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Importance of digital technology application in the development of professional
competence of future chemistry teachers

This article describes the preparation of a virtual laboratory in the subject and its application during the lesson.
The aim of this study is to improve the professional competence of future chemistry teachers using digital
technologies. Accordingly, the subject of the study is to determine the impact of digital technologies on im-
proving the quality of education. This study is carried out by using experimental method which is a kind of
quantitative research method. In the course of the work, a study of the influence of a virtual laboratory on the
quality and increase in the level of students’ knowledge in a pedagogical experiment was made. The level of
students’ knowledge was determined by the formula for calculating progress. A group of students who used the
virtual laboratory showed a high level of knowledge. These data prove the effectiveness of conducting labora-
tory classes in chemistry using a virtual laboratory, which is one of the digital technologies. The effectiveness
of digital technology application in the development of professional competence of future chemistry teachers
is shown:

- chemical experiments were carried out using a virtual laboratory;

- students had the opportunity to self-correct and understand laboratory work at re-watching;

- prepared with the help of animation and color images, a virtual laboratory has increased the interest of stu-
dents;

- at discussion the results of the lesson, a test was conducted on the “quizizz” program;

- to determine the significance of the virtual laboratory, the lesson was conducted in two groups, at analysis of
the lesson results in the group where the virtual laboratory was used, the level of knowledge was high;

- it can be observed that the professional competence of students (motivation, skills, knowledge) has increased.

Key words: digital technology, professional competence, virtual laboratory, informatization of education, dig-
italization, Macromedia Flash Player program, cations of the second analytical group, qualitative reaction, acid-
base classification, analytical chemistry, chemical experiment.

Introduction

At all stages of its historical development, the society has set high standards for specialists in the field of
education, as the level of education of the society depends on the ability to create conditions for their further
development. These requirements reflect the specifics of a particular era at each time. Today, quality education
is the key to success and the main tool for economic development.

At the age of knowledge economy, it is a necessary to make a teacher's role and competence up to date
since a teacher is the friend, leader, inventor and guide for learning [1; 12]. Thus, a teacher should be knowl-
edgeable and own a critical and self-view. Competences of teacher include high academic skills, emotional
gualities, and skills of challenge and excellence besides ability of justice leadership of a class [2; 46]. In this
regard, there is a problem of increasing the professional competence, that is, motivation, skills and knowledge
of future chemistry teachers. The use of digital technology is of great importance in solving this problem.

An important area of modern public policy is the development of digitalization in all spheres of society.
The issue of digitization in education is provided for in the Resolution of the Government of the Republic of
Kazakhstan dated December 12,2017 Ne 827 on the approval of the state program “Digital Kazakhstan”, which
requires the increase of digital literacy in secondary, technical, vocational and higher education [3]. The state
program “Digital Kazakhstan” is an important comprehensive program aimed at improving the living standards
of every inhabitant of the country through the use of digital technologies. The high role of digital technology
in education, high-quality information systems, the availability of electronic devices increase the interest of
students and teachers in learning, allowing them to conduct research in today's relevant research areas.
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The Law of the Republic of Kazakhstan “On Education” also takes into account issues related to infor-
mation technology, information support of the education system [4].

One of the leading areas of education reform in Kazakhstan is digitalization. E-textbooks and virtual labs,
open educational content, allow each student to create a flexible and individual approach. Students can do their
homework together online. Libraries have become information and computer centers. The whole learning pro-
cess depends on the individual 1D of each student, which allows teachers to rate and form ratings.

Currently, the adoption of technologies by universities is related to a paradigm shift, where technology is
conceived as a complex and interconnected environment that enables digital learning [5].

In this way, the interest is focused more on the students than on the technology itself, in addition to the
learning experiences it allows. In this context, digitalization is a necessity in higher education institutions
(HEIs) capable of attracting more and better students, improving the experience of courses, teaching materials,
and the training process in general [6].

Theoretical and practical problems of the use of information technology in education have been studied
by many researchers Robert I.V. [7], Traynev V.A., and Traynev 1.V. [8] and others. In particular, Traynev
V.A., and Traynev 1.V, defined information technology as “a set of methods and software and hardware inte-
grated into the technological chain, reducing the labor intensity of the collection, processing, storage and use
of information, as well as increasing its reliability and operational efficiency” [8; 10].

Avadaeva 1.V., showed the basic elements of digital technologies in vocational education: digital pro-
cesses in the organization of the educational process, digital technologies for monitoring the professional com-
petencies, knowledge, skills, abilities of students in general education. The essence of digital technologies in
education is a set of methods, approaches and tools that provide processing, transmission and presentation of
information aimed at improving the efficiency of the educational process. Distance learning technologies are
technologies in which students and teachers interact using information technology [9; 25]. The use of digital
technology also allows you to quickly and objectively determine the level of students’ mastery of very im-
portant material in the learning process.

The priority of research in this area is explained by the need to adapt the principles of traditional pedagogy
to the requirements of the modern information society, to make them operational and instrumental. Not all
issues of digital education technology are developed in sufficient detail, which makes it difficult to implement
in pedagogical practice. Thus, there was a mismatch between the role and place of the personal computer in
the process of teaching chemistry, the limitations associated with the insufficient development of computer
coordination with traditional methods of teaching students. This discrepancy determined the relevance of this
study.

The purpose of this study is to develop the professional competence of future chemistry teachers using
digital technologies.

The following tasks were set to achieve the objectives of the study:

- clarification of the concepts of “competence”, “digitization” and “informatization of education” based
on the analysis of literary sources;

- development of a virtual laboratory for qualitative reactions of cations;

- use of a virtual laboratory in the laboratory;

- preperation of a test using the program “quizizz” to determine the level of achievement.

Whiddet S. and Hollyforde S. understand competence as the ability to demonstrate the required standards
of behavior [10; 67].

Heine P. uses the terms competence and competence. At the same time, in his works, the term competence
always refers to the description of the functionality of teachers, and competence refers to the ability of teachers
to perform the corresponding functions [11; 28].

Nikulina T.V. showed that the term informatization of education is interpreted as a set of measures for
the transformation of pedagogical processes based on the introduction of information products, tools, technol-
ogies in teaching and education [12; 107-111].

The pedagogical encyclopedia considers “Informatization of education” in the broadest sense as a com-
plex of socio-pedagogical transformations associated with the saturation of the education system with infor-
mation products, tools and technologies; introduction of educational organizations based on microprocessor
technologies in the narrow sense, as well as information products and pedagogical technologies based on these
tools [13].

The term “digitization” appeared in connection with the rapid development of information and commu-
nication technologies. Davosse Klaus Schwab, who called the first digital revolution of the 1960s and 1980s

46 BecTHuk KaparaHguHckoro yHnsepcuteTta



Importance of digital technology application in the development...

“industrial”, believed that its catalyst was the development of semiconductor computers in the 1960s and
1970s. — personal computers, in the 90s — with the advent of the Internet, a virtual world was created, sup-
plemented by new connections such as online games, social networks that connect to the real world [14; 84].
All this reflects the nature of digital literacy.

Vartanova, Vyrkovsky and Makseenko clarified the content of this concept. They explained that it is not
only the digitization of information, but also a comprehensive solution of infrastructure, management, behav-
ior, cultural nature [15; 17]. Now the era of digital information and communication does not mean a re-exam-
ination of education, pedagogy, its radical change, but an attempt to re-understand the learning process in a
new context. Therefore, it is important to make education accessible using digital news.

Experimental section

To determine the effectiveness of digital technology in the teaching of chemistry, a virtual laboratory for
“qualitative reactions of cations” in analytical chemistry was developed and used in the classroom.

Virtual laboratory is a computer program that allows you to organize chemical processes on a computer.
Such a program provides a great opportunity to implement interactive learning. With the help of virtual labor-
atories it is possible to simulate a certain state of chemical reactions at a useful and qualitative level.

In modern methods of teaching chemistry, the types of virtual experiments and their application in the
classroom are not fully studied in practice. Starodubtsev V.A., showed two main types of virtual experiments
— virtual demonstrations (demonstrations) and virtual laboratories. Virtual demonstrations (demonstrations)
that is a computer program that mimics the conditions and signs of chemical processes, creates visual effects
and repeats dynamic images on a computer. Virtual laboratory is a computer program that simulates (models)
chemical processes on a computer, allowing you to change its conditions and parameters [16; 79-87].

In the course of qualitative analysis of the discipline of analytical chemistry, the reagents required for the
gualitative reactions of ions are sometimes absent, and sometimes it can be dangerous to perform detection
reactions. And in remote schools, laboratory work on chemistry is not carried out, and the teacher is limited to
demonstration experiments in order to open the topic. In this regard, a virtual laboratory for analytical chem-
istry has been developed.

According to the acid-base classification, cations are divided into six analytical groups, including a virtual
laboratory for performing qualitative reactions of cations of the second group. This group consists of cations
Ag *, Pb?*, Hg.?*, chlorides of which are poorly soluble in water, so in the systematic analysis, a solution of
hydrochloric acid was used as a group reagent. To prepare a virtual laboratory, first prepare a methodical part
of laboratory work, analyze the effects of group reagents and individual reagents, reaction conditions, reaction
equations and results, depending on the analytical group of cations, and then design reagents and chemical
containers used in laboratory work. Only after this section will be used 3D graphics and Macromedia Flash
Player to virtualize laboratory work. In this program, each reagent and vessel is animated. When choosing the
right reagent for a qualitative ion reaction, the reagent is moved with the cursor as shown in Figures 1, 2 and
3, dropping a few drops into the test tube, at which point the color of the precipitate formed by the reaction is
clearly visible.

Figure 1. Accumulation of the reagent in the pipette with the help of the cursor in a virtual laboratory work prepared for
the qualitative reactions of cations of the second group
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Figure 2. Accumulation of the reagent in the pipette with the help of the cursor in a virtual laboratory work prepared for
the qualitative reactions of cations of the second group

Peaxyuarap:
1 PHINOu: + 2HCl = PbCls + 2HNO,

Figure 3. The course of the reaction in a test tube with the help of the cursor in a virtual laboratory work prepared for
the qualitative reactions of cations of the second group

One of the advantages of virtual work is that students can work independently, the student selects the
desired reagent to determine each cation, sees the result, if the specific reagent is not selected correctly, the
cursor does not move. In this way you can get used to the qualitative reactions of all ions, the reaction equations
are written on the screen after the experiment (Fig. 4).

Figure 4. Demonstration of reaction equations on the screen in a virtual laboratory work prepared for qualitative reac-
tions of cations of the second group
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In the laboratory lesson on qualitative reactions of cations of the second group, a virtual laboratory based
on this topic was used. The effect of the virtual laboratory on students’ mastery of the properties of the second
group of cations was studied experimentally. Experimental work was carried out at the South Kazakhstan State
Pedagogical University, the second year of the Department of Chemistry, group 1504-10 in chemistry and
group 1507-10a in chemistry and biology. In the first group, a laboratory lesson on "Qualitative reactions of
cations of the second group™ was conducted using a virtual laboratory. In the second group, laboratory classes
on this topic were conducted in the traditional way. In the first group, students not only created qualitative
reactions of the second group of cations, but also used virtual laboratories, repeated experiments and tested the
reactions. Each student has the opportunity to use a virtual laboratory during the lesson, as shown in Figure 5.

Figure 5. Students’ use of a virtual laboratory during the lesson

In order to properly perform a virtual laboratory, students must be fully aware of the properties of cations
of this group. As shown above, the reaction proceeds to the end only when the correct reagent for the qualitative
ion reaction is selected, and the reaction equation is displayed on the screen. If the specific reagent is not
selected correctly, the cursor will not move. In this case, they will be able to fully master the topic by repeating
the experience.

In addition, virtual laboratories were displayed on an interactive whiteboard for the rest of the students to
see and monitor the work done by each student (Fig. 6).

Figure 6. View of a virtual laboratory on an interactive whiteboard

Results and discussions.

The effectiveness of the virtual laboratory and their impact on improving the level of knowledge of stu-
dents was tested by using data that is obtained by the program “quizizz”. In Figure 7 it is shown that the view
of test tasks prepared using the program “quizizz” on the interactive whiteboard. In Figure 8, the participation
of the students in the test tasks prepared with the program “quizizz” is shown.
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Figure 7. View of test tasks prepared using the program “quizizz” on the interactive whiteboard
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Figure 8. Participation of students in test tasks prepared by the program “Quizizz”

According to the results of the test, the progress of students was determined.
Success was calculated according to the following formula:

Y = (K5+ Ks+ K3) x100%/N,

Where: Ks is the number of grades “5”;

K is the number of grades “4”;

K3 is the number of grades “3”;

N is the number of students.

The obtained performance values and test results are shown in Figures 7 and 8.

@"1507-10a"
@"1504-10"

O = NWOWRAMAOTOHNO®O

2grade 3 grade 4 grade 5 grade

Figure 9 — Assessment of students’ knowledge
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Figure 10 — Students of groups 1504-10 and 1507-10a
Percentage of knowledge

The results of the assessment (Fig. 9, 10) show an increase in the dynamics of the level of achievement.
These data show the effectiveness of using a virtual laboratory in laboratory classes in the course of qualitative
analysis of analytical chemistry. In addition, the use of virtual laboratory work in the teaching of chemistry
provides the following opportunities:

1) expands the volume of material covering different sections of the studied chemistry;

2) reading information on the computer screen, including the reaction equations with the group reagent
and individual reagents of the second group of cations Ag *, Pb?*, Hg.? *, the resulting precipitate and its
solubility, and the color of the solution and precipitate. For example:

a) The reaction of the group reagent of the cation Ag * with hydrochloric acid and the reaction equations
for the dissolution of the resulting precipitate in ammonium hydroxide:

AgNOs + HCl — AgCl + HNO3

AgCI + 2NH,OH — [Ag (NH3),] CI + 2H0.

b) The reaction equations for the interaction of the cation Ag + with the individual reagent potassium
iodide and the dissolution of the resulting precipitate in sodium thiosulfate:

AgNO; + KI — Agl + K NO3

Agl + 2NayS,03 — Nas[Ag (S203)2] + Nal.

Students fully mastered the properties of cations of this group by making qualitative reactions to all ions
and using the possibility of replication in a virtual laboratory.

3) Possibility to show some harmful chemical reactions that affect the health of students (for example,
mercury salts);

4) students had the opportunity to self-correct (repeat);

5) due to the increased interest in the lesson, the qualification and level of education of the students
increased.

Conclusion

In conclusion, it should be noted that the measures taken in the context of digitization of the education
system are aimed at the use of new advanced technologies that accelerate and improve the organizational
processes in education. It is necessary not only to actively implement these processes, but also to improve them
as new technological and social changes occur in society.

The use of virtual work not only increases the visibility of learning and makes it easier to master, but also
completely changes the process, which allows you to more deeply identify the important connections of the
object under study, its laws, which helps to better master the material. Students can study the phenomena,
change their parameters, compare, analyze and draw conclusions. Virtual experiments allow to demonstrate
chemical experiments that can not be performed in the school chemistry laboratory for any reason (shortage
of chemical reagents and drugs, expensive reagents, toxicity, danger of working with them, time constraints).
It also saves on chemical reagents. Students are usually particularly interested in virtual labs in the form of
computer simulations. Such activity opens up great cognitive opportunities for them; students can be seen not
only as observers, but in some cases as active participants in experiments.
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In addition, virtual laboratories, which are one of the digital technologies, can be rationally used in the
distance learning system through Internet platforms.

So, the effectiveness of digital technology in the development of professional competence of future chem-
istry teachers is as follows:

- promotes the development of information culture and free work with the media;

- the level of skills and knowledge increased due to the increased interest of students by using the virtual
laboratory;

- having the ability to quickly and qualitatively pass the test and self-assess in order to take into account
the students” knowledge.
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O.C. Kapmanoga, F.M. Moni6ekona, H. KaBak

Bosiamak xumMus MyrajJiMaepiHiH KICiOM KY3bIPeTTUIIrH JaMbITyAa
U (PIIBIK TEXHOJTOTUAHBI KOJIIAHYABIH MAHBI3bI

MakaJiaaa moH OOMbIHIIA BUPTYaJIbl 3epTXaHaHbI JalbIH Ay KOHE OHBI cabaK OaphIChIH/a KOJIJaHy CHIIATTall-
raH. byJ 3epTTeyaiH MakcaThl — HU(PIIBIK TEXHOIOTHSIIAP/bI TTafi1anaHa OTHIPHII, OONAIIaK XUMHUS MYFaIiM-
JIepiHiH KOCiOM KY3BIPETTLTIriH apTThipy. THICiHIIE, 3epTTey MoHI HU(PIBIK TEXHOJIOTUSIIAPIBIH OKY CarachiH
JKAKCapTYFa 9CepiH aHBIKTay OOJIBIN TabbUIaabl. 3epTTey Moceneci OOMBIHIIA ICUXONOTHSUIBIK-TIEAarOr HKaJIbIK
JKoHE d/icTeMenik aieduerrepre oy sxacanrad. OKy IpoIeciHiH MOHUTOPHUHT, CTYJICHTTEP/IiH JKaHa MaTe-
pHaIbI HTEePY CaNachlH TANAY, TECTIICY JKOHE AUarHOCTHKAIBIK KYMBIC Naiaanansuiabl. XKymbic GapbIchiHaa
MEAaroruKaiblK SKCIEPUMEHT KaFJailblHIa BUPTYalbl 3epPTXaHAHbIH CTYASHTTEPIiH OiTiM AeHreiiHe jxoHe
caracklHa acepi 3eprrenai. CTyaeHTTepIiH 0i1iM JeHreili oKy yiarepiMiH ecentey popMynacbIMEH aHbIKTANIbL.
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BupTyainnsl 3epTxaHaHbl HailalanFal CTYACHTTEep ToObI OLTIMHIH KOFapbl ASHreliH KkepceTTi. By aepexrep
UGPIIBIK TEXHONOTHIIApAbIH Oipi O0JIbIN TaOBUIATHIH BUPTYasbl 3epPTXaHAHbI MaiifanaHa OTBIPBI, XUMUSI
OOHBIHIIIA 3epTXaHANIBIK cabakTapabl OTKI3yAIH THIMAUIITIH Aonenneini. bonamak xumus MyragiMIepiHiH Ko-
ci0M KY3BIPETTUITIH JaMBITya HU(PIBIK TEXHOJIOTUSUIIApAb KOIAAHYABIH THIMIUIT KOpCeTUITeH:

- XHUMHSUTBIK, DKCIIEPHMEHTTEp BUPTYAIIbl 3epTXaHaHBIH KOMETiMeH JKYPTi3iii;

- CTyJCHTTep KaiTa Kapay Ke3iHJe 3epTXaHaJIBIK KYMBICTApAbIH MOHIH 03 OeTIHIIe TY3eTyre jKoHe TYCIHyTe
MYMKIH/TIK aJIJIbl;

- aHUMALUS )KOHE TYPJi-TYCTI CypeTTep apKbUIbl AaiibIHIaIFaH BUPTYaJ bl 3ePTXaHa CTYJCHTTEPAIH KbI3bIFY-
IIBUIBIFBIH aPTTHIPJIBL.

- cabaK HOTIDKeNepiH TalKbUIay Kesinae "Quizz" 6arnapiaamacsl O0ibIHIIA TeCT ©TKi31Al. TecT TanceipManapsl
AIJIBIH aJla JallbIHAAIIIBL;

— BUPTYaJIbl 3epTXaHAHBIH MAaHBI3AbUIBIFBIH aHBIKTAY YIIIH cabak eKi TOoITa eTKi3UIIi, BUPTYyal bl 3epTXaHa
Nl JaTaHbUTFaH TONTAFl cabak HOTIDKEINEPiH Taaay Ke3iHae OUTiM eHr el sKOFaphl OOJIIb;

-CTYAEHTTEP/IIH KoCciOHN KY3bIPETTIIri (MOTHBaNWs, NaFablIap, OLTiM) apTKaHBIH Oaiikayra Goapbl.

Kinm co30ep: a¢pIIbIK TEXHOTIOTH, KOCION KY3BIPETTIIK, BUPTYaJIb/Ibl 3epTXaHa, OiTiM Oepyxi aKmapaTTaH-
IeIpy, nndpranaspy, Macromedia Flash Player 6armapnamacsl, exiHII aHaTUTHKAIBIK TOI KaTHOHAAPEI, ca-
HaJIBIK PEAKIHs, KBIIIKbUI — HETi3iK Ki1acCH()UKAINS, aHATUTUKAIIBIK XUMHUS, XUMHUSJIBIK SKCIICPUMEHT.

A.C. Kapmanoga, I.M. Maau6ekoBa, H. KaBak

3HavyeHHe NPUMEeHEeHHUs HU(PPOBBIX TEXHOJOTHH B PAa3BUTHH NMPO(PecCHOHAIBbHBIX
KOMIIeTeHIM OyyIuX yunTesaeil XuMun

B crarse onmcana moaroToBka BUPTYadbHOH J1a00OpPaTOPUH 110 TIPEAMETY U €€ IPHMEHEHHE BO BPEMsI ypOKa.
Lens manHOTO MCCIEIOBAaHUS — TIOBBINIEHHE MPO(ECCHOHANBEHOI KOMIIETEHTHOCTH OyIyIINX yYHTeNeH Xu-
MHH C UCIIOIBb30BaHHEM I (POBBIX TEXHOJIOTHH. COOTBETCTBEHHO, TPEAMETOM UCCIIECAOBAHMS SIBISIETCS OIIpe-
JieJIeHHe BIVSTHUS IH(POBBIX TEXHOJIOTHII HA TIOBBIIIEHHE KadecTBa 00ydeHus. [IpoBeeH 0030p MCHX0JI0To0-
HeJarornieckoil ¥ METOANYECKOH JIMTepaTypsl Mo mpobiemMe ucciaenoBanus. Mcronb30BaHbl MOHUTOPHHT
y4eOHOT0 Ipolecca, aHaIu3 KauyecTBa YCBOCHHUS CTYAEHTAMH HOBOTO MaTepHaa, TECTUPOBAaHUE U TMarHOCTHU-
yeckast pabora. B xome paboTsl OBUTO MPOBEACHO HCCIENOBAHUE BIUSHUS BHPTYaJbHOH J1aO0OpaTOpun Ha Ka-
YECTBO U MOBBIIICHNE YPOBHS 3HAHUH CTYIEHTOB B YCIOBHAX MEJArOTMYECKOr0 SKCIEPUMEHTa. Y POBEHb 3Ha-
HU CTYICHTOB ompeneisuics popMysoil pacdyera ycreBaeMoCcTH. BBICOKHIA ypOBeHb 3HaHUH MMOKa3aja rpymma
CTYJICHTOB, BOCIIOJIb30BABIINXCSI BUPTyalIbHOH TabopaTtopueil. DTu JaHHBIE JOKa3bIBAIOT PE3yIbTaTHBHOCTH
HpOBe/IeHNS Ta0OPATOPHBIX 3aHATHH [0 XMMHH C HCIIOJIB30BAaHUEM BUPTYaJbHON JTabopaTopuy, KOTopas sB-
nstieTcst oJjHOU 13 U poBbIX TexHosorui. [Tokasana 3 peKTHBHOCTE HCIOB30BaHMUS U(PPOBBIX TEXHOIOTHI
B Pa3BUTHHU NPOQECCHOHATBHON KOMIIETEHTHOCTH OYIyIINX YUIUTENeil XUMHN:

— XMMHYECKHE IKCIIEPUMEHTBI IPOBOIMIIICH C IIOMOLIBIO BUPTYAJILHOM J1TabopaTopui;

— CTYZA€HTHI IMEIH BO3MOXHOCTD CAMOCTOSATENIFHO KOPPEKTHPOBATH U TOHATH CYTh JIa00OPAaTOPHBIX PaboT IpH
MOBTOPHOM HPOCMOTPE;

— TOJATOTOBJIEHHAS C TIOMOIIBI0 AHNUMAIMH U IBETHBIX M300paKeHHH BHPTyallbHAs Ta00PaTOPHs MOBBICHIIA
MHTEPEC Y CTYACHTOB.

— Ip¥ 0OCYXKICHHHU PE3yJIbTaTOB YpOKa ObLIT MPOBEICH TECT 10 nporpamme «QUuizzy. TectoBble 3ananust ObUTH
TOATOTOBJIEHBI 3apPAHEE;

— JUIs OTIPEZENICHNUS 3HAYMMOCTH BUPTYAJILHOM J1Ta00paTOpUH 3aHATHE IPOBOJUIOCE B ABYX TPYIIIAx, P aHa-
JIM3€ pe3yabTaToOB ypOKa B TPYIIIe, I/ie UCIONb30Balach BUPTyallbHas 1ab0opaTopHs, ypOBEHb 3HAHUH ObLI BBI-
COKHM;

— MOXXHO OTMETHTB, YTO TPO(eCCHOHANbHAST KOMIIETEHTHOCTh CTYICHTOB (MOTHBAIIHS, HABBIKH, 3HAHMS) I10-
BBICHJIACH.

Kniouegvie cnosa: mmdpoBast TEXHOIOTHI, TIPOGECCHOHANBHAS KOMIIETEHTHOCTD, BUPTYyalbHas TabopaTtopus,
uHbopMaTH3anus oopasosanus, udposusanus, nporpamma Macromedia Flash Player, kations! BTopoii ana-
JIMTHYECKOHN TPYIMIbI, KAYECTBEHHAS] PEaKIUsl, KHUCIOTHO-IIENOYHAs KIIaCCU(UKAIHSI, aHAJUTHYECKAs XUMUS,
XUMUYECKHI SKCTIEPUMEHT.
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