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Foreign language training of future teachers in the context
of the modern paradigm of education

Currently, the education system under the conditions of globalization and internationalization, intercultural
interaction and international collaboration, in the context of the latest trends in educational policy is undergoing
significant changes. In the Kazakh education system, there is a need to train specialists who know several
languages, are competitive in the labor market, and are able to adapt to changing requirements and trends of
society. The need for trilingualism is conditioned by global competencies in the modern world, refracted
through bilingual education, the use of productive methods and technology of teaching foreign languages. The
current state of the updated content of secondary education is reflected in the paradigm of trilingual education,
where the student has communication skills in Kazakh, Russian and English. All this is determined by the
conceptual approach to multilingual education, the continuity of school and university programs of foreign
language training of future teachers. Knowledge of languages is aimed at understanding and accepting another
culture, forming a linguistic picture of the world. The authors conducted a theoretical review on the desired
research topic: bilingual education, trilingual education, multilingual education. As a result of studying this
problem, the need for foreign language training of future teachers is emphasized, which is due to the demands
of society for a teacher who is competitive in the labor market, who speaks two or more languages. Based on
the review of the works of domestic and Russian scientists on the designated topic, the authors conducted a
survey of students regarding the study of foreign languages. The conducted survey of students indicates their
increased motivation in learning a foreign language for the successful development of their future specialty.
Foreign language is used as a tool for studying other subject areas, an opportunity for academic mobility and
the study of foreign language culture.

Keywords: multilingualism, bilingual education, bilingualism, bicultural education, bilingual personality, lin-
guistic personality, bilingual competence, trilingual education.

Introduction

Modern innovative processes in the educational space are aimed at obtaining high-quality education in
accordance with the requirements of society.

Kazakhstan is a multicultural society characterized by the use of three languages: Kazakh, Russian and
foreign (mainly English). One of the priorities in the language policy is the formation of multilingualism, the
study of several languages. A foreign language is a means of intercultural and professional communication,
helps to stimulate the intellectual and emotional development of the student's personality. It should be noted
that the English language acts as a means of obtaining progressive information in the scientific community,
which contributes to obtaining new knowledge in the context of continuing education. It is quite obvious that
the knowledge of languages contributes to the comprehensive development of personality and the formation
of intercultural value orientations, the manifestation of tolerance in society.

In this regard, being deeply convinced that the main driving forces for learning languages are motivation,
understanding of the importance and conscious necessity, we have identified the following as the purpose of
this article: identification of theoretical and empirical prerequisites for the promotion of value attitudes in
language learning among future teachers. To achieve this goal, the following tasks were set:

1) to determine methodological approaches and strategies for teaching students languages in the context
of multilingual education;

2) to establish the degree of students' values in their language learning in the conditions of Kazakhstan's
trilingual education.
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Experimental

In accordance with the first of these tasks, we analyzed the works of a number of Kazakh and Russian
scientists in the field of foreign language, multilingual education and linguodidactics.

Already at the first approximation, we can state that the theoretical provisions of bilingual education are
actualized at the heart of the problem we are studying.

Thus, Russian scientists Maiorov A.P., Shirin A.G., Shubin S.V., Kulikov D.M., Bryksina I.E. and others
consider the problems we study through the prism of bilingual education and the formation of bilingual com-
petence.

Maiorov A.P. investigated the socio-structural approach in the bilingual communicative space. At the
same time, he compares individual and social bilingualism. From the point of view of A.P. Maiorov, individual
bilingualism is considered from the position of proficiency in two languages, while social bilingualism in-
cludes language identification through socialization. The scientist introduced the concept of “bilingual com-
municative space”, which is defined through the prism of the socio-cultural field of people's relationships,
manifested in speech activity (speaking, understanding and comprehension) [1].

Shirin A.G., considering the methods and models of bilingual education, identified the main approaches
to the definition of bilingualism: sociological and sociolinguistic, linguistic (cognitive and functional), psy-
chological and psycholinguistic.

Sociological and sociolinguistic approaches represent the interaction of linguistic communities, a way of
mastering languages. The linguistic approach implies the degree of language proficiency, the overlap of dif-
ferent linguistic systems. The psychological approach considers the correlation of bilingual language systems,
the manifestation of analytical thinking in speech activity [2].

Shubin S.V. studied the motivation of mastering a foreign language in the context of bilingual education
in higher school. At the same time, the author believes that the development of cognitive motivation for mas-
tering a foreign language in the educational process in interaction with professional motivation leads to the
formation of specific bilingual motivation [3].

Kulikov D.M. investigated the theoretical foundations of the interaction of languages in the conditions of
natural and artificial bilingualism. The scientist investigated the nature and essence of bilingualism, how the
processes of thinking and speech interact in bilinguals. He described the difference between the concepts of
“foreign language” and “second language™ in the situation of bilingualism. The linguistic personality was also
studied through the prism of the personality of a native speaker of the first and second languages. According
to Kulikov D.M., an individual is a person with a full set of psychological characteristics such as memory,
will, reflection, experience and a picture of the world perceived through cognitive skills. The author studied
the peculiarities of vocabulary building in a person who creates his own picture of the world and actively acts
in a bilingual context [4].

Bryksina I.E. studied bilingual language education in higher school in the context of a competence-based
approach. At the same time, bilingual competence was determined, which combines and synthesizes linguistic,
cultural and subject components. It should be noted that bilingual competence, along with communicative
competence, includes the following structural components: cognitive (represented by general knowledge of
language and culture); value-based (focused on motivation and language acquisition needs); strategic (defines
educational and research strategies through reflection on the adoption of native/non-native culture).

The classification of the principles of bicultural teaching of a foreign language is also proposed:

* the anthropocentric principle influences the development of the linguistic personality, where the lan-
guage acts

» as a product of the development of society, as a means of forming mentality;

« the principle of cognitive orientation is focused on the effective organization

of the cognitive process of mastering a foreign language among students;

« the functional principle involves the selection, organization and presentation of language material;

» the conscious-comparative principle acts when comparing languages in the educational process;

« the principle of the dialogue of cultures determines the methodological conditions for the study of for-
eign and native culture [5].

Melnikova M.S. studied the issues of designing modular programs in the context of bilingual education,
identified the didactic principles necessary for successful mastery of a foreign language. According to the
proposed classification, the following principles are proposed:

- the principle of modularity — generalization of the content of the module at the level of leading ideas;
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- the principle of conscious perspective — conscious development of bilingual competence among stu-
dents;

- the principle of system structuring — differentiation by levels of complexity of the content of each
module;

- the principle of flexibility — adaptation to different directions and profiles;

- the principle of development is the complication of the content of the program and the ways of its
development;

- the principle of bilingualism — the implementation of partial and full immersion of the language;

- the principle of parity — providing productive learning tools for self-development of the program [6].

Sleptsova E.V. considered the bilingual personality in the context of pedagogical aspects of the formation
of the bilingual culture of the future teacher. The author identified the main approaches that contribute to the
formation of bilingual culture: a cross-cultural approach as a subject-subject interaction, understanding and
acceptance of another culture; a communicative approach focused on differentiating the content of learning
based on cooperation; a personality-oriented approach based on mastering a foreign language and culture
through a partner position; competence-based approach aimed at practical activity, creativity and reflection
[71.

In the foreign language training of teachers, a large role should be attributed to a multi-language educa-
tional environment. The main factors of the educational environment were determined, namely, ethno-peda-
gogical, linguistic and ethnolinguodidactic. Consider these factors in more detail.

At the heart of the ethnopedagogical factor are the principles of folk pedagogy, thanks to which the lan-
guage picture of the world is built. Students are formed by tolerance, a dialogue between cultures occurs, the
correct value orientations, the need for knowledge of other languages and cultures are developed, experience
of professional communication and cooperation skills are acquired.

The linguistic factor is focused on identifying similar phenomena in grammar, vocabulary and phonetics
of languages related to different language groups (Kazakh, Russian, English). At the same time, terminology
is assigned a large role, methods of conceptualization, semantization and affixation of terms should be applied.

The ethnolingodidactic factor is aimed at developing the necessary pedagogical support, the use of vari-
ous methods, tools and technologies for the successful mastery of a foreign language [8].

In Kazakhstan, such scientists as Kunanbaeva S.S., Zhetpisbayeva B.A., Syrymbetova L.S., Suleimenova
E.D., Maygeldinova Sh.B., Isabekova G.B., Turebaeva Sh.M. are engaged in the study of the problem of the
introduction of multilingual and trilingual education [9-11].

Kunanbaeva S.S. developed a cognitive-linguistic-cultural methodology, which is the integration of a
pan-European and national model of foreign language acquisition. This technique contributed to a deeper de-
velopment of foreign language education in Kazakhstan [12].

A significant contribution to the development of Kazakhstan's multilingual education was made by
Zhetpisbayeva B.A. The scientist is one of the developers of the Concept of the development of multilingual
education, which presented the main strategies of multilingual education in the Republic of Kazakhstan.

According to Sarsembaeva A.A., when professionally-oriented teaching of foreign languages, attention
should be paid to the pedagogical conditions for organizing independent work of students. The author high-
lighted the principles of personality-oriented teaching of a foreign language [13].

To solve the second problem, we conducted a survey among students of 1-4 courses of various educa-
tional programs of Sh. Ualikhanov Kokshetau University using the capabilities of the Google Forms platform.
The questionnaire consisted of 9 questions aimed at identifying the understanding of significance, motivation,
satisfaction, difficulties in learning a foreign language at a university:

1. Do you consider it is necessary to master a foreign language for your future professional activity?

2. In your opinion, what is the benefit of learning a foreign language for future work as a teacher?

3. What are the difficulties that arise when mastering a foreign language for your future professional
activity?

4. What types of tasks seem to you the most interesting on?

5. What motivates you when learning foreign languages?

6. Are you satisfied with your level of readiness to teach according to your educational program in a
foreign language?

7. Do you use digital exercises in your classes?

8. What Internet resources do you use when learning a foreign language?

9. For what purposes do you study the state/ Russian language?
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120 students (respondents) of the 1st, 2nd, 3rd and 4th courses took part in the study (Fig. 1).

Students of 1-4 courses
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Figure 1. Information about respondents in the context of training courses

As it turned out, in the survey, the most active students of the first year basin of the undergraduate were
most active. In the context of educational programs (hereinafter referred to as the EP), the contingent of re-
spondents is more represented by students EP 6B01403 Physical culture and sports — 23 % and in the smaller
— EP 6B01405 Atrtistic labor and design graphics — 1 % (Fig. 2).
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Figure 2. The contingent of respondents in the context of the EP

Results and Discussions

In the course of solving the first task, we were confirmed in the opinion that the basis of multilingual/tri-
lingual education are the concepts and strategies of bilingual education, the success of which is largely due to
the values of students, namely: interests, motivations, conscious necessity, understanding of the importance
and usefulness of learning languages, including foreign ones, for future professional activity, from the direction
of university training.

In the course of solving the second problem, we have established the empirical prerequisites of the phe-
nomenon under study, which are described in detail below.

The answers of students to the first question about the need to master a foreign language for professional
purposes indicate that the overwhelming majority of respondents recognize this need (Fig. 3).
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Level of foreign language proficiency

Figure 3. Results of mastering the knowledge of a foreign language
for future professional activity

It is somewhat alarming that a certain proportion of students (16 %) do not see the need for this. Never-
theless, based on the results obtained, it can be concluded that mastering foreign languages becomes a neces-
sary and significant stage in the formation of a future specialist.

The answers to the second part of the questionnaire indicate that respondents understand the significance
and importance of learning a foreign language for professional purposes (Fig. 4)
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Figure 4. The benefits of knowledge of a foreign language for future work as a teacher

In particular, students noted the importance of learning a foreign language for the development of inde-
pendent work skills in the context of lifelong learning (36 %), approximately the same proportion of respond-
ents (27 %) recognize the possibility of participating in trilingual education programs, equal to. Respondents
also note the importance of learning a foreign language for deepening knowledge in the specialty (19 %) and
recognize the expansion of access to scientific information (13 %).

The answers to the third question clarify the situation with the difficulties that students face when learning
a foreign language at a university (Fig. 5).
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Difficulties in learning a foreign language
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Figure 5. Difficulties in learning a foreign language

Thus, the majority of students (42 %) experience difficulties in insufficiency and inability to optimally
allocate time resources. Also, students (33 %) recognize as barriers to the successful development of a univer-
sity foreign language program an insufficient level of knowledge of the language acquired in school, a large
academic load in preparation for the lesson (11 %). A small proportion of respondents (8 %) indicate the in-
sufficiency and/or absence of educational and methodological materials in a foreign language corresponding
to the profile of their training. This, in our opinion, indicates that from the huge flow of information sources
on learning a foreign language, it is not always possible to choose (both teachers and students) the most effec-
tive or adapted to the specifics of the areas of professional training.

This conclusion is to some extent confirmed by the respondents’ answers to the fourth question of the
guestionnaire, which was aimed at finding out what educational resources are used in foreign language classes

(Fig. 6).

Tasks in foreign language lessons
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Figure 6. Tasks in foreign language lessons

According to the results of the survey of respondents, it is clear that tasks related to the participation in
discussions, role-playing games, debates and discussions of components (47 %) aimed at revealing creative
potential (27 %) are most often used in the classroom, tasks related to viewing and discussion using video
content by specialty. We note as a positive trend that very few (8 %) tasks related to the abstracting of literature
are used, since in modern conditions the Kazakh system of foreign language education is switching to a com-
municative approach with reasonable preservation of the traditional grammatical approach in the study of lan-
guages (not only foreign).
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The next question was related to finding out the nature of motivation in learning a foreign language at a
university (Fig. 7)
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Figure 7. Motivation when learning a foreign language

The respondents’ answers to this question show that the main motivation is understanding and seeing the
prospects for successful employment (38 %), wide access to authentic educational and scientific information
(36 %), as well as expanding opportunities for participation in academic mobility programs and acquaintance
with a different culture (13 %).

It is known that today digital technologies are an important tool for the development and study of new
disciplines, including the study of foreign languages. The next question of the questionnaire was related to this
trend: the use of digital technologies in learning a foreign language (Fig. 8).
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Figure 8. Digital technologies in foreign language classes

Respondents’ answers indicate that many of them (43 %) use various digital resources in accordance with
the topic of the lesson, a third of respondents (27 %) admit that digital resources make it possible to understand
the material already studied more deeply and fully and apply it in practice, there are students (16 %) for whom
the use of digital technologies contribute to increasing their motivation and interests in the topic being studied.
It was somewhat unexpected that a certain proportion (14 %) of students never complete tasks using digital
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technologies. Next, we clarified which digital resources help students learn a foreign language faster and more
efficiently (Fig. 9).
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Figure 9. Internet resources

It turned out that the most popular Internet resource for learning a foreign language is Youtube — 21 %,
the World Wide Web is in second place — 12 %, the Duolingo application and translators are in third place
by 8 %. It can be concluded that learning a foreign language includes a wide range of tools for effectively
improving the level of knowledge: Bussu, Deutschonline, Discord, Tedtalk, Coursera, Quzlet, Tiktok, video
lessons, movies, etc.

The next question of the questionnaire was related to the identification of students’ satisfaction with the
level of their readiness to teach subjects in a foreign language (English — in Kazakhstan) language (Fig. 10).
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Figure 10. The level of preparation for teaching in a foreign language

Students turned out to be very self-critical in this matter: 42 % of respondents are not satisfied with the
level of readiness to teach in a foreign language, about a third of respondents (28 %) did not think about this
guestion.

The main issue of the study was to clarify the main goals of learning a foreign language by
respondents (Fig. 11).
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The main goals of learning a foreign language
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Figure 11. The main goals of learning a foreign language

According to the obtained results, it can be seen that when studying a foreign language, students set goals
such as: communication with people around them — 36 %, improving their professional competencies —
33 %, expanding their horizons — 18 %, as well as meeting the qualification requirements that are put forward
by the state — 13 %.

Conclusions

In accordance with the purpose of this article, we have revealed that the modern training of future teachers
is considered in the scientific literature through the prism of bilingual education, which is due to internal and
external motivation and aspirations of future teachers to conduct their classes in a foreign language in the
upcoming professional activity

As the results of the showed survey, students are aware of the importance and necessity of learning a
foreign language, while they understand and try to overcome difficulties through the use of various digital
resources.

It should also be noted that the need for foreign language training of future teachers is due to the updating
of the content of school education and the promotion of the goals and strategies of trilingual education in
Kazakhstan.

The article was prepared according to the IRN AP14972630 project “The role of multilingual education
of schoolchildren in early profiling in the context of the Atlas of new professions and competencies of
Kazakhstan”, carried out within the framework of grant funding for young scientists under the Zhas Galym
project for 2022-2024.
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C.K. Monga6exona, A.I'. [llaiimepaenosa, H.M. Ila3zbuioBa, A.M. 3aTbiHelKo

Kaszipri 6iiim 0epy napagurmajapbl KOHTEKCiH/I€e
Ooslaliak mexarorrepiai met TUTiHAe TaiibIHAAY

Kasipri yakpiTTa sxahangaHy ’oHe MHTepPHAIMOHAIIAHABIPY, MOJCHHETaPAJIbIK ©3apa iC-KUMbUI )KOHE XaJbl-
KapaJIbIK BIHTBIMAKTACTHIK JKaFJaibIHAarsl Oi1iM Oepy xkyiieci 6iiM Oepy casicaThIHIAaFbl COHFBI TPEHATED asi-
CBIH/Ia alTapIBIKTal e3repicrepre yuippayaa. Kasakcranasik 6imim Oepy xylecinae eHOeK HapbIFbIHIA Oace-
Kere KaOineTTi, KOFaMHBIH ©3TepMelli TAIanTapbl MeH YpaicTepine OeiiMaenyre KadineTti OipHere Tl Oine-
TiH MaMaHAApIbl Jaspiay KaKETTUIr TybIHIAN OThIp. Y IITUIIUTIKKE KOKETTLTIK Ka3ipri aaeMaeri Koc Timi
Oinim Oepy, MIeT TUTAEPIH OKBITYIBIH OHIMAL 9IICTepPl MEH TEXHOJOTHJIAPHIH NaliJaJaHy apKbUIbl ©3TepicKe
yIusIparaH xkahaHIbIK Ky3bIpeTTitikTepre GainanpicTl. Opra OiniM Oepy/IiH KaHapThUIFaH Ma3MYHBIHBIH Ka-
3ipri xKargaiisl ymringi 6itiv Gepy mapagurMachlHaa KepiHic Tabampl, OHAa OUTIM alynibl Ka3ak, OpbIC KoHE
aFBUIIIBIH TUIAEPiHIe KOMMYHHUKATUBTIK JaFIbUIapabl MeHrepe . MyHbIH 0opi kenTinai 6iiM OepyaiH TY)KbI-
pBIMIaMaNbIK TCITIIMEH, OolaliaK mejarorTepAi et TITiHAS AaspiayablH MEKTEIl KaHE KOFaphl OKY OpbIH-
Japel OarmapIaMallapbIHBIH Ca0aKTaCTBHIFRIMEH aHBIKTaNaAbl. Tinmepai Oiry 6acka MOIEHHETTI TYCIHYTE KoHE
KaObLUIayFa, oNIEeMHIH TUIHIK OCHHECIH KaJbIITACThIpyFa OarbITTalFaH. ABTOpIAp 3€PTTEYIiH KaXXeTTi TaKpbl-
PBIOBI OOMBIHIIIA TEOPHUSUTBIK, IOy XKacaFaH: eKiTinai OiimiM Oepy, ymrinmi 6inim O6epy, kenrinai Oimim Oepy.
Ocpl MacerneHi 3epeney HOTIKECiHIe KOFaMHBIH eHOeK HaphIFbIHAa OoceKere KabineTTi, eki HeMece OJIaH Jia
KONTiJI/Ii MEHTepreH Ie/larorke JeTeH CypaHbICTapblHa HETi3/IereH Ooaniak nejarortep i meT Tiie aaspiay
KaXXETTLUIIT aramn eTiiai. benriieHreH TakbIphin OOMBIHINA OTAH/BIK KOHE PECCHITIK FaIbIMAAPIbIH CHOCKTE-
piHe mIoNy HeriziHjae aBTOpJap CTYICHTTepre LT TUIAEepiH YHpeHyre KaThICTHI cayalHama Xyprizai. bimim
TyIIBIITAPMEH JKYPTi3iIreH cayaJHama oJap/blH 0oJialiak MaMaHAbIKThl TaOBICTHI UTepy YIIiH IIET TiTiH Yi-
peHyTe JeTeH BIHTACHIHBIH apTKaHBIH KyonaHasipasl. Ller Tini 6acka MOHAIK canmamapibl 3epleney Kypabl,
aKaJIEMIBUTBIK YTKBIPJIBIK OaFmapiaMackl OOMBIHIIIA KOHE IIET TUTI MOJCHHUETIH 3epeniey MYMKIHAIr peTiHae
HEVHIENEISUENISE

Kinm ces3dep: xentinnmimik, ekitingi Oimim Oepy, OmnmHTBanbal OimiM Oepy, eKITUINI OKBITY, OMIIMHTBAJIBII
TYIFa, TUIAIK TYIFa, eKiTUAI KY3bIPETTUTIK, YINTIIA OiTiM.

C.K. Monga6exona, A.I'. [llaiimepaenosa, H.M. I1a3zbutioBa, A.M. 3aTeiHENHKO

HNHosi3bIYHAS MOATOTOBKA OYYIIUX NE€JaroroB B KOHTEKCTe
COBpPEMEHHOM MapagurmMbl 00pa3oBaHUs

B Hacrosiee BpeMs ciucTeMa 00pa3oBaHus B YCIOBHSX INI00ANU3alMK 1 MHTEPHAIMOHAIN3AINH, MEXKKYJIb-
TYpHOTO B3aUMOJEHCTBUS M MEXKIYHAPOTHOH KOJUTabopaliy, B KOHTEKCTE TIOCIEAHUX TPEHIOB B 00pa3oBa-
TEJNHFHON MOJMTHKE MPEeTepIeBaeT 3HAUNTENbHbIC H3MEHEHH. B crcTeMe Ka3axCTaHCKOTO 00pa3oBaHUs BO3-
HUKaeT HEOOXOAMMOCTh B TIOATOTOBKE CIEHAIMCTOB, 3HAIONINX HECKOJBKO S3BIKOB, KOHKYPEHTOCTIOCOOHBIX
Ha PBIHKE TPY/a, CHIOCOOHBIX K aJalTallid K MEHSIOMMMCS TPpeOOBaHUAM U BessHHSIM obmiecTBa. HeoOxomu-
MOCTb TPEXBSI3bIHsI 00YCIIOBIICHA TI00ATEHBIMI KOMIIETEHIIUSMH B COBPEMEHHOM MHUpE, MPETOMIISIETCS T10-
CpeACTBOM OMJIMHTBAJIILHOTO 00pa30BaHMs, UCIIONb30BaHUS IPOAYKTUBHBIX METOZIOB U TEXHOJIOTHH 00y4eHHs

Cepus «[lMeparorvkax». Ne 2(110)/2023 207



S.K. Moldabekova, A.G. Shaimerdenova et al

MHOCTPaHHBIM si3bIkaM. COBPEMEHHOE COCTOSIHIE OOHOBJIEHHOTO COAEPKaHMSI CPEAHETO 0Opa30BaHUsS HaXo-
JHUT OTpaKEHHE B MapaJurMe TPEXbI3bIYHOTO 00pa30BaHus, I'7ie 00yJarouiics BiIageeT KOMMYHUKAaTUBHBIMU
HaBBIKaMH Ha Ka3aXCKOM, PYCCKOM H aHIJIMHCKOM f3bIKax. Bee 3To onpeneneHo KOHLENTYyalbHBIM I10IX010M
K TTOJIMSI3EIYHOMY 00Pa30BaHHIO, IPEEMCTBEHHOCTEIO IIKOJIBHBIX M By30BCKUX IIPOTPaMM HHOSI3BIYHOHN MOJTO-
TOBKHM OyAyIIMX HeJaroroB. 3HaHWE S3BIKOB HAIIPABJICHO Ha MOHUMAaHUE M NPUHATHE PYroil KyIbTypEl, Gop-
MHPOBaHHE S3bIKOBOI KapTUHEI MUpa. ABTOpaMH IPOBEIEH TEOPETHIECKHIT 0030p 10 HCKOMOI TeMe Hcclle-
JIOBaHUS: OMJIMHTBaJIbHOE 00pa30BaHME, TPEXbA3BITHOE 00pa3oBaHue, MONINA3BIYHOE 0Opa3zoBaHue. B pe3yis-
TaTe U3y4deHHs JaHHOU NMPoOIeMaTHKU OJUEPKHyTa HEOOX0IUMOCTh HHOSI3BIYHOM TOATOTOBKH Oy TyIIHX Ie-
JIaroros, KOTopas 00ycIOBIICHA 3apocaMy 00IeCcTBa Ha TIefarora, KOHKYpEeHTOCIIOCOOHOTO Ha pBIHKE TPY/Ia,
BIIAJICIOLINMH ABYMs 1 Ooiiee si3pikaMu. Ha ocHOBe 0030pa TpyZOB OTE€UECTBEHHBIX U POCCHICKUX YUEHBIX MO
0003HaYEHHOH TeMe aBTOpaMU MPOBEICHO aHKETHPOBAHHE CTYICHTOB KacaTelbHO M3YYEHUS] MHOCTPAHHBIX
SI3BIKOB. [IpoBeneHHEII onpoc 00yJaronUXCsl CBUAETEIBCTBYET 00 MX ITOBBIIIEHHOW MOTHBAIMU B M3YICHAN
MHOCTPAHHOTO SI3BIKa JUIS YCHEIIHOT0 OCBOCHNUS Oy IyIeH crielnanbHOCTH. FIHOCTpaHHBIH S3bIK HCTIOIB3YETCS
KaK HHCTPYMEHT JUIS H3y9eHHs APYTHUX IPEAMETHBIX 001acTei, BO3MOKHOCTH 10 IIPOTpaMMe aKaJIeMUIeCKOH
MOOWJIBHOCTH ¥ N3y4YEHHS] HHOS3BITHON KYJIBTYPEIL.

Kniouesvie crosa: onusspraue, OWIHMHTBAIbHOE 00pa3oBaHue, IBYSI3EIIHE, OMKYIBTypHOE 00ydIeHHe, OMIIIHT-
BaJIbHAasl IMYHOCTb, SI3bIKOBAs JINYHOCTh, OWIMHIBAIbHASL KOMIIETCHLIMS, TPEXbSI3bIYHOE 00pa30BaHHE.
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