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Advanced training course for English teachers as a way to form an idea of methods
and techniques to work with special educational needs learners

The relevance of this article is due to the research we conducted in 2019 as part of the thesis work. The study
revealed that many English language teachers lack knowledge of not only the core principles of inclusive edu-
cation, but the psychological and pedagogical peculiarities of special education needs children, as well as the
ways and methods of teaching English to them, according to the principles of short- and long-term subject
planning adaptation. The identified problems specified the tasks of our further work: to define the most effective
ways for imparting the missing knowledge to English teachers on improving the effectiveness of teaching chil-
dren with special educational needs in special classes, as well as in classes with normatively developing chil-
dren of secondary schools. When specifying methods and techniques for teaching special educational needs
learners, it was also necessary to take into account legislative instruments regulating the English teacher’s ac-
tivities. Thus, the object of our research was psychological and pedagogical features, methods and techniques
of teaching children with special educational needs, statutory instruments, working academic programs, model
curricula, information letters and Orders of the Ministry of Education and Science of the Republic of Kazakh-
stan as well. The result of the study was the Instructional book with adapted tasks for primary school English
teachers (2" grade), as well as the advanced training course program on methods of teaching English within
the inclusive education. The instructional book included adapted tasks that could be used for teaching English
to children with special educational needs. The goal of the advanced training course was to introduce special
aspects and methods of working with special educational needs children. At the beginning and end of the
courses, teacher surveys were conducted via Google forms, which demonstrated the effectiveness of such ad-
vanced training courses.

Keywords: learners with special educational needs, English language teaching, inclusive education, special
techniques and methods of teaching English, methods of teaching English, disabilities, talented and gifted,
advanced training courses.

Introduction

In 2019, we conducted a survey among secondary school English teachers in Karaganda and Ushtobe.
The survey results revealed a number of problems caused by insufficient awareness of teachers about the prin-
ciples and requirements of inclusive education. This factor was due to the lack of advanced training courses
on teaching English within the inclusive education.

In particular, teachers lacked teaching methods, knowledge of psychological peculiarities of special needs
children, psychology of teaching within the inclusive education, as well as the category of children belonging
to special educational needs learners [1; 711]. Some teachers noted that they did not know how to adapt the
lesson and calendar plans (short- and long-term planning) to special educational needs of children.

The results of the survey showed the need to familiarize English teachers with the principles and objec-
tives of inclusive education, psychological and pedagogical features of children with special educational needs,
as well as to teach them to adapt short- and long-term plans to special educational needs of children for suc-
cessful English language learning.

Thus, the relevance of this study is in the development and search for various tools that contribute to the
formation of English language teachers’ ideas of the methods and techniques when working with special edu-
cational needs learners.

Taking into account the identified problems, three focal areas have been defined. The development of the
program and the conduct of advanced training course for English teachers has become a key focus. The purpose
of this program was to familiarize them with the basic principles of inclusive education, the requirements
imposed by regulatory legal acts to education within the inclusive education, and psychological and pedagog-
ical peculiarities of children with various special educational needs. Based on the knowledge gained at the
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course, teachers were supposed to make a short- and a long-term planning taking into account the students’
individual educational needs.

The second direction of work was the development of an instructional book with adapted tasks in
English [2]. The key idea of this instructional book is that all assignments on the topics are graded with aster-
isks. Simple tasks graded with one asterisk corresponded to the minimum necessary that each student should
learn according to a curriculum. In addition, the teacher was not suggested to restrict students in completing
assignments or recommend a certain method to do a task.

The third area of work on getting familiar with the methods of teaching English in an inclusive classroom
was 1o give a master class involving lecturers, teachers, Master’s and PhD students at the Foreign Languages
Department. Within this master class, they learned methods and techniques that can be used for both special
education needs children, as well as normatively developing children.

The analysis of learned treatise showed that training English teachers teaching all categories of children
with special educational needs was not the fundamental research subject. Until recent years, the research was
exceptionally limited to disabled children [3; 3], [4; 3]. In addition, Russian-language sources excluded such
categories of children as repatriated, refugee, talented and gifted, pedagogically neglected and other children
whose needs are not included in the standard curriculum [5; 397], [6; 130]. However, in Swedish universities,
there is a special course on inclusive education in all teacher training programs. In addition, the content of
some other courses includes sections on inclusive education [7; 562].

The study problem was to define these methods’ effectiveness of familiarizing English teachers with the
teaching principles within the inclusive education. However, the Model Curriculum was amended by the Order
of the Minister of Education of the Republic of Kazakhstan Ne 365 of August 12, 2022. According to the
amended version, the secondary school students start learning English from the third grade [8]. Taking into
account the new model curriculum, the above instructional book has lost its relevance as additional tasks to
the textbook, but its certain parts can be used in learning some topics.

Therefore, the study object is the knowledge and skills acquired by English teachers at the advanced
training courses. The study subject is a qualitative change in understanding the inclusive education, as well as
the readiness to teach English within the inclusive education.

The goal of this article is to study the effectiveness of the advanced training courses for English teachers
as a way of understanding the methods and techniques of working with special educational needs learners.

The task of the article is to find the problems faced by secondary school teachers within the changed
requirements and unchanged approaches to adapting the teaching staff to new conditions of education, as well
as to examine the advanced training course results for English teachers.

The article structurally consists of an introduction, research methodology, discussion of results, conclu-
sions and recommendations.

Methods and materials

We have studied scientific, methodological and practical works to prepare the course materials. For teach-
ers, the material describing the psychological features of various children with special educational needs was
synthesized. Certain universally applicable methods that can be used in both inclusive and non-inclusive class
were also briefly described.

The participation of only one experimental group without any control trial group participation was
planned. However, a teachers’ questionnaire to define the course’s effectiveness was conducted at the begin-
ning and the end of the course. Therewith, 110 English teachers took part in the beginning of the course, 21 of
them dropped out during the course, and 89 teachers took part in the survey at the end of the course. Thus, the
survey results will be shown as a percentage.

The questions concerned the effectiveness of inclusive education courses and the application of
knowledge gained at these courses, knowledge of the basics and regulations of inclusive education, identifica-
tion of methodological problems and facilities of English language classrooms in the implementation of inclu-
sive education for an English teacher and the school as a whole.

Results and discussion

Analyzing the survey results on what knowledge English teachers lack for teaching in an inclusive class-
room (Fig. 1), it is necessary to note a steep increase in the variants “Psychological peculiarities of special
needs children” and “Methodological” as well.
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The plausible reason of such a qualitative change is due to the fact that teachers have not thought of the
psychological peculiarities of SEN (special education needs) children before course. During the course, the
main emphasis was placed on students’ certain difficulties in mastering the material. The course participants
were asked to find ways to level these difficulties in order to create a situation of success for a student, e.g. a
card with a listening text for a hearing impaired learner.

When analyzing and remaking current lesson plan, teachers were asked to change it so that the features
of a SEN children were taken into account while explaining the material and completing tasks. The course
participants had to reflect on children’s psychological features, the difficulties they may experience in master-
ing and consolidating a new material and synthesis of knowledge. Taking into account the fact that the course
lasted only forty hours including theory and practice, it was impossible to work on psychological features of
SEN children with teachers in detail, as well as to choose the best methods of working with each of these
children.

It is necessary to say that during the second survey none of participants faced any difficulties in questions
being discussed. Therefore, we can definitely say that even if the English teachers were not taught to work
with all categories of SEN learners, they could have insight into what knowledge they had to advance.

What knowledge do you lack when teachingin an
inclusive classroom?

0,
B
’ (i
EERio
gl
5880
5/00% - -
0,00%
Psychology | Methodologi Found it Allthat apply
Psychological | ofteaching cal difficultto
peculiarities | Englishin an answer (%)
of SEN inclusive
children (%) classroom
(%)
| Firstsurvey 24,55% 49,09% 23,64% 0,91% 1,82%
B Second survey 47,19% 41,57% 49,44% 0,00% 0,00%

Figure 1. What knowledge do you lack when teaching in an inclusive classroom?

There is also a noticeable change in a question about the teacher’s readiness to teach within the inclusive
education (Fig. 2, 3). At the beginning of the course, 43 % of teachers thought that they did not have knowledge
enough, although they were morally ready, whereas 20 % were confident in their readiness both professionally
and morally.

However, at the end of the course, only 13 % of teachers told about the lack of professional skills being
ready morally. In addition, the number of participants confident in their professional skills and moral readiness
increased up to 42 %, which correlates with the conclusions made above.

In the variant “I have certain skills, but I’'m not ready morally,” there is also an increase in the number of
those who marked this option at the end of the course. This change also demonstrates the effectiveness of the
advanced training courses.

Cepus «[lMeparorvka». Ne 2(110)/2023 193



D. Kh. Shalbayeva, G.N. Akbayeva, G.N. Omarova

First survey

| am ready morally but I lack of
professional skills (%)

B Yes, my professional training and
psychological peculiarities are
sufficient for teaching in an
inclusive classroom (%)

M No, | am not ready to work with
special education needs children
either morally or professionally

B | have certain skills, but I'm not
ready morally (%)

W Found it difficult to answer (%)

Figure 2. Are you ready to teach in an inclusive classroom?

Second survey

I am ready morally but ! lack of
professional skills (%)

B Yes, my professional training and
psychological peculiarities are
sufficient for teaching in an inclusive
classroom (%)

m No, | am not ready to work with
special education needs children
either morally or professionally

B | have certain skills, but I'm not
ready morally (%)

H Found it difficult to answer (%)

Figure 2. Are you ready to teach in an inclusive classroom?
When the course participants were asked whether they would apply methods and skills learned at the

current courses (Fig. 4), 70 % of them gave a positive answer and told that these methods can be applied in
any classroom. The choice of this option corresponds to one of the main ideas of inclusive education, i.e. not
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only special categories children have special educational needs, but those whom we usually classify as norma-
tively developing children as well.

The high percentage of those who chose this option also demonstrates the course’s effectiveness. In ad-
dition, the teachers named the methods they can apply in their classes. For example, methods based on
handouts, ‘“Professor Zaitsev’s Cubes” method, differentiation methods, multi-level tasks, the method of mu-
tual and collaborative learning.

14 % of English teachers refused to apply the knowledge gained in the course, because they do not work
in an inclusive or special class.

Will you apply the knowledge gained at the
current advanced training course?

14%

M Yes, as | work in an
inclusive/special class

W Yes, because | think they can be
appliedin any kind of class

No, as | don't work in an
inclusive/special class

Figure 4. Are you going to apply the knowledge gained at the current course?
Conclusion

The survey results show that, despite the course shortness, they made teachers provide insight into the
inclusive education, as well as valid methods of teaching English, both for SEN children and normatively
developing children. In addition, teachers obtained basic knowledge on psychological peculiarities of children
with special educational needs of various categories. They learned to search for ways to level out features in
order to successfully master new knowledge and apply it. The master class held for searching for the most
effective way to form knowledge of methods and techniques of teaching English within the inclusive educa-
tion, as well as the feedback got from course participants, showed that in addition to scientific and practical
courses, it is necessary to carry out master classes, which will allow teachers to get familiar with the practical
experience of their colleagues in teaching English to SEN children within the inclusive education.

Based on the abovementioned and the study of course results effectiveness, two suggestions can be made:
the advanced training courses should include more hours attempted and compulsory practice at school under
a tutor or mentor’s supervision among teachers who have experience in teaching English in an inclusive class-
room.

There is a need to carry out master classes where teachers working in experimental inclusive classes could
share their experience in a short- and a long-term planning.
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AFBUIIBIH TiJIi MYFaJiMIepiHiH OiJIiKTepiH apTTHIPY KypcTapbl — epekiie 0i1iM
Oepyre KaxeTTiJIikTepi 0ap oKymIbLJIAPMEH KYMBbIC icTeyIiH daicTepi MeH Tdciiaepi
TYpPaJibl TYCIHIKTEPIH KAJBINTACTHIPAABI

MakxkananbiH 63eKTitiri — 2019 KbUIbl AUCCEPTAIMSIIBIK )KYMBIC asChIHJIA XKYPTI3iIreH 3epTreyaepre Oaiina-
HBICTHI. ByJ1 3epTTey KenTereH aFbUIIIBIH Tl MyFaTiMICPiHiH HHKIIFO3UBTI O11iM OepyIiH ipreii KaruaaTTapsl
TypaJisl OUTiMIIEpiHiH JKeTICTICHTIHIH FaHa eMec, COHBIMEH KaTtap, epekie OitiM Oepy KaxeTTutikrepi 6ap 6a-
JaNapAbIH MCUXOJIOTHSUIBIK-TIEIaT OTUKANIBIK €PEKIICTIKTepiH, epekie OutiM Oepy KakeTTimikrepi Oap Oana-
JIapAbl aFbUIILBIH TUTIHE OKBITYIBIH JKOJIAaphl MEH d/IiCTepiH, IoH OOMBIHIIA KbICKa Mep3iMIi Oefimmerry xoHe
y3aK Mep3iMJIi sKocTiapiay KaFHIaTTapblH KOpCeTei. AHBIKTAIFaH MAOCEIENep allaFhbl )KYMBICTBIH MiHICTTEPiH
afiKpIHIA/IBL: epeKIie OiTiM Oepyre KakeTTiniri 6ap Gananapra WHKIIO3HMBTI OLTIM Oepy sKaFIalbIHIA JKANIIBI
6iiM GepeTiH MeKTenTepAiH Ty3€Ty CHIHBINTAPBIH/A, HOPMATUBTI JaMyAarbl Oaaaap bl OKbITY KO3JIeIreH Chl-
HBINTAP/Ia OKBITYIBIH THIMALUIITIH apTThIPy MaKCATBhIHIA aFbUINIBIH TUTI MyFaliMAEpiHe XKETICIEHTiH O1miM-
nepai GepyaiH THiIMJI )KOJIapbIH aHbIKTalabl. Epekie GiniM Oepy KakeTTitikTepi Oap Oanamapisl OKBITYIBIH
dmicTepi MEH TOCUIAEPIH TaHIAy Ke3iHIe aFbUIIIBIH TUTI MYFaIiMiHIH KbI3METIH PETTEUTIH HOPMATHUBTIK-KY-
KBIKTBIK KY)KaTTap/ibl 1a eckepy KakeT. KopbIThIHABLIAM Kene, 3epTTeY )KYMBICBIHBIH HBICAHBI PETIH/IE epeKIle
OinimM Gepy KakeTTiTiKTepi Oap Oamanap/pl OKBITYIBIH IICHXO0IOTHSIIBIK-TIEAaTOTHKAIBIK epeKIIeNiKTepi, 9ic-
Tepi MeH TOCUIIepi, KYKBIKTHIK aKTiiep, )KYMbIC OKY OCTapiiapbl MEH YITLUIIK OKy Oarmapramainapsl, Kasax-
cta PecryOimkach! FeuTbIM skoHE jKOFaphl O11IM MUHHUCTPIITIHIH aKIapaTThIK XaTTapbl MeH OYyHPBIKTaphl He-
ri3re abIHIBL. 3epTTEYAiH HOTIKECIH/Ie SKIHII CHIHBII MYFaliMAEpiHe apHanFaH OefiMIenreH aFbUIIIbIH Tiji
TaIChIPMaIapbIHbIH JUIaKTHKAJIBIK )KUHAFbI )KOHE HHKITIO3UBTI O11iM Oepy jkaraaiibIH/a aFbUTIIBIH TLTIH OKBI-
TYZABIH THIMJII 9/1icTepi OOMbIHIIA OLTIKTUTIKTI apTTHIPY KypCTapbIHBIH OaraapiaMackl aHbIKTAIABL. JnnakTu-
KaJIBIK )KMHAKKA epeKIre OiriM Oepy KaKeTTimikTepi Oap Gananapra aFbUIIIBIH TUTIH YHPETY YIIiH Maiiananyra
0oaThIH OeHiMIENTeH TalChlpMaap eHri3UIred. BUTIKTITKTI apTTHIPY KypCTapbIHBIH MaKcaThl — epeKie Oi-
JiM Oepy KaKeTTLTiKTepi 6ap OaamapAblH ICUXOIOTHSUTBIK-TIeJarOTUKAIBIK epeKIIETIKTEPIMEH KIHE OJap bl
TopOHeney dmicTepiMeH TaHbICTEIPY. KypceThIH HOTIRECiHAE MyFamiMaep Oip cabakThIH KbICKa MEP3iMIi jKoc-
MapbIH JKOHE TaHJaFaH TaKbIPBIOBIHBIH y3aK Mep3iMIi skocmapbiH jkacaasl. KypcerapablH GacklHa jKoHE CO-
HbiHIa Google hopmanaps! apKbUTbl MyFaTiMAEPCH cayaaHamasap XYpri3iii, o1 ocklHaal OUTIKTITIKTI apT-
TBIPY KypCTapbIHbIH THIMJUIINH KOPCETTI.

Kinm ce30ep: epekuie 6iiiM Oepy KakeTTimikTepi 6ap Oasnanap, aFbUIIIBIH TUTIH OKBITY, WHKIIIO3UBTI OLITiM
0epy, aFbUIIIBIH TUTIH OKBITYIBIH apHAalbl TEXHHKACHI MEH O/IiCTEPi, aFBUIIIBIH TUTIH OKBITY d/IiCTEMEC, MyTe-
NIEKTEP, TAJIAHTTHI )KOHE NAPBIHIBI, OLTIKTLUTIKTI apTTHIPY KYPCHI.
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Kypchl noBpilieHusi KBaIuPUKANUN YUYUTEIEH AHTJINICKOT0 A3bIKA KaK C1oco0
(¢GopmMupoBaHus npeacTaBIeHUs 0 METOAAX U MpUeMax padoThl ¢ 00y4aAH UM CS
€ 0c00bIMH 00pa30BaATEJIbHBIMH MOTPEOHOCTAMH

AKTyalbHOCTh HACTOSIIIEH CTaThH 00YCIOBIIEHA UCCIIEA0BaHUEM, IPOBEICHHBIM HAMH B paMKaX JAUCCEpPTaIH-
oHHoM paboTel B 2019 rony. Pe3ynbraTsl sKCiepuMeHTa MOKA3aIH, YTO MHOTUM YYHTENSIM aHTIIMHCKOTO A3bIKa
HE XBaTaeT 3HAHUH He TONbKO 00 OCHOBOIOJATAOIIUX MPUHIUIIAX HKIIO3UBHOTO 00pa30BaHus, HO U O TCHU-
XOJIOTO-TIeTarOTMIECKUX OCOOEHHOCTSIX AeTel ¢ 0coOBIMH 00pa3oBaTeNbHBIMU MOTPEOHOCTSIMH, CrIocobax u
MeToaax o0ydeHHs feTeil ¢ 0cOOBIMU 00pa30BaTENEHBIMU ITOTPEOHOCTSIMI AHTIIMICKOMY SI3BIKY, T10 IPHHIIN-
IaM aJanTaniy KPaTKOCPOYHOTO ¥ JIONTOCPOYHOTO IIAHMPOBAHUS IO IIpeAMETY. BhIIBIeHHbIE MPOOIeMBI
OTIpEIeNIIIIH 33/1a9H Hallel JaiabpHeHIeii paboThl: BEIOOp Hanboee 3h(heKTUBHEIX CIIOCOOOB Iepeadu Helo-
CTAIOIIMX YYHUTEISAM aHIJIMACKOTO S3bIKAa 3HAHUH JUIS MOBBILICHUS 3P (EKTUBHOCTH 00y4eHHUs JeTel ¢ 0co-
ObIMH 00pa30BaTEIbHBIMU NOTPEOHOCTAMHE B YCIOBHSX HHKJIIO3UBHOTO 00pa30BaHuUs, B ClIEIUAIBHBIX KOPPEK-
IIHOHHBIX KJIaccax o0IeoOpa3oBaTeNbHbBIX LIKOJ, B KJIACCaX, B KOTOPBIX NpenoaraeTcsi o0ydeHne HopMa-
TUBHO pa3BUBamoLIMxcs AeTeil. [Ipn mogdope MeTo10B 1 MpueMoB 00ydeHHs AeTel ¢ 0coOBIMU 00pa30BaTeb-
HBIMHU MTOTPEOHOCTSIMH HEOOXO0AMMO OBUIO TaKXKe YUUTHIBATH HOPMATHBHBIEC Y IPABOBBIE JOKYMEHTEI, PETYIIH-
pYyIOLIHe IesTENFHOCTh YUUTENS aHIIMHCKOro s3blka. TakuMm o0pa3oM, 0OBEKTOM HalIero HCCIeIOBAHUS
CTaJIM TCUXOJIOTO-TIEJarOrMIeCKUe 0COOCHHOCTH, METOIBI M TIPHEMBI 00YUCHHUS JIeTeil ¢ 0coObIME 00pa3oBa-
TENLHBIMH TOTPEOHOCTSIMH, HOPMAaTHBHO-TIPABOBEIE aKTHI, paboyre ydeOHbIe IPOrPaMMbI M THITOBBIE y4eOHBIS
IUTaHbI, HH(QOPMAIMOHHbBIE MMCbMA U TPHKa3bl MUHUCTEPCTBA HAYKH M BBICIIETO 00pa3oBaHus PecmyOnuku
Kazaxcran. torn nmpoBeeHHOTO HCCIEIOBAHUS CTad OCHOBOW il JumakTudeckoro cOOpHHKA aganTHpo-
BaHHBIX 33JJaHUH 10 aHTJIMHCKOMY SA3BIKY Ul YUMTEJIeH BTOpOro kiacca u [IporpaMMbl KypcoB NOBBIIIEHUS
KBaTH(UKAIMK 10 3PPEKTUBHBIM MeTOAaM O0yYEeHHUS aHTIIMICKOTO S3bIKa B YCIOBHSIX HHKIFO3UBHOTO 00pa-
30BaHUs. B coneprkanne cOOpHHKA BKIIOYEHBI aalTHPOBAHHBIE 3aJaHUSI, KOTOPBIE MOKHO OBIIIO MCHONB30-
BaTh JUIsl 00y4YEHUs AeTel aHIIIMIICKOMY SI3BIKY C 0COOBIMU 00pa3oBaTeNbHBIMU OTpeOHOCTAMHU. L{enbro Kyp-
COB TIOBBINICHHS KBATH(UKAMH ObLIIO 03HAKOMIICHHE C TICHXOJIOT0-TIeIarOrHYeCKIMHI 0COOCHHOCTSIMH AeTei
¢ 0coOBIMH 00pa3oBaTEIEHBIMU OTPEOHOCTSIMU M METOJaMH HX 00ydeHHs. B Havane u KoHIle KypcoB ObUIH
MPOBEJ/ICHBI ONPOCHI yYHTeNel ¢ ucroib3oBanueM Google ¢popm, KOTOpBIE IPOAEMOHCTPUPOBAIH P dHeKTHB-
HOCTb YKa3aHHBIX KypCOB MOBBIIICHHS KBATH(HKAINN.

Kniouesvie crosa: obydaromuecs ¢ 0coOIME 00pa30BaTeIbHBIMU MTOTPEOHOCTSIMU, OOYUCHHE aHTIIMHCKOMY
A3BIKY, HHKJIIO3UBHOE 00y4eHHE, CEeMAIbHBIC IPUEMBI U METO/IbI IIPEIOJaBaHus aHIJIMHCKOTO S3bIKa, METO-
JIMKa TPENoIaBaHusl aHITIMIICKOTO S3bIKa, OTPaHHYECHHBIC BO3MOYKHOCTHU 3/I0POBbS, TAIAHTINBBIC M OJapeH-
HbIE, KYPCHI OBBIIICHNS KBATH(DHUKAIIH.
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