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Children with special educational needs in education field of Kazakhstan:
problems and needs.

The given article reviews researches surrounding education of children with special educational needs. It is
noted that there is a lack of teachers who can work with inclusive children. The authors concluded that future
foreign language teachers should be able to deal with children of different categories. The article analyzes the
statistic data along Kazakhstan on inclusion. It is assumed that children with special educational needs do not
need to be educated in special institutions: in a regular public school they can not only get a better education,
but also successfully adapt to life, to realize the need for emotional and physical development. Inclusion is one
of the goals of modern society, the transition from the standard system to the inclusive one in some countries
is moving very slowly. There are many gaps in the modern school system, lack of staff, problems with the
transition to equal education. All this gives reason to think about the preparation of future specialists to work
with children with special needs in education. This study examines the situation in the country, which allows
you to see the picture of modern inclusive education.

Keywords. Education, inclusion, children with special educational needs, future teachers, school, foreign lan-
guage teaching, modern society, support, socialization.

Introduction

Today pedagogical science and practice are developing and implementing innovative approaches to the
education and upbringing of children with special educational needs. Thus, inclusive education gives every
child regardless of social status, race, physical and mental abilities equal rights to receive an education ade-
guate to their development level. It is assumed that children with special educational needs today have no
necessity to be educated in single purpose institutions: in a general education establishment they can not only
get a better education, but also successfully adapt to life, realize their need for emotional and physical devel-
opment. Unfortunately, world experience shows that the question of the system for organizing the process of
formation and education of out of ordinary children in the world school is not solved yet. The reason is not
only in the specifics of teaching methods, but also in the unpreparedness of the stuff forming and regulating
an inclusive educational environment and providing correctional and psychological support to learners who
have some not standard needs.

In the international UNESCO program “Education for All” [1] inclusive education is understood as an
equal opportunity for all learners to receive a quality education and grow up their potential, regardless of
gender, socio-economic status, ethnicity, geographic location, the need for special education, age, religion, etc.
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Literature review

The methodological basis of the study was built at the works of foreign and domestic scientists: S.V. Al-
ekhina [2], A.A. Dmitriev [3], B. Cagran, M. Schmidt [4], K.A. S.J. Pijl [5], |.G. Eliseeva [6], etc. The research
is also based on ideas in the field of inclusive education in Kazakhstan, development of inclusive educational
content.

Methods

The methodology of this research is based on the following research methods: generalization method, the
method of abstraction, the method of analogy, the method of ascent from the abstract to the concrete, the
system method.

Results. Special Educational Needs (SEN) is a concept that has become widespread in most countries of
the world community, since, corresponding to the principles of inclusive education; it allows focusing school
attention on creating conditions for successful education of each student. In Kazakhstan, children with special
educational needs include those who “experience permanent or temporary difficulties in obtaining education
due to their health and who need special, general educational training programs and educational programs of
additional education” [7].

In accordance with the State Program of Education Development in Kazakhstan since 2011 [8] inclusive
education is gradually introduced to the society. Throughout the civilized world, society has come to under-
stand that in accordance with universal human morality and requirement of social justice — discrimination
against children in education is unacceptable. Thus, the strategic development plan of the Republic of Kazakh-
stan till 2025 was developed and according to the point 1.1 “Provision of accessibility and inclusiveness of
education”, assumes achievement of the following objectives [9].

1. As long as psychological and pedagogical support for inclusive education, creating special rooms for
psychological and pedagogical support, development of curricula for secondary, technical and vocational,
post-secondary education on in-demand job qualifications, professional development of teaching staff.

2. For compensatory education people work to provide the access to all education levels, within the frame-
work of per capita funding increased funding standards, expanded state order for their improvement [9].

The world is to understand that special educational needs are those learners who face long-lasting or
short-lived difficulties in obtaining an appropriate level of education by reason of: developmental disabilities;
behavioral and emotional problems; environmental factors (social, psychological, economic, linguistic, cul-
tural).

Kazakhstan gives special heed to children with special educational needs, particular organizations keep
statistical data, thus, there was formed a solid statistical report of regional and city psychological-medical-
pedagogical commission (PMPC) on children out of the ordinary. There was analyzed statistical information
from the regional PMPC statistical reports. An analytical report on the statistical record of children with special
educational needs was prepared for the Ministry of Education and Science of the Republic of Kazakhstan [10].

According to the regional and city PMPC of 01.01.2021 there were 161826 children and teenagers with
SEN, as of 01.01.2020 there were 161156 children and teenagers with SEN. The specific weight in the child
population (from 0 to 18 years) as of 01.01.2020 is 2.6 %. The age structure of children with special educational
needs identified by PMPC in the Republic of Kazakhstan in 2020 is shown in Figure 1.
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Figure 1. Age structure of children with special educational needs

Age composition of children with special educational needs: early age (0-3 years old) — 5641 children
or 3.5 % of the total number of children with special educational needs; preschool age (3-6 years old) — 48443
or 29.9 %; school age (7-18 years old) — 107742 or 66.6 %.

Among school age children: 16-18 years old — 11844, 7.3 % of the total number of children; 11-15 years
old — 42988, 26.6 % of the total number of children; 7-10 years old — 52910, 32.7 % of the total number of
children [11].

In OECD countries (Organization for Economic Cooperation and Development) the term “special educa-
tional needs” is used to children with physical, mental, perceptual and behavioral disorders, children with
chronic illnesses, children undergoing long-term treatment in hospital or at home, children with emotional
problems, children from disadvantaged families, orphans or without parental care, children who have experi-
enced violence, children from war zones, refugees and displaced persons. These terms can just as well be
applied to gifted children, because these children also have a special need — to develop their talents and
discover their personal qualities [12].

Discussion. At the current stage of inclusive education development it is recommended to use the follow-
ing definition of special educational needs — these are the needs of students in psychological, pedagogical,
social and other assistance, without which it is impossible to receive a quality education. The following groups
of children with special educational needs are distinguished:

Group 1. Children with disorders of psycho-physical development: hearing, vision, intellectual, speech,
locomotor system, mental retardation and emotional-volitional disorders.

Group 2. Children with specific learning difficulties, behavioral and emotional problems. Specific diffi-
culties are noted in students with intact intellect and manifest themselves in mastering certain educational
skills: writing, reading or counting (dysgraphia, dyslexia, dyscalculia, etc.). These difficulties, as a rule, have
a temporary character and are overcome with the help of specialists. Behavioral and emotional problems may
be due to special developmental problems (hyperactivity and attention deficit syndrome, mild autism spectrum
disorders, etc.), as well as to adverse psychological factors (breaches of parenting in the family, child-parent
and interfamily relationships) which lead to various difficulties in socialization with peers and teachers (timid-
ity, passivity, withdrawal or conflictedness, disobedience, aggressiveness).

Group 3. Students who have special educational needs due to socio-psychological, economic, linguistic,
cultural reasons. This may include microsocial and pedagogical neglect of children from low-income families
or not paying proper attention to the education and development of children, social risk families (parents with
alcoholism, drug addiction, etc.), as well as children who have difficulties adapting to the local society
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(refugees, migrants, oralmans) or poor understanding and not speaking the language of instruction in school,
etc. The allocation of these groups of students with special educational needs allows the school not to lose
sight of any student who has difficulties in learning, whatever they are caused by. It is important for teachers
of general education in Kazakhstan, who are currently implementing the principles of inclusive education, to
understand that a student with special educational needs is not only and not so much a student with mental and
physical development disorders, but any student who has difficulties in learning.

Pupils of the second and third groups, who do not have disorders of psychophysical development, most
often are not addressed and are not identified by psychological, medical and pedagogical consultations. Ac-
cordingly, a general education school must keep these groups of students in the focus of its attention, and
identify and assist them in a timely manner.

According to statistical data of PMPC as of 01.01.2021 we see forms of rendering corrective and devel-
oping help to children with SEN [10] (Fig. 2).
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Figure 2. Forms of correctional and developmental assistance for children with special educational needs
(PMPC data as of 01.01.2021)

According to PMPC, the staff potential of teachers working with children with SEN is not great, which
represents a personnel “hunger” that needs to be satisfied in the near future. In the Republic of Kazakhstan
there is a shortage of staff able to work with children with SEN [10].

As of January 01, 2021, all 75 psychological, medical and pedagogical consultations in the country were staffed
100 % by psychologists (Fig. 3).

Pedagogical personnel % availability of pedagogical staff
Psychologist 100
Speech Therapist 98,7
Oligophrenopedagogue 94,7
Deaf educator 78,7
Typhlo- pedagogue 56
Social pedagogue 90,7

Figure 3. Information about the teaching staff of the PMPC in RK
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The country has insufficient provision of psychological, medical and pedagogical consultations with
speech therapists, oligophrenopedagogues, teachers of the deaf, visually impaired, and social pedagogues.
Problems of staffing of PMPC in the transition to the social model of activity, insufficient training of such
specialists as teachers of the deaf and the visually impaired in higher education institutions of the country.

In accordance with the State compulsory standard of education (primary, basic secondary and secondary)
special conditions are created for students who have difficulties in learning [12]. At present in Kazakhstan's
education system the following list of special educational needs is recommended for creating special learning
conditions:

. Changes in the curriculum and curricula.

. Innovations in the assessing learning outcomes ways (student success).

. Use of variable, peculiar and alternative teaching methods.

. The choice of textbooks, teaching aids, preparation of individual learning materials.
. Choice of learning forms.

. Setting up of a barrier-free environment and adaptation of a study place.

. The need for redeeming and technical means.

8. Extraordinary psychological and pedagogical assistance (psychologist, speech therapist, special edu-
cator (oligophrenopedagogue, speech therapist, visually impaired educator).

In Kazakhstan, as in the rest of the world, there is a small number of children with impaired psychophys-
ical development. According to PMPC data for 2018, their number is only 2.7 % of the entire child population.
Most children with learning difficulties have no impairments of psychophysical development.

9. Assistance and cooperation with a teacher-assistant.

10. Social and pedagogical assistance.

The third group of children with SEN has all chances to leave this group. It is necessary to hold painstak-
ing work of teachers of different levels to solve this “temporary” situation. The help should come from the
educational organization. Children spend most of their time in schools. Contact with children, with society
allows them to adapt to modern conditions.

The study of foreign languages in educational institutions is a mandatory component in multicultural
education. The development of competencies is necessary for the future formation of personality. Foreign
language teachers have insufficient experience working with children with SEN which affects the quality of
students’ knowledge and the atmosphere in the classroom. Children with SEN have equal rights and on an
equal basis with other participants in the educational process can get knowledge without prejudice to them-
selves or other students [13].

There is a need for professional training of foreign language teachers in the walls of higher educational
institutions. The development and introduction of special courses in the educational program at universities
will provide an opportunity to prepare foreign language teachers adapted to the difficult situation associated
with children with special educational needs, taking into account all the specifics of their behavior, perception
of information, while maintaining a balanced atmosphere in the classroom and delivering material equally to
all participants in the educational process.

~NoO ok~ wWwN R

Conclusions

The teacher of a foreign language has problems of environmental barriers, the choice of teaching material
corresponding to the interests and abilities of all students in the class; increased psychological stress on the
teacher, the complexity of communication students with special educational needs, as with healthy peers, and
with the teacher all this puts a burden on the pedagogical work.

At the moment, a large number of children with attention deficit hyperactivity disorder are recorded in
schools of the country. This category of children belongs to the SEN, the phenomenon is temporary, usually
passes in the period of growing up with the proper psychological and pedagogical approach. Children of this
category require special attention in the classroom. At the lessons of the foreign language this syndrome can
be turned around in favor of the teacher, where the hyperactivity of the student possible to direct in a positive
direction and using various methods of games, activity in the classroom to make the process of learning another
culture more easily. The student will be involved in the learning process without detriment to other participants
in the process. In this case, it is required special training of teachers. The teacher, as a mediator between the
two cultures, can make the learning process equally successful for the whole class.

Thus, all students of a pedagogical university should study the features of children with various disabili-
ties, because if they have to work in the conditions of inclusive education, future teachers will be able to help
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students with SEN to social adaptation. It can be noted that during higher education the issue of children with
special educational needs is considered in the narrow aspect of inclusive education, vain work is needed to
ensure equal educational conditions for all participants of the educational process.
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C.b. IxxanrensauHoBa, b.M. U6paesa, C.A. Kpinmakos, A.K. XKyman

Kazakcranaarsl 0ij1im 0epy cajnacbIHAAFbI epekie 0ijimM Oepyai
Ka’KeT eTeTiH 0ajiajap: Macesesepi MeH KaKeTTIiKTepi

Makanana epexie 6iimM 6epyai KakeT eTeTiH Gananap/siH Oi1iM amybiHa OaiIaHBICTEI 3ePTTEYJIep KapacThl-
poutraH. Enimisae HHKITFO3UBTI OatalapMeH JKYMBIC iCTeH anaThlH MYFaTIMACPIiH )KETICTICYIIiIiri OaiKanabl.
ABToprap Oonalak et Tili MyFalgiMepi SpTYpil caHaTTarbl OalajJapMeH JKYMBIC iCTel alybl KepeK JereH
KOPBITBIH/IBI Jkacaiipl. CoHpIMeH Katap KasakcraH GOifbIHIIA HHKITIO3UBTI OiiM OepyIiH CTaTHCTHUKAIIBIK Jie-
pekTepi TanpanFad. Epexine 6iniM Oepyai KaxkeT eTeTiH Oananapra apHaibl MEKEMeEIepie OKYIbIH KaKeTi )KOK
Jiert 0OJDKaHAIbL, SIFHH KOIIMIT MEMIICKETTIK MEKTENTE OJap jKaKChl OLTIM allblll KaHa KOoWMaid, emMipre coTTi
Oeliimziene anajpl, SMOMUOHAIIBI JKOHE (PH3HKANIBIK JaMy KaXETTUIITIH jKy3ere acklpa anansl. HKII03uS Ka-
3ipri KOFAMHBIH MaKcaTTapbIHBIH Oipi, KeOip engepae CTaHIapTTHI KYHeAeH HHKITIO3UBTI JKyHere Kelry eTe
Gasty xkypyae. Kazipri Mekren xylieciHie KONTEreH OJIKbUIBIKTAp, KaApiap/AblH JKeTICIEYIIiIiri, TeH OKyFa
Kelry npobaemanapbl 6ap. OCbIHBIH GapiibIFbl OoJaliak MaMaHaapabl OiniM Oepy/e epekiie KaKeTTiUTiKTepi
6ap GanamapMeH XKyMbIC icTeyre qailblHaay Typalibl OillaHyFa Heri3 6epeni. byt 3epTrey Kasipri 3aMaHFbl HH-
KJIIO3UBTI O11iM Oepy/liH KOpiHiCiH Kepyre aHe OChl MOCEJIeHI ILeTy IiH )KOJIapbIH i37ieyre MyMKiH/iK Oepe-
TIiH eJJIET1 )KaFIai el KapacTeipazbl. bananapra OiniM Oepy OYTiHTi TaHIa eMiMi3aiH 6acThl 6aCHIMIBIFBI OOJIBIIT
TaObUIAbL.

Kinm ce30ep: 6iniM Gepy, MHKITIO3HS, epeKIIe OiiM Oepyai KaKeT eTeTiH Oananap, 6onaniak MyFariMaep, MeK-
Tell, IeT TUIAEPiH OKBITY, Ka3ipri Koram, KoJjaay, olneyMeTTeHy.
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C.b. IxxanrensaunoBa, b.M. U6paesa, C.A. Kunmakos, A.K. XKyman

Jetn ¢ 0oco0bIMH 00pa3oBaTeJIbHLIMH MOTPEOHOCTAMU B c(pepe oOpa3oBanusi
Ka3zaxcrana: npo0JieMbl 1 moTpedHOCTH

B cratbe paccMOTpeHB! HCcCIeTOBaHMs, CBSI3aHHEBIE ¢ 00pa30BaHUEM JIeTeH ¢ 0COOBIMH 00pa30BaTEIbHBIMH 110~
TpeOHOCTAMHU. OTMEUeHa HEXBaTKa yUHUTENEH, YMEIOMHMX paboTaTh ¢ MHKIIO3UBHBIMH JETbMHU. ABTOPHI NIPH-
ILTK K BBIBOAY, YTO OYIYIIME YYUTEIISI HHOCTPAHHOTO SI3bIKA JOJDKHBI yMETh pab0OTaTh ¢ JETbMH Pa3HbIX KarTe-
ropuil. B pabote npoaHaIM3upoBaHbl CTaTHCTHYECKUE TaHHBIe 110 Ka3axcTaHy o HHKII03uHM. [IpennonoxeHo,
YTO JETAM C 0COOBIMU 00pa30BaTEIFHBIMU MOTPEOHOCTSIMUA HET HEOOXOAMMOCTH 00Y4aThCsA B CHELUAIBHBIX
YUPEKACHHUAX: B OOBIYHON IOCYIapCTBEHHOI IIIKOJIE OHM MOTYT HE TOJIBKO MOJTY4YHThH JIydilee oOpa3oBaHHe,
HO M YCIICIITHO aJJaiTHPOBAThCS K )KU3HH, PEIN30BaTh MOTPEOHOCTH B SMOIIMOHAIBHOM H (PU3NYECKOM pa3BH-
THH. VHKITI03WS SIBIISIETCS] OTHOM M3 Iesiel COBPEMEHHOTO OOIIeCTBA, MEPEX0] OT CTAHAAPTHOW CHCTEMBI K
MHKJIIO3MBHOMY B OT/EJIBHBIX CTpaHaX MPOJBHUraeTcsl OUYeHb MEIJICHHO. B coBpeMeHHO# IIKOIBHOH cucTeMe
CYIIECTBYET MHOTO IIPOOEIIOB, ONIyIIaeTCsS HEXBAaTKa KaJpoB, UMEIOT MECTO NMPOOJICMBI, CBSI3aHHBIE C TIePeXo-
JIOM Ha paBHOe oOy4yeHHe. Bce 310 naet moBoJ 3aaymMaThesi O MOATOTOBKE OYAYLIMX CNELUANNCTOB K padoTe
C JIETBMH C OCOOBIMH IOTPEOHOCTSIMH B 0Opa3oBaHMHU. B HacTosIIeM HCCIEIOBAaHMM M3ydeHa CUTyalus B
CTpaHe, 4TO I03BOJISICT YBU/ETh KAPTUHY COBPEMEHHOI'O MHKIIIO3UBHOTO 00pa30BaHMUs U HayaTh UCKaTh MyTH
pereHus 1aHHOW mpo6aembl. OOpa3oBaHue neTeil ceifuac sBseTcs OCHOBHBIM IIPUOPUTETOM IS CTPAHbI.

Kniouegvie cnosa: obpa3oBaHne, HHKIIIO3US, I€TH C 0COOBIMU 00pa30BaTeIbHBIMH MOTPEOHOCTAMH, OyaymIye
YUHTEIs, IIKOJA, 00y4eHHEe HHOCTPaHHbIM s13bIKaM, COBPEMEHHOE OOLIECTBO, MOICPIKKa, COLIMATU3aLIHS.
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