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Issues of a foreign language teacher readiness to work with children with special
educational needs in the conditions of formal and non-formal education

In this article, the authors consider the readiness of a future foreign language teacher to work with children
with special educational needs in formal and non-formal education system, particularly, under what organiza-
tional and pedagogical conditions the activity of a future teacher will be effective. The article reveals the con-
cepts of “formal” and “non-formal” education. With the introduction of inclusive education in the general ed-
ucation system of Kazakhstan the issue of foreign language teachers preparing to work with children with
special educational needs came to the fore. The study of foreign languages in the country's schools begins in
primary grades where the formation of a worldview, formation of language competencies starts, a foreign
language teacher has to be able to realize the tasks in order to achieve the main goal in the classroom where
children with special educational needs are the part of the educational process. In the system of formal and
non-formal education it is necessary to create special conditions that help to implement the policy of inclusive
education in our republic. There can arise various difficulties related to working with children with special
educational needs in the pedagogical process, thus, in order to ensure the formation of the readiness of a for-
eign language teacher to work with children with special needs in formal and non-formal education system,
the teacher is to overcome personal and professional difficulties in general educational organizations and
providing educational organizations with favorable conditions for working with children with special educa-
tional needs.

Keywords: inclusive education, future foreign language teachers, formal and non-formal education, special
educational needs, modern society.

Introduction

The dynamic development of the modern world community is accompanied by an aggravation of crisis
phenomena in the political, economic, cultural and social spheres. The future of world civilization is largely
determined by the process and result of manifestation of social activity by individual and collective subjects
in a conscious and purposeful activity to transform themselves and society. Therefore, in today's changing
socio-cultural conditions, such as globalization, acceleration of development, informatization, increasing
openness, increasing diversity, setting a high degree of uncertainty in the state of the social system, ensuring
that a person manifests social activity as self-realization for the benefit of natural, social and personal devel-
opment, achieving it perfection is the most important aspect of continuous education.

Lifelong education today is an active citizenship and we also see an instrument of achievement in the
integration of formal and non-formal education. The systemic nature, continuity, orderliness of formal and
voluntary, innovativeness, variability of non-formal education in interaction create the basis for constructing
a socially active education focused on transforming society and involving all categories of students in this
process whether they are ordinary children or with special educational needs.

Exactly young students as the future elite play a special role in ensuring the socio-economic develop-
ment of a society. This phenomenon has become ubiquitous and it requires the vain formation of a goal in
the context of education system modernization. In this regard higher education has a goal which is aimed at
significantly increasing contribution of vocational education to the socio-cultural heritage of society.

Today, it is important to train socially active specialists for the group of professions, the content of
which is the interaction between people, which highlights the ability to be a subject in solving urgent social
problems, take responsibility and act, reconciling the interests of individual and society, at the same time, not
to forget the issues of integrating children with special educational needs into the framework of formal and
non-formal education which is an integral part of modern life of the whole society in the world.

Literature review

Theoretical and methodological basis of the study were:

- issues of inclusive education (S. Alekhina [1]);
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- methodology of pedagogical research (L. Syrymbetova [2], G. Tleuzhanova [3]) and pedagogical inte-
gration (M. Berulava [4]); questions of the organization and content of educational process in higher educa-
tion (S. Arkhangelsky [5]), social and pedagogical interaction (l. Vachkov [6]), theoretical provisions on the
activation of learning at a university (A. Verbitsky [7]), theoretical developments in the field of non-formal
education (N. Bychkova [8]), integration of formal and non-formal education (V. Gorsky [9]).

Methods

Methodology of this study is based on the theoretical and methodological analysis that was used in the
study of scientific facts and substantiation of their own point of view on the development of inclusive educa-
tion in the context of formal and non-formal education, as well as on the methods of analysis, synthesis, gen-
eralization, abstraction and concretization — to substantiate and present research results.

Results. The analysis of modern pedagogical practice shows that the effectiveness of teachers’ work
with children with special educational needs (SEN) depends on the established professional activities of ped-
agogical community both in regions and throughout the country. The modern education system in Kazakh-
stan is a combination of educational authorities and their subordinate institutions and organizations, as well
as successive educational programs and state educational standards of various levels and directions and a
network of educational institutions that implement standards, regardless of their organizational and legal
norms, types and forms. It also depends on the governing bodies of higher and postgraduate professional ed-
ucation, as well as enterprises, institutions and organizations subordinate them. The organization of provision
of general education and its development are one of the basic powers of state authorities, thus the effective
formation of a new educational policy on the ground, the implementation of various state programs, the crea-
tion of new management technologies, changes in the quality of education, satisfaction of educational re-
quests, fulfillment of society social order, including the identification and support of children with special
educational needs. With the introduction of the concepts of “formal” and “non-formal” education it is neces-
sary to consider the issue of preparing future teachers of a foreign language to work with children with SEN
in the field of formal and non-formal education.

The formal education system includes programs at various levels from general to higher education
which are carried out in a “systematic deliberate manner”. Such education is planned, organized and man-
aged by a specific department, and provided by educational institutions (school, college or university).

Non-formal education involves short periods of study and is confirmed by certificates. Knowledge and
skills acquired in the course of non-formal education, a person receives in the course of advanced training
both in classrooms and in practice [10].

Formal as well as informal learning systems should include the opportunity to gain knowledge for chil-
dren with SEN. Inclusive education is being introduced into Kazakhstani education everywhere, thereby al-
lowing Kazakhstani education system to be at the level of international standards.

At present, the main trend in the development of public administration of education is the integration of
educational institutions located in a region. As a result, the role of government authorities is increasing,
which becomes a catalyst for an active search for effective models for the development of education itself.
This integration will undoubtedly require new forms of culture management. Since we are talking about uni-
fication, there will be required the creation of new forms of corporations, a slightly different, specific culture,
the basis of which will be various types of information interaction [3]. Interaction of educational resources
and the pedagogical potential of a particular city or region makes it possible to meet the educational needs of
inclusive children to a greater extent, to increase the level of their achievements. Therefore, the main task of
general education state system is the search for innovative forms for organizing work with children with spe-
cial educational needs in formal and non-formal aspects of education. The organization of work with chil-
dren with special educational needs requires constant optimization of managerial and pedagogical activities
in the conditions of educational system for the successful and effective self-realization of schoolchildren,
realization of their educational needs and creative potential. The main activities in this area are:

- modernization of education system existing infrastructure aimed at developing a flexible and accessi-
ble multi-level system that allows creating an environment for comfortable interaction with other participants
in the educational process;

- development of personnel potential for working with children with special needs;

- creation of teachers’ professional communities working with children with SEN;

- development of support forms for children with SEN in formal and non-formal education.

The effective functioning of the system for identifying, supporting and accompanying children with
SEN is a process that cannot develop spontaneously. With this approach, the education system should be
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considered as an innovative educational environment that promotes the development of children with SEN in
all its manifestations. The main task of managing the education system in working with children with special
educational needs is to design a development strategy for this system and a strategic plan for its implementa-
tion. Work with children with special educational needs should be considered as one of the directions of the
social development of modern education, aimed at reproducing and shaping its intellectual potential. The
efficiency factors of educational system for training, development and support of SEN students include lon-
gevity which is understood as the presence of stable, effective work (high performance) with children with
SEN for a long period of time. This is possible with formal education system as this system assumes a long-
term process of obtaining knowledge. When analyzing policy effectiveness it is important to evaluate the
systemic nature of work with children with special educational needs in the education system, where system-
aticity is understood as a way of organizing pedagogical activity and is characterized by the presence of
many elements of influence, their interaction, interdependence and focus on achieving a common, unified
result.

An important factor is also innovativeness in working with children with SEN in formal and non-formal
education (the use of fundamentally new approaches to organizing the process of working with children with
SEN, which results in increased efficiency).

Another important efficiency factor is social support measures aimed at achieving public interests,
meeting social needs, taking into account the interests of children and teachers working with children with
special needs. When working with children with special educational needs it is necessary to take into account
the continuity — the use of both those who already have experience in this work and the innovative experi-
ence of other areas of education in different regions of the country.

The listed factors constitute a system. If the mechanisms of interaction between factors are well estab-
lished in it, then the effectiveness will be high. Currently, there is an increased interest in the problem of
children with SEN, in the problems of identifying, teaching and developing children with SEN and, accord-
ingly, in the problems of training teachers to work with them. The main ones are the problems of identifying,
training and developing children with SEN, as well as the problems of professional and personal training of
teachers, psychologists and education managers to work with children with SEN. We agree with N. llyina
that “it is necessary to organize the education of teachers on an activity basis by the means and methods that
they use in their pedagogical practice when working with children” [11].

To ensure the formation of teacher's readiness to work with children with SEN there is a need for a spe-
cial “environment”. In modern pedagogical science the “environment” is considered, on the one hand, as the
conditions in which a person's life takes place, the environment, the totality of people connected by the
commonality of these conditions, environment; on the other hand, as a social space surrounding a person, a
zone of direct activity of an individual, his immediate development and action, and also includes in its struc-
ture the phenomena of a person’s social and personal life: past life experience, communication experience,
the influence of the media, etc. We believe that the formal and non-formal education system can become an
environment for ensuring the formation of a teacher's readiness to work with children with SEN.

Let's consider what is meant by “ensuring the work of a teacher with children with SEN”. So, in the ex-
planatory dictionary of V. Dal, “to ensure” means “to make it quite possible, valid, realistically feasible”
[12]. In the pedagogical literature, pedagogical support is considered as the creation of conditions aimed at
the development of a personality, a professional.

We believe that in order to ensure the formation of a teacher's readiness to work with children with SEN
in the system of formal and non-formal education, pedagogical support plays a leading role. N. Grigorieva,
I. Karpova consider pedagogical support as a complex of external factors and conditions aimed at enhancing
the professional, personal and professional growth of a specialist. The level of pedagogical support must cor-
respond to the internal potentials of a person in order to activate his self-development. Pedagogical support
as acceptance, supply, provision, protection, as well as a set of means, methods and activities. Creation of
conditions for advancement in the subjectivity of participants in the educational process through pedagogical
stimulation, initiation of the activity. Pedagogical support is the creation of conditions for the best use of ex-
isting potentials, resource mobilization, a description of its model and justification of its content from a ped-
agogical standpoint [4]. “Pedagogical support” is defined as “a special type of professional and pedagogical
activity aimed at updating and activating educational resources in order to ensure the effectiveness of educa-
tional process”. Describing pedagogical support, the researchers of this phenomenon emphasize that it in-
volves identifying the functionality of each specific resource, establishing functional relationships that mani-
fest themselves in given organizational and pedagogical conditions [5].
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The goal of pedagogical support is to create conditions for the personal growth of students on the basis
of value-semantic guidelines [5]. Comfortable conditions should be achieved both in formal and non-formal
education. A. Volokhov presents pedagogical support in the form of a model that includes: “goal (setting
tasks and prospects); result (achievement of the goal in future); functions (diagnosis of existing problems;
identification of possible options for pedagogical activity; assistance to individual; organizational and peda-
gogical support; individually-oriented pedagogical assistance; diagnostics of pedagogical support effective-
ness). Pedagogical support can implement axiological, motivational, orientational, operational functions and
protection function” [6]. There is a number of recommendations for ensuring the readiness of a foreign lan-
guage teacher to work with children with SEN:

- increasing the level of psychological knowledge;

- a change in the system of behavioral stereotypes of foreign language teachers regarding a person with
SEN (realistic, not ideal);

- creating a strong motivation for foreign language teachers for continuous self-education and self-
improvement.

Ensuring the formation of a foreign language teacher readiness to work with children with SEN in edu-
cation system is focused on social order of society and the state involves training of a teacher who is able to
see the future, predict further educational activities, choose the best methods and forms of organizing work
with children with SEN in formal and informal education system. The organization of work with children
with special educational needs requires constant optimization of managerial and pedagogical activities in
conditions of formal and non-formal education system for successful and effective self-realization of school-
children, realization of their educational needs and creative potential.

Thus, we can conclude that in order to ensure the formation of a foreign language teacher readiness to
work with children with SEN in formal and non-formal education system it is necessary to have specially
created pedagogical conditions.

By pedagogical conditions we understand the characteristic of pedagogical system which reflects totali-
ty of potential resources of educational environment, implementation of which will ensure the effective func-
tioning and development of pedagogical system. In the framework of our study, pedagogical conditions act
as a set of interrelated measures of pedagogical process that ensure the effectiveness of ensuring the for-
mation of readiness to work with children with SEN in formal and non-formal education system.

In our opinion, the main conditions for ensuring the formation of a foreign language teacher readiness
to work with children with SEN in formal and non-formal education system can be pedagogical support in
overcoming the difficulties that arise in the process of working with children with SEN and organizational
and pedagogical support of a teacher in the process of contact work. with children with SEN. Considering the
relationship between the concepts of “pedagogical support” and “pedagogical monitoring”, it is noted that
these are different forms of pedagogical activity which are united by a common orientation towards the de-
velopment of individuality [7]. In the context of our study, pedagogical support in overcoming the difficul-
ties that arise in the process of working with children with SEN is understood as the activity of pedagogical
community, focused on helping teachers in overcoming personal and professional difficulties that arise in the
process of working with children with SEN.

In our opinion, the above conditions for cutting off the readiness of a foreign language teacher to work
with children with SEN in formal and informal education system are pedagogical support in overcoming dif-
ficulties that arise in the process of working with children with SEN, and organizational and pedagogical
support of a foreign language teacher in the process of contact work with children with SEN will be effective
if:

- implement in a comprehensive manner, complementing each other;

- aim at the development of foreign language teachers of all structural components of readiness to work
with SEN children (professional-personal, theoretical and practical) [1].

Funding Information. The article was prepared within the framework of the scientific project No.
AP19678268 “Scientific and methodological foundations for the implementation of professional foreign lan-
guage training in the context of convergence of formal and non-formal higher education” under the grant
funding of the Science Committee of the Republic of Kazakhstan Ministry of Science and Higher Education.

Conclusions

We believe that in order to ensure the formation of a foreign language teacher readiness to work with
children with SEN in formal and non-formal education system, pedagogical support in overcoming the diffi-
culties that arise in the process of working with children with SEN, and organizational and pedagogical sup-
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port of a foreign language teacher in the process of contact work with children with SEN should be aimed at
developing readiness components in teachers. So, for the development of a professional and personal com-
ponent in the structure of a foreign language teacher's readiness to work with children with special educa-
tional needs, motivation is a necessary condition. Motivation is the process of inducing activity and commu-
nication in order to achieve personal or organizational goals. Motivating teachers mean touching on their
important interests, creating conditions for them to realize themselves in working with children with SEN at
school [9]. So, for example, an effective contract with foreign language teachers can fulfill the task of
providing motivation to improve the quality of education and continuous professional development. Thanks
to this, teachers who work with children with SEN receive additional payments and financial incentives. In
addition to the material component, it is important for teachers to feel their involvement in organizing and
solving a number of problems related to the implementation of an inclusive education program in the coun-
try.

Thus, we can conclude that in order to ensure the formation of a teacher's readiness to work with chil-
dren with SEN, it is necessary to ensure the interaction of foreign language teachers with successful special-
ists in the field of pedagogy, psychology in working with this category of students. Manufacturability and
virtuality of a foreign language teacher communicative activity are associated with the features and commu-
nicative potential of the educational environment and the variety of means that provide various forms of
communication. The intensive development of information, communication and distance technologies and
the creation of virtual distance educational media environments necessitate the organization of the communi-
cative activity of a teacher in new information educational environments. The main goal of ensuring the for-
mation of a foreign language teacher readiness to work with children with SEN in formal and non-formal
education system is to overcome the teacher's personal and professional difficulties in working with children
with SEN in general educational organizations and to provide educational organizations with favorable con-
ditions for working with children with SEN in formal and informal education system.
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I'.K. TneyxanoBa, C.b. >xaurensaunoBa, A.A. Tneyxanosa, [1.C. benozepona, JI.K. [xonnanosa

Pecmu :xoHe Geiipecmu 6intim Oepy xaraaiibiHaa epekiie 0i1iM Oepy
KaxkeTTiIIKTepi 0ap 0ajasapMeH »KyMbIc icTeyre et TiJii MyFaJiMiHiH
AalBIHABIFBIH KAJBINTACTBIPY MIceJiesepi

Makanazna aBTopiap Oojaiiak LIeT Tl MyFaiiMiHiH (opMmanbasl jxoHe GelipecMu OimiM Oepy skyieciHme
epekme OimiM Gepy KaxeTTinmikrepi Oap OamamapMeH YHBIMABIK-TIEJaroTHKAJIBIK HIAPTTAap TYPIHIE >KYMBIC
icTeyre MalBIHIBIFEIH KAJIBIITACTHIPYI6I KAMTaMachl3 eTy/iH TeOPHSUIBIK Heri3neMeciH 3eprrereH. COHbBIMEH
KaTap «pecMmny jkoHe «Oeripecmm» 6itiM Oepy yFEIMaaphl KapacTeIpburaH. Ka3zakcTaHHBIH Kbl 011iM Oepy
JKyleciHe MHKIIIO3UBTI O1TiM GepyaiH eHri3inyiMeH epekiie OiriM Oepyai KaKeT eTeTiH OanajapMeH »KYMBIC
icTeyre meT TUTi MyFaiMAEpiH JaibIHIay Maceneci OipiHIII OpbIHFa MIBIKTHL. Emimisgeri MexrenTepae mer
TIIEpiH OKBITY TOMEHI1 CHIHBINTAapIaH OacTamaipl, OHAA OKYLIBUIAPABIH JYHHETAHBIMBI, TUIMIK KY3BI-
PETTLTIKTEp KaJbITaca s, SIFHHU IET TUTI MyFaJliMi epekure 0itiM Oepy KakeTTimikTepi Oap Oamanap Kareica-
THIH CHIHBINTa 0AacThl MaKcaTKa XKeTy YLIIH 63 MiHISTTEpiH JKy3ere achlpa ainysl Kepek. Pecmu xoHe Oeiipe-
cmu OimiM Oepy >kyiecinme Oi3miH pecmyOJMKaMbI3a HHKIIO3UBTI OiiM Oepy cascaThlH iCKe achIpyFa
KOMEKTECETIH apHaiibl Xarqainap jxacay Kaxer. [lenarorukainbsik yaepicte epekie 0iiM Oepy KasKeTTiliK-
Tepi Gap OanamapMeH )KYMBIC icTeyre GalIaHbICTBI SPTYPJIi KMBIHABIKTap TYBIHAAYBl MYMKIiH, OCBIIalIIa IIeT
TiTi MyFaiMiHIH GopMaibIbl jKoHE OelipecMu OUTIM Oepy KyieciHIe epekine KaKeTTUTiKTepi 6ap Oamanap-
MEH JXYMBIC icTeyre MaHbIHABIFBIH KaJbIITACTHIPY YIIIH MYFaJiMHIH JKajmel OutiM Oepy YHBIMIapbIHAAFEI
JKeKe JKOHE KOCiOM KMBIHIBIKTapAbI )KeHYl KoHe OiniM Oepy YHBIMIAPBIHBIH epeKIle KaXeTTiuTikTepi Oap Oa-
JaapMeH JKYMBIC iCTeyTe KOJAIIIbI XKaFaaiinapapl KAMTaMachl3 €Tyl MyMKiH OUTiM Oepy KaKeTTLTIKTepi.

Kinm ce30ep: nakmo3uBTi OiniM Oepy, Oonamiak mIeT Tl MyFaliMaepi, pecMu xkoHe Oelipecmu Oinim Oepy,
apHaifpl Oi1iM Oepy KaXKeTTUTIKTepi, Ka3ipri KOFaMm.

I'.K. TneyxanoBa, C.b. >xanrensaunoBa, A.A. Tneyxanosa, [[.C. benozepona, J[.K. [xonganosa

Bonpocs! popMupoBaHNs TOTOBHOCTH 1eArora MHOCTPAHHOTIO SI3bIKA K padoTe ¢
AETBMH € 0COOBIMM 00pa30BaTeJbHbIMHU MOTPEOHOCTAMHU B YCJIOBHAX (POPMAJIBLHOIO U
He(opMaTBLHOT0 00pa30BaAHUSA

B cratee maHo Teopermueckoe 000cHOBaHHE oOecriedueHus (OPMHPOBAHHS TOTOBHOCTH OYIYILETo Iexarora
WHOCTPAHHOTO $3bIKa K paboTe ¢ AeThMU ¢ 0COOBIMH 00pa30BaTENFHBIMHI MOTPEOHOCTAMH B (POPMAIBHON H
He(opManbHON cucTteMe 00pa3oBaHUs B BHJIE OPraHM3allMOHHO-TIEJArOTHYECKUX YCIOBHil. ABTOpaMH pac-
CMOTpEHBI MOHATHS «(hopManbHOe» U «HedhopMambHOe» oOpa3oBanue. C BHEJpEHHEM WHKIIO3UBHOTO 00pa-
30BaHus B 001€00pa3oBaTelbHYI0 cucteMy KazaxcraHna BOIpOC MOATOTOBKH I1€1arOr0B HHOCTPAHHOTO SI3bI-
Ka K paboTe ¢ IeTbMM ¢ 0COOBIMH 00pa30BaTEIbHBIMU HOTPEOHOCTSIMH BBIIIEN HA IepBoe MecTo. V3yuenue
MHOCTPAHHBIX S3bIKOB B IIKOJIAX CTPAaHbl HAaYMHACTCsl B MIIAIIMX KJIaccax, i€ MPOUCXOAUT CTAHOBJIICHHE
MHPOBO33peHHs, HOPMUPOBaHKE S3BIKOBBIX KOMIETEHIMH, KPOME TOTO, MeJaror HHOCTPAHHOTO SI3bIKa JI0JI-
’KE€H CyMETh peajn30BaTh CBOM ITOCTABJICHHBIE 3a1a4M JUIs JOCTH)KEHUsI TJIAaBHOMW IeJIM B KJlacce, TJie MPUCYT-
CTBYIOT JIETH ¢ 0cOOBIMHI 00pa3oBaTeIbHBIME MOTpPEeOHOCTAMH. B cucreme ¢opmansHOro 1 HEhOpPMaIBHOTO
00pa3oBaHus HEOOXOMMO CO3JIaHHE CMEIHATBHBIX YCIOBUH, MOMOTAIOIIUX PEATH30BaATh MOJUTHKY HHKIIFO-
3MBHOTr0 00pa30BaHus B HallleH peciyOirke. B megarornyeckoM mpouecce BO3MOXKHO MOSBICHHE PA3IMYHBIX
TPYAHOCTEH, CBS3aHHBIX C PabOTOM ¢ JETbMH C OCOOBIMH 00pPa30BATENBHBIMU MOTPEOGHOCTSMH, TEM CaMbIM
Uit obecrieueHust HOPMHUPOBAHKSI TOTOBHOCTH TeIarora HHOCTPAHHOTO s3bIKa K paboTe ¢ AETHbMH C 0COOBIMH
noTpeOHOCTSIMU B hopManbHOM 1 HeOopMaIbHOU cHCTeMe 00pa30BaHUs SABISIETCS MPEOIOICHHE MeJaroroM
JMYHOCTHO-TIPO(ECCHOHANIBHBIX TPYAHOCTEH B 00Ie00pa30oBaTeIbHBIX OpraHu3alusIX U odecrieyeHue oopa-
30BaTCJIbHBIMH OpraHu3alusaMu 6J'laFOl'[pl/IﬂTHl>IX yCJ'IOBl/Iﬁ pa6OTbI C JI€TbMHU C OCOGLIMI/I OGpaSOBaTeJ'[beIMI/I
MOTPEOHOCTSAMH.

Knroueegvie crosa: MHKIIO3UBHOE 00pa3oBaHue, OyAyliue YUUTeIs HHOCTPAHHOTO 53bIKa, (hOpMalbHOE U He-
(dhopmanbpHOE 00pazoBaHue, 0cOOBIE 00pa30BaTEIbHBIC TOTPEOHOCTH, COBPEMEHHOE OOIIECTBO.
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