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Theoretical foundations for the formation of students’ language learning strategies in
the English language classroom

This article examines the effectiveness of language learning strategies in teaching English to secondary
school students. Language learning strategies encompass a range of actions that actively contribute to a
learner's self-development, enabling them to independently acquire new knowledge, assimilate social
experience, and become a socially adept individual. In essence, these strategies help individuals become
effective learners. The authors emphasize that in the current stage of education, fostering students' desire and
ability to manage their own activities is a crucial aspect of the learning process in general education schools.
This includes initiating actions, setting appropriate goals and tasks, making corrections, evaluating results,
and planning future learning and cognitive activities. The authors identify the following types of language
learning strategies: personal strategies (related to personal and professional self-determination), regulatory
strategies (organizing students' learning activities through planning, prediction, correction, and evaluation),
cognitive strategies (developing general academic and logical abilities), and communicative strategies
(cultivating students' social competence). The article places particular emphasis on the educational nature of
cognitive learning activities, which contribute to the formation of learners' new consciousness and increase
their motivation to learn a foreign language. Various tasks are provided as examples to support these concepts
within the article.

Keywords: language learning strategies, activity approach, competence, reflection, cognitive, metacognitive,
affective, social, communicative.

Introduction

The development of modern school education standards is based on the idea of education as an institu-
tion of personality socialization, which derives from the main provisions of L.S. Vygotsky's cultural-
historical concept of the Socialisation Institute. The cultural-historical system-activity approach defines,
firstly, the main goals of education as an institution of socialization and, secondly, a set of value-normative
characteristics of a student's personality as an ideal representative of civil society. The priority of the new
educational standards is the implementation of the developmental potential of education.

Issues concerning the standard of education and interpersonal connections hold significance during
pivotal periods of societal transformation and in times of emerging crises that demand change. The advent of
new circumstances undermines conventional and established ways of living, requiring modifications across
all social domains, including education and the intricate network of social relationships. Throughout history
and into the future, education consistently stands as the genuine asset and primary catalyst for societal
progress, thereby highlighting the necessity to reevaluate its significance.

In its original sense, the notion of “education” means an adult's acquisition of an image of the world and
his or her place in it. The rapid changeability of the modern world and its dynamism determine the social
order for education and orient the teacher's activity towards the development of students' ability to live and
function successfully in the constantly changing world.

Language learning strategies (LLSs) encompass a range of actions that offer students a broad perspec-
tive across various subject areas, fostering both their knowledge and motivation to learn. In a broader con-
text, the term “language learning strategies” refers to the skills of self-development and self-improvement
through conscious and active engagement with new social experiences. In a narrower, psychological sense, it
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specifically refers to a set of methods employed by students to independently acquire new knowledge and
skills, including organization of the learning process.

Language learning strategies form an interconnected system where the development of each type of
LLS is influenced by its relationship with other types and follows the general logic of age-related develop-
ment. The universal nature of these learning activities is evident in their transcendent and cross-disciplinary
characteristics, as they facilitate the stages of mastering learning content and cultivating students' psycholog-
ical abilities.

Experimental

LLSs addressing the broader goals of cultural, personal values, and cognitive development of students
are implemented within the comprehensive educational framework, encompassing subjects, disciplines, and
meta-disciplinary activities [1; 39].

Since their introduction in 1975, it has become difficult to define language strategies. Researchers have
made several attempts to create a common terminology and describe these strategies, but there is still no con-
sensus. In the context of Teaching English as a Foreign Language (EFLT), language strategies refer to the
thoughts or actions that students take to improve their learning and use of a foreign language. According to
Rigney's (1978) definition, language strategies are processes associated with the acquisition, storage, retriev-
al and application of information. Tarone (1983), in turn, viewed them as attempts to develop linguistic and
sociolinguistic competencies in the target language. Other researchers such as Wenden and Rubin (1987)
have described language strategies as plans, procedures, or sets of activities that learners use to facilitate the
acquisition, storage, retrieval, and use of information. [2].

Typically, existing systems for classifying language strategies divide them into three main types: cogni-
tive strategies, metacognitive strategies, and affective or social strategies (Gan, Humphreys, Hamp-Lyon's,
2004). Students may use these strategies both consciously and unconsciously. In 1990 Oxford developed a
widely accepted classification system that separates strategies into direct and indirect categories. Direct strat-
egies include memory strategies, cognitive strategies, and compensation strategies, while indirect strategies
include metacognitive, affective, and social strategies.

Cognitive strategies as a means of forming language learning activities are recognized to provide the
creation of motives for learning, and with the help of which you can cause a focused activity of the student,
determining the choice of tools and techniques to achieve the goal of learning a foreign language at the initial
stage. The result of including the student in creative cognitive activities is the acquisition of a motivational
basis for compulsory learning and cognitive tasks.

The term metacognition, along with a person's awareness of their thought processes, also refers to un-
conscious manifestations in the cognitive process. One of the directly labeled applied goals of metacognitive
development is “to teach a person to learn”. Metacognitive development is assumed to have an impact on
academic performance. Identification and awareness of one's individual thinking traits is practically applica-
ble to the effectiveness of learning at all stages of learning and during the study of different content disci-
plines; the student's own effectiveness will increase both confidence and motivation and form a clearer moti-
vation for choosing elective courses. The development of metacognitive skills responds to the requirements
of the education system to develop various productive thinking skills and is also a significant support for the
global idea of lifelong learning, i.e. if a graduate needs extremely new skills and competences, he/she can
develop them by himself/herself, without the help of a teacher, through metacognitive skills. In addition,
both the global and Kazakhstani educational environments as one of the orientations of modern education
highlight the ability to self-organize and self-determine.

Affective strategies refer not to a state of affect but to ways of controlling and managing one's emotions
that interfere with learning, attitudes towards language and the learning process. These are ways to cope with
negative emotions, to reduce anxiety, to gain self-encouragement, to concentrate, to form and develop rea-
soning skills. Since self-control is an internal mechanism of speech activity that regulates the mastery of ex-
ternal speech activity, teaching self-control skills is naturally related to the psychological features of the
learner, and hence to affective learning strategies. Scientific psychological research has shown that self-
control organized in class requires concentration of attention, forms the ability to reason, makes it possible to
better understand the material being studied in order to exclude errors [3].

Social strategies are valuable tools for students when interacting with fellow students or native speak-
ers. Since language learning is inherently a social activity aimed at communication, interaction becomes nec-
essary. Students who have effective social strategies are better able to participate in language interactions,
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including asking questions, collaborating with others, paying attention to the thoughts and emotions of oth-
ers, and being culturally receptive. Participation in conversations serves for students as a test of the applica-
tion of their knowledge in practice and an assessment of the success of the exchange of views. Students can
gain valuable background information for their learning by using social strategies such as seeking explana-
tions, corrections, or checks. Conversely, if students avoid social strategies, refuse to communicate with their
peers, or communicate with people who speak the language, they miss out on important feedback. Natural
inhibitions can often lead to such avoidance. To address this issue, teachers can incorporate collaborative and
competitive elements into their classrooms and challenge preconceived cultural and social constraints [4].

The system of language learning strategies, which encompasses personal, regulatory, cognitive, and
communicative actions, plays a crucial role in developing the psychological abilities of an individual. This
development occurs within the context of normal age-related progress in the personal and cognitive domains
of a child. The learning process itself influences the content and characteristics of the child's learning strate-
gy, thereby shaping the zone of proximal development of these strategies. This zone corresponds to the level
of strategy formation that is expected for a particular stage of normative development. It is associated with
the development of “high norm” capabilities and their respective properties [5].

The criteria for assessing a student's LLSs level of development are: compliance with age and psycho-
logical normative requirements; compliance of LLSs properties with pre-determined requirements.

The formation of students' key competences occurs within the framework of the main educational pro-
gram of general education, necessitates of which the creation of a learning environment by teachers that fos-
ters the development of language learning strategies (LLSs). LLSs represent a comprehensive system where
the emergence and progression of each learning activity are influenced by its interconnection with other ac-
tivities and the overall developmental logic associated with age. Through communication and co-regulation,
learners acquire the capacity to regulate their own learning endeavors. The evaluation and feedback provided
by others contribute to the development of self-perception and self-esteem, ultimately shaping learners' self-
confidence and self-determination. Students' cognitive activity is cultivated through situational-cognitive and
communicative activities, further enhancing their overall cognitive engagement.

Results and discussion

According to the objectives of the cognitive-communicative approach, we have developed a set of exer-
cises to enhance creative writing skills in a foreign language (Table).

During the sessions, we have established evaluation criteria for assessing students' work, which can be
utilized for analyzing the development of creative writing skills in the English language. These criteria in-
clude:

- Reflection of the most important aspects of the original text content.

- Utilization of terms from the original text.

- Coherence in the constructed text.

- Compliance with the word count requirement.

- Correct division of the text into paragraphs.

- Timely incorporation of vocabulary.

- Grammatical accuracy of the expression, adherence to spelling and punctuation rules.

Ability to express one's own opinion about the text.
Proficiency in describing objects based on one's knowledge and the material and linguistic context.
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Table
Set of exercises to build foreign language creative writing skills
Assessment criterion for Assessment
completed exercises excellent good satisfactory

Exercise 1: Read the text The student demonstrates |The student struggles with The student lacks the skill to
provided and correctly di-  |the ability to properly or- |correctly dividing the text into |accurately divide the text into

vide it into paragraphs. ganize the text into dis-  |paragraphs, making some paragraphs, often making er-
tinct paragraphs. mistakes in the process. rors in the process.

Exercise 2: Read the text The student demonstrates |The student faces challenges |The student struggles to iden-

provided and provide an the ability to accurately |in distinguishing between tify the main information in

appropriate title for it. identify the main infor-  |main and secondary infor- the text and often fails to pro-

mation of a text and assign |mation, often selecting details [vide an appropriate title that
an appropriate title to it.  |rather than capturing the pri- |accurately reflects the content
mary information when as-  |of the text.

signing a title to the text.
Exercise 3: Create an origi- |The student demonstrates |The student shows some pro- |The student struggles to con-
nal ending for the text pro- |the ability to extend the  [ficiency in continuing the text, |tinue the text in a manner that

vided. text while staying on topic [but occasionally deviates from|aligns with the theme and
and maintaining con- the theme and style, resulting |style of the original text, often
sistency with the style of |in minor inconsistencies. resulting in significant devia-
the original text. tions and inconsistencies.
Exercise 4: Share your per- [The student effectively | The student attempts to The student faces difficulties
sonal opinion regarding the |communicates their express their point of view on |in expressing their views on
text you have read. perspective on the topic  |the topic covered in the text, |the topic covered in the text,
presented in the text. but encounters certain chal-  |often struggling to articulate

lenges in effectively convey- |their perspective effectively.
ing their perspective.
Exercise 5: Formulate ques- |The student successfully |The student demonstrates the |The student struggles to locate

tions based on the highlight- |identifies the relevant vo- |ability to ask most of the the necessary words in the

ed words in the text. cabulary from the lesson |appropriate questions for the |text, making it challenging for
and formulates appropriate |highlighted words, with only a|them to formulate appropriate
questions for the high- few minor errors or omis- questions for the highlighted
lighted words. sions. words.

This set of exercises aims to enhance students' foreign language creative writing skills and abilities. It
can also serve as valuable material for experimental work, allowing educators to assess and monitor students'
knowledge, skills, and capabilities effectively.

Conclusion

The implications of language teaching suggest that learners should not solely focus on acquiring
knowledge of a foreign language but also be encouraged to explore diverse learning strategies. They should
have the opportunity to experiment with these strategies, evaluate their efficacy, and ultimately select the
ones that suit them best. Additionally, all learners can benefit from developing metacognitive strategies that
enable them to plan, monitor, and assess their own learning progress. The significant correlation between the
utilization of language learning strategies and student achievement emphasizes the need for more efficient
learning methods. However, further research is necessary to delve deeper into this matter.

References

1 3unuenko B.II. IIcuxonoruueckne ocHOBEI menaroruku. (IIcuxonoro-mexarorndeckie OCHOBBI IIOCTPOEHHS CHCTEMBI Pa3BH-
Baromero ooyuenus /1.b. Enpxonnna—B.B. JlaBeinosa): yue6. moc. / B.I1. 3unuenko, C.®. 'op6osa, H.JI. ['opneeBa. — M., 2002. —
431 c.

2 Tarone E. Some thoughts on the notion of “communication strategy” / E. Tarone // In C. Faerch & G. Kasper (Eds.).
Strategies in interlanguage communication. — 1983. — P. 61-74.

3 3umnusas M.A. CaMOKOHTpPOJb KaKk KOMIIOHEHT pEYeBOil NeATeNbHOCTH W YCIOBUs ero craHoeieHus / M.A. 3umnss,
K.A. Muuypuna, U.1. Kurpocckas // Obmas MmeToanka o0yueHus] HHOCTPAaHHBIM si3blkamM. — M., 1991. — C. 144-154.

216 BecTtHuk KaparaHgmHckoro yHusepcurteTa



Theoretical foundations for the...

4 Oxford R.L. Language Learning Strategies: What Every Teacher Should Know / L.R. Oxford. Englewood Cliffs, NJ:
Newbury House. — 1990.

5 Mansruna O.A. dopMupoBaHne KOMMYHHKAaTHBHBIX YHUBEPCAIBHBIX yIEOHBIX JCHCTBHI y AeTel CTapliero JOIIKOIEHOTO
BO3pacTa B MpeAIIKoabHOM obpasoBanuu / O.A. Manbruna // CoBpeMeHHasl HayKa: aKTyalbHbIe MPOOJIEMbl TEOPHH M MPAKTHKU.
Cep. I'ymanutapusie Hayku. — 2014. — Ne 9, 10. — C. 41-43.

A K. bantabaesa, XX.A. EckasunoBa, J.A. Yreybaesa, M.H. IllasxmeroBa, D.P. TaxubaeBa

AFBUIIIBIH T cadaFbIHIa OKYIIBUIAPABIH 9M0e0an oKy dpeKeTTepiH
KAJBINTACTHIPY/AbIH TEOPHUSIBIK Heri3aepi

Makanazna opra MEKTeNTe OKYyIIBUIAPIBIH aFbUIIIBIH TLTIH OKBITY IPOIECiHAE aMOeban oKy apeKeTTepiH KO-
JaHyIBIH THIMIUIIN Tanganrad. OM0eban oKy ic-opekeTTepi — OiTiM amymIsIHBIH OenceH i 031H-31 JaMybI-
Ha BIKMAJ eTeTiH, jkaHa OuTiMIl o3 OeTiHIIe urepyre, aJIeyMETTIK TOKipHOeHI urepyre MeH OipereimikTi Ka-
JIBIITACTBIPYFa BIKIAJI €TETIH 9PTYPHl iC-opeKeTTepHiH KUBIHTHIFbL JKanmsl KapamaiiblM ce30eH ailTKaHza,
«amaMzpl OLTIMII MEHTepill OKBITYyFa)» KOMEKTECETiH 9peKeTTep. ABTOpIAp JKalIlbl OUTiM OepeTiH MeKTenTe
Ka3ipri Ke3eHJIeTi OKy MPOIIECiHIH aKbIpaMac HETi3i OKYIIBIHBIH 63 KbI3METIH Jiepbec Oackapyra JIereH YMThI-
JBICEI MEH KaOlleTiH KaJbINTacThpy OOJBII TaOBUIATHIHBIH aTall oTTi: 0acTay, MakcaT IeH MIHJIET KOIo,
oJIapIIbl TY3€TY, HOTHKeNep i Oaranay, oJJaH api OKy-TaHBIMABIK ic-apekeTTepi sxocnapiay. COHbIMEH KaTap
oMbeban OKy OpEKeTTEpiHiH Kelieci Typiepi aXbIpaThUIBII KOPCETIIreH: jKeKe (eMIpiiK, KociOu e3iH-e3i
AHBIKTAY); PETTEYIILTIK (OLTiM aTyIIbuIapaplH 63 OKY KBI3METiH YHBIMIACTHIPYHI (3kocmapiay, Oomkay, Ty3e-
Ty, Oarajnay); TaHBIMIBIK, (OKYIIBIHBIH KaIIbl 011iM Oepy, JIOTHKAIBIK KaOlIeTTepiH KalbINTaCTHIPY); KOMMY-
HUKATUBTI (OKYIIBIHBIH QJIEYMETTIK KY3BIPETTUIIrH KaJbINTACTHIPY). bisliM anmyIIbIHBIH KaHA CaHACHIH Ka-
JBIITACTBIPYFa, MIeTeN TUIH YHpPeHyre bIHTATaHABIPY ICHIeHiH apTTHIPYFa, OHBIH IIIIHE KYMBICTA KEITipi-
TeH OpTYpJ TarchlpMajapibl OpBIHJAY apKbUIbI BIKMAJN €TETIH TAHBIMIBIK oMOeOan opeKeTTep CHUMaThIHA
epekiie Hazap aynapbuirad. COHal-aK 0Chl MaKcaTTapra KOJ JKETKI3yre BIKMA CTETiH dPTYPJIi TalChipMaliap
OepinreH.

Kinm ce3dep: ambeban oKy oapekeTTepi, OeNCeHIUIIK TaClli, Ky3BIPETTUIIK, pediekcHs, KOTHUTHUBTI, METaKOT-
HHUTHBTI, aPEKTHBTI, aJICyMETTiK, KOMMYHHUKATUBTI.

A K. bantabaesa, XK.A. EckasunoBa, 3.A. Yteybaera, M.H. [llasxmeToBa, O.P. TaxubaeBa

Teopernueckue 0CHOBBI (POPMHUPOBAHMS YHUBEPCAJIBHBIX YYCOHBIX ACHCTBHH
YYALIMXCH HA YPOKE AaHIVIMICKOI0 A3bIKA

B crarpe paccMoTpeHa 3¢ (heKTHBHOCTE MPUMEHEHUS] YHUBEPCAIBHBIX YUeOHBIX NEHCTBHIA B mporecce 00y-
YEeHUs aHTINIICKOMY SI3bIKY yJaIIUXCsl CPEIHEH MIKONBL. Y HUBEpCAIbHBIE yIeOHbIE ACHCTBHS MPEACTABISAIOT
co00#t pazHOOOpa3HbIe CIIOCOOBI NEHCTBHUN, KOTOPBIE CIIOCOOCTBYIOT aKTUBHOMY CAMOPAa3BUTHIO YYAIIUXCS,
MOMOTAIOT MM CaMOCTOSITEJIbHO YCBAaHBaTh HOBBIE 3HAHWS, OCBAaMBaTh COLMAJIBHBIA ONBIT U (OpMUPOBATH
CBOIO COIMAJIBHYIO WICHTHYHOCTS. [Ipolre roBops, 3To JeHCTBYS, MOMOTAIONIHE PAa3BUTh y YYEHUKA HaBBIKH
caMo00y4eHust. ABTOPbI OTMEYAIOT, YTO B COBPEMEHHOH 0011e00pa30BaTENIbHOM IIKOJIE KIIFOYEBBIM JJIEMEH-
TOM y4eOHOrO Hpolecca SIBISETCS Pa3BUTUE JKETaHUS. M CHOCOOHOCTH y4E€HHKA CaMOCTOSATENIbHO YHPABIATh
CBOeH y4eOHOH AeSATeNbHOCTHIO: HHHUIIMHPOBATH €€, CTABUTh PEATMCTHIHBIC IIENN U 33/1a9, KOPPEKTUPOBAThH
UX, OLIEHNBATh NTOJIYYCHHBIE Pe3yJbTaThl, INTAHUPOBATH MOCIENYIOMHe yIeOHble NelcTBUs. B crathe Bblze-
JSTFOTCS CIIEAYIOMNE TUITBI YHHBEPCATbHBIX YUEOHBIX IEHCTBHIL: IMYHOCTHBIE (CAaMOOMPEIeNIeHHE B JKH3HN U
npodeccun), peryasITHBHBIE (OpraHu3ays cOOCTBEHHOH y4eOHOH AeATeNbHOCTH, BKIIOYAs IIaHUPOBAHUE,
IPOTHO3UPOBAHKE, KOPPEKIMIO U OLICHKY), TI03HaBaTelIbHbIe (pa3BUTHE OOIICYueOHBIX U JIOTHYECKHX CIIO-
COOHOCTEH y4eHHKa) U KOMMYHHKaTHUBHBIE ((DOpMUpPOBaHME COLMATBHONH KOMIIETEHTHOCTH y4eHHka). Oco-
6oe BHHMaHHUE YIENCHO YHHBEPCANbHBIM MO3HABATEIbHBIM JEHCTBUSIM, KOTOpPBIE CIIOCOOCTBYIOT (HOPMHUPO-
BaHUIO HOBOI'O MBIIUJICHUS YYC€HHKA, MOBBIINICHUIO MOTUBALIMN K U3YUYCHUIO UHOCTPAHHOI'O A3bIKA. B cratbe
Taroke MPUBEIEHB! Pa3HOOOpa3HbIe 3aJaHusI, KOTOPBIE CIOCOOCTBYIOT JOCTH)KEHUIO ITHX IIENEeH.

Kniouesvie cnosa: yHuBepcanbHbIe YAeOHbIC NEUCTBHSA, JEATEIFHOCTHBINA MOIXO0/I, KOMIIETEHTHOCTD, pediek-
CHsl, KOTHUTUBHBIIN, METAKOTHUTHBHBIH, aQEeKTUBHBIHA, COIATbHBIA, KOMMYHHKATHBHBIN.

Cepus «lMeparoruka». Ne 3(111)/2023 217



A.K. Baltabayeva, Zh.A. Eskazinova et al.

References

1 Zinchenko, V.P. (2002). Psikhologicheskie osnovy pedagogiki. (Psikhologo-pedagogicheskie osnovy postroeniia sistemy
razvivaiushchego obucheniia D.B. Elkonina—V.V. Davydova) [Psychological foundations of pedagogy (Psychological and pedagogi-
cal foundations for building a system of developmental education of D.B. Elkonin — V.V. Davydov)]. Moscow [in Russian].

2 Tarone, E. (1983). Some thoughts on the notion of “communication strategy.” In C. Faerch & G. Kasper (Eds.), Strategies in
interlanguage communication, 61-74. London: Longman.

3 Zimniaia, I.A., Michurina, K.A., & Kitrosskaia, I.1. (1991). Samokontrol kak komponent rechevoi deiatelnosti i usloviia ego
stanovleniia [Self-control as a component of speech activity and the conditions for its development]. Obshchaia metodika obucheniia
inostrannym yazykam — General methods of teaching foreign languages, 144-154. Moscow [in Russian].

4 Oxford, R.L. (1990). Language Learning Strategies: What Every Teacher Should Know. Englewood Cliffs, NJ: Newbury
House.

5 Malgina, O.A. (2014). Formirovanie kommunikativnykh universalnykh uchebnykh deistvii u detei starshego doshkolnogo
vozrasta v predshkolnom obrazovanii [Formation of communicative universal educational actions in children of senior preschool age
in preschool education]. Sovremennaia nauka: aktualnye problemy teorii i praktiki. Serila Gumanitarnye nauki — Modern science:
actual problems of theory and practice. Series: Humanities, 9, 10, 41-43 [in Russian].

218 BecTtHuk KaparaHgmHckoro yHusepcurteTa



