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Implementation of the trilingual policy through
the Advanced Teacher Training System for secondary schools teachers
of «Computer science», «Physics», «Chemistry» and «Biology» in English

The article is devoted to the process of implementing the trilingual policy, on the example of organizing ad-
vanced training courses by three additional educational centers, such as: Nazarbayev University Educational
Excellence Centre, «USTAZ» Professional Learning Centre, JSC «ORLEU» Institute for professional devel-
opment. Considerable attention is paid to how the above-mentioned organizations conducted training of sec-
ondary school teachers to the teaching Biology, Chemistry, Physics, and Computer science in English.
The main methods and approaches used by these organizations are described and analyzed, such as an inte-
grated approach to learning to improve language skills and development of skills, a cascade learning model
and a new philosophy of education and the use of modern innovative educational technologies to ensure the
improvement of the quality of education in Kazakhstan. In conclusion, the authors show the necessity to re-
search the transformation of advanced teacher training system, based on the fact that it is an integral part and
a tool for implementing the policy of all educational reforms.

Keywords: teacher training courses, trilingual policy, Cascade Model of Training, implementation of the re-
form.

Introduction

According to the strategic plan of Ministry of Education and Science for 2017-2021 to successfully im-
plement Trilingual Policy, Advanced Teacher Trainings should be realized by means providing the Centers
of Excellence teacher professional development programs under the patronage of the Autonomous Education
Organization (AEO), Nazarbayev Intellectual School (NIS) to transfer and implement new methods of train-
ing and professional development model which were confirmed by the Government of Kazakhstan Repub-
lic [12; 24].

The implementation of Trilingual Policy depends directly on the proper organization and provision of
the qualified professional staff for effective teaching and learning to achieve a high-quality education system
which is one of the main goals of Kazakhstan. The Advanced Teacher Training System needs to be investi-
gated further for identifying key factors which have an impact on the progress. We cannot be sure that
changes in the teacher training program and their implementation contribute to the achievement of the main
objectives of the trilingual policy. Therefore, the analysis of the past stage and possible further consequences
will need to be investigated to understand the gaps and avoid multiple mistakes complicating the implemen-
tation of the reform in the future [7].

In this paper, the focus will be only in-service school teacher’s preparation by centers of excellence
such as Nazarbayev University Educational Excellence Centre, Ustaz Professional Learning Centre and Na-
tional Training Centre «Orleuy institute of improvement of professional skill of pedagogical workers.

Roots and problems of the reform

Kazakhstan is now on its way to enhance the level of education and the government sees it as a priority
objective above other spheres. The English language has become a part of Kazakhstani compulsory educa-
tion due to the cultural project «Trinity of languages in Kazakhstan» for the development of languages in
2001-2010 [16]. From the 2019-2020 high school students (11-12) classes should be taught 2 subjects of
choice of 4 (Computer science, Biology, Physics, Chemistry) in English [12; 24]. In this regard as the State
Program of the Republic of Kazakhstan 2011-2020 states that the preparation of highly qualified staff for the
education sector through the provision of teacher training should be solved [10]. For this reason, the Center
of Excellence (CoE) was established by the Government of the Republic of Kazakhstan under the patronage
of the Autonomous Education Organization (AEO) Nazarbayev Intellectual School (NIS) in May 2011 [22].
According to the Strategic Plan (2016), the training of approximately 120 thousand teachers who are 40 per-
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centages from the total 307 thousand school teachers from different comprehensive school around the Re-
public of Kazakhstan should be realized by 2016. It is expected that teacher training is the first step to im-
plement Trilingual policy and then all prepared and well-qualified teachers are going to apply a range of their
acquired skills and knowledge in practice, and also collaborate and exchange with their colleagues.

The University of Cambridge Faculty of Education (FoE) and Cambridge International Examinations
(CIE) were accredited the creation of in-service teacher training and assessment program along with AEO
NIS in August 2011. In October and November in cooperation of both partners the teacher training course
and evaluation procedures were created, and thus Cambridge University appeared to be strategic partners in
this process of the implementation of the educational reform. The training has started since January 2012 and
it is still in process [21]. The cooperation with an experienced partner will help to increase the chances of
successful implementation of the program by adopting the already developed programs and adapting them in
the Kazakh context.

Goals of the program

The main goal of the transformation of the teacher training system and the Centre of Excellence pro-
gram is to improve teachers’ capability to educate the young generation of this era, to provide the opportuni-
ty to become self-motivated, conscious, digitally literate, independent, critical thinking and confident in an
ability to interact in three languages: Kazakh, Russian and English. The additional aim is to establish a coop-
erate network between centers of professional development which is expected to provide leadership to all
regions of the country for the development of the progress and the long-lasting improvement after the first
stages of training [20].

To succeed in this program and achieve following aims Kazakhstani trainers should be mentoring
teachers to assure the understanding of the new educational methods. There are several topics which should
be covered as the basic knowledge of the program designed by the Kazakhstani authorities, such as the man-
agement and leadership of the learning, critical thinking, new teaching and learning approaches, new assess-
ment system, digital literacy, inclusive education, cognitive development and age-related differences [20].
Moreover, the Cambridge professional development program has represented three new changes and ways to
help trainers to educate Kazakhstani teachers which are ways of thinking, ways of working and tools for
working. Additionally, the main change is to let teachers investigate what are the fundamental principles of
leading learning in their classroom environment. For example, to understand what critical thinking is, recog-
nizing students’ perceptions and propensities, know how to learn, assess, communicate, reflect, do the plan-
ning and use digital technologies [20].

Cascade Model of Training

The Centre of Excellence program was realized through the cascade model of training and aimed to re-
train 120 000 school teachers by 2016 [5; 301]. This model was chosen since it provides an opportunity to
cover more in-service teachers in a short period. Hayes benefits this model as a large-scale change and ex-
tremely profitable which requires in-service teachers with existing experience and lasts a short period out of
service. It is argued that the cascade model of training represents the transmission of knowledge and infor-
mation from the specialist or expert to the ongoing teachers with a lower level of awareness and
skills [6; 135]. Additionally, the cascade model is efficient as it consists of stages which could be easily con-
trolled.

Nevertheless, there are some problems and concerns associated with the cascade model. Kennedy
claims that frequently the process of this model is focused on skills and knowledge, but infrequently in val-
ues and perceptions [8; 235]. According to Nieto in the preparation of teachers it requires to focus not only
on «how» and «what» to do, but also on «why» everything has to be done, what for and to whom, as the un-
derstanding of the learning process and students’ needs are crucial aspects for better teaching [15]. Moreo-
ver, she argues that it is not enough to know the different teaching methods and strategies, but also it is im-
portant to explore the mand to be confident in their usage. Finally, there is a risk of loss of reliable infor-
mation as the knowledge is transferred from the local trainers to the target teachers can be distorted [20].

The cascade model consists of several stages such as producing training materials or guides for the sys-
tematic training process, mentoring the training at different stages and follow-up training for strengthening
the goals and closing the gaps [4].
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Hayes defines five principles of an effective and successful cascade model of professional development:

— The training should be based on the experimental and reflective method, but not transmissive;

— The training should be open to rethinking, but not too strict adherence to prescribed working methods;

— Expertise should spread through the system widely as much as possible, but the concentration on the
top should be minimized;

— Various stakeholders should be involved in the preparation of training materials;

— It is advisable within the cascade structure to decentralize responsibilities [6].

The structure of the program

The program of Centre of Excellence consists of three levels of teacher training: at the third and basic
level teachers introduce the changes in their own classroom, at the second and intermediate level they con-
tinue with leading changes and also they mentor and train their colleagues, at the first advanced level teach-
ers do the same, but there is more focus on the whole school leadership and develop school planning through
coaching and mentoring [17]. Furthermore, all levels have three steps lasting one month which include a
seminar «Face to Face One» with theoretical content, then a practical period «School based period» and the
last period «Face to Face Two» with reflection. In the first phase «Face-to-Face One», teachers and trainers
will learn by experience how to teach and learn by using the new educational methods. Next, at the «school-
based period» the practice modeling contributed to the active use of knowledge about the content of the pro-
gram by teachers and trainers. Finally, at the «Face-to-Face Two» phase of the program the participants are
assisted in self-awareness on the applied knowledge in practice and also in supporting of the development of
skills in critical reflection [20]. After the program, each teacher has to have a portfolio, make a presentation
and pass an exam which takes place in the NIS Centre for Pedagogical Measurements in Almaty. By the data
for 2012, roughly 7 % do not finish courses with success. However, teachers who completed the basic level
will have a rise of their salary by 30 %, for the intermediate level the salary will increase in 70 % and for the
advanced level teachers will be awarded a 100 % growth of their salary [17].

The most essential issue here is that Kazakhstani teachers need to work collaboratively and be engaged
in the classroom practice rather than only be involved in training and keep acquired knowledge for them-
selves.

Implementation of Reform

According to the state programme for education, and science development for 2016-2019, subjects such
as Chemistry, Physics, Biology and Computer Science will be taught in English in 10-11 grades from the
first of September in 2019 and the main requirement for STEM teachers is to have a B1 level of English pro-
ficiency [11].

According to the «State Program of Education Development in the Republic of Kazakhstan for 2011-
2020» (2010) to reform the teacher training system, conceptual and structured methods have been identified
and three main teacher training centers have been established, such as: Nazarbayev University Educational
Excellence Centre, «USTAZ» Professional Learning Centre, JSC «NCPD «ORLEU» Institute for profes-
sional developmentand centers of advanced teacher training at educational institutions and pilot schools
which appended to these institutions [9].

The teacher training programs were released in 2016 around Kazakhstan to implement trilingual policy
through developing STEM teachers’ English language competence and providing them the foundation of
subject teaching methods [18].

According to the Message of the President Nursultan Nazarbayev, on the 24 of May in 2011, the Gov-
ernment of the Republic of Kazakhstan approved conceptual approaches for the development of the system
of advanced teacher training and ordered the establishment the Center of excellence AEO «Nazarbayev Intel-
lectual schools» in cooperation with foreign partners to develop multi-level training programs for Kazakh-
stani educational staff using the best world experience and teaching practice. The main directions of the cen-
ter of excellence are based on the idea of the continuing professional development of teachers in the condi-
tions of integration of Kazakhstani education into the international arena, Center Excellence.

Nazarbayev University Graduate School of Education (NUGSE) prepared 675 STEM teachers in 2016.
In the fall of 2017 4897 school teachers of Biology, Chemistry, Physics, and Computer Science subjects took
part in the professional development program organized by the Nazarbayev University Graduate School of
Education and Educational Excellence Center. The program lasted two and half months and consisted of an
English language training course for 2533 school in-service teachers from rural areas of the country and
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2364 urban teachers. The program aims to implement Trilingual policy through the development of teachers’
English proficiency, the acquisition of the subject terminology and academic language, and the CLIL (con-
tent and language integrated learning) methodology. The course included three modules: the first was the
English language intensive course of Al and A2 levels taught by using the course book «Straightforward» by
Macmillan Publishers, the second was the subject component in which academic and subject terminology in
English was taught by using the «Core» course book of Cambridge University Press for Physics, Chemistry,
Biology, and Computer Science subjects and the third module was the video lectures of the Nazarbayev Uni-
versity faculty provided in three languages comprised of new teaching methods. Moreover, the overall num-
ber of trainers who taught in this program was 524 (307 in the first module and 217 in the second). All par-
ticipants from different regions in Kazakhstan finished the program successfully after the final examination
of English language elementary level A2 [14].

In 2018, to continue this program the MoES constituted an agreement with Nazarbayev University Edu-
cational Excellence Center (NU EEC) and the training of the CLIL methodology was commissioned to the
professional learning center «Ustaz». 3074 participants took part in the program and they were divided into
two groups. The first group was of 1723 teachers, 92 trainers, 34 local coordinators (instructional assistants)
and the second was of 1351 teachers, 79 trainers, and 34 local coordinators. The program covered 18 places
of realization around Kazakhstan. It consisted of two modules: the first was the intensive English language
training at B1 (200 hours) and B2 (220 hours) levels, the second was the subject terminology and basic
methodology of teaching subjects in English (CLIL) with 72 teaching hours. The periods of the first and se-
cond modules for the first group were from the 19™ of February to the 1% of June and from the 5™ to the
15"0f June. For the second group in two modules, they were from the 27" of August to the 7" of December
and from the 15" of August to the 24" of September [18].

There are several educational centers of excellence that have signed an agreement with the Ministry of
Education and Science of Kazakhstan to provide professional development courses for secondary school sub-
ject teachers («Biology», «Chemistry», «Physics», «Computer Science»), in order to teach English and new
pedagogical approaches [19]. One of them is «Ustaz» Professional Learning Centre which conducted courses
with the author's educational program «Bilingual Subject Teacher». For the first time, this program was real-
ized in English from the 21* to 31*" of August in 2017. The courses were held in 23 regions of the Republic
of Kazakhstan, the overall number of trained subject teachers was 1749. It was a subject course which cov-
ered the terminology and the foundation of teaching in English of subjects «Biology», «Chemistry», «Phys-
ics», «Computer science» at secondary schools of the Republic of Kazakhstan. The courses were conducted
by trainers with experience in teaching subjects and knowledge of the CLIL approach. After completing the
course, the participants received certificates, collections of terminology and «Biology», «Chemistry», «Phys-
icsy», «Computer science» textbooks of the 8th grade published by «Astana Kytap» [1].

On the 5™ of March, 2018 «Ustaz» professional learning center realized the advanced teacher training
course based on the author’s educational program «Teacher of the 21 century» for «Biology», «Chemistry»,
«Physics», and «Computer science». The purpose of this course was to increase the English level of profi-
ciency up to B2 providing an integrated learning approach to improve language proficiency and skills in the
application of teaching methods. The course consisted of 492 and 292 academic hours, and extra daily 2
hours of the workshops at the teachers’ expense. There were three stages: at the first stage teachers acquired
B1 level of English in 200 hours, at the second stage they received B2 level of English in 220 hours and both
stages hold for 8 hours a day and 3 times a week on the job. At the last third stage subject component was
held for 5 days a week and 8 hours a day in total 72 academic hours in which participants acquired the termi-
nology of subject component in English, the information and communication technologies that increase the
educational and cognitive interest of students, be able to use the CLIL (Content Language Integrated Learn-
ing) approach to teach subjects in English and learn new pedagogical approaches. At the end of the course,
teachers passed the exam and received the certificates with CEFR (Common European Framework of Refer-
ence) standard [2].

JSC NCPD «Orleu» Institute for professional development was established in 2012 by combining the
Republican Institute for professional development of leading and scientific-pedagogical staff of education
system and 16 Institutes in regions and Astana, Almaty cities for advanced teacher training. Every year
JSC NCPD «ORLEU» supplies advanced teacher training for about 73.3 thousand educational staff for every
level. The main goal of the JSC NCPD «ORLEU» is to provide systematical professional development for
educational staff which provides high-quality of education based on co-operating governance, translation of
Kazakhstani and world practice. One of the high-potential trends of activity of JSC NCPD «ORLEU» is an
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international cooperation with leading educational organizations, involved in teacher professional develop-
ment. JSC NCPC «ORLEU» developed a model of a new training system for educational staff which is
based on a new philosophy of education and the use of modern innovative pedagogical technologies provid-
ing the improvement of the quality of education in Kazakhstan [7].

According to all provided data, it is obvious that Nazarbayev University Educational Excellence Centre
provides more opportunities to better implementation of trilingual policy through the professional develop-
ment program for STEM teachers. Because they cover more participants as a result let to more intensive pro-
gram realization. It is expected that the general teachers’ and trainers’ attitudes towards the program are posi-
tive as both sides benefit from it. Evaluation report for the Nazarbayev University community concludes that
the professional development program achieved goals due to the collecting outcomes from the teachers and
trainers feedback after the program [18]. Moreover, further investigation will be required to the implication
of acquired skills and knowledge of teachers in the real classroom to see how effectively the trilingual policy
will be implemented in practice.

Conclusion

In general, our attitude towards the trilingual policy is positive, but nobody denies that the Government
of the Republic of Kazakhstan has a set of difficult goals for itself, institutions, teachers and students that
cannot be achieved in a short period of time and without mistakes and attempts to correct them. Our country
is chronically reversing the system of education in all parts, such as pre-school, primary, secondary, high and
inclusive education, also in governance and funding and so on. The main goal is to correspond to the world-
wide trends by the development of the human capital of the nation which can increase our economic position
in the world arena. Free education is one of the advantages of our country and we believe it is the best deci-
sion of our President to improve it and make it competitive.

We have decided to investigate the transformation of advanced teacher training system because we see
it as an essential part from all educational reforms since teachers are the tools to implement the policy and
make the reform and without them we cannot build anything. Students’ knowledge depends on the teachers’
qualification, because of the fact that what teachers bring to the students’ minds, so they will be in the future.
Even if my perception of the reform is affirmative, there are some challenges that we have to deal with such
as the lack of qualified teachers who can teach subjects in English, especially in rural areas of the country,
the shortage of high-quality language learning materials, unawareness of teachers, parents and teachers and
the fear of reducing the development of the state language since there is an opinion that the English language
is given more time and effort as a result of which it will lead to a decrease of interest in relation to the Ka-
zakh language.

In our opinion, the existing professional development program is effective but needs to be developed
further, as I see that the huge amount of work has already done and it is still in process with the continuing
improvement each year. We consider that Nazarbayev University Educational Excellence Center provides
more convenient conditions to the teachers as the center pays a monthly stipend for rural teachers and sup-
plies with the accommodation. Moreover, we believe that the intensive off-the-job courses are much more
effective than long-term on the job because teachers fully immerse into the program and do not distract by
the work. So, that is why «Ustaz» professional learning center has changed a bit their syllabus from the eve-
ryday 2 hours classes after work to three times a week of courses and other 3 days they can work. Therefore,
daily practice and full immersion are the main criteria for successful language acquisition. However, from
our own experience as trainers at the professional development program organized by Nazarbayev University
Educational Centre of Excellence in 2017, we found some limitations which have to be corrected or im-
proved.

First of all manuals, for the first and second modules of teaching English (A1l and A2) trainers were
provided by the course books «Straightforward» by Macmillan Publishers and additional resources such as
tests and activities, but for the last module of subject component, there was only one textbook of Core Biolo-
gy without any additional sources and audio. We think it is important to acquire specific and unfamiliar ter-
minology from the audio records as in the class as by themselves at home because teachers need to practice
them constantly by listening and repeating. Furthermore, we struggled with the preparation of progressive
tests and only final examination was given.

Secondly, it was impossible to use the e-learning approach since the classrooms were not provided by
the computers and projection devices. The reason was that the venue was a college and some schools which
at the same time were not fully equipped in all classrooms.
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Finally, we quite concern about the quality of the examination, how truthful and accurate are the test re-
sults after the end of the course because the final exam was conducted and tested by the trainers themselves,
which causes a conflict situation and deprives the objectivity of the results.

In addition, the initial level of English ranged from zero to confident Al, as the age range was quite
large from 23 to 60 years old, these factors influenced the learning process, as it was difficult due to the large
differences, but it was possible. We consider that from the first day after the test to determine the level of
English that was held in the first lesson, the participants had to be divided according to the level and age, as a
result of these differences there were conflict situations.

From our point of view, we will suggest attracting foreign trainers who are the specialists in second
language acquisition (SLA) and content language integrated learning (CLIL) approach like David Marsh and
Do Coyle. Moreover, it is important to pay more attention to teachers from rural areas as they do not have an
access to the main centers located in Astana, Almaty or other cities.

In conclusion, the idea of any reform requires lots of effort and hard work which cannot be achieved in
one moment without falls and mistakes. The trilingual policy is a necessity of the rapidly developing world
in which our country wants to take its niche. The main idea of this paper is to show the whole picture of how
trilingual policy is being implemented through the teacher training system reform. First of all, it was the es-
tablishment of centers of excellence with the Cambridge University collaboration which helps to create the
program based on the cascade model of training. The main focus of the centers was on the in-service teachers
training from urban and rural secondary schools to prepare them for teaching Biology, Physics, Chemistry,
and Computer science subjects in English. The teachers were provided with the conditions for learning Eng-
lish and also new teaching approaches such as CLIL and leading learning. The data of the program imple-
mentation by different centers such as EEC, Ustaz, and Orleu were described and analyzed. Most of the work
has successfully done, but there are lots of limitations that need to be investigated and changed.
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F. Turner, A. Sharimova, S.Brownhill // Bahgesehir University, Istanbul, 2013. [Electronic resource]. — Access mode:
https://www.educ.cam.ac.uk/people/staff/wilson/TeacherEducationReform-in-Kazakhstan29082013.pdf

A.3. HypxymbaeBa, I'.b. CapxxanoBa

«Audopmarukay, «Pusnka», «XuMus» xkoHe «buosorus
MoH/Iepi 00libIHIIA aFbUIIBIH TLTiH/IE KaJNbI 0ij1iM OepeTiH MeKTenTepAiH
NeAaror KajpJapblHbIH OUIIKTINCIH apTTHIPY KypcTapbinaa BumikTinikTi

apTTBIPY YIUITULAIIIK 0aFaap/iaMachIH Ky3ere acbIipy

Makana YIITUIDITK —casicaTblH )Ky3ere achlpy YHAepiciHe apHaiFaH, aTtanm alWTkaHma: HasapOaes
Vuusepcureriniy binim 6epy kembacmsuisirbl opranbiFsl, «¥CTA3» kocibu okeity opransirsn KIIC,
«Opney» OITKTUIKTI apTTBIPy YITTHIK OpTaibFbD» AK CHAKTBI yml Herisri KoceiMima OiriM Oepy
OPTaNBIKTAPBIHBIH OUTIKTLNITIH apTTHIPY KypCTaphlH YHBIMAACTHIpY yiriciHne. JKorapbina atanran yHsIMIap
opTa MEKTell MyfaniMIepiH Ouosiorus, XuMmus, (Gu3MKa jkoHe MH()OpPMATHKA MSHICPIH aFbUILIBIH TLUTIHIE
OKBITYFa Kajlaii yhpeTkeHiHe ken KeHia Oeminmi. Ocbl yibIMaap Tiai MEHrepy ICHreHiH apTThIpy *KoHE
KoCiOM JarapuIapAbl AaMbITy YIIiH OKBITYIbIH KEIICHIl TCiNi, OKBITY/ABIH KAaCKaAThl MOJCTI JXKoHe Oimim
6epynin xana dunocodusce! xoHe Kasakcranma 6imiM Gepy camachblH apTTBIPYAbl KAMTaMachl3 €Ty YIIiH
Ka3ipri HHHOBAIMSUIBIK TE€AAarOTUKAJIbIK TEXHOJIOTHSUIAPAbl NaiaanaHy CHSKTHI KOJJAHATHIH HETi3ri oamicTep
MEH ToCLIJep CHIATTaJbIN, TaamaHibl. KopeIThIHIBINA aBTOpnap Gapiblk OuriM Oepy pedopmamapbIHBIH
cascaThIH iCK€ achIpy YIIIH akpIpamac Oeliri MeH Kypajbl OOJIBIN TaOBUIATHIHIBIFBIH HETI3Te ajga OTBIPHII,
MyFaTiMAEpAiH OUIIKTUIrIH apTTHIpY *KYHECIHIH 03repyiH 3epTTey KaKETTUIIr Typanbl KOPBITBIH/IBIFA KEJ/Ii.

Kinm ce30ep: OUTIKTIMKTI apTTBIPy KypCTapbl, YLITUIAUIK casicaTbl, OKBITYIbIH KacKaaThl MOJIEIi,
pedopMaHbl Ky3ere acbpy.

A.3. HypxymbaeBa, I'.b. CapxxanoBa

Peanuzauus IIporpamMMbl TpexXbA3bIYUA HA KYPCaX MOBbINICHUS KBAJIUPUKALNHA
neJaroru4ecKux Kajapos 0011e00pa3oBaTeIbHbIX HIKOJ N0 MPeAMeTaM
«AHpopmatuka», «Pusuka», «XumMus» U «bHoJI0rus»> HA AaHTJIUICKOM S3BIKE

CraThsl MOCBSILEHA MPOIECCY peaNn3aluy MOIUTHKU TPEXbA3BIYMS, HA TPHUMEPE OpraHU3aIMU KypCOB IIO-
BBIIICHNS KBATHM(UKAIMK TpeMsl OCHOBHBIX IEHTPAMH JOTIOJIHUTEILHOTO 00pa30BaHus, TaKUMH Kak «LleHTp
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oOpazoBarensHoOro nunepctsa» HazapOaeB Yuusepcurera, TOO «lleHTp mpodeccHoHaIbHOr0 00y4eHUs
«¥CTA3», AO «HaunoHanbHBI IEHTP MOBBILCHUSA KBaTH(UKAIMU «Opiiey». 3HAYUTEIbHOE BHUMaHHE
YIENAeTCS TOMY, KaK YINOMSHYTbIC BBIIIE OPraHU3aLUK IIPOBOJWIN OOYYCHHE yuHuTeleil CpeHEeH LIKOJbI K
TIPENOIaBaHHI0 OUOJIOTHH, XUMHH, GU3UKU U HHGOPMATHKN HA aHIIIMHCKOM s3bIke. OMHCAaHBI U IIPOaHAIIH-
3UPOBAHBl OCHOBHBIC METOJBI M MOAXOMBI, IIPUMEHSIEMBIC TaHHBIMUA OPTaHU3aLMSIMH, TaKHEe KaK KOMIUIEKC-
HBII TOJX0X K OOYUSHUIO JUIS TTOBBIIIEHHST YPOBHS BIIAJCHUS S3BIKOM M Pa3BUTHS MPOQECCHOHAIBHBIX HABBI-
KOB, KacKaJHasi MOJIeJIb 00ydIeHHs 1 HOBasl (IiIocodust 00pa30BaHUs U MCHOIB30BaHHS COBPEMEHHBIX HHHO-
BaLMOHHBIX MEJarOrM4YeCKUX TEXHOJIOTHH Ul obecreueHus MOBBILICHUs KauecTBa oOpa3oBaHus B Kasaxcra-
He. B 3akiioueHne aBToOpbl MPUXOAAT K BBIBOAY O HEOOXOAMMOCTH HCCIEI0BAaHUS TPAaHCHOPMALUH CHCTEMBI
HOBBILICHUS KBAIM(UKALMK YYUTENICH, OCHOBBIBAsACH HA TOM, YTO OHA SBIISIETCS HEOTHEMJIEMOH 4acThiO M
HUHCTPYMEHTOM [IJI PeaU3alii MOJINTHKU BCEX 00pa3oBaTeIbHbIX pedopM.

Kniouesvie cnosa: Kypchl TOBBIIICHAST KBaTH(DUKAINH, TOJUTHKA TPEXBSI3bIUUs, KaCKaTHas MOJEIb 00yde-
HUS, peanu3anust peopMbl.
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