evaluated as straightforward, and time-saving, but does not help to
memorize new foreign words properly. Furthermore, survey results conducted among the 10"-grade students
established that each semantisation method may work effectively if it is applied with the appropriate word,
phrase, or concept.
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I'.C. AxmetoBa, A.E. bixkkernosa, /I.C. PricrracBa

7Korapbl OybIHAA aFbLIIIBIH TiJIIH OKBITYAA JIEKCHKAHBbI
CeMaHTH3aIMSJIaYAbIH TICJIIepPin Oaranay

Ochl 3epTTey JKYMBICBIHAA OpTa MEKTENTeri >KOFapbl OybIHAA aFbUIIBIH TUTIH OKBITYA@ IIEeT TUTiHIeTri
JICKCUKAHBI OKBITY/IbI CEeMUTAIN3AIMSIIAY ABIH KeHOip Tociaiepl YChIHBLIbIN, TAAaHFaH. 3epTTeYAiH MaKcaThl
JICKCUKAHBl OKBITY MEH WIepyHeri CeMaHTH3alUSHBIH THIMII ONICTEpiH aHBIKTay. 3epTTEYIiH ©3€KTiTiri
JICKCUKAHBl OKBITy[Ja CEMaHTU3ALUWSIHBIH THIMAI OMICTEpiH aHbIKTay KoHEe KongaHy 10-ChIHBIN
OKYLIBUIAPBIHBIH ~ aFbUILIBIH  TUIIH MEHrepy JEHreiliH OKy OaFiapiiaMachlHBIH —TalanTapbl MeH
CTaHJapTTapblHa COiiKec KeTepyiHe ocep eTyiMeH aiikpiHAanFaH. COHbIMEH Karap, JICKCHKaHbBI OKBITY ILIET
TUTIH MeHrepyIiH OacTel MocenenepiHiH Oipi Oosblm Kama OepMeKk, OHTKEHI OJ MPOMYKTUBTI >KOHE
MEPIENTUBTI JaFIbUTAPIbIH HETi31 O00ubn TaObuianel. OKYIIBIHBIH [IET TUTIHAC JKaKChl COMeyl YIIH IIeT
TITIHJE KETKUTIKTI JICHTelIe JIEKCUKaHbI MEHIepy KaXKeT. AFBUIIIBIH TUTi ca0aFbIHBIH OACThl MiHICTTEPIiH
0ipi — Heri3iHEH OKYIIBUIApJbIH CO3MIK KOpbIH KeHeWTy. COHBIMEH KaTap, IIeT TUTHACTi JICKCHKAHBI
OKBITYJIbIH EpEKLICNIKTepl JKOHE JICKCHKAHBIH TypJepi Typajbl JKaIIbl aKmapaT Oepilill, JIeKCHKaHbI
CEeMaHTH3aLMsUIAyJblH KeWOip Tociimepi KapacThIpbuiFaH. JIeKCHKaHBIH CEeMaHTH3AIMAIay —ayaapma,
JEMOHCTpALUs, CHUIMATTay, Ti30eKTey HeMece KIKTey, CHHOHUMIEP, AHTOHUMIEP JKOHE CEMaHTHKAJbIK
epicTep apKbUIBI KY3€re achIPBUTYbl MYMKiH. JIEKCHKaHBI OKBITya CEMaHTH3ALUs OMICTEPIHIH THIMILTITIH
aHBIKTAy MaKCaTBhIH/A aHKETAJBIK 3ePTTeY dfici KOMIaHbUIAbl. OHBIHIIBI CHIHBI OKYIIBUIAPBIHBIH 38-1 epKiH
TYplle aHKeTa CypaKTapblHa d>kayanl Oepy apKbUIBL, aFbUIMBIH TiMi cabarblHAA JIEKCHKAaHBI YHpeTyne
NalanaHbUIFaH CEMaHTH3AlMsUIay OSMAICTepi Typajibl 3 MiKipiepiH Oemicim, OaracklH Oepai. AHKeTa
)KayanTapbIHBIH HOTIIKENEPi HEeri3iHae MEeTTUINIK JISKCUKAHbl OKBITYa JICKCHKAJIBIK-CeMaHTHUKAJIBIK epicTep
MEH CHIaTTay HeMece TYCIHAIPY CHUAKTBHI CeMaHTH3aIMsIay d/iCTepi ¢H THIMII dmicTep OOJBIN aHBIKTAIbL.
10-CchIHBIN OKYIIBUIAPhl apachlHAA JKYPri3UIreH JIEKCHKaHbl OKBITY OOWBIHIIA 3epTTey HOTHKENEpiHe
CyleHceK, ce3iH, (pa3aHbIH, €63 TIPKECIH TAHBICTBHIPYIA JKOHE OKBITyJa AYPHIC CEMaHTH3aLUsIAy dfici
TaHJAJIBII, KOJIAHbUICA, aTAJIFaH OapiIbIK JEKCHKaHbl CEMAaHTH3ALMSIIAY TOCUIACPi THIMAI OOJIBIM, OH HOTHXKE
Oepeni.

Kinm ce30ep: mer Timi, aHKeTa, OKBITYy XXOHE YHpEHy, CEeMaHTH3als, ayaapy, JEKCHKa, Ce3 MeHrepy,
JIEKCUKAJIBIK JaF]Ibl, CO3 YHpETy, o3 Typallbl OLIiM, co3KacaM.

I'.C. AxmetoBa, A.E. bmkkenosa, /[.C. PeicrraeBa

OueHuBaHue ClIOCO00B CEMAHTU3ALMHU JIEKCUKH NIPUH 00y4eHHH
AHIJIMIICKOMY SI3BIKY B CTapIIKX KJaccax

AKXTyaJIbHOCTb HaCTOSIIETO UCCIIE0BaHHUs MOXKET OBITh 00BSICHEHa TeM (DAaKTOM, YTO BBISBICHUE d(PPEKTHB-
HBIX Cl'[OC06OB CEMaHTHU3alU IIPU O6y‘[eHI/II/I JIEKCUKE MOXKET ITIOMOYb ITOBBICUTH YPOBEHDL BJIAJICHUSA AHTIIMH-
CKHUM s13bIKOM yuanmxcsi 10-X KJ1accoB B COOTBETCTBHMH C TPEOOBAHUSIMH M CTAHAApPTaMU y4eOHOW mporpam-
MBI. DTO TaKXKe CBSI3aHO C TE€M, UTO 00y4eHHe JIEKCUKE OCTaeTCs OJHUM U3 HEHTPAIBHBIX BOIIPOCOB B 00ytde-
HHUJ HHOCTPAHHOMY SI3BIKY, IOCKOJIBKY OHa SIBJISIETCSI OCHOBOM JUISl TIPOAYKTUBHBIX, TaK M JJIS IEPIIENTUBHBIX
HaBBIKOB. TpyIHO MPeNCTaBUTh ce0e YIEHHKA, XOPOIIO TOBOPSIIEr0 Ha HHOCTPAHHOM sI3bIKe 0e3 T0CTaTod-
HOTO CJIOBApHOTO 3amaca. TakiuM 00pa3oM, OJHOH U3 IMIaBHBIX 3a/1ad HA YPOKaX aHTIIMHCKOTO SI3BIKa SIBIISETCS
pacIIMpeHne CIOBapHOTO 3amaca yJamuxcsl. ABTOpaMH CTaThH JaHa oOmas nHpopManus 00 0coOeHHOCTIX
NpeToJaBaHusl U U3yYEeHUs] HHOCTPAHHOH JISKCHKH, TUIIaX JISKCHKH, a TAaK)Ke PacCMOTPEHbI HEKOTOPHIE CIIO-
cO0OBI CeMaHTH3aIMU U KIacCH(HUIMPOBaHA CEMaHTU3ALM JICKCHKU Ha HECKOJIBKO TPYIII, TaKUE KaK CeMaH-
TU3aLUs Yepe3 MepeBo/l, AEMOHCTPALIUIO, OMHCAHNE, TePeUHCIICHHEe, CHHOHUMBI, aHTOHHMBI U CEMaHTH3aIMs
yepe3 cemaHTHueckue mons. Kpome Toro, ObUIO HCIIONb30BAHO AHKETHPOBAaHHWE ISl ONpEIeNICHUs
3G (GEKTHBHOCTH CHOCOOOB CEMAaHTH3AIUHU MPHU OOYyYEHHH JIEKCHKE aHTJIMHCKOTO s3blKa. TpHANATh BOCEMb
yUaluxcsl JeCSAThIX KJIACCOB yYacTBOBAIHM B AaHKCTUPOBAHWH M BBIPA3HIM CBOE€ MHEHHE O MIPUMEHEHHBIX Me-
TOJaX CEMAaHTH3AIlMU NMpPU OOYYEHHH JIEKCHKE Ha YPOKE aHTIHMHCKOTO S3bIKa. Pe3ynbTaThl aHKETHPOBAaHHMS
MOKa3aJli 4TO, CeMaHTU3anus depe3 JIEKCHKO-CEMaHTHIECKHe TIOJIsl U OIMCAaHUe SBIISIOTCS caMbIMH 3] dex-
THUBHBIMH CIIOCO0aMH CEMaHTH3AIMH TPH 00yYEHUHN WHOSI3BIYHON JIEKCHKE Ha YpOKaX aHTIIMICKOTO sI3bIKa.
CornacHO pe3yJbTaTaM HCCIIEIOBAaHHS IO OOYyUYSHHIO JIEKCHKe cpean ydamuxcs 10-Xx KiaaccoB, ObUIO ycTa-
HOBJICHO, YTO KaXK/IbI METOJl CEMAHTHU3AI[MH MOXET OBITh 3(PEKTUBHBIM, €CIIH MPHUMEHSTH MOIXO AN Me-
TOJ CEMaHTU3alUU C COOTBETCTBYIOIINM, MTOAXOAAIINM CIIOBOM, (hpasoit WK MOHATHEM.

Kniouesvie cnosa: mpemomaBaHue W W3y4YEHHE, WHOCTPAHHBIA S3BIK, AHKETa, IEPEBOJ, CEMAHTH3AIMS,
JIEKCHKa, 3HAHUE CJIOB, JIEKCHYECKUI HABBIK, OBJIAJCHHUE JIEKCUKOH, CIOBOOOpa3OBaHNE.
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