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Language training at school and university: systematization
and generalization of the experience of using trilingualism

Modern society makes serious demands on language education in schools and universities, and issues of im-
proving its quality are important both for a particular native language and for the state as a whole. This is due
to a number of reasons. Today, language training in schools and universities is a prerequisite and requirement
of the time. The article discusses methods of increasing linguistic competence when using the native language
and more than two foreign languages, in the future this may be aimed at mastering one or more foreign lan-
guages. At the same time, the idea of expanding the pedagogical capabilities of this technology is empha-
sized, firstly, by combining various types of exercises that make up the complex in the form of training, and
secondly, by highlighting new types of exercises (linguistic, conditional). Teaching a modern subject lan-
guage must comply with the principles of effective communication in a trilingual program system.

Keywords: trilingualism, education, development, competence, students, multilingualism, language training,
language competence.

Introduction

Trilingualism, which arose in connection with the rapid development of the economic, political, and ed-
ucational spheres, requires multilingualism to be the main goal of interpersonal, social, intercultural, com-
municative, cognitive, and speech activities of the individual. This fact can be described as one of the most
complex and unusual phenomena.

Trilingualism is an integral feature of historical memory, a form, a manifestation of a multinational spir-
itual culture that reflects the most important life tasks (educational, professional, etc.) in the conditions of
modern civilization with characteristic trends of globalization and informatization. Kazakhstan’s
“trilingualism” is a unique formula for the expedient and effective use of natural language resources, consid-
ering its linguistic and cultural specifics, which are manifested at all three important levels [1].

The solution to the problem of trilingualism is subordinated to language training — a set of measures
implemented in the aspect of the education system, aimed at the formation and improvement of the subject
language competence as a component of the professional communicative competence of students, expressing
the level of development of cognitive abilities and the content of the multicultural thesaurus.

The system of trilingual education is defined by the state policy as “the degree of language acquisition,
which expresses, on the one hand, the degree of the practical application of a certain level of theoretical
knowledge about the system organization of the interlanguage environment as multicategorical language
characteristics, and on the other — as a system of using language resources in a specific communicative situ-
ation” [2].

Preparation for the three-language teaching system begins with the development of the norms, rules,
grammatical structure of the oral and written language code, the formation of skills for expressing thoughts
by means corresponding to the tasks of interlanguage communication.

The modern professional community makes serious demands on the subject-language knowledge im-
plemented in schools and universities, asks questions related to the language base of a certain competence in
the field of applying the acquired knowledge in educational and speech practice [3].

In connection with the above tasks, the study of pedagogical precedents associated with the develop-
ment and testing of various technologies that optimize the results of trilingualism in school and university is
determined by a set of pedagogical methods (approaches, techniques, operations) [4].
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The study systematizes and summarizes the experience of using various types of technologies in educa-
tional institutions of the Republic of Kazakhstan, the pedagogical impact of which is aimed at improving the
quality of subject language training in language areas and training profiles.

Scientists offer various typologies of technological methods of trilingual teaching in the modern peda-
gogical process as problem-based, contextual, modular design, software, computer, concentrated, active, and
game-based learning technologies [5].

In this regard, it is relevant to study based on experience, contributing to optimization in the situation of
multilingualism (V.V. Chigintseva, A.E. Avdyukova, L.N. Vavilova, T.N. Dobrynina, A.V. Khutorsky).
Currently, we consider the possibility of studying accessible trilingualism on a national scale. This study is
aimed at determining the possible prospects for the implementation of a trilingual program in Kazakhstan.

The authors of the article refer to such promising technologies as creative tasks, work in small groups,
role-playing games, mini-lectures, project development, active warming up and training on block-modular
forms of organizing the educational process [6].

Along with the widespread introduction of innovative technologies and forms of trilingual education in
the educational space of general and higher education, technologies and traditional pedagogy will be in de-
mand [7]. However, in most cases, they are changed under the requirements of the State Educational Stand-
ard.

At the same time, the idea of expanding the language capabilities of this technology is criticized, firstly,
by combining various types of exercises that make up the complex into a form of training, and secondly, by
highlighting new types of exercises (linguistic, conditionally).

The corresponding component of the trilingual education of schoolchildren and students is the subject-
oriented component, which is mandatory for teaching all types of speech activities.

To this end, certain technological methods and techniques are being introduced to use a set of exercises
aimed at developing reading skills in a foreign language, presented in an electronic textbook on platforms
focused on the development of foreign language speech [8, 9].

Experimental

An actual component of trilingual education for students of schools and universities is a mandatory sub-
ject-oriented component of teaching all types of speech activity. It is aimed at developing skills in teaching a
foreign language.

The problem is defined by the technology of teaching a foreign language to read original texts in three
languages, as a set of techniques and techniques organized in a certain sequence using forms of work that
ensure the successful formation of a cultural and linguistic personality with the development of metalan-
guage, cognitive, and creative abilities.

The key to the implementation of this technology is the method of semanticizing lexical units.
Makarova Yu. A. writes about the method of creative writing, based on the visualization of knowledge with
the help of visual aids. In particular, the author believes that “in the process of creative writing, visual mate-
rials develop the cognitive activity of students and, as a result, creative abilities” [10].

Professionally oriented teaching of foreign languages at school and university contributes to the for-
mation and improvement of discursive foreign language competence: “in this regard, when teaching foreign
languages, students should get a clear idea of the most important characteristics of the discourse: connection
with the task of communication; compositional design; integrity; completeness; belonging to a certain regis-
ter, type, genre; extralinguistic context.

Educational technologies of trilingualism are aimed at forming a high level of discursive foreign lan-
guage competencies and, of course, should be based on a modular-competence approach to the curricula of
the disciplines “Kazakh language”, “Russian language”, “English language” in school and university”.

The discursive approach can be effective in teaching spontaneous interlanguage and foreign languages.
For example, T.I. Bocharova offers the author’s model of teaching random communication in the conditions
of natural conversational discourse. Within the framework of the discursive approach applied in various sub-
ject areas, it can be considered as an actual technology of contextual learning of trilingualism, based on the
subjective-subjective interaction of participants in the educational process “through contextual learning that
models the socio-subjective component”.

The advantage of trilingual education, according to modern researchers, is that it contributes to the de-
velopment of a high level of functional literacy in reading, writing, speaking. and listening in the second and
third languages.
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The level of proficiency in the native language also increases. All this develops cross-cultural compe-
tence. The difference between traditional and trilingual education is that the language of instruction is not
only a tool for new learning but also a goal. If there is an important and meaningful context, then language
acquisition will be successful. This, in turn, means that to achieve the above goals, it is necessary to maintain
a balance between studying the subject and acting based on the most specific subject — language orientation.
In this phrase, “trilingual education” focuses on the second component — knowledge.

Today, there are several types and forms of training. Let us talk about some of them: separate education
is a form of education in which some subjects are taught in one language, others — in the second, and still
others — in the third language. For example, the history of Kazakhstan is taught in Kazakh, ecology-in Rus-
sian, and chemistry, physics, biology — in English.

At the same time, they use the first language to explain the new material. Its application will facilitate
the acceptance and understanding of new material in other languages in the context of a process of repetition
and approval. Some researchers call this method resistance or competition. In a number of Western schools
where this teaching technology is actively used, high school graduates and university students study the de-
gree of interchangeability of languages, often ignoring the language in which they are taught.

Kazakhstan for trilingual education, which is a component of their communicative competence, deter-
mines the effectiveness of such a form of education as educational migration, in which students get the op-
portunity to develop socio-cultural skills, learn to adapt to another socio-cultural environment, improve their
communication skills, which are implemented through academic exchange within the framework of academ-
ic mobility programs.

Result and Discussion

Based on the review of the specified content of the articles, it can be concluded that the modern practice
of subject-language training in the field of mastering trilingualism includes an interdisciplinary component,
updating the comprehensive relations of a foreign language with the native language.

Educational technologies in the field of trilingual training are constantly updated; in general, there is a
transition from “outdated forms of education to advanced technologies and models” [11].

Today, learning is, first of all, a willingness to perceive new things, to improve the acquired skills, to
update them. Teachers must adapt to the challenges faced by an ever-changing education system. Even in an
era of reality and uncertainty, teachers must be confident in their knowledge and skills and constantly im-
prove them.

It is important to understand that no method can be considered absolutely effective. Everything depends
on the goals and objectives of training, the needs of the subjects of the educational process since each meth-
od is based on a specific approach and understanding of the language.

The most universal method is a combination of several methods (Table 1).

Table 1
Teaching methods in the context of the introduction of trilingualism
Ne Methods Content
1. | Classical method — Grammar | the study of grammatical rules and their use in the process of translation
Translation from the native language into a foreign language.

2. | Direct method success occurs in the native language, and the foreign language is used only
in translations and grammar exercises.

3. | Grammatical translation the emphasis is on setting the pronunciation, speaking a foreign language
without translation into the native language, and less time is given to gram-
mar.

4. | Audio-lingual Method it is aimed at creating a mechanical habit by repeating the basic patterns of
word and phrase formation.

5. | Teaching Method | learning a foreign language occurs when it is used in real situations.

Communicative Language the process performs two main functions: facilitating the communication
process between participants and monitoring the training.

6. | The CLIL method various subjects from the school curriculum are taught in English.
students see that with the help of English, you can learn new interesting in-
formation.
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The study of languages on the example of teaching methods in the context of the introduction of
trilingualism becomes meaningful, speech acts are integrated. For example, in chemistry, school students and
university students can make sketches about the discovery of chemical elements, tell biographies of scientists
in English. The Dogme ELT method can be called the most non-standard, its feature is almost entirely relat-
ed to improvisation, textbooks, and planning. Many learning topics and language structures are not prepared
by the teacher in advance, but they arise during the learning process. The focus of the method is focused on
the individual student, and the content is most often created by the students themselves.

The goal of the language policy in Kazakhstan is the integration of the country into the world communi-
ty, increasing the scientific, economic, and socio-cultural levels of the country. The gradual introduction of
trilingual education in secondary schools in Kazakhstan has been ongoing since 2015 and will enter into
force in 2019. The gradual transition to trilingual education in schools began in 2017 when 500 classrooms
were tested across the country. The increase in the salary of English-speaking teachers will be about 35 thou-
sand tenge. The strategic goal of innovation is to create the necessary conditions for the residents of Kazakh-
stan to master three languages: Kazakh, Russian, and English. To do this, some school subjects will be taught
in the state language, and some in Russian and English.

It is assumed that the trilingual training will be carried out in accordance with the CEFR model, as well
as using the communicative and methodological approach described above. Thus, the most convenient meth-
od — CLIL-is the integration of integrated disciplines and languages.

To support trilingual education in schools in Kazakhstan, in February 2018, the British Council
launched the project “English for Employment”, based on an assessment of the needs of English teachers.
Two groups from Kazakhstan participated in the project: university teachers who train future English teach-
ers, and trainers who train practical teachers.

The two-week training course was conducted with JSC “National Center for Professional Develop-
ment” “Orleu”. At the end of the course, participants will undergo a cascade training on innovative methods
of teaching English in Kazakhstan.

Thus, in the context of innovative transformation, trilingual education systems can be represented as a
process of meeting the needs of schoolchildren and students in the practice of subject-language training. In
our opinion, special attention should be paid to teaching foreign languages at the level of the native language,
since the relationship between education and culture determines not only the growth vector of the Kazakh
community but also the development of education and systemic trilingual policy. Through the study of for-
eign languages and the native language, students learn about self-creation, which is important for the devel-
opment of modern humanity. Physics, chemistry, and biology lessons in foreign languages are designed to
show future school graduates and university students the need for intercultural communication and profes-
sional development. In other words, to create a basic platform for contextual learning in a multilingual cul-
tural environment, it is necessary to “restructure” the trilingual education system.

The innovative nature of the reorganization of teaching in three languages is reflected in the idea of
pedagogical assistance to the self-realization of academic disciplines, based on the creation of promising
ways of individual development of subject development.

The methodological basis of scientific research allows us to develop research strategies and tactics that
allow us to identify the problem, determine the main directions and methods of research development.

The general methodology of any study of dialectics and logic is the theory of knowledge. The unity of
dialectics, epistemology and logic in solving the main problem of philosophy involves the study of the rela-
tionship between the subject and the object of knowledge and the measurement of the problem of reality,
since “this theory reveals the essence of the object under study”. Therefore, one of the tasks that determine
the relationship between practice and pedagogical science in its development is the principles of improving
the quality of education, including the definition of the logic of scientific research.

Based on this, the development of the methodological foundations of trilingualism includes not only the
definition of approaches and methods of trilingual education, but also their possibilities and application in
solving the problem, as well as determining their role and place in the process of language integration.

In the process of integrating languages into pedagogical practice, the methodology of scientific
knowledge can be transferred to theory as an organizational form and the development of relevant
knowledge.

The logical-epistemological justification of the terms of the subject area and the methodology of their
practical implementation are based on the general scientific methodology and, according to
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V.l. Zagvyazinsky, “on the doctrine of the principles of regulation, as well as on the epistemological justifi-
cation of the terminology and the conceptual orientation of the logical-linguistic apparatus” [12] (Table 2):

Table 2
Systems of teaching foreign language vocabulary

Ne Practical applications Content of the methods

1. Appendix 1 development of teaching methods in accordance with reality, methods of its
transformation and interpretation

2. Appendix 2 study of the structure, methods of development and research of the theory of
foreign language receptive vocabulary

3. Appendix 3 determination of the principles, methods and conditions of access to foreign in-
formation resources based on deeper concepts.

The approach to the methodological substantiation of the concept of self-knowledge in the learning pro-
cess in a trilingual system allows us to use the following approaches:

- characterizing a certain system of positively proven methods of teaching foreign languages to students
of non-linguistic specialties;

- the presence of a set of methods and means of implementing the didactic system of forming the lexical
side of foreign languages in the learning process;

- compliance with the research objectives.

Within the framework of the research, we understand the process of transformation of students’ self-
realization when studying foreign-language subjects in the system of trilingual education and the level of
realization of their potential, the creation of an independent, multicultural educational space that allows self-
determination of the individual. The subject of self-knowledge is the development of subject-oriented lan-
guage competence as the basis for the formation of a language personality. Given the complex nature of the
study of students’ self-improvement in the conditions of trilingual education, a single methodological ap-
proach cannot guarantee the completeness and universality of teaching. Therefore, for the reliability of the
results obtained, it is necessary to use a set of methodological approaches that cannot be reduced to a set of
the simplest methods of trilingual integration.

Considering the multidimensional nature of self-knowledge, especially for university students, when
studying a subject in a foreign language, a practice-oriented tactic is introduced, which requires considering
the semiotic approach from different points of view.

It is this approach that can reflect a practical solution to the problem, the essence of which is to consider
the object as an element of communication in language systems, and then it can be argued that the process of
self-knowledge of students in professional orientation to a foreign language, like any process of psychologi-
cal and pedagogical orientation, is informational in nature. It enables working with symbolic information.

N.M. Mechkovskaya, the effectiveness of communication depends on its semiotic support, which helps
to find effective communication channels, ways to study information [13]. In addition, all procedures related
to the collection, processing, and dissemination of information are carried out using various systems of fixing
the vocabulary of a foreign language for a specific semantic purpose.

Semiotics is a modeling system through which the subject of communication forms a part of knowledge
and integrates information components that help to understand the true meaning of a word. Therefore, we
consider this approach to be effective in studying the receptive vocabulary of a foreign language.

From the point of view of scientific methodology, the semiotic approach involves the creation and study
of the semiotic unity of information processes in nature and society [14], since communicative processes re-
quire the creation of many signaling systems in the form of signals capable of sending and organizing vari-
ous information signals and thus organizing their activities.

In this sense, it became the object of research in the middle of the twentieth century, when the unity of
the use of symbols was discovered. Semiotics is still developing as a strategy for teaching science: its es-
sence is revealed, its capabilities, applications, and prospects are evaluated. However, currently, its use is
effective in solving problems related to teaching a foreign language. The semiotic approach makes it possible
to study languages that characterize a specific region and the process of information exchange, as well as to
use special system names (official and semi-official languages) to describe the local picture of the world
from the point of view of the region being studied and, consequently, the context. A comparative analysis of
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the communication system and its semiotic model allows us to identify and understand as many different
signal systems as possible in the learning process if we want to understand the culture of individual peoples.

Conclusions

In our study, we believe that the study of the information aspect of the functioning of complex systems
that reflect the order of textual content in communicative processes creates new symbolic signs that allow us
to understand the essence of the activity.

Information in other languages, which is understood as information about the state of the environment,
is important for the behavior (learning) of systems, the study, and organization of which is a further study of
the problems of continuity of multilingual education at various levels of education; the education system;
comparative aspects of teaching Kazakh, English, and Russian languages; linguodidactic aspects of the de-
velopment and compilation of teaching materials complexes of not only linguistic but also non-linguistic dis-
ciplines.; foreign experience of teaching multilingualism.
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MexkTrenTeri ;koHe yHUBepCcUTeTTerl TiJIAIK JalibIHABIK:
YIITUIALTIKTI KOJIIaHy TIKIPpUOECIH xkKyleiey :KIHe KOPBITY

Kazipri koram MekTentep MeH >KOFapbl OKy OpBIHAApbIHOA TULAIK OlUTiM Oepyre THICTI TajamTap KOSJIBI,
TYTacTail ajFaH/a OHBIH CalacklH apTThIPY MAceJeNepi Keke COMNeyIiaep YIIiH /e, )Kalbl MeMJICKeT YIIiH
ne MaHpBIbL JKone Oy Oipkartap cebemnrepre OaitmanbpicTel. Byriari Tanma Kasakcran PecryOnmkachiHbIH
MEKTENTepl MEH YHHBEPCUTETTEpiHIE TIINEPAl OKBITY YaKBITTBHIH aJFBIIAPTHl JKOHE TanaObl OOJbII
TaObu1aAbl. Makanazsa MoHIIK TULAIK KY3bIPETTUTIKTI KaNbINTACThIPy MEH JKeTUIIIPYAiH THIMALTITIH apTThIpY
MaKcaTbhIHJa TUTAEPIl OKBITY ToKipuOeciHIe KOJIaHbUIATHIH Ka3ipri 3aMaHfbl METATUINIK TEXHOJIOTHsIIAp

140 BecTHuk KaparaHgmMHCKOro yHusepcureTa



Language training at school...

KapacThIPbUIFaH. AHa Tl MEH eKifieH acTaM IIeT TiTiH KOJJAHyIarbl TUAIK KY3bIPETTLNIKTI apTThIpyMeH
Katap, Oomjamakra on Oip Hemece OipHellne IeTeNn TUIIH MeHrepyre OaFbITTadybl MYMKiH. Ochl
TEXHOJIOTUSHBIH TEJaroruKajiblK MYMKIHAIKTEpIH KEHEWTy WAesAChIHA, OIpiHINIACH, JKaTTBIFY TYpiHIE
KeIIeHAI KypalThIH JKaTTBIFYJApABIH op TYPJi TypiepiH OipikTipy, eKiHIIJeH, >KaTTBIFyJIapAblH JKaHa
TYpJiepiH Oexinm KepceTy apKpUIBI Oaca Hasap ayAapbUIafbl (JIMHTBHCTHKANBIK, mIapTThl). Kasipri 3amMaHfbl
MOHAIK TUIAI OKBITY YIITUINUIK OarmapiaMachIHBIH JKYHeciHAe THIMII KapbIM-KaTblHaC HPUHIUNTEpiHe
colikec Kelryi Kepek.

Kinm ce3dep: ymringinik, 6imiM Oepy, Aamy, KY3BIPETTiTIK, CTYACHTTEP, KONTUIALTIK, TUIMIK HaibIHIBIK,
TIIIIK KY3BIPETTLTIK.

M.b. A6bumesa, C.)K. U6angymnaesa, O.I'. TaBcryxa, I'.C. CarumbaeBa, A.b.berenoBa

SI3bIKOBasi MOArOTOBKA B IKOJIE M BY3€: CUCTEMaTH3alusA
H oﬁoﬁmeﬂne OnbITa UCTIOJIB30BAHUSA TPEXBAZBIIUA

CoBpeMeHHOEe 00LIECTBO MPENBSBISACT CEPhE3HbIE TPEOOBAHUS K S3BIKOBOMY OOPa30BAHHUIO B INIKOJNAX U BY-
3aX, U BOIPOCH! MOBBIIICHNUS €TO KaueCTBa BaXKHBI KaK JUIS OTAEIBHOTO HOCHUTEIS, TaK U AT rOCylapcTBa, B
nenoM. Y 370 3aBucHT 0T psina npuunH. CeromHs MpenojaBaHue S3bIKOB B IIKOJE U yHuUBepcuteTax PK sB-
nsieTcs 00s3aTeNbHBIM YCIOBHEM U TpeOoBaHMEM BpeMeHHU. B craThe McCleJOBaHbl COBPEMEHHBIE METas3bl-
KOBBIE TEXHOJIOTHH, TPUMEHsIEMbIE B IIPAKTUKE S3BIKOBOM MOATOTOBKH C LSO MOBBIIEHUS 3G (EKTHBHOCTH
(hOpPMHUPOBAHHUS U COBEPIICHCTBOBAHMS ITPEAMETHO S3BIKOBOH KOMIICTCHIIMH. [IOMIMO TOBBIIICHUS SI3BIKO-
BOW KOMIIETEHIIMH B UCIIOJIB30BaHUH POJHOTO SI3bIKa M Ooiee 2-X WHOCTPAHHBIX S3BIKOB, B OyIyIIEeM MOXET
OBITH HallpaBJICHA HA OBJAJICHHE OJHMM WIN HECKOJbKMMH HHOCTPaHHBIMH s3bIKaMu. [Ipu 3TOM momuepku-
BAeTCs WS PACIIUPEHUs! MearOrMIecKUX BO3MOXKHOCTEH NaHHOW TEXHOJIOTHHM, BO-NIEPBBIX, 33 CUET 00Be-
JUHEHUS Pa3HBIX BUJOB YIIPAXKHEHUH, COCTABIAIOMNX KOMIIIEKC B ()OPMY TPEHHPOBKH, a BO-BTOPBIX, 3a CUET
BBIICJICHNS] HOBBIX BUJIOB yIPaKHEHUH (JIMHTBUCTUYECKHX, YCIOBHBIX). COBpeMeHHasI peIMETHAs SI3bIKOBast
MOATOTOBKA JOJDKHA YJOBIETBOPSATH HPHHOMNAM 3((EKTHBHOW KOMMYHHKAMH B CHCTEME HPOTPaMMBI
TPEXBAZBIUHSL.

Knrouesvie crosa: TPEXbA3BIYUC, 06pa30BaHI/Ie, Ppa3BUTHUE, KOMIICTCHTHOCTb, CTYACHTBI, MHOTOA3BIYNE, SA3bI-
KOBas IMOJATrOTOBKA, A3bIKOBass KOMIICTCHIIMA.
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