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Digital mind maps (DMM) in developing students’ critical thinking within the course
of Business Communication

In the era of information technology development, various interactive computer programmes and electronic
resources in educational settings are of particular relevance for effective teacher-student interaction. This paper
discusses didactic potential of using Digital Mind Mapping (DMM) technology in the context of developing
Masters students’ critical thinking within business communication classes. In this context, mind mapping is an
innovative strategy to facilitate recognition and memorization of important information by students, as well as
to ensure the depth of their understanding by making connections between pieces of information and to develop
critical thinking of students. The study gives an overview of services for creating DMM, a comparative analysis
of their functional characteristics, and also offers a model for using DMM consisting of several stages, using
the “Business communication” course in a foreign language for Masters students as an example. The authors
concludes that the use of DMM in the educational process stimulates the development of creative abilities and
critical thinking of students; develops general cultural competencies of students in group work; promotes the
development of argumentation skills; justification of their point of view and possession of clear oral and written
speech; forms the ability to work in a team, and promotes the development of cooperation skills; makes it
possible to master the training material in an accelerated form; promotes the development of various types of
memory.

Keywords: mind maps, digital mind mapping, critical thinking, business communication, distance learning,
business culture, visual aids, problem-based learning.

Introduction

Today, in the age of fast technology innovation, didactic principles of using various interactive computer
programmes and electronic resources in the educational context are of particular relevance for effective inter-
action between students and teachers. Electronic educational resources, modern educational methods and tech-
nologies have recently been actively used in teaching various disciplines in higher education, contributing to
the development of soft skills, as well as the formation of students’ critical and creative thinking.

This article discusses the didactic possibilities of using Digital Mind Mapping (DMM) technology in
developing critical thinking among students on the example of Business communication course which is an
elective professional discipline conducted in a foreign language for Masters students. Within the framework
of this discipline, Master students must quickly and effectively assimilate and integrate voluminous profes-
sional information in English, developing the critical thinking skills necessary to perform competent profes-
sional, analytical, and research work as part of their master’s projects. In this context, the mind map acts as an
innovative strategy used to facilitate the recognition and memorization of important information by students,
as well as to ensure the depth of their understanding by establishing links between pieces of information and
developing critical thinking among students [1].

In order to provide a better understanding of using mind maps in developing critical thinking among
students, the study first reviews the definition of critical thinking itself in different research perspectives. Sec-
ond, it explains the didactic potential of using various active teaching methods in developing critical thinking
in educational settings in combination with digital mind maps, followed an explanation of the research meth-
odology of this study and a presentation of the findings and some relevant discussion. The article concludes
with a critical examination of the limitations of the study and some pointers for future research.

Background

As noted by experts, the main skills that a modern professional in the 21st century should master are
critical thinking, communication skills, cooperation skills, creative, life and career skills [2]. Higher education
institutions strive to prepare graduates to become full-fledged members of society, with excellent academic
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and professional abilities through the development of critical thinking skills and problem-solving abilities.
Students at all levels of training develop critical thinking while absorbing learning material, analyzing data
and solving problems [3]. At the same time, as research in recent years has shown, the issues of developing
students’ critical thinking in the digital environment and modern university settings require additional study
and solution [4].

Researchers define critical thinking as an ability to identify and evaluate arguments by applying logical
principles [5]. Critical thinking also involves the process of looking at subjects, content and problems by ana-
lyzing, evaluating and reconstructing ideas to make logical connections [6].

According to scholars and practitioners, the development of critical thinking should be central to the
educational process because it contributes to knowledge formation and overall academic performance [7], en-
ables learners to adapt more easily to an ever-changing era [8], and generally succeed in their studies, careers
and society [9].

Numerous studies have also looked at the very definition of critical thinking. Some scholars approach the
term from a more philosophical perspective [10], while others try to explain the term in psychological terms
[5, 11]. The philosophical definition of critical thinking emphasizes the ability to challenge assumptions, eval-
uate arguments and information and reach valid conclusions [12]. On the other hand, from a psychological
perspective, critical thinking refers to a wide range of thinking, including problem solving, decision making,
hypothesis testing, etc. [13], including contextual tasks and problems [14]. In this regard, critical thinking is
classified as higher-order thinking, consisting of six main indicators, i.e., interpretation, analysis, evaluation,
inference, clarity and self-regulation [5]. Critical thinking is the process of providing a simple explanation,
determining the basis for a decision, drawing a conclusion, clarifying an answer, creating an assumption and
integration, and organizing strategies and tactics [15].

Given the central role of critical thinking in learning and the need to find new solutions to improve critical
thinking in students, scholars have identified one of the most appropriate teaching methods, namely the intro-
duction of active learning strategies in the classroom [16]. Active learning strategies are a series of activities
that involve students in searching and collecting evidence, and involve the application of knowledge to
strengthen the argument [17], which includes problem-based learning.

Several studies have shown the effectiveness of problem-based learning in combination with mind maps,
which significantly improve student performance [18]. As mind maps provide a simple overview of complex
information, learners can understand the relationship between concepts [19]. Mind maps can help learners to
learn better, but they can also develop higher-order thinking in learners [3].

Mind maps can also be created digitally [20]. This type of mind map is widely known as Digital Mind
Maps (DMM). DMM s a technological application that allows the learner to explore, critically evaluate and
visually represent ideas [21]. It also offers more than just training in a particular discipline. Instead, this tech-
nology provides learners with effective and dynamic learning to develop and organize their ideas using higher-
order thinking skills. This technological information tool provides unrestricted access to any knowledge so
that students of all backgrounds can apply their ideas and new knowledge [22].

According to the founder of the mind map method, psychologist Tony Buzan, who studied the human
brain, both hemispheres of the brain must be involved for effective learning because they are responsible for
different functions. On this basis, T. Buzan developed the mind map technology, which activates both hemi-
spheres at the same time, resulting in a synergistic effect and enhancing the thinking process and cognitive
functions of the brain by structuring and analyzing information in the form of visualization and the use of
different images [21].

Experimental

This study gives an overview of digital mind mapping services and a comparative analysis of their char-
acteristics. There are currently various computer software products-services for creating electronic mind maps,
working online or offline (desktop), as well as mobile mode.

In general, DMM software has the following functionalities needed to create optimally structured mind
maps with learning material:

1) displaying links with lines of different thickness and appearance;

2) using hyperlinks to other sources with keywords and associations;

3) adding graphical objects; adding notes, comments, lists;

4) prioritizing tasks, adding comments to blocks and other functions [23].

These functionalities increase the efficiency of DMM visualization and student motivation.
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Below there is an overview of DMM services and a comparative analysis of their characteristics presented
in Table:

Table.
Comparative analysis of online and desktop DMM services
No Name Mode 0S Website Presentation
1 |MindMeister Online any https://www.mindmeister.com yes
Desktop
2 |MindMup Online any https://www.mindmup.com yes
3 |Mind42 online any https://mind42.com no
4 |XMind Online Linux, iOS, https://www.xmind.net yes
Desktop Windows, Mac
5 |MindJet Desktop iOS, Android, https://www.mindmanager.com/en/ yes
Mindmanager Windows, Mac
6 |Bubbl.us online any https://bubbl.us yes
7 |Comapping Online Windows, Mac,  |https://www.comapping.com yes
Desktop Linux
8 |MindGenius Desktop Windows, i0S https://www.mindgenius.com yes
9 |Wisemapping Online any https://www.wisemapping.com yes
10 |Mapul Online any https://www.mapul.com yes
11 |Mindomo Online Linux, Windows, |https://www.mindomo.com/ru/ yes
Desktop Mac
12 |Coggle Online any https://coggle.it/? lang=ru yes
13 [SimpleMind Desktop Windows, Mac, |https://simplemind.eu no
iOS, Android

The analysis of the presented computer services shows that there is a sufficiently large choice of software
for creating electronic mind maps. The online services MindMeister and XMind were used for this analysis.
The following criteria justified the choice of these software products: 1) availability of a free tariff; 2) work
online; 3) possibility to work with cloud storages; 4) availability of a mobile application; 5) possibility to
export mind-maps in various formats, including.pdf format. In addition, MindMeister has the possibility of
collaborative work with colleagues with the right to edit.

The work with mind maps can be carried out in several stages and goes on throughout the learning cycle
of a given topic or subtopic. As noted by experts, certain conditions need to be followed in order to create a
mind map. First of all, the mind map should start with the main concept and mark it in the centre of the sheet.
Next, it is recommended to identify the most important general ideas related to the main topic and arrange
them around the main concept. In doing so, each subsequent idea is further developed. Visual tools such as
arrows and/or dotted lines are used to link concepts to each other [23]. The resulting diagrams can then be used
by the students as a discussion support during discussions, roundtables etc.

Results and Discussion

Let us consider the use of Mind mapping technology by 1st year master students of the Economics in the
course of Business Communication conducted in a foreign language while preparing an oral report in the form
of a presentation on the topic “Communicating in a World of Diversity”. As a credit assignment, Master stu-
dents must make a presentation on the characteristics of one of the business cultures and on business etiquette
in different countries of their choice. As practice shows, it is sometimes difficult for students to structure their
statements correctly, to highlight the most important aspects of the message.

Traditionally, an ordinary sheet of paper and coloured pencils or markers can be used to create mind
maps. However, Master students easily build such mind maps in the XMind computer programme (Fig. 1).
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Figure 1: Example of an intelligence map in XMind (https://xmind.works)

Work with mind maps can be structured in several stages (Fig. 2). The first stage, as a rule, is the orien-
tation and motivation stage where general introduction to the learning material and immersion into the problem
take place, the goal and objectives are formulated, background knowledge is activated and personal experience
is actualized [24]. The following instructions can serve as an example of a group task:

Imagine that you work for one of the branches of an international company that has several branches
around the world (of your choice). And you were asked to prepare an advertising presentation about the pecu-
liarities of doing business in your country and make it to business partners. What topics and issues would you
cover in this presentation? What would a plan for preparing such a presentation look like? Let’s try to use the
X Mind program for compiling mind maps to prepare such a presentation. To do this, you need to study the
proposed text materials, update your personal experience, and obtain the necessary information from your
partners and colleagues.

In the second stage, the work on the mind map starts, where Master students highlight the main problem
and define the central concept of the mind map. As a rule, students mark the following key concepts: business
culture; business etiquette, cultural norms; cultural competency; cultural context; cultural pluralism; stereo-
typing. In our case it is the concept Business culture, which is the central block of the mind map, from which
all subsequent branches at other levels are derived on the basis of the Master students’ own background
knowledge, experience and associations. In the third stage, there is a need to refer to additional information
resources.
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Figure 2: Steps in working with DMM
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The group can then work with one of the texts to obtain more information on the topic of the lesson,
according to the sample instructions below:

Read the text below. What are the main semantic blocks in this text? Find and write down information
on each semantic block in the form of keywords and expressions. Each semantic block that you select becomes
a branch on the mind map.

In the following stages, individual and paired-group work with the text material takes place. Masters
students are provided with various work topics and search, identify and record new information on the high-
lighted blocks. The task for this stage can be formulated as follows:

Read the 4th paragraph of the text. Present the information in the form of keywords and phrases on the
semantic block “Business culture”. Use these lexical tools to make simple sentences and further discussion.
Prepare a short report on this block, answer the questions of group mates.

At the fifth stage, master students edit, supplement and, if necessary, extend the mind maps, detailing
some blocks and concepts [25]. It is worth noting that in preparation for the presentation at this stage, students
can also attach additional files and resources, such as audio and video files, icons and images, texts, a list of
keywords with the help of a computer programme for the construction of mind maps.

The sixth and final stage is an independent students” work to prepare a presentation on the business culture
and business etiquette of the chosen country. A detailed mind-map serves as an informational basis for the
presentation, replacing the traditional Power Point slides, from which some Master students sometimes only
read the text without prior analysis and reflection.

Conclusions

Due to the large volume of information and the difficulties faced by undergraduate and graduate students
when trying to navigate and properly structure the learning material, it is necessary to create appropriate con-
ditions for the formation of critical thinking skills and abilities that would allow students to penetrate the
content, find certain information, critically reflect and discuss it with a partner. Such an effective information
base could be electronic mind-maps that learners develop together with the teacher using modern information
technologies and special computer programmes for a number of reasons, since DMM:

- contribute to the formation of creative abilities and critical thinking of students, which is beneficial for
the development of communicative and cognitive interest.

- contribute to the development of such general cultural competences in group work, which are the ability
to argue, justify one's point of view and to speak clearly orally and in writing.

- develop the ability to work in teams and groups and contribute to the development of collaborative
skills.

- allow learning to be accelerated.

- promote the development of different types of memory.

- enable the use of digital forms in distance learning.

Thus, the use of Digital Mind Mapping in the educational process has a positive impact on material learn-
ing, as students develop the ability to competently analyze, select, structure and remember important infor-
mation material in a foreign language to prepare an oral report and presentation. It has been noted that mind
maps promote critical thinking, memory and attention, and make learning more interactive, engaging and fruit-
ful. Particularly, the use of mind maps in report writing, presentations, essay writing, project work and other
creative processes is effective. The developed mind map can be used as a presentation plan that has been
developed on the basis of brainstorming, group discussion, planning and problem solving.
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O.A. Aiimonuna, 1K, XKapkpeinOekoBa

Digital Mind Maps ickepJiik KOMMyHHKAIHsI KyPCbIHIA
CTYAEHTTEPAiH CHIHH TYPFbIAaH OMJIAYBIH JaMBITY

AKIapaTTHIK TEXHOJOTHSUIAPABIH JaMy IoYipiHIe OKBITYIIBI MEH CTYISHTTEPIiH THIMJI e3apa opeKeTTecyi
Y1iH 6i71iM Oepy ImporeciHe opTYpiIi HHTEpaKTHBTI KOMITBIOTEPIIiK OaFaapiaManap MeH 3JIeKTPOH/BIK pecypce-
Tap Macelnenepi epeKIe 63eKTi 00BN OThIp. Makasaa )oFapbl OKY OpbIHIAPBIHBIH IU(PIIBIK OPTACH KaFaa-
HBIH/A ICKEepIIIK KOMMYHHKAIMS cabaKkTapblHAa OUTiM alyIlblIapAbIH ChIHHU OHJIaybIH KaJIBIITACTHIPY KOHTEK-
cinze Digital Mind Mapping TexHOIOTHSICBIH Al TaaHyabIH AUIAKTHKAIBIK MYMKIHIIKTEP] KApaCThIPLIFaH.
By TypreIna MHTEIIIEKT-KapTa CTYJEHTTEpAIH MaHbI3Ib! aKIapaTThl TaHy JKOHE €CTe CAKTaybIH JKEHIUIIETY,
COHBIMEH KaTap aKmapar OenikTepi apackiHia OaiilaHbIC OpHATY KSHE OKYIIBIIAP/IBIH CHIHU OMIAYBIH JaMBITy
ApPKBUTBI OJIAP IBIH TYCIHY TePEH/ITiH KaMTaMachl3 €Ty YIIiH KOJINaHbUIaTHIH HHHOBAIHSIIBIK CTPATeTHsl peTiHe
9peKeT eTeli. ABTOpIIap JIEKTPOH/IBIK HHTEIUIEKT-KapTaaap bl )Kacay OOMBIHIIA CEPBHUCTEPTre MI0JTY, OJIapIbIH
(YHKIMOHAIIBIK CHUIaTTaMalapblHa CaJbICTHIPMANbBl Tajljay jKacaraH, COHJIaH-aK MarucTpaTypaHbIH OiliM
aNyIIbLIAPkI YIIIH eT TimiHaeri «Business communicationy nmoHiHiH MbIcabiHAa OipHelle Ke3eHHEH TYPaThIH
3JIEKTPOH/IBIK HHTEIUIEKT-KapTaJapAbl aiiianany MojeniH ycbiaFad. COHBIMEH Kartap, Oi1iM Oepy mporecinae
3JIEKTPOH/BIK MHTEIUIEKT-KapTajJapAbl Naiganany OuUTiM aldyIlbUIapAblH IIBIFApMAIIbUIBIK KabigeTrTepi MeH
CBIHY OMJIaybIHBIH JJAMYBIH BIHTAJIAHIBIPA/Ibl; TONTA XKYMBIC iCTey MPOLECIHAE CTYACHTTEPIiH KAl bl MOICHH
KY3BIPETTUTIKTEPiH AaMBITAJBl, JOJeAey AaFAbUIapblH TAMBITYFa, ©3 KO3KapacklH HETi3leyre jKOHe HaKThI
aybI3Ila JKOHE jka30alia Coney/i MeHrepyre bIKIal eTelli; KOMaHaaa >KYMBIC iCTey KaOlleTiH KaJlbInTacThl-
pajpl, BIHTBIMAKTACTBIK JaFbUIap/Abl JaMbITyFa KOMEKTECe Il JereH KOPBITBIHIBIFA KeJ/i; OKy MaTepHalbIH
JKEJeIIETUITeH TYp/e Urepyre MyMKIHIIK Oepei, ecTe cakTayIblH dpTYpIIi TYpPJICpPiHiH JaMybIH KOJITai bl

Kinm ce30ep: MHTEIUIEKT-KapTaChl, SIEKTPOH/IbI MHTEIUICKT-KapTAChl, CHIHU TYPFBIIAH Oay, iCKepIiK KOM-
MYHHUKaNus, KAIIBIKTHIKTaH OKBITY, iICKEPIIK MOJACHHUET, KOPHEKI Kypajaap, IpoOIeMabIK OKBITY.

A.A. Arimonauna, 11K, XXapkeiaOekoBa

Digital Mind Maps B pa3BUTHH KPUTHYECKOT0 MBIIIJIEHUSI CTYICHTOB
B paMKax Kypca JeJIOBOil KOMMYHHKAIIUH

B sm0oxy pa3BuTust HHGOPMALMOHHBIX TEXHOIOTHIA TSt 9 (EKTUBHOTO B3aMMOICHCTBHS IPEMOAaBaTeIsl H CTY-
JICHTOB OCOOYI0 aKTyaJlbHOCTh NMPHOOPETAIOT BOMPOCHI PA3IMYHBIX MHTEPAKTHBHBIX KOMIIBIOTCPHBIX TIPO-
IPaMM 1 3JIEKTPOHHBIX PECYPCOB B 00pa30BaTeIbHOM Ipolecce. B HacTosIIeH cTaThe pacCMOTPEHB! AUTAKTH-
YecKHe BO3MOXKHOCTH Hcolib3oBanus TexHonoruu Digital Mind Mapping B koHTekcTe hopMuUpOBaHHs KpH-
THYECKOTO MBIIUICHHS y OOYYarOlIMXCsl HAa 3aHATHAX MO JET0BOH KOMMYHHKALMH B YCIOBHSX HU(POBOI
CPEJIBI BBICIIEH MIKOJBI. B 3TOM KOHTEKCTe MHTEIUIeKT-KapTa BEICTYIIaeT KaK HHHOBAILIMOHHAS CTPATETHsl, MC-
TOJIb3yeMast TS OOJIereH s PACIIO3HABAHHS M 3a[IOMHHAHHS BKHOM HH(MOPMAIIHH 00YIafOIINMICS, a TAKKEe
Iutst obecredeHnst TIyOUHBI X TIOHMMAaHHS IIyTeM YCTAHOBIICHNUS CBsI3ell Mex Iy (hparmMeHTaMu HHGOpMAaInm
¥ Pa3BUTHSI KPUTHIECKOTO MBIIUICHHUS Y 00YJaOMMXCsi. ABTOPaMH TIPUBEIEH 0030p CEPBICOB 0 CO3IAHHIO
ANIEKTPOHHBIX HHTEIUICKT-KapT, CPABHUTEIIBHBIN aHATN3 UX (DYHKIHOHAIBHBIX XapaKTEPHCTHK, a TAKXKE MPe/I-
JI0’KEHa MOJIEITb MCTIOJIBb30BaHHS SJICKTPOHHBIX HHTEIUICKT-KapT, COCTOSIIAst U3 HECKOJIBKUX TAIlOB, Ha MPH-
Mepe TUCHHUIUTHHBL «Business communicationy Ha HHOCTPaHHOM SI3bIKE ISl OOYYAOIIMXCS MarkCTPaTyphL.
Kpome Toro, caenaH BEIBOJ, YTO HCIONB30BAHIE dIEKTPOHHBIX HHTEIUIEKT-KapT B 00pa30BaTeNbHOM MpoLiecce
CTHMYJIHPYET Pa3BHTHE TBOPUECKHX CIOCOOHOCTEH M KPHTHYECKOTO MBINUICHHS] 00YJaloMINXCs; pa3BUBACT
00IIeKyTBTYypHbIE KOMIIETEHIIHH CTYIECHTOB B IpOIIecce paboThl B TPYIIIe, CIIOCOOCTBYET Pa3BUTHIO HABBIKOB
apryMeHTalni, 000CHOBaHHMS CBOEH TOUKHU 3pEHHS U BIAJACHHS YeTKOW YCTHOU M MAChbMEHHOH pedbio, OpMH-
pyer ymeHne paboThl B KOMaH/IE, IOMOTAeT Pa3BUTHIO HaBBIKA COTPYIHHIECTBA, JAET BO3MOXXHOCTD YCBOCHHS
y4eOHOro MaTepHana B YCKOPEHHOH (hopMme, MOIEPIKHBACT Pa3BUTHE PA3IHYHBIX BUIOB TAMSTH.

Kuiouesvle cnosa: MHTEIIEKT-KapThI, SJICKTPOHHbBIC HHTEIUIEKT-KapThl, KPHTHYECKOE MBIIILICHHE, JIET0BOE 00-
IIeHHE, AUCTAHIIHOHHOE 00yUeHHUe, IeTI0Bast KyJIbTypa, HArMIsSIHbIe TI0co0usI, TpobIeMHOe 00yUYeHHe.
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