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Student’s books are the most important teaching and learning materials. This qualitative study aims to inves-
tigate the effect of illustrations and simulation in English Course Books in a Kazakhstani context on primary
school students' English language achievement by means of self-developed teaching aids («Dictionary in pic-
tures for primary school», «Grammar in pictures for primary school», «Alphabet and spelling in pictures for
primary school»). The literature review showed that simulation and illustrations play a role in primary school
students’ perceptions of classroom activities (i.e., motivation, interest, challenge and joy). It was also hypoth-
esized that simulation and illustrations affect English language achievement. To do so, the study utilized an
experimental design consisting of 116 participants (58 learners in the control group and 58 students in the ex-
perimental group). The results demonstrated the positive role of simulation and illustrations in students’ lan-
guage achievement. An interview was also held with a number of teachers to investigate their attitude to-
wards self- developed teaching aids.

Keywords: primary school, early teaching, english language, visualization, pedagogical experiment, language
achievement.

Introduction

The development of the modern Kazakhstan is taking place within the framework of the five institu-
tional reforms implementation put forward by the President of the country N.A. Nazarbayev in the adopted
program document «One hundred steps of N. Nazarbayev». This plan of reforms has been called by the Head
of the State the «Plan of the Nation», the implementation of which should become the «number one» task for
the next 10—15 years.

The following steps should be taken in the system of education, in particular, step 79 provides for the
gradual transition to the English language of teaching in the education system — in the senior school classes
and the higher school.

The problem of teaching foreign languages (hereinafter — FL) in the primary school is especially actu-
al; its strategy should be built in accordance with the new priorities of the school in the 21%century, the
school as a source of development of abilities and creative activity of learners capable of independent solv-
ing of emerging problems in the form of communication. The educational subject «English language» has
great potentialities of the impact on the learner’s personality, since all the spheres of human communication
are affected and all the spheres of life are covered. The task is complicated by the fact that the State program
for the development of education and science of the Republic of Kazakhstan for 2015-2019 provides for a
phased transition to the trilingual education.

The analysis of the current situation and the survey of teachers, who teach English in the primary
school, allowed us establishing the fact that learners starting to study FL encounter a large number of diffi-
culties affecting motivation and interest in the subject and, accordingly, the effectiveness of mastering FL.
The reasons for the difficulties are rooted in the organization of the first year of FL studying, in the insuffi-
cient attention to the psycho-physiological capabilities of the junior school age, which are important to take
into account in the early FL teaching, in the lack of didactic materials offered in the English language text-
books for the primary school, which correspond to communicative and cognitive interests and needs
of learners and their linguistic and speech experience in the native (Russian or Kazakh) and English lan-
guages [1].

The analysis of strategic documents in the field of the primary education has made it possible to distin-
guish between the current State obligatory standards of education, typical curricula and typical educational
programs for the transition period and similar documents of 2015, which are as follows:

1) cross-cutting topics are defined for the primary school in the new typical educational programs
(2016);
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2) for the primary school typical educational programs in the three target languages (Kazakh, Russian
and English) set the levels specified in the same way as in the CEFR (Common European Framework of
Reference). At the same time, when the level of language proficiency is distributed, English «step» one step
behind the Kazakh and Russian languages, since the latter are studied in the natural linguistic environment.
Therefore, for the English language in the primary school, an additional level «Work towards Al» is given;

3) level teaching also emphasizes the development of skills in four types of speech activity: listening
(comprehension with understanding of oral speech), speaking, reading and writing. At the same time for the
early teaching of English the following is conceptually significant: if for the second languages (Kazakh and
Russian) all four types of speech activity are allowed, for the third language (English) in the first grade the
emphasis is made on two types of speech activity: listening and speaking.

The modern educational process in the primary school should be built on activities that are important
for the development of learners: game, communicative, cognitive-research, productive, labor and other.

It should also be noted that the concept of methods, forms of organization of activities at the initial
stage of teaching a foreign language has been significantly changed. Today, the main form and the leading
type of activity is a game, and the way of organization of types of speech activity is joint (partner) activity
with learners.

The peculiarity of teaching English in the 1* grade, according to the State Educational Program for pri-
mary education (2016) is the combination of the following characteristics:

1) two main types of speech activity - listening and speaking — are the objects of teaching;

2) simultaneity in the development of the types of speech activity (listening and speaking) is provided;
it means that each type of speech develops from the very beginning of teaching and that the development of
one type contributes to the development of others (reading and writing), facilitates their mastery;

3) teaching is organized within the framework of a certain sequence-temporal correlation of the types of
speech activity (first, listening and speaking, then reading and writing);

4) teaching types of speech activity is organized on the basis of the common linguistic material, which
should serve as the basis for the development of speech activity;

5) teaching is conducted on the basis of exercises.

Undoubtedly, the alignment of activities in accordance with the new requirements identified in the State
Educational Program for primary education of 2015 for the majority of teachers is the new task that requires
certain knowledge. The new policy has allowed considerable local autonomy in textbooks development. In
2011, the Ministry of Education and Science (MES) of the Republic of Kazakhstan set up a curriculum and
instructional kits (CIK) evaluation committee responsible for assessing locally developed textbooks and
granting publication permissions. Subsequently, several agencies and institutions were commissioned to de-
velop new English language textbooks for use in primary schools in Kazakhstan [1; 663]. To implement the
goal of the early teaching FL registered in the State Educational Program for primary education of 2016 in
order to help teachers, the curriculum and instructional kits (CIK) has been developed by the authors of this
article.

Our CIK consists of the author’s teaching aids («Dictionary in pictures for primary school», «Grammar
in pictures for primary school», «Alphabet and spelling in pictures for primary school») for the early teach-
ing the English language to the first grade pupils, which can be used as additional training tools together with
the main Course Books recommended by the Ministry of Education and Science of the Republic of Kazakh-
stan for the implementation of the state standard in the educational process. These publications have been
reviewed in the Scientific and Methodological Council of the university, and received an approving opinion
from the regional department of education.

The reference point for writing and compiling teaching aids that regulate the content of the early teach-
ing a foreign language in the primary school was provided by the State obligatory standard of the primary
education of 2015, the typical educational program on the subject «English language», the «English lan-
guage» educational program (in the framework of updating the content of the secondary education, 2016).

Methodology

Experimental work was organized to test the effectiveness of the developed teaching aids. Author’s
publications were introduced into the educational process and were used as additional teaching aids during
the academic year in English classes in the first grades. The experiment was carried out in two schools, one
of which formed control groups (Communal public institution «Educational complex «school-kindergarteny
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No. 77», Karaganda), the other one - experimental groups (Communal public institution «Gymnasium
No. 3», Karaganda).

The peculiarity of the experimental base of our study is that the gymnasium No. 3 of the city of Kara-
ganda was at that time a pilot school for the approbation of the new State obligatory standard of the primary
education of 2015.

We took into account the external and internal structures of didactic means (in particular, its publishing
and printing features, visualization of speech and grammatical material), when developing the CIK in Eng-
lish. If not to take into account the design of this component during the creation of the textbook / CIK, then
the danger is inevitable that the author of the Course Books will concentrate all attention on the selection
of linguistic and speech (communicative) material, on the frequency of vocabulary and grammatical phe-
nomena, etc., without taking into account the factors that affect the motivationally-needful and emotional
sphere of the learner’s activity.

Author’s materials contain lexical and grammatical material in pictures (according to the typical educa-
tional program on the subject «English language» for grades 1-4). The system of exercises based on activities
(simulations) with the visual presentation (pictures, diagrams, etc.) helps children to learn the speech mate-
rial. The pictures are used in the lesson as a support for the solution of the speech-thinking tasks offered by
the teacher, while performing exercises, as well as for reflecting the success of the learners’ activity in learn-
ing English.

Literature Review

Course materials «play a key role in language education» [2] in teaching and learning processes. With-
out illustrations, «presenting learning materials merely through textual information may not lead to efficient
learning demanded by the excessive amount of information» [3]. Moreover, «even when the text is compre-
hensible without a picture, pictures can support the comprehension process in many ways» [4]. Cakir also
claims that «in order to create a meaningful learning atmosphere and to offer a comprehensible input, word
and pictures need to be presented simultaneously» [5]. Students’ encounters with language in their daily lives
are laden with audial and visual input [6]. The availability of such input has facilitative effects on communi-
cation both for non-native and native speakers of a given language by enabling the speakers to fully under-
stand the context in which the communication occurs and interpret the message accordingly. When used in
course books, illustrations may thus serve a similar purpose, and the benefits of such an inclusion can be
twofold: guidance for students and use of authentic sources.

Instruments

Teaching the sound side of the foreign language speech to children with the help of the author’s teach-
ing aid «Alphabet and spelling in pictures for primary school» is associated with the development of the for-
eign speech hearing and the formation of the ability of phonological awareness of the foreign speech without
the reliance on the printed text.

We distinguish the following objects of the formation and development: (1) skills of the auditory per-
ception and pronunciation of sounds, words and patterns of communication that contain them; (2) skills of
meaning distinguishing / distinguishing between long and short vowel sounds, dental and interdental conso-
nants, etc.; (3) phonological skills «responsible» for the phonological awareness of the foreign language
speech.

In accordance with these three objects, we distinguish three groups of exercises. The first group con-
tains exercises on the perception and pronunciation of sounds and words containing them. Here is a fragment
of the onomatopoeic game-exercise using the method of the conscious imitation, when children follow the
rule and learn to control their articulation organs, when the sound [r] is pronounced.

Teacher: «Guys! Have you heard how a dog growls? Will you also growl, but not loud, in order
not to scare the other learners? And Tom’s dog does not growl like that — its tongue is located on the
ridge behind the upper teeth. Touch the ridge with your tongue and say [r-r-r-r]. Aliya! L1: [r-r-r-r];
Samat! L2: [r-r-r-r]», etc.

The second group is:

a) exercises for differentiating sounds (long and short vowels, interdental, sibilant consonant sounds),
words and patterns of communication that contain them by ear;

b) exercises for sound / phonemic analysis of the word - by ear.

Here are some examples.
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Teacher: «Tom’s watch is fast [tik-tik-tik], then slow: [ti:k - ti:k - ti:k]. Guys, how is Tom’s watch
fast?» Learners: [tik - tik - tik]. «And how is it slow?» Learners: [ti:k - ti:k - ti:k].Then learners are asked to
clap their hands once, if they hear a word with a short sound [i] and many times if they hear a word with
a long sound [i:]. Teacher: «Listen carefully: [milk- mi:t - ti: - it - i:t - ri:d]», etc.

The third group is:

a) to select and correctly pronounce the sound in the beginning of the word. For example: the teacher
pronounces the word «window» - the learner pronounces the first sound of the word [w];

b) to hear and reproduce («slamy) the rhythmic pattern of the phrase;

¢) to combine sounds in one word. For example: the teacher pronounces individual sounds [p - ¢ - n],
the learner «collects» them into one word and pronounces - [pen];

d) to recognize the rthyme - the same sounding words. For example: the teacher pronounces four words
«cat-fox-duck-hat», and the learners should name two that rhyme with each other (cat-hat).

The development of the lexical level of the foreign language ability through the use in the English clas-
ses of the author’s teaching aid «Dictionary in pictures for primary school» is connected with teaching a
word as a tool of speech activity and is associated with the development of phonetic and grammatical levels
of this ability.

The main task in introducing new words is to create motivation for children to learn these words and
provide orientation in their use. Words, according to the data of psycholinguistic experiments, undergo a
process of generalization and are stored in memory in the form of groups related to the semantic feature;
therefore it seems to be methodically expedient to acquaint learners with a group of words (5 +/- 2) related to
one or another sphere of reality. It is necessary to enable children to interact and communicate, starting with
the first lessons.

Teaching vocabulary begins with the development of the auditory perception as the most important
cognitive function - learners perceive words by ear with the support of the visual presentation. To form the
motive for acquainting them with a particular group of words, a problem-oriented story method is used, the
main task of which is to help children realize the necessity of learning these words, seeing the meaning in
their learning. It is possible if the story is very short and its plot is included in the context of the game activi-
ty - only in this case there will be the awareness of the importance of the word (group of words) for the
transmission of one or another communicative intention. Here is an example of such a story, in order to fa-
miliarize learners with new words - food (butter, bread, porridge, meat, tea, juice). The teacher says: «Guys,
we need to prepare for a long journey and buy food. Let’s see what products are there in the English store:
butter, bread, etc.

This technique helps learners to see the point to learn new words and learn how to use them in speech —
they should know these words to buy food in the English store and prepare for a trip.

Before children begin to create phrases with new words, it is necessary that words undergo the process
of interiorization, in accordance with patterns, which is provided by a system of lexical exercises aimed at
the gradual formation of children’s ability to independently use words in the composition of various utter-
ances.

In accordance with this, we distinguish the following system of exercises, which are aimed at:

1) the perception of new words by ear and their recognition on the basis of pictures / objects;

2) the perception of words by ear and their recognition on the basis of the performance of actions with
objects;

3) the use of words on the basis of pictures / objects;

4) the independent use of a word in the phrase with a choice;

5) the independent use of a word in the phrase without a choice.

For the development of the dialogical speech, we use exercises aimed at:

1) the independent choice of the necessary speech pattern for the answer, question or any other remark
in a specially created game situation;

2) the development of skills to ask questions of various kinds and use other remarks-stimuli;

3) the development of skills to expand a response remark in a micro monologue.

For the development of the monologic speech we use the following types of exercises:

1) to stimulate short statements (one sentence long) in connection with the proposed game situation;

2) to clarify or substantiate what has been said that suggests the extension of statements in two or three
sentences;

Cepus «lMeparoruka». Ne 1(93)/2019 17



B.A. Zhetpisbayeva, T.Y. Shelestova

3) to independently construct a coherent text (4—5 sentences long):

a) to prove your own statement;

b) to refute the statements of your interlocutor;

¢) to collectively compile a coherent statement-text;

d) to develop speech production.

The formation of the grammatical ability is provided by the developed system of exercises based on the
visual presentation and given in the author’s teaching aid «Grammar in pictures for primary school», which
is aimed at the fact that the mastery of grammar by learners is interconnected with mastering the word and
the phoneme as instruments of the foreign speech activity and is included in the process of speaking in an-
other language. For example:

1. Reproductive substitution exercises, which strengthen the children’s awareness of the functional as-
pect of the grammatical phenomenon / speech pattern, help memorize the formal side and develop the ability
to use forms on the basis of analogy. Let us give an example of such a game speech-thinking problem using
the verb «can» and its solution by the teacher and learners: «A forest fairy will unspell our animals (motive)
if we tell what they can do (goal). «First, I will tell», — the teacher gives a sample solution to the problem:
My frog can jump. Learner 1: My cat can run. Learner 2: My parrot can fly», etc.

The peculiarity of this and the following types of exercises is that the speech pattern and the speech-
thinking task are common to all, but the communicative intention is expressed by each learner individually
by telling (rather than imitating the teacher) about something. In this case, children are encouraged not to
repeat the speech pattern or to confirm that his/her dog also can run. They are set the task, for example, to
unspell their animals, and to do this (and this is the motive, for which they will act), the learners need to tell
what their animalscan do (this is the goal of this speech action).Both the motive and the goal, presented to
the pupils in an understandable way, require the use of the necessary pattern of speech.

2. Exercises for expanding the speech pattern and varying its content by using adjectives, adverbs, nu-
merals;

3. Transformational exercises aimed at the further development of the «function-form» association, at
the formation of the skill of choosing a speech pattern in accordance with the speech plan and in accordance
with the situation of communication and at the formation of the internal image of the speech pattern.

4. Combination exercises, completing the formation of the grammatical ability.

Speech-thinking problems should be formulated in such a way as to stimulate learners to construct a
statement first from two, and then from three speech patterns. Let us give an example. Teacher: «Our time
machine will be on a magical island, if we see animals in a window and tell what color they are». Children
are offered pictures of different animals. The teacher speaks first: «I see a bear. The bear is brown». Learn-
erl: I see a crocodile. The crocodile is green. Learner2: I see a dog. The dog is black, etc.

Grammar exercises are the active means of the cognitive and communicative development of learners in
mastering foreign grammar.

The peculiarity is that from the very beginning learners are provided with the opportunity for self-
expression within the framework of the solution of the general speech-thinking problem; all exercises have
the character of communication, which creates conditions for the involuntary memorization (at the uncon-
scious level) and the sensual mastery of the grammatical form, because children perceive and generate mean-
ings.

Supports in the form of diagrams, models (which at this stage are already feasible to children), tables,
pictures and speech patterns with the elements highlighted with different colors serve to better awareness by
the learners of the essence of the grammatical phenomenon and «work» to create a more complete and gen-
eralized framework.

All three of the above teaching aids were used in the educational process as an additional teaching ma-
terial in English classes in the first grades.

The experiment was designed for 1 academic year and was conducted in the conditions of the natural
educational process in English in the Communal public institution (CPI) «Gymnasium No. 3» and the Com-
munal public institution «Educational complex «school-kindergarten» No. 77» of the city of Karaganda. The
number of participants of the educational process, who took part in the experimental teaching, is reflected
in Table 1.
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Table 1
Contingent of participants in the experiment
No. Grade/class set School Number of Number of
learners teachers
1 1 grade (2) CPI «Gymnasium No. 3» 58 5
CPI «Educational complex

2 I grade (2) «School-kindergarten» No. 77» >3 >

Total 4 class sets 2 schools 116 10

The purpose of the experiment was as follows:

— on the basis of the developed criteria to assess the author’s teaching aids on English for the primary
school by the expert evaluation method and to test their effectiveness in teaching English to the first grade
pupils;

—to reveal the dynamics of the formation of the foreign speech activity of the first grade pupils, who
used author’s teaching aids in the process of teaching English;

— to process the obtained diagnostic results using statistical methods of the descriptive analysis.

The overall direction of the experiment was carried out within the framework of the scientific-research
project «Scientific and methodological support of the early teaching foreign languages» funded by the Minis-
try of Education and Science of the Republic of Kazakhstan and was implemented by the scientific-research
laboratory on the problems of language education of E.A.Buketov Karaganda State University under
the guidance of the doctor of pedagogical sciences, professor B.A. Zhetpisbayeva Observation of the course
and results of the experiment was carried out in the close contact with the teachers-methodologists in the
English language of the Communal public institution «Gymnasium No. 3» and the Communal public institu-
tion «Educational complex «School-kindergarten» No. 77».

Results

To check the effectiveness of the developed CIK for the early English teaching, control tests have been
made for the types of the foreign-language speech activity in the 1% grade (listening and speaking) in or-
der to establish the level of the English language proficiency for the first grade pupils at the end of the aca-
demic year and compare the data in the control group (CG) (58 learners) and experimental (59 learners)
group (EQG).

Assessment of knowledge of the first grade pupils by the types of speech activity (listening and speak-
ing) took place in several stages.

Stage 1 is ascertaining, including the entrance control in the beginning of learning English in the 1%
grade (quarter 1) in control and experimental groups.

Stage 2 is final, including the final control at the completion of learning English in the 1* grade in con-
trol and experimental groups.

Assessment included data collection and preparation of the assessment report. Report data are the input
data for the monitoring process; they included:

— contingent of learners;

— criteria for assessing listening and speaking, according to the requirements of the State obligatory
standard of the primary education of 2015 and CEFR;

— analysis of the data collected, interpretation of results;

— conclusions and recommendations obtained on the basis of the assessment of the formation of the
types of speech activity in English (listening and speaking) after completing the English language learning in
the 1* grade using the methods of testing, data collection, observation.

The ascertaining experiment was carried out in the 1% grade at the end of the 1** quarter according to the
results of listening and speaking as the types of speech activity. On the basis of the results of teaching in the
1*quarter, control tests on the types of speech activity were made in the classes of experimental schools.
Control works were developed in accordance with the requirements of the English language program and
included not only tasks, but also methodological guidelines for their conduct and calculation of results.

The objective analysis of the results of the ascertaining experiment has shown that, in general, the level
of the foreign language skills in the control and experimental groups is the same, which is reflected
in Table 2.
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Table 2
The results of the ascertaining experiment by the types of speech activity
(1* quarter, 2015-2016 academic year), %
Speaking .
Levels Dialogical speech Monologic speech Listening
CG EG CG EG CG EG
(58 learners) | (58 learners) | (58 learners) | (58 learners) | (58 learners) | (58 learners)

High 3 2 3 3 2 2
Medium 25 31 23 29 16 18
Low 72 66 74 68 82 80

The materials reflected in the table above show that in the beginning of the experimental work in mas-
tering by the learners of the control and experimental groups the types of speech activity (speaking and lis-
tening), no significant differences have been found.

At the final stage of the experiment, the effectiveness of teaching English to the first grade pupils was
tested.

The indicator of the foreign speaking ability in the 1* grade is the ability of learners in the types of
speech activity: listening and speaking, the level of the formation of which is set by the typical educational
program on the subject «English language», the State obligatory standard of the primary education of 2015
and CEFR (A1), which were tested with the help of the control tasks developed by us.

Here is an example of the task to check a learner’s ability to understand an authentic text by ear with the
extraction of general and detailed information.

The control work was carried out as follows. The teacher handed out to each learner a sheet with the
tasks «Listening Paper», in which they marked the correct answers after listening to the text. Estimated time
forperformingthetaskwas 15 minutes.After completing the task, the learners listened to the text a second time
and checked the correctness of the work done.

Here is the task before listening to the text: «Listen to the story of how the girl Polly dressed up in the
store. Complete the tasks individually after listening to the text».

Example: The text for listening

Polly is a little girl. Polly wants to have a new dress. «Mumy, she says, «Let’s go to the shop. I want to
have a new dress».

«Let’s go!» says Polly’s mother. So they go to the shop.

«What dress do you want, Polly?» asks Polly’s mother in the shop.

«I want a red dress», says Polly.

«All right, Polly, take it please», her mother says. Polly puts the dress on.

«And this dress [ want too, Mummy! This yellow dress with red flowers!»

«All right, take it please», says Polly’s mother. Polly puts one more dress on.

«Mummy, and that green dress is beautiful too! I want it very much! May I also put it on?»

«Yes, Polly, you may», says Polly’s mother, «but now you are not a little girl, you are a little cabbage!»

After listening to the text, each learner received a sheet with the tasks «Listening Paper». Teacher read
out tasks to learners and variants for answers, and learners chose the right answer using the visual prompts.
The maximum number of scores for all the tasks was 10.

Guided by the scale of assessing the development of learners’ ability to listen in the foreign language,
the results for each learner were recorded separately.

The main purpose of the control tasks for speaking is to check the degree of the learners’ formation of
the ability to build independent statement in the dialogical and monologic form in accordance with the pro-
gram requirements. In the first task, the object of the check was the ability of learners to build a monologic
utterance, using one of the basic communicative types of speech: description, message, and story.

In the second task, the object of control was the ability of learners to construct dialogical utterances, us-
ing dialogue-inquiry, dialogue-exchange of opinions, and dialogue-incentive for action. The tasks were of-
fered in the Russian and English languages. The teacher formulated the task in Russian or English at his/her
own discretion, depending on the level of the group’s preparation.

The conditions for carrying out this type of control were as follows.

20 BecTHuk KaparaHgmHckoro yHusepcurteTa



The Impact of Visualization on Student’s Achievement...

Control was conducted in the game form. The teacher described the game situation, formulated the task,
offered the learners the necessary means of the visual presentation and played the role of fairy-tale charac-
ters, who participated in the control situation. The results of the check were entered in the table.

In contrast to the listening control, which had a frontal form of check, control of speaking was carried
out individually with each learner. The dialogical speech control was conducted in pairs. The control was
carried out in the form of the game.

Let’s give an example of tasks for checking the monologic (task 1) and dialogical (task 2) speech. In the
first task, the learner’s ability to construct a monologic utterance was tested. In the second task it was the
ability of learners to conduct a dialogue-inquiry.

Task 1 for the learner: Winnie the Pooh (or any other character) came to visit us. He wants to get ac-
quainted with you. Tell him about yourself, your family, about what you can do and what you love.

Task for the learner: Today Alina is a seller in a toy store. Alina politely asks children what they want
to buy, and offers them various toys.

Monitoring was carried out in the form of the game «In a toy (stationery, furniture, clothing) store». All
the learners took turns in the role of the seller.

Means of visual presentation: the component of the author’s EMC («Dictionary in pictures for primary
school»), pictures of toys, stationery, clothing, furniture. Pictures were laid out on the desk, as in the shop
window, in front of the learners.

Guided by the scale of assessing the development of learners’ ability to speak in the foreign language,
the results for each learner were recorded separately.

Figure, presented below, shows the results of the analysis of the formation of skills of the foreign lan-
guage speaking in the first grade pupils.

50 46 %
45
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High level Medium level Low level

Figure. Indicators of the formation of foreign language speaking skills in Primary school children, %

According to the data obtained, the share of EG learners with high results of the formation of the ability
to speak was 35 %; with medium results — 46 %; with low results — 19 %.

The formation of the ability to speak in CG is a little bit lower. The high level was demonstrated by
29 % of learners, the medium and low levels — by 34 % and 27 % respectively. This indicates an improve-
ment in the quality of the formation of the foreign language speaking among all learners, although the per-
centage of increase is not as high as in listening.

Conclusion

Thus, the developed author’s CIK contribute to the development of the foreign language speech activity
of the primary school learners, and also motivate learners to study FL, as evidenced by the comments of
school teachers. The analysis of the results of the diagnostic study allows us to conclude that the data of the
expert evaluation of the CIK by the teachers of the schools testify to the effectiveness of its practical applica-
tion. The carried out research also testifies to the validity of the diagnosis of the assessment of the education-
al results of the junior school children achieved in the process and result of learning English in the primary
foreign-language education.
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The obtained data on the formation in junior schoolchildren of the skills of foreign language listening
and speaking in accordance with the program requirements testify in aggregate to the increase in the qualita-
tive indicators of the development of the foreign speech ability in all the subjects and the positive dynamics
of the formation of their foreign language speech activity by using author’s teaching aids as additional re-
sources that expand the possibilities of the educational process of teaching the foreign language.
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AFBUIIBIH TUIIH OKBITY 0apbIChIHAA 0aCTAYBIII CHIHBIII
OKYIIbLIAPBIHBIH KeTicTIriHe BU3yajau3aums dAiciHiH OepeTiH dcepi

Mekren OKyJIBIFBI OKY YPAICIHIE MaHbI3bl OPBIH ajaabl. Makajia arbUILIBIH TUIIH OKBITYa 93ipJICHI€H OKY
Kypajamap apKbUIbl BH3yajM3allMsi OIIiCiHIH KoOJIaHy THIMIUIriH 3eprreyre apHainraH («bacraypimn
CBIHBINTAPFa apHAIFaH CypeTTep JKHUBIHTBIFBI 6ap co3Mik», «bacTayblll ChIHBINTAPFA apHAIFaH IPaMMaTHKa
CYpeTTep JKHBIHTBIFBD», «bacraybllll CHIHBIITAPFA ApPHAIFAH CYPETTEp JKUBIHTBIFBI 0ap ominbu»). OKy
MaTepHajblHa BH3yalN3alUsHEl KOJIIAHY OMICI JIEKCHKAaHBI HEFYpIBIM Te3ipeK MEHrepyre BIKHail eTefi,
COHJal-aK aFfbUINIBIH TiTIH YHpeHyre aereH KOCBHIMIIA BIHTAMEH KaMTaMmachl3 erefi. OKyIIbUIapIIbIH
aFpUILIBIH TITIH MEHrepy ACHIeHiH apTTBHIPAThIH 9iC PETiHAE BU3yalH3alMsHbI KOJAAHYABIH THIMIUTIrIH
TeKcepy MakcaThIHAa TaXipuOe oTKi3inmi, oraH 116 Gacrayslil ChIHBII OKyIIbLIAphl (Oakpuiay ToObIHIA 58
OKYIIBI JKOHE OKCIEPUMEHTANAbl TONTa 58 OKYyIIbI) KaTBICTBL. OKCIEPUMEHTANAbl JKOHE Oakpuiay
TONTAapbIHBIH HOTIKECIH/ET] aibIpMAIbUIBIK 1-CHIHBIN OKYLIBUIAPBIHBIH OKY MaTepUajblHIa BU3yalH3alus
OMICIH KOJIaHa OTBIPHIN, AFBUIIBIH TIMIH OKY INPONECIHAE TUIMIK iC-OpEKEeTiHIH TaMybl COTTI ©TKCHIH
nmonenaenni. Toxipube HOTIDKENEpi OacTaybllll MEKTENTE aFbUINIBIH TUIH OKBITY/a BH3yallH3amus OIicCiH
KOJITAHY IbIH THIMJILTITIH alKbIHIAbL.

Kinm coe30ep: GacTaybIll MEKTEII, epTe jKacTaH OKBITY, aFbUIIIBIH TiMi, BU3yalM3al¥s 9/ici, MearoruKaIbK
TOKIpUOE, OKBITY HOTHIKEIEpi.

B.A. XXetmuc6aesa, T.1O. IllenecroBa

Bausinue MeTo/1a HATJISITHOCTH HA JOCTUKEHHUS] yUAIIMXCSA
NpH U3yYeHUH AHTJIHIICKOr0 A3bIKA B HAYAIbHOM IIK0J1€e

[IxonpHBIH y4eOHHK UTPaeT OCHOBHYIO POJIb B yueOHOM mpolecce. JlaHHas cTaThsi MOCBSIIEHA HCCIIEI0Ba-
HHIO 3G GEKTUBHOCTH NIPUMEHEHHUS BU3YaIN3allii KaK METO/la OpraHu3alMy y4eOHOTo mporecca npu ooyue-
HUM aHIVIMHCKOMY SI3BIKY IIOCPEICTBOM pa3pabOTaHHBIX yueOHBIX mocoluil («CioBapk B KapTHHAX IJIS Ha-
YagbHOM MIKOJBIY, «I'paMMaTHKa B KapTHHAX Ul HayaJbHOW IIKONBD», «AN(aBUT B KapTHHAX IS Hadalb-
HO# mmKoJbIy). Vcmosp30BaHue mprueMa BU3yanu3aluy yueOHOro marepuana crocoOGcTByer Oosee addek-
THUBHOMY YCBOCHHIO JICKCHKH, a TaKXKe 00ECIIeunBaeT JOMOIHUTENEHBIH CTUMYJ M MOTHBAIMIO K U3YYCHHIO
aHrIMicKoro si3pika. C menbio mpoBepkd d(P(HEeKTHBHOCTH NMPUMEHCHUS BU3yalH3alliid KaK METOJa, MOBBI-
IIAIOIIETO YPOBEHb OCBOCHHS YUAIMMUCS 3HAHMI B 00JIaCTH M3Y4EHHS aHIVIMHCKOTO S3bIKa, OBLI IIPOBEICH
SKCIIEpUMEHT, B KOTOPOM MPUHSIN ydactue 116 ydammxcs Ha4anbHOH mKois! (58 yUeHHKOB B KOHTPOJIBHON
rpymnmne ¥ 58 y4eHHKOB B 9KCIIEpHMEHTaIbHON rpymnme). Pa3Huna B pe3ynbraTax 3KCIIEpUMEHTAIBHON U KOH-
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TPOJIBHON TpyNN yOeAWTENbHO CBHUIETENBCTBYET, UTO PA3BUTHE MHOS3BIYHON PEedeBON NEATETBHOCTH yda-
muxcs 1-ro Kiacca B mpornecce 00y4eHHs] aHTTTMHCKOMY SI3BIKY C HCIIOJIb30BAaHHEM MpHEMa BHU3yalIH3aluH
y4eOHOro Marepuaia IpoTeKalo ycrelHee. Pe3yabTaTbl ONBITHOrO 00yueHus Aokasanu 3(hGEeKTHBHOCTD UC-
TIOJTb30BAHMS METO/IA BU3yaIU3alluy IIPH OOYUCHNH aHTINICKOMY SI3BIKY B HAUAJILHOM IIIKOJIE.

Kniouesvie cnosa: HadallbHAsS HIKOJIa, paHHEEC 06y‘IeHI/Ie, AHTJTHACKUN A3BIK, METO/] BU3yalln3alluu, nnegaroru-
YeCKHA OKCIEPUMEHT, PE3YJIbTAThL O6y‘IeHI/I$I.
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