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Formation of professional competencies of EFL teachers in pandemic period

A study about teaching competencies is discussed in various scientific research around the world. Especially
it takes its momentum during the pandemic period. An approximation of the competencies advocating excel-
lent and effective teaching profiles should be put into practice by linguistic education teachers. To achieve
this goal, two actions were taken: a review of the frameworks for professional teaching generally and the role
of teachers’ lab-based teaching showing their competencies to teach the English language at general educa-
tion establishments in Kazakhstan. The recent pandemic period showed the relevant need to upgrade teachers’
qualifications and self-development. An observation of the conditions of the soft model realization was tested
by research conducted by the authors. The conditions of three types were presented: content-activity, organi-
zational-managerial, and the ability to transform the conditions of the first and second types for professional
development of the teachers. The world keeps an extreme pace of remote-classroom activities nowadays,
therefore it demands a model of a teacher who can adapt to changes and display creative leadership while
building reciprocal relationships with learners throughout the teaching-learning process.

Keywords: teaching competence, pandemic period, soft platform, online mektep, learning format, school
teachers, distance learning, teaching content, professional competence.

Introduction

Emergency distance learning involves an approach in which disciplines are offered through distance
learning in response to a crisis, rather than planned or developed initially for a distance learning format. This
refers to the sudden (and often hasty) transition from classroom learning to distance education and/or virtual
classrooms.

Many are calling for a distinction between online learning based on inclusive pedagogy and distance
learning to emphasize the fact that online learning is planned and designed as such, while distance learning is
mainly about using technologies to perform tasks designed to be performed in classroom teaching. Distance
learning is defined as distance learning for learners without regular face-to-face contact with the teacher in
the classroom. Distance learning, once carried out by correspondence, includes learning through print mate-
rials in the home, radio or television programs, and online. Online learning usually refers to learning that
takes place over the Internet. It can be part of distance learning programs, but can also be used to comple-
ment classroom learning (blended learning). Students can study online at home or in their classrooms and
with their peers. Online learning uses a variety of formats, often combining Internet technologies and educa-
tional technology applications that can be used offline.

Blended learning combines several forms of learning, including face-to-face teaching and learning, the
use of educational apps, and student interaction with online learning. In this case, educational apps and
online learning are some of the learning strategies that help students achieve their personal learning goals.
Blended learning can also include distance learning.

Yulia Cherepanova states that the pandemic has exacerbated factors contributing to social exclusion:
low income, unemployment, poor health, social capital, living conditions, local infrastructure (local support,
transportation, etc.).

The level of education is usually influenced by factors operating at four levels:

* Child and family: gender, ethnicity, income, health, mobility;

* School: resources, teaching and learning methods, ethics and ideals, care and support;

» Community: the relationship between the school and the community, the involvement of local authori-
ties, civil society;

* National level: policy, investment, gender and social norms [1].

Research on teachers’ professional competencies based on the soft model dealt with in scientific re-
search. In general, four dimensions were identified. They are knowledge of teaching content, didactic
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knowledge of the content, management or organization of the classroom, and teachers’ leadership capacity
and relationships with other agents.

The growth of requirements in this period for the quality and effectiveness of educational activities
made changes and additions in a number of government documents and determines the need to normalize the
professional activities of teaching staff. Therefore, English teachers, acting as facilitators, play a pivotal role
in classroom learning. It is in line with Richards who states that language teacher competence is represented
by a teacher’s ability to speak the language he or she teaches fluently and accurately, maintain the continua-
tion of the target language, and conduct enjoyable and meaningful learning activities [2]. Abad also empha-
sized that learning strategy helps in improving students’ competence in English. This study focuses on how
EFL teachers develop their competence in class management for school learners [3].

The significant competencies teachers should have, namely: personal, social, pedagogical, and profes-
sional. Personal competence refers to a teacher’s characteristics or personality traits that support his or her
performance, while social competence is related to how teachers socialize or communicate with their peers.
Pedagogical competence is related to mastery on learning methods or techniques that help students when
learning process takes place. At last, professional competence is a type of competence closely related to mas-
tery of English as a teacher’s field of study and how a teacher as a professional develops him or herself.

Experimental

The general theoretical basis for the design of the normative-competence model of the teacher consists
of the system-activity, competency-based, and comparative general scientific approaches. The methods of
gualification and dispersive analysis, expert estimations, participant observation, stratified sampling were
used to determine the efficiency of the model and diagnostics of professional competencies of teachers of
additional professional education. Processing of the obtained data was performed by the methods of observ-
ing statistics — the analysis of reliable expectation differences and hypotheses checking based on a fitting
criterion.

Literature Review

Researchers have focused on English teacher professionalism, for instance, Mustofa, Husein, Amin,
Priajana, and Irmawati discussed the profile of professional English teachers. Mustofa investigated how pro-
fessional English teachers use their service time as one of the criteria in professional teacher competitions
[4]. Priajana focused on the professional development of English teachers that involves their professional
competence [5]. In addition, Irmawati conducted a study on methods professional English teachers use to
develop their pedagogical and professional competence. Out of several studies on English teachers’ profes-
sional competence, there has not been one emphasizing the development of the English lecturer’s pedagogi-
cal and professional competence in writing skills. Taking into consideration the integral role of English writ-
ing competence for university students, lecturers are responsible for self-development to find out types of
learning process that improves students’ writing skills and apply them into a classroom setting [6].

According to Kumar, the first experiment of using a Language Laboratory for language teaching was
undertaken at the University of Grenoble Alpes, France in 1908. USSR and Germany also used Language
Laboratories in the 1950s and 1970s, respectively [7].

The Ministry of Education of Kazakhstan, together with Bilim Media Group, an innovative online
learning company, developed and launched the Online Mektep digital educational platform
(www.bilimland.kz) in 2020. The main goal is to provide an opportunity for adaptive learning for students of
general education schools online. Online Mektep contains digital educational content for all academic sub-
jects from grades 1-11 under the Model Curriculum for students of the country’s comprehensive schools.
The content of the lessons, a set of exercises and assignments developed by the leading teachers of the
Nazarbayev Intellectual Schools (NIS) is moderated by the subject specialists of the Center. For example,
more than 500 teacher-developers are involved in the Project, including teachers from NIS and secondary
schools in the country. The total number of developed lessons from 1-4 quarters for grades 1-11 is 24074
[8].

The idea of the platform is that for each lesson, theoretical material is developed in the form of notes,
diagrams, and intelligence cards. The practical part of the lesson is presented in the form of level assign-
ments, the implementation of which allows one to consistently and systematically develop the skills neces-
sary for the formation of functional literacy in students. The site presents a level system for organizing the
content of the lesson. The development of the lessons was based on the principle of task-based learning. The
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student, completing a task of a certain level, is included in the active cognitive process. Each task is accom-
panied by the headings “Important to know” and “Explanation” in the form of a brief theoretical material that
helps the student to consolidate knowledge on the topic of the lesson and contribute to the meaningful com-
pletion of tasks. Considering the different levels of assimilation and the pace of learning the material, the
student is given the opportunity to individually study the materials on the platform.

This, in turn, makes it possible to qualitatively consolidate the material passed through, as well as build
one’s own individual training schedule. As of December, according to the schedule, the development of
11 304 (eleven thousand three hundred four) lesson scenarios for 1-2 quarters in all subjects has been com-
pleted, by the Model Curricula for Primary, Basic Secondary and General Secondary Education in the lan-
guages of instruction. According to the current schedule, 7,102 lessons for the 3rd quarter are currently being
developed. In January 2021, it was planned to develop 5,668 lessons for the 4th quarter. The online platform
was launched for students of the country’s comprehensive schools on September 1, 2020. At the moment, the
number of connected schools in Online Mektep is 3,581, the number of active students is 238,754, 2,893,050
active users daily, total views since September 1 is 51,779,298.

However, these primary attempts failed to earn a reputation due to frequent breakdowns and limitations
of technology for EFL teachers in Kazakhstan. At present, teachers are well equipped with advanced soft
platforms such as Zoom and other IT-enabled Web tools. The English Language soft lab is a technological
breakthrough for imparting almost all needful language skills and sub-skills of English due to the application
of Digital Pedagogy. It offers an exclusive result-oriented and efficient way to enrich the English language
learning process. Multimedia-based language lab helps to learn and enhance language proficiency by sharing
course materials within seconds. These are developed on the methodology of STEPIK courses organized
specially for all teachers in Kazakhstan free to gain more skills and abilities to manage remote classes.

The language laboratory of these tools is a helpful tool for practicing and assessing one’s speech, testing
four skills, learning at their own pace with teachers’ organization. Dey (2013) shows that it builds the moti-
vation of learners reducing fear, and it makes students feel comfortable even when they are remote from their
classrooms. Language lab software, in the present century, is one of the essential tools used in teaching and
learning Communicative English to learners. Language lab is a practical approach that boosts self-learning
by providing self-guided and at the same time well-structured training to achieve the objective set by the ed-
ucation body. It functions as complementary to classroom teaching through which the learners can reinforce
the material learned in class by putting them into practice. It is a great help to the teachers in monitoring and
evaluating the progress of the learners and mentoring them about their weaknesses. It has been observed that
learners learn much faster in the language lab compared to the classroom where they are taught traditionally

[9].
Results

The presented Online Mektep platform model contains a set of key qualities that provide the pedagogi-
cal worker with the ability to be successful in achieving strategic educational goals. The structure of the
model includes the clusters of universal, general professional, and professional competencies; maps and indi-
cators of competencies divided into three levels: monodisciplinary, multidisciplinary, metadisciplinary. The
advantage of the model is that it can serve as a framework for objective assessment of professionalism of
teachers of additional professional education as well as a standard framework to upgrade teachers’ qualifica-
tions and self-development. The inputs and outputs research results on teachers’ competencies by the end of
the teaching term. Online Mektep platform shows the efficient developed model in the format of a self-
training organization. Its practical significance lies in the normative-competence model is universal and fully
consistent with the requirements of the teachers’ career development system. The model presented provides
the groundwork for teachers’ educational activity of additional professional education and can be used by
everyone who is engaged in educational activity in the conditions of continuous pedagogical education.

Discussion

Language lab allows the teachers to bring more diversified activities to keep the classroom interesting.
They also offer a great tool to foster communication in the classroom as it allows chatting — sending a mes-
sage and interacting in the group. Language lab software devices are mainly used for the following purposes:

Multiple options for communication: A teacher can communicate with the learners in multiple ways.
There are various inbuilt features that allow for one-to-one communication either through audio, video, or
text. Intercom feature enables one to send text messages, and through audio-video, one can directly com-
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municate with the student. The unique tools in the software allow the teacher to communicate with the indi-
vidual student, selected students in a group, or a whole class. It is one-way communication provided only to
teachers. Instant messaging, audio and video chatting are the different forms that the teacher communicates
with the learners.

Incognito monitoring: As the name suggests, the teacher can monitor student activity in real-time dis-
creetly. Incognito supervision of students’ activities takes place through the supervisor feature.

Inbuilt applications: The teacher can make customized e-lessons with the help of specially designed
tools to make the lessons interesting and engaging. There are various inbuilt applications like Lesson Studio,
e-Reader, Billboard, e-Writer, Net Flick, X-Play, Video Streaming, Conferencing, Live Classroom, and e-
Assignments for creating and implementing customized lessons.

Inbuilt mechanism for lab class: The list of implementation tools includes incognito monitoring, cus-
tomized e-lessons creation, instant evaluation and feedback, listening comprehension practice and pronuncia-
tion practice. Personalized, interactive video quizzes, proctored assignments and progress tracking will safe-
guard students’ engagement and involvement in English Language Lab class.

Instant evaluation and feedback facility: Assessment of speaking, listening, and all the other assign-
ments addressed to the students are corrected, and the evaluation and feedback are given instantly at a single
click of a button.

Listening comprehension practice facility: Language lab provides a platform for the teachers to skillful-
ly use the resources available in the software to the best fit. The technology provides various comprehension
modules for different levels and helps the students gradually move to the tougher lessons successfully.

Pronunciation 6 practice facilities: Language laboratory lay stress on pronunciation, stress, intonation
and expression in the guided mode where the student can monitor their progress report on each stage. This
helps to fill the loopholes in the ability to understand the right way to spell a particular word or expression.

Personalized interactive video quiz facility: Implementing a personalized and interactive video quiz in
the learning module develops self-learning and enables the students to reach the expected progress for the
module quickly. Visual aids play a vital role in bringing out the best in the students that make the learning
exciting and fun.

Assignments and progress tracking facility: Each student is continuously monitored through his com-
pleted tasks and assignments. There are alerts set in the software to remind the students to expedite the back-
logs quickly. Progress report for each assignment is available to the teacher on the main screen. The teacher
can set deadlines for a particular assignment and offer help based on his progress chart.

Students’ active involvement: The most important output the teacher receives at the end of each session
is the student’s participation and active involvement in the assignments at every stage of her/his progress.
Collaborative learning and interaction enhance the student’s active involvement in the lessons and stays con-
centrated on completing the given assignments. The language laboratory is useful for assessing students’
speech. It provides students with the technical tools to get the best samples of the pronunciation of the lan-
guage. The electronic devices used in the laboratory will stimulate the eyes and ears of the learner to acquire
the language quickly and easily. The laboratory’s collection is designed to assist learners in the acquisition
and maintenance of aural comprehension, oral and written proficiency, and cultural awareness.

Digital Session/Lesson Planning is a pedagogic art of mixing teaching techniques, digital tool-based ac-
tivities and deployment in such a way that an ideal balance is maintained school children. In a general lan-
guage course, there will be work on the four skills. Although a teacher will probably come to a decision
about the relative merits of each skill, there will be presentation and controlled practice, roughly tuned input
of receptive skill work and communicative activities.

Different student grouping will be used. If the lab-based English faculty members have a large variety
of techniques and activities that they can use with students, they can then apply themselves to the central
guestion of session/lesson planning:

What is it that Engineering English students will feel, know or be able to do at the end of the ses-
sion/class that they did not feel or know or were not able to do at the beginning of the session/class? It may
be presumed that the technical students will feel more positively involved in active learning of English at the
end of the class than they did at the beginning as a result of activities that were enjoyable. One may say that
the students will know some new language usage that they could not learn before their involvement in Digi-
tal Lab based English class. For example, one may presume that the target technical students will be able to
write a type of Business Letter that they were not able to write before they got exposure to digital pedagogy
which entails digital tool-based peer-reviewed practice sessions. (See Session Plan for details). It goes with-
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out saying that English teacher will create the objectives for the class at the outset. Students may be involved
in a game-like activity because the teacher’s objective is to have them relaxed so that they may feel more
positive about their digital English Lab classes. The students may be given a reading passage to work on be-
cause the teacher’s objective is to improve their ability to extract specific information 12 from written text/s
in context. Storytelling activity may be introduced if the objective is to enhance ‘speaking skill’ of the stu-
dents by enhancing speaking sub skills called reference skill of the past and the present in context.

Conclusions

Today, experts agree that it is incorrect to compare online and offline. Both formats have their undenia-
ble advantages, and the effectiveness will be different for each specific case. The result depends on the con-
text, subject, learning goals, student personal characteristics, the quality of the educational product imple-
mentation, and an infinite number of less obvious factors.

The online education market is diverse: massive open online courses general education platforms, edu-
cational mobile applications and computer games, tools for video conferencing, virtual lessons with teachers,
and much more. The question “What is more effective?” does not make sense. It is more important to under-
stand: “How to properly combine formats and tools to achieve the best result?”.

It is no coincidence that after the first wave of the pandemic, the vast majority of the world’s leading
universities announced plans to introduce blended learning when classic face-to-face classes are comple-
mented by work on an online platform. The training format of the education depends on a personal choice.
Some skills can be learned remotely, e.g., everything related to working on a computer: learning new soft-
ware, web design, and programming.

However, in the case of the study of foreign languages, the development of flexible skills, and the ac-
quisition of complex knowledge (involving diverse skills), most likely, it will be necessary to combine dif-
ferent teaching methods and formats.

If a person needs to master a skill important for work but is not interested in it, it is better to look for
formats where a real person will teach. Online lessons with a teacher or courses that involve collaborative
work with other students may be a good option. Human interaction can motivate when a person does not
want to learn.
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b. Typneibekos, A. EpmexbacBa

ITangemusi Ke3eHiHae aFrbUIMIBbIH TITIH IETeJ TiJIi peTiHae OKbITATHIH
MYFaJiMIepaiH KICiON KY3bIPETTUIINH KAJBINTACTBIPY

OKBITYIIBUTBIK  KY3BIPETTEp Typalbl 3epTTey OYKia omeM OOMbIHIIA SpTYpii FBUIBIMH 3epTTeylepie
Tankputanagpl. O ocipece maHaeMus Ke3iHae KapKelH anyna. JIMHrBUCTUKANBIK OiniM Oepy OKBITYHIBIIAphI
OKBITYABIH Y3IIK oHE TUiMIi OeiiHiHe BIKHal eTeTiH KY3BIPEeTTepi >KaKbIHAACTHIPYIBl MpaKTHKaga icKe
aceIpybl THic. OChl MaKcaTKa KOJI XKETKI3y YIIIiH €Ki ic-OpeKeT >KacajIbl: KaJIbl KOCINTIK OKBITY Heri3zepine
oy skoHe KaszakcTaHHBIH skanmbl OUTiM OepeTiH MeKeMeNlepiHAe aFbUIIIbIH TiTH OKBITYIaFbl OJIapIbIH
KY3BIPETTUNITIH KOPCETETIH MYFaNIMICPAlI 3CpTXAHANBIK OKBITYAbIH peini. COHFBl TaHACMHUS Ke3eHi
MyFanimMIepAiH OUTIKTIMrIH apTTEIpy MEH ©31H-031 JaMBITYIbIH ©3€KTi KakeTTumriH kepcerti. JKymcak
MOZENB/I ICKe achlpy JKaFJaiaapblH Oakbllay aBTOpJIap JKYPTi3reH 3epTTeyMeH TeKCepiiagi. YII THITeri
JKaFainap YCHIHBUIFaH: Ma3MYHIBI-0€JICeHAl, YHBIMIACTHIPYIIBUIBIK KoHe OacKapylIbUIBIK, COHBIMEH KaTap
MyFaliMIepAiH KaciOM maMybl YHIH OipiHINI jKoHE eKiHIII THUHITEri jKarmaiiapasl e3repTy MYMKIHZIrI.
Kazipri yakpITTa ofeM KaIIBIKTHIKTaH OKBITY CBHIHBINITAPBIHAAFBI 1C-OPEKETTIH SKCTPeMalbl KapKbIHBIH
KOJIIalAbI, COHIBIKTaH OJ1 e3repicTepre OeiliMaene ajaThlH OHE OKY NPOLECIHAE CTYACHTTEPMEH e3apa
KapbIM-KaTbIHAC OpHATa OTHIPHII, IIBIFAPMAIIBUIBIK KOIIOACHIBUIBIK TAHBITA alaThlH MYFalIiMHIH MOJENiH
Tasam eTesi.

Kinm ces3dep. menarorukaislK Ky3bIpeTTUIK, TaHAEMHs Ke3eHi, )KyMcaK IiatopMa, OHJIaHH-MEKTell, OKBITY
(hopMaThl, MEKTE MyFalimMepi, KAIIBIKTaH OKY, OKBITY Ma3MYHBI, K9CiOHM KY3BIPETTLNIK.

b. Typasioexos, A. EpmexOaeBa

®opmupoBaHKe NPOPecCHOHAIBHBIX KOMIIETEHIMI NpenojaBaTeseu
AHTVIHIICKOIO AA3bIKA KAK HHOCTPAHHOI'O B NMAHAEMHYCCKHI IIEPHOJ

HccnenoBanue o mpenogaBaTeNbCKUX KOMIETCHIUSX OOCY)KAAeTcsl B Pa3iIMYHBIX HAyYHBIX HUCCIEIOBAHHIX
no BceMy Mupy. OcoGeHHO 5Ta Tema HabupaeT 00OpOTBI B mepuoi mnaHaemuu. IIpemnonaBarensmu
JIMHTBUCTHYECKOTO 00pa30BaHUs JOJDKHO OBITh PEaM30BaHO Ha IIPAKTHUKE NMPUOIMKEHHE KOMIETCHIHH,
CHOCOOCTBYIOUIMX OTIMYHOMY U 3¢ ¢eKTHuBHOMY Npodmimo mpenonaBaHus. s AOCTWKEHUS 3TOH IeiH
ObUTM TIPEANpPUHATH JBa AEHCTBHSA: 0030p OCHOB MPOQECcCHOHATBHOTO OOYUYeHHs, B ILEJIOM, W POJH
nmabopatopHoro oOydeHWs yduTeNeH, JEeMOHCTPHPYIOIIETO WX KOMIIETEHTHOCTh B IIPENOJAaBaHUH
AHIJIMACKOTO si3bIKa B OO0IIE00pa3oBaTeNbHBIX yupexneHusx Kazaxcrana. HemaBHWIA maHZeMHYECKHA
HepHoJ TOKa3al aKTyaJbHYI0 HEOOXOIVMOCTH IOBBINICHHS KBATM(UKALMM W CaMOPa3BUTHUS YYHTEJCH.
HabntoieHue 3a yclOBHAMHU peau3allid MATKOH MOJENH ObUIO TIPOBEPEHO HCCIEA0BaHUEM, NPOBEICHHBIM
aBTopamu. [IpeacTaBieHbl YCIOBHS TpeX THIIOB: COJIEPXKATEIbHO-ISSITEIIbHOCTHEIE, OPraHH3alOHHO-
yIpaBlIeHYECKHe, a TakkKe CHOCOOHOCTh TpaHC(HOPMHUPOBATH YCIOBHS IIEPBOTO M BTOPOTO THIIOB JUIS
po(eCCHOHANBFHOTO Pa3BUTHS II€AAaroroB. B HacTosImee BpeMst MUp HOAAEPKHUBAET SKCTPEMAIBHBIE TEMITBI
JEeATebHOCTH B IWCTAHIMOHHBIX KJIACCAaX, MOATOMY OH TpeOyeT MOJeNM y9HUTens, KOTOPBIA MOXET
a/IaNTHPOBATECS K M3MEHEHMSIM U NPOSIBISITH TBOPUECKOE JIMIEPCTBO, BEICTPANBasi B3aMMHbBIE OTHOIIECHUS C
YUaIUMICS Ha MPOTSHKEHUH BCETO Iporiecca 00ydeHus..

Kniouesvle cnosa: meparornyeckasi KOMIETEHTHOCTh, MAHICMHUYCCKUI MEPUO, MATKas uiaTdopma, OHIaWH
mKona, (opMar OOyYEHHs, MIKOJbHBIC YUYUTENsl, AUCTAHIMOHHOE OOyUYeHHE, COJep)KaHHe OOYydYCHHS,
npodecCHoHATbHAS KOMIICTCHIIHS.
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