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Problems of using Web 2.0 technologies in teaching language disciplines at the
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The development of information technology has led to the formation of new ways of using the Internet. Web
2.0 technologies now resemble a huge knowledge corporation with the involvement of users from different
parts of the world. Nevertheless, today, when online technologies are an integral part of learning, the analysis
of the scientific literature on this problem indicates that teachers and students still face numerous difficulties
integrating Web 2.0 into learning process. The results showed that the respondents understand the potential of
Web 2.0 tools, but the majority of students (more than 70 %) face questions about the use of online resources
in the learning process, as they do not have sufficient knowledge or experience for their systematic use in
learning foreign languages. We have made an attempt to demonstrate Web 2.0 tools for future language teachers
to show their possibilities of application by teachers in educational practice. In this regard, the authors conclude
that it is necessary to provide a panoramic view of the developing potential of Web 2.0 for teachers so that they
could use them effectively for educational purposes and accompany students in their teaching process.

Keywords: Web 2.0, technologies, pedagogical potential, tools, problems of use, language teaching, foreign
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Introduction

Today, higher education is faced with the task of training specialists who are able to think critically, work
in a team, are mobile and ready to make responsible decisions, creative and tolerant, capable of self-develop-
ment and lifelong learning. In this regard, the content and technologies of education at the university should
be focused on the formation of a set of special knowledge, skills and experience, which, according to the
educational standard of the third generation, constitutes a set of general cultural, general professional and pro-
fessional competencies. One of the terms for the formation of these competencies is the availability of an
appropriate information and educational environment.

The information and educational environment is a systematically organized set of information, technical,
educational and methodological support, inextricably linked with a person as a subject of education [1; 31].

The development of information technology has led to the formation of new ways of using the Internet.
Currently, in many countries there is a consistent and steady movement towards building an information soci-
ety, which is designed to create the best conditions for maximum self-realization of each person [2]. The in-
tensive development of computer and telecommunication technologies and the creation of a developed infor-
mation and educational environment are the grounds for such a process. Internet technologies are less expen-
sive to use, high-speed, resource-saving, and also allow for extensive user access at the same time. Moreover,
changes in access and connection speed are accompanied by the development of computer programs and their
management. In this regard, it can be stated that the transition to an information society implies a deep con-
nection between three components: information, the value of new information technologies and socio-struc-
tural changes in society. These factors lead to the need to share Internet resources.

The possibilities of the Internet in language teaching are determined by its ability to simulate human
speech-thinking activity in processing textual information and to reproduce certain aspects of professional
activity. Web 2.0 technologies now resemble a huge knowledge corporation with the involvement of users
from different parts of the world. However, these technologies are not only a way of providing information,
they also involve the cooperation of interested users in the formation of information and communication re-
sources. This development is accompanied by the need to form new tools for manipulating digital data and,
undoubtedly, tools for managing the knowledge and experience gained.

Literature review

The goals and objectives of higher education are predetermined by the labor market and society's demands
for future foreign language teachers and include not only basic knowledge and skills, but also formed foreign

212 BecTHuk KaparaHgmMHCKoro yHusepcureTa



Problems of using Web 2.0 technologies in teaching language...

language communicative competence, which in turn involves mastering new knowledge in the field of new
information and telecommunication technologies. For higher education, the process of modeling professional
and research activities comes to the fore. Also, one of the objectives of the State Program of the Republic of
Kazakhstan “Digital Kazakhstan” is to increase digital literacy in secondary, technical and vocational, higher
education, which include the introduction of electronic information technologies in the educational process,
the development of mechanisms of continuous education based on the Internet, a qualitative increase in the
efficiency of the use of modern information technologies in the educational process, stimulating users to use
all types of information, including electronic information resources [3].

Based on the works of M. Warschauer [4], the process of informatization of society is conventionally
divided into several stages, namely four. The first stage was characterized by the widespread introduction of
computer technology into the educational process and involved teaching the basics of algorithmization and
programming, mathematical modeling on a computer; this contributed to the development of algorithmic think-
ing among students. The use of a computer in the learning process was based on the acquisition of experience
in using computers to implement projects to create learning systems and conduct scientific research. At this
stage, large computing centers were created at universities; the computer was used for automated tasks. Re-
garding the teaching of foreign languages, the first stage was characterized by the development of behavioral
theory of teaching. Computer exercises created during that period trained students' skills (grammar, writing)
by repetition. The main principle of building computer programs was “drill and practice”. The computer only
partially performed the functions of a teacher, it was perceived as a device providing only educational material
to students. The established model of training computer exercises operated according to the principle: presen-
tation — training — control.

The second stage of using a computer in the learning process is associated with the advent of a personal
computer, the development of software that provided a dialog interaction between a person and a computer. In
the learning process, educational automated systems for knowledge control and educational process manage-
ment have been widely used. In the 70s, intelligent learning systems appeared. These intelligent systems con-
tained ideas about what to teach, how to teach, and information about the learner. This approach made it pos-
sible to make a deep diagnosis of students' knowledge and skills. In teaching foreign languages, the behaviorist
approach has been replaced by a communicative approach.

Computer programs created within the framework of the communicative approach were distinguished by
the possibility of:

— independent finding of the answer;

— self-control;

— interaction of students;

— the development of critical thinking, as well as the creation of programs aimed at the development of
audio-linguistic skills [5].

The third stage is characterized by the emergence of new information and telecommunication technolo-
gies, multimedia technologies and virtual reality. The peculiarity of this stage is to unite users of the global
Internet network. Knowledge and skills related to new information and telecommunication technologies come
to the fore in the learning process. The process of education is becoming global. Informatization of society is
an objective social process associated with increasing the role and degree of impact of intellectual activities
on all aspects of human life, it is a process of restructuring the life of society based on the increasingly full use
of reliable, exhaustive knowledge in all areas of creative human activity [6; 7].

This stage in teaching foreign languages is characterized by a new approach — integration, which implies
the use of a foreign language in a real context, training of all skills of speech activities.

The informatization of society and, as a consequence, its transformation stimulated the transformation of
the learning process, namely the forms and methods of teaching. The transformation of the educational process
consists in the transformation of the educational environment, “aimed at developing a methodology for using
modern means of transmitting and receiving information and providing resources for the implementation of this
methodology” [7; 28].

Conditionally, the fourth stage of the development of informatization of society begins with the advent
of Web 2.0 technologies in 2001. The fourth stage is of a socio-informational nature. Web 2.0 is a global
concept that does not have officially regulating documents, but is supported by new technologies: AJAX,
XML, Flash, RSS, tags, blog structure of information. This system implies the active involvement of users in
the creation and filling of the Internet, whereas previously users performed a passive role. Web 2.0 technolo-
gies are based on the human factor, are the result of a person’s social, communicative and personal preferences.
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Each user acts on a par with professionals, as he is able to make adjustments to the product. Web 2.0 technol-
ogies are characterized by democracy in the management of the global mind of the Internet.

Along with the term Web 2.0, the concept of “Education 2.0” appeared in pedagogy. A.M. Goldin puts
forward the fundamental principles of Web 2.0 in his work “Education 2.0: a teacher's view”. He identifies 3
principles: interactivity, syndication and socialization:

— interactivity Web 2.0 is a platform, that is, a technology for filling a website with content, when visitors
actively form a website, filling and repeatedly editing its content;

— syndication (mash-up) — full or partial use of other Internet services as sources of information (for
example, the so-called RSS feeds). A network of services dependent on each other, jointly integrated, is
formed;

— socialization — the use of technologies that allow you to create a community, the possibility of indi-
vidual site settings and the creation of a personal zone for the user.

The term “Education 2.0” is interpreted as a set of such basic principles and educational systems based
on them that are “adequate to the purpose of education in the post-industrial era: creating conditions for the
fullest disclosure of the personal potential of each student, the development of his personal entrepreneurship,
self-education skills, the ability to make responsible decisions in a situation of choice” [8].

The implementation and successful functioning of training using Web 2.0 technologies is possible if there
are fundamental conditions:

— information culture of the teacher and student;

— information learning environment;

— sustainable motivation of the student to use ICT in educational activities;

— psychological literacy and readiness of the teacher and student to use ICT;

— computer security of the learning process [9; 35].

Web 2.0 technologies have formed four global spheres of influence, which can be defined as: 1) study;
2) language literacy; 3) collaboration; 4) product presentation. These areas relate to cognitive (learning and
language literacy) and social (cooperation and product presentation) aspects of teaching foreign languages,
and can also be considered as a process (learning and cooperation) and a result (language literacy and product
presentation) of learning.

The scope of study includes the ability to use Web 2.0 technologies in conducting research. Web 2.0
technologies create new data organization structures in the Internet environment, new sources, forms and tools
for requesting information.

The scope of language literacy is aimed at improving the skills and abilities of oral and written foreign
language speech, and, as a result, the formation of foreign language communicative competence. The inter-
action of language with writing is a key in this situation. The computerization of the communications sphere
has demonstrated to society the need for a high level of proficiency in foreign languages, especially in
telecommunications networks, where it is necessary to exchange written or oral messages in real time with-
out intermediaries. Conducting a spontaneous professional conversation with native speakers orally or in
writing, which is even more difficult, implies a high level of knowledge of the language, an active command
of it.

The scope of cooperation provides communication between users through Web 2.0 technologies. Web
2.0 technologies offer students a set of tools that allows them to support forms of learning that involve the
organization of joint projects to solve the tasks.

The scope of product presentation is a consequence of the need to write original material that differs from
others in the group being presented. Web 2.0 provides tools and an audience.

Consequently, the four aspects presented above define a number of opportunities for the introduction of
Web 2.0 technologies into the educational process. Thanks to the huge capabilities of Web 2.0, a teacher can
use not only ready-made Internet sites, but also create their own assignments for specific groups of students,
for example, for a group project or research work, using web formats such as blog, wiki, podcast, flicker.
Patricia McGee and Veronica Diaz group all Web 2.0 social services on a functional basis (Table 1) [10].
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Table 1
Functions of Web 2.0 social services
Web 2.0 application type Function Examples

Communicative Exchange of information, ideas, crea- |Blogs, Messengers, Podcasts.
tive interchange.

Cooperative Work on a common project, concen-  [Virtual text editors for collaboration on
trated in one place. documents, Wikis.

Documenting Accumulation and/or demonstration of [Blogs, electronic portfolio.
results, conclusions, materials, etc.

Generative Creating something new that you can |Virtual communities, virtual worlds.
share with others

Interactive Exchange of information, ideas, re-  |Social bookmarks, virtual communi-
sources, materials. ties, virtual worlds.

At the moment there is no single list of Web 2.0 formats, various researchers distinguish from 5 to 20
formats. Thus, the main thing with regard to Web 2.0 is to understand the potential of available resources and
implement it to the best of your ability and expediency, while acting systematically.

Experimental

Currently, Web 2.0 technologies are widely used by young people for entertainment and informational
purposes. Our younger generation is growing up in the world of digital technologies, where they know “from
the cradle” how to turn on and off a computer, how to use a mobile phone, remote control, etc. Therefore, the
youth of the XXI century is well adapted to changes in computer technology, which suggests an excellent
opportunity to use Web 2.0 for educational purposes.

Nevertheless, today, when online technologies are an integral part of learning, teachers and students still
face numerous difficulties integrating Web 2.0 into learning. In the case of teaching foreign languages, a num-
ber of problems include: failures in the operation of websites, untimely placement and delivery of assignments,
lack of video and audio communication and technical support, and oral speech is not practiced enough.
M.V. Bondar also points to a weak level of pedagogical design (low level of assignments) and the lack of an
established and diverse database of online assignments [11; 166]. Despite the potential of Web 2.0 tools that
can be used both in a traditional learning and in an online or blended format, there are obstacles to their effec-
tive and optimal use. Thus, there is a need for a detailed study of this problem in order to make methodological
recommendations that will contribute to the qualitative integration of Web 2.0 tools into traditional training.

Before involving students directly in the process of learning a foreign language, using the capabilities of
Web 2.0 technologies, it is necessary to investigate the relevance of the problems of using Internet resources
by young people for entertainment purposes in order to obtain a more effective result of work. Exactly:

1. Which Web 2.0 resources are used by students more often?

2. How often do students use the Internet for personal and educational purposes?

3. How do they assess the copyrights of the materials they found?

4. What have they personally created on the Internet and for what purpose?

5. What formats would they like to use in the process of learning a foreign language? etc.

Having received information about the questions posed, the teacher has the right to diversify the process
of teaching a foreign language by introducing Web 2.0 technologies to perform independent work or research,
in order to consolidate the material obtained, expand the range of knowledge on the subject and even form or
develop certain skills. This individualizes the learning process, makes it selective and personality-oriented.

As part of the study of this issue, an online questionnaire was conducted in order to identify the problems
of using Web 2.0 technology in practice.

The survey was attended by 1-4 course students of the Faculty of Foreign Languages of Ye.A. Buketov
Karaganda University. The number of respondents comprised 202. Among them, students of the 1st year —
115, 2nd year — 4, 3rd year — 21, and 4th year — 26.

The methods used in our study included data collection, analysis and interpretation, as well as statistical
methods, generalization, on the basis of which conclusions were then drawn.

The survey was conducted online on the Google Forms platform. The questionnaire included open-ended
(or questions requiring a detailed answer) and closed-ended questions. While developing the questionnaire,
our task was to find out which educational platforms and Web 2.0 tools students use in their practice, how
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much they understand the potential of Web 2.0 tools and whether language teachers have sufficient knowledge
or experience for their systematic use in teaching foreign languages.

Results and Discussion

Based on the processing of the results of the survey, the following conclusions can be drawn. The frequent
use of Web 2.0 technologies in the classes of the Faculty of Foreign Languages is confirmed by 42.6 % of
students (the same number (42.6 %) answered that they use it, but rarely, and 14.9 % did not use it at all).

Frequently used Web 2.0 tools among students were Zoom sessions (68.8 %), presentations (56 %),
YouTube (42.1 %), the electronic information environment of the university (41.6 %), webinars (21 %),
MOOCs (massive open online courses) (9.4 %). Google and Wikipedia have been added to the answers as
their own variants (Fig. 1).

Electronic information environment of the university

YouTube

Webinars

Presentations

Zoom sessions

MOOCs (massive open online courses)
Google

Wikipedia

0 50 100 150

Figure 1. Comparable result of frequently used Web 2.0 tools

At the same time, students' preferences were also taken into account, formats of which they would like to
integrate into the process of learning a foreign language. The most popular format is Internet applications. Pod-
casts and blogs are also considered preferable and effective according to students' opinions. Only 11.9 % of stu-
dents chose Wiki. Additional options such as TV series, songs, communication practice with native speakers and
listening to interviews added by students are also possible to implement using Web 2.0 technologies.

According to the abovementioned practice and preferences, students were able to form the advantages of
using Web 2.0 technologies. The most popular answers were the opportunity to improve their professional level
and the modern content of training courses. The opportunity to develop their general outlook, the variety of forms
of tasks and the ability to choose tasks, the ability to communicate with course participants, the comprehensible
level of tasks — all these were also noted by students as great advantages of using Web 2.0 technologies. The
lowest indicator showed the possibility of developing communicative competence (16.8 %). But among the
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advantages there are also results such as “I didn't use” and “I don't know what Web 2.0 is”, 0.5 % and 0.5 %,
respectively.

Only one respondent indicated that there are no difficulties in using Web 2.0 technologies in teaching,
therefore this result shows that there is a number of difficulties in using Web 2.0 tools in teaching language
disciplines at a university. As a result, almost 70 % of students indicated the lack of unlimited Internet access
as the most important problem. 41.6 % admit that the inability to use Web 2.0 technologies is also a difficulty
in the learning process.

Taking into account the advantages and difficulties of using Web 2.0 technologies in teaching, students
assessed their attitude to the introduction of active use of Web 2.0 in foreign language classes at our university.
According to the survey results, almost 80 % of respondents have a positive attitude. And only 6.5 % chose
“negative”, about 18 % found it difficult to answer. One respondent added his opinion that this is a great idea
for online classes, and he would like to learn the language in an offline format.

To date, Internet resources and mobile applications are used as tools-assistants in the formation and de-
velopment of language competencies. Almost 73 % agreed, while about 24 % of students are not sure. Only a
small number of students disagreed with the statement, which amounted to 3.5 %.

To develop a certain language skill, you can choose special Web 2.0 tools according to their purposes and
features. Speaking dominates in the voting of the choice of the skill that students would like to improve through
the use of Web 2.0 technologies (60.9 %). Although the advantages of using Web 2.0 technologies showed the
lowest percentage of the possibility of developing communicative competence, it became clear that students
would like to speak fluently and confidently using Web 2.0 technologies. Listening counted about 21 %, which
shows a desire to improve this skill, while the indicators of writing and reading show that they are not skills that
students would like to improve through the use of Internet resources, 10,4 % and 7.9 %, respectively.

Demonstration of instructions for using a certain Web 2.0 technology by a teacher is necessary according
to the majority of students (about 58 %). 36.6 % believe that support and maintenance in use are needed only
if necessary, for example, if they are not familiar with the tool or are difficult in the process. Only 5.6 %
answered that there is no need for an accompaniment.

The results of the analysis show that many respondents use online technologies in their practice, however,
it is not sufficiently meaningful and often spontaneously at the discretion of the teacher himself. To solve this
problem, a comprehensive approach is needed to realize the huge potential of educational platforms, but, first
of all, to understand the essence and forms of manifestation of the phenomenon of Web 2.0.

We have made an attempt to demonstrate open educational resources, in our case Web 2.0 tools for future
language teachers to show their possibilities of application by teachers in educational practice. To achieve our
goal, future foreign language teachers of the MIA-51 group of the Faculty of Foreign Languages of Academi-
cian Ye.A. Buketov Karaganda University were involved. At the lectures of the discipline “Digitalization of
foreign language education”, a number of Web 2.0 technologies were explained and detailed instructions for
their use in foreign language classes were demonstrated. All Web 2.0 tools that exist both in the form of sep-
arate websites and in the form of platforms or programs that future teachers were introduced to are presented
in Table 2. The choice of one of them depends solely on the preferences of the teacher and the purpose of the
lesson, but in practice students used each tool following the instructions in our support on practical classes.

Table 2
Web 2.0 tools, their capabilities and use potential for foreign language teachers
Tools Capabilities Potential
Google Sites Free and easy-to-use website builder. It is suita- | An important advantage of the builder is the
https://sites.google.com/new ble for creating small personal and educational | ability of several users to work together —
projects. the teacher, as the owner of the site, organ-

The constructor is closely related to other Google | izes students' access to the site as co—authors.
products. If you have a Google account, then you | All authorized participants can edit pages,
can go to the Google Sites dashboard and create | leave comments, and add files as attach-
an unlimited number of sites. Google Sites pri- | ments to pages. T o design an electronic en-
marily uses the functionality of other Google | vironment with the help of convenient tools,
web services to generate the content of the site | you can create training modules and organ-
pages: documents, tables, maps, presentations, | ize interactive cooperation of all participants
diagrams, forms, and the publication of videos | in the training.

from YouTube. You can also add your own
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HTML code, which potentially expands the pos-
sibilities by integrating the capabilities of web
services that are not related to the Google eco-
system.

You can promote independent learning using
Google Sites.

Teachers use Google Sites to organize re-
search projects

You can also create an E-book

Want to flip your class? Use Google Sites.
Teachers organize the curriculum through
linked sites

Nearpod https://nearpod.com/

The service provides a number of opportunities
to ask an open question to the audience; to design
a board with answers (where students can even
choose the option they like, and the teacher can
moderate the publication of answers);

conduct a survey / test / quiz; give a task to con-
nect pairs; demonstrate a video; send links and
images, and more. If you go beyond the scope of
the lesson, then Nearpod is convenient for its re-
porting, which the teacher can download after the
lecture.

You can participate in sessions from any device
and from any platform: iOS, Android, Windows
Phone. Tablets with laptops are also suitable for
working with presentations, but the developers
paid special attention to making the interface
convenient for access from a mobile phone.

It is recommended to use more open ques-
tions in the presentation, which would en-
courage students to delve deeper into the
topic and express their opinions. You can
make it so that during the lesson, children
can add their own content: images, links to
websites. This can be an occasion for intense
discussions and a means of self-expression.
After all, one of the main advantages of such
interactive presentations is that everyone can
speak publicly and be heard.

Advantages of the platform: import of
presentations, attendance control, slide crea-
tion, broadcast on the student's screen, tests,
surveys, discussions, a detailed report in
PDF format, links to videos and other re-
sources.

Quizlet
est

https://quizlet.com/lat-

Quizlet is a card storage service that allows you
to learn foreign languages and any other infor-
mation that can be presented in the form of these
cards. The Quzlet service allows you to submit
one task in different formats: flipping cards, in
the form of a test, spell checking, memorization
or games “Word Selection” and “Gravity”. The
service repacks the card data automatically. On a
free account, you can illustrate the cards only
with the illustrations that are available in the ser-
vice. The audio accompaniment of the cards will
be created automatically. The task can be in-
serted on a website or blog

The tool can be used to learn vocabulary,
phrases and concepts of a foreign language.
Working with cards can be used for self-ex-
amination of students, formative assessment
in full-time class. You can also provide a re-
source for students to create tasks for each
other independently; for example, analyze
the text for new words and create tasks for
them

Padlet
https://ru.padlet.com/dashboard

Padlet is an online sticker board where you can
work collectively from a computer or
smartphone. It is enough to send a link to the
board to students or colleagues.

The Padlet service is a tool for collaboration in a
virtual space (on a virtual canvas) that allows you
to: organize a collective brainstorming session
(even if the participants are at a distance); pre-
pare a virtual exhibition, poster or wall newspa-
per on a specific topic; organize a collection of
ideas, examples on a designated issue of the topic
being studied; display the results of an infor-
mation search for students on the topic; organize
reflection.

The Padlet virtual wall prepared by the
teacher in advance can become a platform
for the exchange, placement, storage of in-
formation both in the classroom and when
doing homework, creative and research
work, when implementing various projects.
The service is easy to use, but it is very ef-
fective for organizing educational coopera-
tion, advertising the results of educational
activities.

Wheel of names https://whee-
lofnames.com/

Free random name generator in the form of a
wheel of fortune. It is possible to select sound
files that accompany the wheel operation, adjust
the rotation time, insert your own written com-
ments after the wheel rotation ends, and many
more interesting and useful “little things” that are
not available in similar tools.

The wheel can be used both for organizing
work in groups and for conducting game les-
sons. The wheel can have the names of stu-
dents or topics for speech tasks, the wheel al-
lows you to randomly distribute tasks or di-
vide students into pairs. The tool will help to
add an element of fun and good luck to the
classroom work.
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The above-mentioned Web 2.0 tools and this is only a small part of what we managed to introduce in the
short period of our experiment, can be integrated by foreign language teachers into traditional teaching in
various ways:

e organization of lessons with the use of ICT in computer laboratories;

o creating online homework assignments;

e using an interactive whiteboard for group work with Web 2.0 in the classroom;

o implementation of students' project activities in an online environment;

e communication and transmission of educational materials, feedback on assignments, etc. via Internet
platforms and social networks;

o transfer of individual formative assessment to an electronic version available from mobile devices or
computers in the classroom;

o providing students with theoretical information and instructions in advance in electronic format.

As arule, Web 2.0 tools have several application vectors, and a teacher can use their potential depending
on their needs and the material base of the school [11; 168-169].

Here are some examples of how future foreign language teachers got acquainted with web 2.0 services
and tried to create their own educational content using them. Before analyzing individual Web 2.0 tool, a
general theoretical basis was given for open educational resources, especially Web 2.0 technologies. The use
of Web 2.0 tools in teaching a foreign language changes the role of the student, who becomes not only the
subject of learning, but also the co-author of educational content. The training takes place within the framework
of the competence-connectivist approach [12]. One of these tools is Google Sites, which students-future teach-
ers of a foreign language have not known about before. They learned that it is possible to create their own
educational website with one click on a discipline or course where they can create thematic content, upload
assignments, any necessary information or news. As a result, each student worked on the content that will be
contained on his website and under our guidance were able to create their own educational website. In Figure
2, one of the results of students can be seen; this site will be very systematic and convenient for both the course
teacher and students.

D B ens
<« C ttps//sites.google.com t Y S o o= a8

ieltsforintermediate v Listening Speaking Reading ~  Writing Folder Q

[ELTS 4.5-6.0

x = = o X

The website was created for my intermeadite level students who are preparing for IELTS .

How to use this site?
1. Go to different pages to do exercises on various IELTS sections
o 2.Do write essays and upload them on "Folder" page

g ° &8 N € € = O W 7CSunny ~ G @RE W Z P K3 OGZ:ZM =3

Figure 2. Student’s own educational website for IELTS preparation

The following tools — Nearpod and Quizlet allow teachers to create or use tests, surveys, quizzes, dis-
cussions, etc., as well as track their results for monitoring and performance. Both function as a website and a
mobile application. Working with these tools, students were convinced that the integration of such interactive
tasks, games, presentations really arouses interest in learning and is a productive approach for language learn-
ing. Figure 3 demonstrates one student lesson created in our classroom using Nearpod.
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Figure 3. Nearpod lesson designed by a future language teacher

Summing up the degree of involvement of Web 2.0 resources in the educational process, we note that
Web 2.0 tools, like any resource, have a huge potential for teachers of foreign languages and depend on the
capabilities and creativity of the user. Overwhelmingly, they reduce the amount of paperwork, automate many
processes, such as mailing, checking assignments, providing instructions and contacting them if necessary,
etc.; they create space and inventory for intercultural projects, as well as direct communication between the
teacher and the student; the exchange of opinions between colleagues to a new level, faster and meeting modern
requirements, such as collaboration and cognitive competence approach [11].

Thus, with the help of Web 2.0 technologies, a language learning environment is created, where students
are subjects of the educational process and extract and generate knowledge. The potential of these technologies
is high, which allows students to form and develop the necessary language competencies effectively. And it is
also a format of learning to keep up with the modern world.

The problems identified by the survey of this study shows that there is something to work on:

o there are students who do not understand the meaning of Web 2.0 technologies;

o there are students who have not used Web 2.0 tools in foreign language classes, but would like to;

o there is a need for support or instruction in use by the teacher.

Most university students would like different ICT formats to be used in foreign language classes, and the
survey results confirm the need to integrate Web 2.0 technologies into the learning process.

Conclusions

The analysis of the data of the conducted survey of students of the Faculty of Foreign Languages of the
university allows us to conclude that, despite the obvious interest in new Internet technologies, highlighting
their pedagogical potential, Web 2.0 services are rarely or not used at all in foreign language classes as one of
the effective means of teaching a foreign language. It is required to give a panoramic overview of the devel-
oping potential of Web 2.0. for most teachers, and to show their effectiveness for full-fledged training in tra-
ditional and distance/blended learning formats, since it is the teaching staff who are translators of the capabil-
ities of these tools in the form of technologies and concepts for the educational audience of universities, and
there is also a need to develop methodological recommendations for organizing work with Web 2.0 tools. This
is proved by the result of our attempt demonstrating useful Web 2.0 services and their application possibilities
by teachers in educational practice. Despite the small number of Web 2.0 tools (and there are a huge number)
that future English teachers managed to get acquainted with in a short period of the experiment, they were
convinced of the practical significance of using new technologies: on the one hand, it helps to facilitate the
teacher's work and systematize it, and on the other hand, these tools have great potential for formation and
development of language competencies of learners.
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This study was carried out within the framework of the grant project of the Ministry of Education and
Science of the Republic of Kazakhstan (IRN 4R09260118) on the topic “Facilitators in advanced training of
teachers in blended learning: efficiency assessment, methodology, vectors of competence development”.
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7Korapsl OKY OPBIHAAPBIHAA TUIAIK MIHAEPAI OKBITY1A
Web 2.0 TexHOI0THsIIapPbIH KOJIAHY MaceJesiepi

AKMapaTTBIK TEXHOJOTHAJIAPABIH AaMybl VHTEepHETTI maiiianaHyAblH XaHA TOCUIIEpiHIH KalbINTacyblHA
okengi. Web 2.0 TexXHONOTHSIIAPHI Ka3ip 9JEMHIH TYKIIpP-TYKIIpiHEH MMaiiianaHybuiapabl TApTaThH YIIKEH
OiniM KopTopanuschiHa YKcaiinel. JlereHMeH OYTiHT KYHI OHJIaliH TEXHOJIOTHSIIAp OKBITYIBIH aXbIpamac 0e-
JIri OOJIBIN TaOBUIATHIH Ke3/Ie, SFHH OCHI Mocesie OOMBIHINA FRUIBIMU 9IeONEeTTEp Il Talaayaa MyFaTiMaep MeH
cryaentrep Web 2.0-1i oKy yaepiciHe eHrizye olli ie KONTereH KUBIHIBIKTapFa Tall OOJATHIHBIH KOPCETe .
Harmxkenep pecionaentrepain Web 2.0 KypaniapbHbIH aJ1€yeTiH TYCIHETiHiH KOpCeTTi, 0ipak CTyIeHTTepaiH
kemmriiri (70%-aaH actamMbl) OKY MPOIECIHAE OHIANH-pecypcTappl Maiiaanany sl Macenenepine tam 60-
najpl, cebedi meT TinAepiH yipeHy Ke3iHje oapabl KyHewi TypAe naiaataHy YIiH )KeTKUTIKTI Oiimi Hemece
Taxipubeci xkok. bi3 myranmimMaepain oky Texipubecinae onapasl Kajai naiinagany KepeKTirin oiny yuri 6o-
Jamiax met Tim MyramiMaepine Web 2.0 KypangapbiH kepceTyre THIPBICTHIK. OChIFaH 0aiilaHBICTEI aBTOpIIAp
okpITymbIIap Web 2.0 namy oneyeriHe maHOpaMalIbIK IOy yacay KaxkeT, cebeOi omap oHBI OiniM Oepy Mak-
caThIH/Ia THIMI TaijanaHa ajxajbl )KOHE CTYJICHTTEPAl OKy MPOIECIiH/e KAMTaMachl3 €Telli IereH KOPBIThIH-
JIbIFa KEJIreH.

Kinm ce30ep: Beb 2.0, TexHOJOTHsIIAp, NMENAarorHKalbIK dJIeyeT, Kypanaap, Haianany Macenenepi, TilIiK
OKBITY, LIIETeJ TULAEPI, XKOFapbl OKY OPHBIHBIH MOHEPI.
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IIpobsempbl ncnoib30Banust TexHoaoruii Web 2.0 npu 00yyeHun si3bIKOBBIX
AUCUMILINH B By3e

PasButne nHOOPMAIIMOHHBIX TEXHOJIOTHH IPHUBENIO K (OPMHUPOBAHHIO HOBBIX CIIOCOOOB HCIONIB30BaHMs MH-
TepHera. Texnonorun Web 2.0 ceifdac HalOMHHAIOT OTPOMHYIO KOPIIOPALMIO 3HAHUH C TMPUBICYCHHUEM
MONb30BaTeNel U3 pa3HbIX YroNKOB MUpa. TeM He MeHee CeroIHs, KOTa OHJIaHH-TeXHOJIOTHH SBIIAI0TCS HEO-
THEMJIEMOH YacThi0 00yUYEHHs, aHAIN3 HAYYHOH JTUTEepaTypsl 110 3TOH MpobieMe MOKa3bIBaeT, YTO MPETo jaBa-
TENH U CTYJSHTHI MO-TIPEXHEMY CTAIKUBAIOTCS C MHOTOYHCIEHHBIMU TPYJHOCTSIMU ITpu HHTerparmu Web 2.0
B y4eOHBIH poriecc. Pe3ynbTaThl Mokasany, 4To pecloHIeHTH IOHNMAIOT TOTeHIHAI HHCTpyMeHToB Web 2.0,
HO OOJBIIMHCTBO cTyAeHTOB (Oosee 70 %) CTaNKUBalOTCS C BOIIPOCAMHU 00 MCIIOJIB30BAaHUH OHJIANH-PECypCcoB
B IIpo1iecce 00y4eHHsI, TOCKOJIBKY OHH He 00JIaaloT JOCTATOYHBIMH 3HAHUSIMH WITH ONBITOM JJISL UX CHCTeMa-
THYECKOTO UCTIOIH30BAHMS IPY U3YICHNH HHOCTPAHHBIX S3BIKOB. MBI IPEATIPUHSIIN MOMBITKY IIPOJXEMOHCTPH-
poBath HHCTpYMeHTHI Web 2.0 1t Oyaymmx yquTeneil HHOCTpaHHBIX SI3BIKOB, YTOOBI ITOKA3aTh UX BO3MOXK-
HOCTU NPHMEHEHHUS yIUTETAMH B 00pa30BaTeIbHOM MpaKTHKe. B CBA3M ¢ 3TUM aBTOPBI NPUXOAAT K BHIBOAY,
YTO HEOOXOJMMO IPEIOCTaBUTh MPENoJaBaTelsIM ITaHOpaMHBIi 0030p pa3BuBaroliero noreHnuana Web 2.0,
YTOOBI OHU MOTJIH 3P EKTUBHO UCTIONB30BATH UX B 00Pa30BaTEIbHbIX LIEJISX U COIPOBOXKIATE CTYICHTOB B HX
y4eOHOM Hporecce.

Knioueswvie cnosa: Beb 2.0, TeXHOIOTHH, NTeJarornieckrii HOTEHINal, HHCTPYMEHTBI, IPOOJIEMBI HCITOJIB30Ba-
HUS, IPEIO/IaBaHue SI3bIKa, HHOCTPAHHBIE SI3BIKH, TUCIUIUINHA BY3a.
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