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Foundations for English for specific purposes: improving student’s vocabulary

The article deals with the problem of development of lexical skills at the lessons of English language and it
gives an overview of the experience of teaching General English course as a foundation English course for
specific purposes to the first-year Elementary level students of International Information Technology Univer-
sity (IITU). This academic year, there were about 778 students who were enrolled to the General English Ele-
mentary course. Students of I1TU have to study General English and Academic English courses before studying
“English for Specific Purposes” courses in order to improve their levels of English. As we know, the purpose
of English language teaching is the ability to communicate. In this process, learning vocabulary plays a vital
role in all language skills. Learners cannot understand others or express their own ideas without enough vocab-
ulary. Accordingly, we will outline some activities, tools for teaching vocabulary in this work. The article
encompasses the activities for improving the vocabulary of learners. The activities were used in teaching Eng-
lish language to the first-year Elementary level students at International Information Technology University,
Almaty. Forty students studied online for four weeks. They studied online using Microsoft Teams, Moodle and
other platforms. Students worked with different textbooks which were listed in the syllabus. The aim of this
article is to focus on improving students’ vocabulary skill and analyzing what results have been achieved in
four weeks. For this purpose, every week students had to work with new vocabulary topics which were indi-
cated in the academic program. As a result, most students have achieved the aim of the syllabus and students
were able to recognize familiar words, interpret and understand authentic oral speech on the studied topics and
express their opinion on them.

Keywords: teaching English language, vocabulary, speaking, listening, writing, reading skill, new words,
memory, progress, course, program.

Introduction

This article gives an overview of the experience of teaching General English course to the first-year Ele-
mentary level students of International Information Technology University (IITU). This academic year, there
were about 778 students who were enrolled to the General English Elementary course. Students of 11TU have
to study General English and Academic English courses before studying “English for Specific Purposes”
courses in order to improve their levels of English. The General English course is designed to help students
develop their English language competence for their current and future academic studies. The course centers
around general topics, such as countries and nationalities; family and friends; daily routines; neighborhood,;
shopping habits; travelling; sports and hobbies, etc. Each topic is studied through skills-oriented acquisition of
the relevant glossary and target grammar structures in various kinds of listening, reading speaking and writing
activities. The teaching and learning is heavily reliant on the use of IT technologies and students self-study
(self-checked grammar exercises, small group projects) which makes it useful for the students’ successful
career in the chosen field [1]. We would like to underline that we will focus on how students have improved
their vocabulary in four weeks with the help of different methods and activities in this paper. The research
methodology and the research results are presented in the article as well.

English language is used and spoken in many countries around the world. Learning English becomes an
important part of students’ study, as it gives them an opportunity to study abroad and to find well paid job as
well. In order to communicate well, the students need to have enough vocabulary. As Thornbury (2002) stated
that without grammar very little can be conveyed, without vocabulary nothing can be conveyed [2]. In addition,
Jordan (1997) also states that vocabulary is very important aspect in language, as it is related to all four lan-
guage skills, for example in listening, reading, writing and speaking skills [3]. If learners do not know the
meaning of words, they will not be able to speak, write and translate anything English. Large vocabularies help
us to express our ideas precisely, vividly and without repeating ourselves in composition [4].

Hatch and Brown (1995) underlined five essential steps for learning vocabulary and they are also known
as learners’ strategies:
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having sources for encountering new words;
getting the forms of the new words;
learning the meanings of the words;

making a strong memory of the words;
using the words [5].

Most researchers offer different tips on how to improve learner’s vocabulary. The followings are the list
of simple tips:

e Learners should read as much as they can. It is recommended to start with books by authors who are
close and pleasant to a learner. In addition, step by step learners will move on to more serious literature. If we
find the unfamiliar word in the text, we can read its meaning in the dictionary, and if we want to remember it,
we should read it aloud and repeat it several times.

e Another way to increase learner’s vocabulary is to write paragraphs, essays, articles, special book and
write something exciting or great in a poem. Learners can practice using target vocabulary in their writings.

e Crosswords are also very useful for developing vocabulary. When learners have enough free time,
they can use different apps on crossword on the Internet and enjoy playing them.

e Teachers can use various role-play games for students in order to improve their vocabulary. The main
purpose of using role — play games in the educational process is to expand the vocabulary of students, to help
them to express their own opinion, developing speaking, etc. Schmitt (2000) points out that vocabulary plays
a vital role in teaching and learning the second language as lexical knowledge is fundamental to communicate
effectively [6]. Every teacher who aims to teach students to speak a foreign language and communicate can
use different role-play games as one of the exercises in their lessons. According to Martinson & Chu (2008)
game is an appropriate strategy for teaching in creating good environment of learning [7].

We have analyzed different research works on this topic. We have used different resources, such as text-
books, online platforms, videos, etc. to improve forty students’ vocabulary in four weeks. Most of them were
taken from the Language Hub A2 Elementary resources, as it is the main coursebook in the program. The
research results (a case study of teaching General English language Elementary level course) and procedure
are explained in the next part of our work.

Forty students with Elementary level of English studied online for about four weeks. They studied online
using Microsoft Teams, Moodle and other platforms. Students worked with different textbooks which were
listed in the syllabus, such as Language Hub A2 Elementary Student’s book by P. Maggs, C. Smith, A. Tennant;
Language Hub A2 Elementary Workbook by P. Maggs, C. Smith, A. Tennant; Language Hub A2 Elementary
Wordlists, etc.

The aim of this work is to focus on improving students’ vocabulary and analyzing what results have been
achieved in four weeks. For this purpose, every week, various vocabulary topics were given to students according
to their academic program, and they were all indicated in the syllabus. Forty students (3 groups) had to work with
some new words from Language Hub Wordlists Unit 1 and Unit 2 in four weeks. After the completion of the
Units 1 and 2, students will be able to recognize familiar words, interpret and understand authentic oral speech
on the topics, such as Arrival (countries and nationalities, everyday items, etc.) and My family (appearance,
personality adjectives, members of the family, etc.) and express their opinion on those topics.

First of all, we would like to point out that we can use different effective activities in order to improve
students’ vocabulary. For instance, Language Hub Elementary level course book (2019) offers different useful
activities for speaking about countries and nationalities (Fig. 1):
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Figure 1. Talking about countries and nationalities
(from Language Hub A2. Elementary. Student’s book by P. Maggs, C. Smith, A. Tennant, Macmillan Education, 2019)
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o Students have to work in pairs. They should look at the flight map and match the numbers on the screen
and with the names of the countries. This task motivates students to know more about other countries in Eng-
lish. Students can give short information in English language as well. We would like to highlight that most
people enjoy learning geography, however some students cannot pronounce the names of countries correctly
in English. So, we can use the following activity to teach Elementary students to pronounce the country names
without mistakes: “Work in pairs. Look at the flight map in Fig. 1 and match the numbers on the screen (1-4)
with these country names Brazil, Canada, the USA, Mexico”.

° This activity focuses on pronunciation. Students should be explained what syllable is. Syllable is a
word or a part of a word that has one vowel sound. First, students should listen and repeat the words (Fig. 2).
Then, they have to underline the stressed syllables [8]. For example, Indian, Japan, etc.

Figure 2. Stressed syllables
(from Language Hub A2. Elementary. Student’s book by P. Maggs, C. Smith, A. Tennant, Macmillan Education, 2019)

In addition, the following course book’s wordlist Unit 1 offers some new words related with everyday
items. The following activity can be used in order to improve students’ vocabulary:
o Students should work with photos and match the numbers with the list of everyday items in the box.
After that, students have to read the text and answer some questions related with the information in the text.
For example, students are given “True and False” sentences and they have to correct them if the sentence is
wrong [8].

What'’s in your hand luggage? (f@

Three travel experts talk about the things in
their hand luggage when they go on a plane.

Bruce | don't carry a lot of luggage when | go on 2 plane
My bag is very smail. | have a bottle of water and
tissues. That's it. | usually sieep when I'm on a plane.

Wel | neveruse a suitcase. | put everything in my hand

luggage, so thera's no need to wait at baggage reclaim.
My hand luggage is very heavy, but that's OK. | have H
two watches. | wear one and | put one in my bag, so |

ahways know what time it is at home. | travel to lots of
countries. | just want to get off the plane and

leave the aifpert as scon as | can, 2
Elif | always have a laptop and my phona in my hand
luggage when | go on a plane. | usually have an E

umbrella and my keys. Flying is a good time to
¢o my work. | can relax at home.

Figure 3. Everyday items
(from Language Hub A2. Elementary. Student’s book by P. Maggs, C. Smith, A. Tennant, Macmillan Education, 2019)

In teaching vocabulary, teachers should provide students with information about cultural background,
customs whenever possible, which will not only broaden students’ horizon, but also motivate their interest in
English. In our opinion, the most interesting and effective activity which really motivates students to learn
English language and to learn more new words is watching videos, films, tutoring videos, etc. So, Elementary
students can learn how a new word is used by watching someone uses it in context (Fig. 4). They will learn
about the different contexts that may surround a new word as well as the gestures and mannerisms that often
accompany it. Watching movies is a casual way to learn words. Similar to reading illustrated books, learners
get the perk of visual cues, while also benefiting from hearing how the word is usually pronounced.
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Figure 4. Greeting people and making introductions
(from Language Hub A2. Elementary. Student’s book by P. Maggs, C. Smith, A. Tennant, Macmillan Education, 2019)

In addition, according to the IITU General English course’s Syllabus Elementary students should be able
to describe the appearance and personality of the members of their family. If students want to learn words
about the family members and describe the personality and appearance of them, they can work with the fol-
lowing activities:

o Draw a family tree and write the names of the members in your family. This activity helps students to
know more about how to name their relatives in English. Most students can name them only in Kazakh or
Russian languages, so this activity will help them to use those words in speaking about their family.

o Teachers should introduce some new words which can be used to describe the appearance of the person
and show some pictures to students. They have to match the words with the pictures and describe each person
using those new words (Fig. 5) [8].

VOCABULARY READING
Describin g appearance A Look at picture a in Two in a milkon. Choose three sentences
A Work in pairs. Match the people in the pictures (1-2) that describe the babies.

with the words in the box T | 1

hey
beard blondehair bluseyes brown eyes  curdy hae 2 The
greyhaie Bohtskin longhisir horthalr straignt hair 3 They

Figure 5. Talk about appearance
(from Language Hub A2. Elementary. Student’s book by P. Maggs, C. Smith, A. Tennant, Macmillan Education, 2019)

While teaching 40 students in these 4 weeks, they were introduced 40 new words and students worked
with these activities which were mentioned above. Furthermore, they had other speaking, reading writing and
listening activities to practice those 40 new words. For instance, the students had to write a paragraph about
their family and describe the family members. They had to write 10-15 sentences. It was a good practice for
them. The results of this research are shown in the next part of our work.

Results and Discussion

Students were administered online tests (on Socrative platform) and speaking tests to determine the pro-
gress of the students. The online test consisted of 20 questions: multiple choice and open-ended questions;
speaking test included expressing opinion, presenting ideas on the issues under study. Table 1 shows the results
of each group.
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Table 1
The results of speaking tests and online vocabulary test on Socrative platform

Groups Online Socrative Vocabulary Online on Microsoft Teams

test-100 % Speaking test results -100 %
IS1 & MCM (Elementary - 14 students) 74.9 93.2
I1S2 & CS (Elementary - 13 students) 74.4 90.3
Fin & MAN & Jour& RET 76.3 95.3

(Elementary - 13 students)

Figure 6 illustrates student’s results from the online vocabulary test which was conducted on Socrative
platform.

GE Elem Progress test#1(Voc LH Wordlist Unit
1/2)

BTOPHMK, 21 ceHTABpa 2021 1, 10:04

Show Names

Show Responses Show Results

(X}

SCORE % = 1

T v 87% ~ Canadian X Franch ~ Dutct
------- v 80% ~ Canadian X Franch ~ Dut
------- v 87% ~ Canadian v French X Putch

Figure 6. The results of an online vocabulary test on Socrative platform

The analysis of the results shows that some students faced problems in answering open-ended questions.
The allotted time was limited (15 minutes for 20 questions) and students had to answer as quick as they could.
However, students of “Fin& MAN& Jour& RET” group showed the highest result in tests, it was 76.3 % out
of 100 %. “IS2 & CS” group showed the lowest result, it was 74.4 % out of 100 %. However, students got
higher results from speaking test. “Fin& MAN& Jour& RET” group’s students tried to use the target vocabu-
lary in their speaking and showed the highest result — 95.3 % out of 100 %. The resource enabled the student
to complete the task well; there were few lexical errors and meaning was not affected. Although, “IS2 & CS”
group the new words repetitively in their speaking, and some words were inappropriate to the task. This group
had the lowest result, it was 90.3 % out of 100 %.

Research discussion. There were three IITU Elementary groups with a total of 40 students. All of them
passed the speaking test. The result ranges from 90.3 % — 95.3 %. Speaking tests covered the topics from Unit
1 and 2 which students studied in 4 weeks. An online vocabulary test results fluctuates from 74.4 % — 76.3 %.
We would like to point out that the activities and online platforms which were used to improve students’
vocabulary were effective. The reason is that we can see students’ results were higher that 70 % from the online
test and speaking tests. Furthermore, they were able to use those learnt vocabulary in their speaking about
different topics. Most students have achieved the aim of the syllabus and students were able to recognize
familiar words, interpret and understand authentic oral speech on the topics, such as Arrival (countries and
nationalities, everyday items, etc.) and My family (appearance, personality adjectives, members of the family,
etc.) and express their opinion on those topics. The activities which were used in teaching/learning English
language in these four weeks were useful and helpful for students.

Conclusions

It is recommended to pay attention on improving student’s vocabulary skills through different vocabulary
activities, techniques, methods and online platforms. In addition, we have to underline that vocabulary is very
important in improving leanea’s all four language skills such as listening, writing, reading and speaking skills.
Most researchers agree that teaching vocabulary is interconnected with four language skills. For instance, as
we know reading is the one-person activity, learners can really take their time with a new word and work out
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its meaning and usage. Also, this research has shown that listening activities also impact how we learn to
pronounce and use new words. There are lots of ways to learn by listening. We would like to mention that one
of the advantages of rich vocabulary is that it helps learners to express themselves in writing and speaking as
well. To sum up, we would like to highlight that communicating in English language with others allows learn-
ers to gain valuable input on their word usage and pronunciation while expanding their vocabulary. Goerss,
Beck, and McKeown (1999) assert that learners need to be involved in active learning to successfully acquire
and retain new vocabulary [9]. So, learners should join English clubs or meet with other local people learning

English and practice a lot.

1 Academic program of LANG6001A Foreign Language/General English Elementary course (2021). Department of Languages.
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ApHaiibl MaKcaTTapFa AapHAJIFAH aFbLINIBIH TiJIIHIH Heri3aepi:
CTYAEHTTEPAiH JJeKCHKAJIBIK AAFIbLIAPbIH JAMBITY

Makanazia aFbUTIIBIH TiTi cabaKTapbIHAa JEKCHKAIBIK JaFIbUIapabl JAMBITY Maceseci KapacThIpbUIFaH JKoHe
GacraysI 1eHreieri GipiHII Kypc CTyJIeHTTepiHe apHalibl MaKCAaTTap YIUiH aFbUIIIBIH TUTIHIH HEri3ri Kypchl
peTiHJIe JKaJIbl aFbUIIIBIH TUTIH OKBITY TOXipHOeciHe Moy jkacajraH. XaJblKapalblK aKnapaTThIK TEXHOJIO0-
rustnap yHuBepcuteTi (XATY) eTkeH OKy KBUIBIHAA SKaITBl aFbUIIIBIH TUTiHIH 0a3alibIK KypChIHA IaMaMeH
778 crynentti Kabbuinansl. XATY cTymeHTTepi aFbUIIIBIH TUTIHIH JeHTeliH koTepy yiIiH «KociOu arsuInisiH
TiT» KypcTapblH OKbIMAC OYPBIH KAl aFbUILIBIH JKOHE aKaJIeMHUSUIBIK aFbUIIIBIH KYyPCTapbIH OKYBI KEpeK.
O371epiHi3 OineTiHAeH, aFbUIIIBIH TUTIH OKBITYIBIH MaKcaThl — KapbIM-KaThIHAC Jkacail Oiy. by ynepicte ce3-
JIK OKY OapJibIK TIJIIK JaFabuiapaa MaHbI3AbI pell atkapaasl. CTYIACHTTEp KETKUTIKTI CO3MIiK KOPBIHCHI3 Oac-
KaJIap/ibl TYCiHE alMai/ibl HeMece 63 OMBIH JKeTKi3e anmaiisl. OchIFaH calikec, OChI )KYMBICTA JJEKCHKaHBI OKbI-
TyFa apHaJIFaH Kel0ip apekeTTep, Kypanaap kepceriaren. CoHbIMEH KaTap OilliM amynIbuap/blH CO3/iK KOPbIH
MOJIAHTy Iapangapbl KapacTepbuIFaH. by ic-nmapanap XanslkapaiblK aKnapaTThIK TEXHOJIOTHsIIAp YHUBEPCH-
TeTiHiH (AnMaTHI K.) 1 Kypc CTyIeHTTepiHe aFbUIIIBIH TUTIH YHpeTyne KoianaHbpuiabl. KeIpBIK CTYAEHT TopT
anrta 60iib1 oHnaifH 6imiM angsl. Onap Microsoft Teams, Moodle sxoHe Oacka mmardopmanap apKeLUIbl OHJIANH
pexxumiaae okpiabl. CTyneHTTep OarmapinamMana KOPCeTUIreH opTypili OKyIBIKTapMEH KYMBIC jkacaasl. Maka-
JaHbIH MaKCaThl — CTYJCHTTEPIiH CO3/iK KOPBIH jKaKcapTyFa )KoHE TOPT anTajia KeTKeH HOTIKeIepi Tal-
nayra OarsITTay. O YIIiH anTa cafbIH CTYJICHTTEp OKY OaFaapiaMachklHia KOPCETINreH KaHa CO3/IIK TaKbIPHITI-
TapbIMEH XKYMBIC icTeyre Typa keini. Hatmkecinae OiniM amyibliapIsiH KOIIIUIIr oKy OaFmapiamMachiHbIH
MaKCaTBIHa KETTi JKoHe O1TiM alyIIblIap TaHbIC CO37EP/i TAHH alIbl, 3epPTTEICTIH TaKbIPBINTap OOMBIHIIA IIIBI-
Haiibl aybI3IlIa coiyeyi TyCiHaipe O/l &aHe TYCiHe all/ibl )KOHE OJlap Typaibl 3 MiKipiepiH Oi1aipe aibl.

Kinm co30ep: aFbUILIBIH TiJiH YHPEHY, CO3MIK, COMIICY, THIHAAY, XKa3y, OKY JIaFIbIChL, )KaHa CO3E, KaJ, Mpor-
pecc, apHaiibl MaKCaTTaFbl aFUIIIBIH TiJIi.
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OCHOBBI AHIVIMHCKOIO SI3bIKA JIJIA CIeNUAJbLHBIX LeJIei:
Pa3BUTHE JIEKCHYECKUX HABBIKOB CTYJA€HTOB

B cratpe paccmoTpena mpoGiieMa pa3BHTHS JIEKCHYECKHX HaBBIKOB HA YPOKaX aHTJIMHCKOTO S3bIKA, U JIaH 00-
30p OMBITAa MpEnoJaBaHus OOIIEro Kypca aHIJIMHCKOTO s3bIKa Kak 6a30BOTO Kypca aHIIIMMCKOTO A3bIKa JUIS
CHEUHATBHBIX LeNell MepBOKYPCHUKAM HayaJbHOTO ypoBHSA. B MexnyHapoaHbIi yHUBEpCUTET HH(OpMANU-
oHHbIX TexHoJoruit (MYUT) B 3TOM yueOHOM Troy Ha 0a30BbIi Kypc OOLIETr0 aHMITUHCKOTO OBLIO 3a4HCIICHO
okos1o 778 cryaenToB. Ctynentsl MYUT m0IKHBI H3Y4UTh KypChl OOIIETro aHTTIHMICKOTO U aKaJIeMHYeCKOTO
AHTJIMHCKOTO Iepex u3ydeHueM KypcoB «lIpodeccHOHAIBHBIN aHTIMHCKUH S3BIK», YTOOBI MMOBBICUTEH CBOI
YPOBEHB aHTJIMHCKOTO s3bIKa. Kak M3BECTHO, IeNbI0 0Oy4YEeHHs aHTIIMICKOMY SI3BIKY SBJISETCS yMeHHe 00-
maTtbesl. B 3ToM mporiecce n3ydeHne cII0BapHOTO 3araca UrpaeT KU3HEHHO BaXKHYIO POJIb BO BCEX SI3BIKOBBIX
HaBBIKaX. Y4JaIluecss He MOTYT IIOHUMATh JIPYTUX WM BEIPaXKaTh CBOM COOCTBEHHBIE HEH 0€3 JOCTaTOYHOTO
cioBapHOro 3araca. COOTBETCTBEHHO, MBI HAMETUM HEKOTOPBIE MEPOIPHSATHS, HHCTPYMEHTHI ISl 00y4IeHHs
JIEKCHKe B 3T0i paboTe. B cTaThe paccMOTpeHbI MEPOIIPUSATHSI TI0 PACIIUPEHUIO CIIOBAPHOTO 3aI1aca yJalixcs.
Ot MepompusTUs ObUIM HCIONB30BAHBI MPH OOYYEHHM aHIVIMMCKOMY S3bIKYy CTYJEHTOB IIEPBOTO Kypca
HaYaJbHOM WIKOJBl MEXIYHAPOIHOTO YHHBEPCUTETa WH(MOPMAIMOHHBIX TexHomorui (r. AmMarsr). Copok
CTYIEHTOB 00yYaIMCh OHJIAH B TEUCHHE YETHIPEX Hezelb ¢ momolnsio Microsoft Teams, Moodle u apyrux
wiatopM. CTyneHTHI paboTaiy ¢ pa3HBIMU y9eOHHKaMH, KOTOpbIe ObIIM yKa3aHbl B mporpamme. Llens sToit
CTaThbH — COCPEIOTOUUTHCS Ha YIyYIICHHUM CIIOBAPHOTO 3aIlaca y4Jalluxcs U aHaIu3e pe3yJbTaToB, JOCTHUI-
HYTBIX 32 4eThIpe HeJeaH. JJIst 9TOro KaKaylo HEeIeo CTYSHTHI JOJDKHBI ObUIM paboTaTh ¢ HOBBIMU TEMaMHU
JIEKCUKH, KOTOpbIe OBUTH yKa3aHBI B yueOHOIT nmporpamme. B pe3yibrate GONBIIMHCTBO yYaluXCsl JOCTHIIIN
HeIH y9eOHOH MporpaMMBl, U yJalluecs CMOTIIN PAacIIO3HaBaTh 3HAKOMBIE CII0BA, HHTEPIPETUPOBATH U IIOHHU-
MaTh ayTeHTHYHYIO YCTHYIO pedb 0 H3yJaeMbIM TEMaM U BBIpaXKaTh CBOE MHEHHE 110 HHM.

Kniouesvie crnosa: o0ydeHue aHTIMHCKOMY S3BIKY, CIIOBAPHBIA 3amac, TOBOPEHUE, ayJHpPOBaHHE, MHCHMO,
HaBBIK YTEHUS, HOBBIE CIIOBA, TaMATh, IPOrpece, MPOGECCHOHATBHBIN aHTITHHCKHUIM.
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