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Investigating “Hidden side” of Foreign Language Teacher: Cognition,
Affect, and Motivation

The primary aim of this study is to investigate “hidden side” of foreign language teacher. In order to describe
foreign language teacher such factors as Cognition, Affect, and Motivation were taken and investigated. The
study used English language teachers in order to investigate “Foreign language teacher”. The research sample
consists of 40 English language teachers working in different public schools from different cities, teaching
levels and various ages and work experiences in Kazakhstan. In order to describe general portrait of foreign
language teacher Professional orientation method was used. According to the results, English language teachers
have three professional orientations: Self-orientation, Communication-orientation, and Task-orientation. Based
on these orientations cognitive, affective, and motivational sides of the teachers were described and compared.
The results provide detailed comparison and description of English language teachers with respect to cognition
towards communicative approach, motives to work and emotions about teaching English at schools.

Keywords: hidden side, English language teacher, teacher profile, teacher cognition, teacher affect, teacher
motivation.

Introduction

L2 Teachers (foreign language teachers) have an important effect in the process of teaching and learning.
The academic success of acquiring English totally depends on the ability of teachers. The concept of teaching
foreign language includes variety of aspects from the side of L2 Teacher. There are various characteristics of
Effective ELT, such as verbal ability, knowledge, experience, certification, etc. [1]. However, all these char-
acteristics can be grouped together that can cover the term of effective L2 Teacher.

To investigate the idea of “hidden side” of teaching of L2 teacher, we need to examine the teacher from
different perspectives. According to Bier the picture of L2 teacher can be divided into three categories such
as: cognition (knowledge and thoughts), affect (feelings), and motivation (desires) [2]. These three categories
are interacted with each other and have an important role on forming the picture of foreign language teacher.

The elements to describe the “hidden sides” of teachers are distinguished by factors such as: cognition,
affect, and conation (motivation) [3]. According to Bier these three aspects interact with each other and there-
fore affect the ELT teacher’s motivation. A lot of studies were done in order to investigate the profile of ELT
teachers [2]. The results of the research, done in Turkey, show that the cognition is the most influencing factor
affecting L2 Teachers [4]. Gabrys-Barker says that the L2 Teachers affect in teaching context is one of the
most significant factors that help to improve interaction, classroom dynamics and language achievement of the
students [5]. Investigating teacher motivation is also crucial as it is a variable that impacts not both the teacher
only but also learners too [6].

This study aims to investigate the factors influencing L2 Teacher’s formation. It is believed by psycholo-
gists and linguists that the characteristics of foreign teacher can be described using three factors such as cog-
nition, affect, and motivation. Teacher cognition means what the teachers know, believe and think about their
profession. Affect is what the teachers feel about teaching. Teachers’ emotions and feelings in terms of their
sphere of education also form the profile of an ELT teacher too. Motivation is the wish or desire of the teachers.
Motivations of the ELT teachers play an important role in describing L2 teacher. There is an assumption that
these three aspects have a close relationship between each other and have a considerable impact on teacher’s
formation. The three dimensions are examined in detail and found some links between these dimensions.
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Motivation for the study

The investigation of “the hidden side” of L2 teacher is an important process as it defines the common
image of the foreign language teachers. The information about the cognition of teacher can give the image of
the common thoughts, beliefs, and attitudes of English language teacher. The affect of the teacher describes
the emotional process of the ELT teacher. And lastly, motivation tells us the professional orientation of English
language teacher. All these three factors are considered to describe the profile of English language teacher.

Teaching foreign language is interesting and challenging job. In order to improve the quality of teaching
foreign languages, teachers should first of all understand their inner part of teaching. That is to say, we need
to know cognition, affect, and motivation of teachers to choose teaching foreign languages as a profession.
These factors have been investigated before. However, these three factors were not investigated deeply in
terms of L2 teachers. Professional profile of L2 teachers should be investigated as it is still researchable topic.
The beliefs, emotions, and motives need to be examined together in order to find out what lays behind the term
“hidden side” of teaching foreign languages. Current study aims to find out the both interrelation and connec-
tion among three factors: cognition, affect, motivation. There is a high expectation that these three factors are
closely connected with each other and therefore affect the image of foreign language teacher. There is a need
to investigate the “hidden side” of L2 teachers in order to improve the current educational system of teaching
foreign languages. More specifically, the following research questions need to be addressed:

1. Which professional orientations characterize L2 teacher?

2. How do intrinsic and extrinsic motives impact L2 teachers’ job satisfaction?

3. What kind of beliefs do L2 teachers form towards communicative approach?

4. Which positive and negative emotions affect L2 teachers’ job satisfaction and coping with stress?

The long term goal of the research is to investigate beliefs, emotions and motives influencing L2
Teacher’s formation. The profile of foreign language teacher will be described with the investigation of three
factors: beliefs, emotions, and motives.

Methodology

The process of data collection, research design, information about participants, chosen instruments, used
methodical procedure are described in this part of the study.

Research Design

The research study is descriptive which uses both qualitative and quantitative research design. Quantita-
tive study was held by using four questionnaires. The questionnaires examine teacher personality orientations,
motivation of professional activity, attitude scale, and teacher affect of L2 teachers. These questionnaires in-
clude set of numeric data which will analyze by mathematically based methods in order to find out the answers
to research questions. This study is also qualitative as there is an open-ended survey with the in service foreign
language teachers. The research can also be considered descriptive and exploratory as describes professional
portrait of L2 teachers. Both questionnaires and open-ended survey were held online.

Participants

There were 40 English language teachers who participated in this study. The participants are working in
local schools. These teachers have different ages, years of experience and place of work.

There are 4 male teachers and 36 female teachers. The teachers are working in different schools. They
are teaching English as a second language in Primary and Secondary schools. The ages and years of experience
varied. The names of the teachers were not mentioned on the table. It was coded by the numbers. The youngest
teacher is 21 years old while the oldest is 54. There were 19 teachers from Private schools and 21 teachers
from public schools. We selected these participants intentionally. The main criteria for selecting these partici-
pants were having different age groups and years of experience. The teachers should not only be experienced
or inexperienced teachers. Moreover, the place of work of the participants is divided into two categories: pri-
vate schools and public schools. We believe that difference in the ages, years of experience and place of work
make the study more reliable. The diversity of participants would help us to understand “Hidden side” of L2
teacher.

Instruments

The first step of the research is to survey the subjects with 4 diagnostic methods: professional orientation,
motivation of professional activity, attitude scale, and teacher affect scale. Data was collected online using
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Google Forms. The second step in our research is to calculate raw scores and create a coding table in Excel.
All the data was collected in one Excel sheet. All the answers of questionnaires and open-ended survey were
recorded there. The third step of our research is the mathematical processing of the data obtained. The data
array obtained using diagnostic techniques was summarized by us in a pivot table and subjected to mathemat-
ical processing using Pearson correlation. It correlated the link between the answers for the questionnaires.
After finishing with the questionnaires participants answered to the Open-ended survey.

The first questionnaire is based on Teacher Personality Orientation method. This method was developed
by Czech psychologists V. Smekal and M. Kucher. The methodology is developed by a questionnaire by B.
Bass. Smekal and Kucher investigated and developed further this questionnaire [7]. Their method is formed
on the verbal answers of the respondents in special work situations. Participants’ answers are totally dependent
on the type of satisfaction and reward they would like to receive. Therefore, the method of Teacher Personality
orientation will help us to identify main position at work of the foreign language teachers. After the question-
naire we will identify if the foreign language teacher is Self-oriented, Communication-oriented, or Task-ori-
ented.

Self-orientation is a type of professional orientation where the motives of a teacher are his/her own well-
being. These teachers have a desire for personal superiority and prestige. That is to say, these teachers are
usually caring about themselves, their own emotions, success and results. Self-oriented teachers (SOT) mostly
pay less attention on people around them. The work and teaching process is the place where they can satisfy
their own needs. SOT may somehow show some competiveness and rivalry.

A communication orientation is a type of professional orientation where the actions of the teachers are
identified by their need to communicate with others. These teachers want to have a good relationship with
students, colleagues and other people. Communication-oriented teachers (COT) always want to work in
groups. COT wants social approval. They love to be significant and want to show their significance to other
people. The society is extremely important to these teachers. These teachers are extremely good in communi-
cation skills and interpersonal relations. This kind of teachers is aware of their talent and tries to fulfill them-
selves through them.

Task orientation is type of professional orientation where teachers have dominant motives generated by
the activity. Task-oriented teachers (TOT) are interested in the teaching process itself. TOTs want to master
their teaching skills, knowledge and abilities. Task-oriented teachers prefer to cooperate with the group. These
teachers are high achievers paying more attention on the results of the activities. TOTs are good problem
solvers. These groups of teachers are considered to be energetic, executive and trying to bring the work started
to the end.

These tree types of professional orientations can be separated from each other. All three types can be
found in one person. However, one type is a dominant in a teacher’s personality.

The second questionnaire is Motivation of Professional activity which is based on K. Zamfir's technique
modified by A. Rean. The technique is used to identify professional motives of teaching of foreign language
teachers. The next step that helped to identify motivational factors affecting foreign language teachers was
method of Zamfir [8].

The third questionnaire was based on Attitude scale developed by Karavas-Doukas [9]. This method helps
to diagnose attitude of teachers towards communicative approach. There are 5 thematic groups with 24 state-
ments. These groups are: Group/pair work; Quality and quantity of error correction; The role and contribution
of learners in the learning process; The role of the teacher in the classroom; Place/importance of grammar. The
highest score that the respondent can get is 120 by scoring 5 in all 24 statements. And the lowest is 24.

The next questionnaire is Teacher affect scale. This method was based on Kubanyiova model [10]. The
method has 5 degrees of scale. The participants need to indicate an answer which applies to them. This method
identifies affective structure of Foreign language teacher. The teachers need to rank the statements from 1 to
5. The statements were adapted from Kubanyiova’s method. There are several factors that can be measured.
These factors are: interpersonal relations, job satisfaction and emotional exhaustion. There are 8 statements in
total.

The last method is Open-ended questionnaire (survey). This helps us to identify their attitude towards
teaching. The questions in the survey are these:

1. Give your positive and negative feelings about teaching English.

2. What is your reaction if your students misbehave or do not show any interest in the classroom?

3. What kind of emotions do you usually experience a. during the lesson and b. after typical work day?

4. What could be major reason/reasons for you to quit teaching and change your job?
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Procedure

The procedure of the research was done in three stages: pre-experimental stage, experimental stage, and
post-experimental stage.

Pre-experimental stage in this research is the stage where we selected participants. We looked at their
personal and professional information. After selecting 40 participant teachers, we sent them the letter of con-
sent. Afterwards, all the participant teachers were explained about the questionnaires. They are told about the
results of the three methods. The duration of completing all methods was about 50 minutes.

The next significant stage encompassed the researchers’ involvement into the researching process. The
links for the Google Forms to fill in the questionnaires were sent to all participant teachers. After completing
the questionnaire we found which teachers are self-oriented, task-oriented, or communication-oriented. Then
we found the motives of these teachers for teaching foreign languages and their attitude toward communicative
approach. Finally, the teachers were interviewed. All these procedures were conducted online.

The final, post-experimental stage included analysis and discussion of collected data, selection of the
most valid results, followed by creation of tables and diagrams to illustrate the answers of the research ques-
tions. Data processing was held in two steps:

Step 1 — descriptive statistics: arithmetic mean and percentage;

Step 2 — correlation analysis of the relationship between motivational, cognitive and affective structures
of the personality of a foreign language teacher.

For quantitative data analysis, we used the Pearson method r. Pearson’s r measures linear correlation
between two variables. The formula to find out the correlation is:

_ n(Fxy) — () (Xy)
VInEx2) = (Tx)?] [n(Ty?d) — Ey)?]

The correlation coefficient ranges from -1 to 1. The numbers close to 1 show that the correlation between
variables is strong and dependent on each other. This method will help us to see if there is a relationship
between professional orientations and three factors: cognition, affect, motivation.

Results and Discussion

English language teachers’ professional orientations

Research Question 1: Which professional orientations characterize L2 teachers?
Research Tool: Teacher Personality Orientation method

Objective: to explore personality orientations of L2 teacher

According to the results of questionnaire English Language teachers are mostly Communication oriented
and Task oriented. 14 out 40 teachers are Communication Oriented and other 14 are Task oriented teachers.
There are 12 teachers who have dominance in Personal (self) orientation. The difference among these profes-
sional orientations is not considerably high. However, we need to describe the teachers according to their
dominance of professional orientation (Table 1).

Table 1
Professional orientation

Professional orientations Number of teachers Percentage of teachers
Self-orientation 12 30%
Communication-orientation 14 35%
Task-orientation 14 35
Total 40 100

By analyzing the results of personality orientation test of English language teachers, it was found out that
those who focus on Communication and Task were the same. 35% of English teachers had dominance in
Communication and 35% were dominant in Task orientation, and 30% had focus on Self-orientation. In this
way, English teachers with task orientation strive to perform the functions assigned to them as best as possible.
Task oriented teachers are able to defend their own opinion in the interests of business, are focused on business
cooperation, which characterizes the business orientation of the individual. The motivational factor that drives
these categories of teachers is to achieve success in teaching process. These teachers do as much as possible
to help students to learn target language. Meanwhile, the other half, communication oriented teachers, are truly
willing to help their students; they are very good at communicating with students and love working in groups.
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If the results are between 0 and 20 it is considered that the type of professional orientation is low. If the
scores are between 21 and 49 it is regarded as average level. Very high level is after 50. All the participants
got medium level. However, some teachers got 40 and more, which means high level of orientation.

The results of teachers showed us that there is no dominant category by professional orientations. English
teachers have all three professional orientations. Self-orientation, communication-orientation, and task-orien-
tation teachers are taken to investigate further more about cognition, motivation and affect.

Motivation of English language teachers

Research Question 2: How do intrinsic and extrinsic motives impact L2 teachers’ job satisfaction?

Research Tool: Motivation of Professional activity

Objective: to identify motivational complex of L2 teacher

The next step that helped to find more about L2 teachers was a method of Zamfir. It is believed that the
motivation of labor activity is determined by both external and internal factors. Internal motives are generated
by labor activity itself: its social utility, the satisfaction that work brings due to the possibilities of creativity,
invention, participation in organization and leadership, communication with people contained in it. External
motivation contains those motives that are outside of labor as such and itself [8]. It is believed that in the
optimal version of the motivational complex, internal motivation is of the greatest importance compared to
other components, while external positive motivation is also provided at a high level, but its indicators are
lower than those of internal negative motivation (Internal>External Positive>External Negative or Inter-
nal=External Positive>External Negative).

On the basis of the results obtained, the motivational complex of the personality is calculated — the ratio
of three types of motivation to each other: Int, Ext P and Ext N.

The installation, optimal, motivational complexes should be attributed to two possible types of
combinations: Int > Ext P >Ext N and Int = Ext P > Ext N.

Zamfir’s test helped to identify that 72% of the respondents had optimal version of motivational complex:
57,5% of these teachers had dominant internal motives (Internal>External Positive>External Negative) and
7,5% had the same intrinsic and extrinsic positive motives (Internal=External Positive>External Negative).
Other 35% of respondents had not optimal motivational factors such as extrinsic motives were higher than
other two motives or they were the same.

Interestingly, all communication-oriented teachers (COT) have 100% of intrinsic motives. Their test re-
sults showed that 72% of communication-oriented teachers had optimal motives in teaching English. 28% of
these teachers had the same level of all types of motives (Int=Ext P=Ext N). It means that communication
oriented teachers are motivated mostly by intrinsic motives. These teachers are interested in teaching process
itself. According to Zamfir, extrinsic negative motives have impact on professional development and do not
allow the teachers to focus on intrinsic needs and interests. This means that communicator teachers have per-
fect ratio. 28% of communicators had the same level of three motives. However, it is important to note that
even the levels of motives were the same; all of them had 100% for each of the motive. Compared to the
Communication-oriented teachers, Task oriented teachers had less optimal ratio, 72%. All of these participants
with optimal ratio of motives had intrinsic motives higher than extrinsic positive motives (IM>EPM>ENM).
Remaining 28% of teachers had also high intrinsic motives.

Table 2
Mean of Professional orientation

Intrinsic (mean) Extrinsic Positive (mean) Extrinsic negative (mean)
oT 93% 90% 79%
oT 100% 92% 7%
oT 95% 81% 68%

Table 2 represents mean of all three professional orientations. The highest mean percentage is in intrinsic
motives group while the lowest was in Extrinsic negative group. Extrinsic Positive mean was quite similar to
Intrinsic motives too.

However, the teachers’ motivation of professional activity differed compared to other two groups of
teachers. 50% of Self-oriented teachers had optimal ratio. Some of the teachers had the same amount of intrin-
sic and extrinsic motives (4 respondents) and one respondent’s intrinsic motives were less than extrinsic pos-
itive and negative motives.
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Table 3
Information about Motivational structure of teachers

SOT coT TOT
Optimal ratio 59% 72% 72%
Non-optimal ratio 8% 0% 21%
Equal ratio 33% 28% 7%

Table 3 shows us the number of teachers who have optimal and non-optimal ratio in motivational struc-
ture. Optimal ratio is when the intrinsic and extrinsic positive motives are the highest while non-optimal is
when extrinsic motives are the higher. Equal ratio is when all the motives are the same. In the given results the
highest is optimal ratio in all teacher groups.

Extrinsic N ToT

Extrinsic P mCOoT
Intrinsic

T T T 1 . SOT

0% 50% 100% 150%

Figure 1. Professional motives of teachers.

Figure 1 shows that intrinsic motives are the highest in all three professional orientation groups. The
communication orientation had the highest level of intrinsic and extrinsic motives for teaching foreign lan-
guages. It is important to note that Extrinsic negative motives were high in Self orientation while the lowest
were in task orientation.

Table 4
Correlation between professional orientations and motives

Intrinsic Extrinsic P Extrinsic N
oT 0,393 0,868 0,492
oT 0,320 0,165 0,093
oT 0,144 -0,647 -0,188

Table 4 shows correlation between professional orientation and professional activity. The Pearson corre-
lation shows that there is a very high connection between Self-oriented teachers and Extrinsic positive motives.
Also, it is seen from the table that there is a high negative correlation between extrinsic positive motives and
task-oriented teachers. Other results present that the moderate correlation was found between two variables.

The results of the Professional activity show that English teachers are mostly motivated by intrinsic and
extrinsic motives. Being an English teacher because of intrinsic and extrinsic positive motives is connected
with the job satisfaction with the work process. English teachers are inspired by simple things such as pride
with being a teacher, happiness of working with students, etc.

Cognition of English language teachers

Research question 3: What kind of beliefs do L2 teachers form towards communicative approach?

Tool: Attitude scale.

Objective: to examine L2 teachers’ attitudes towards teaching English.

English teachers are first of all linguists. Therefore, there is a high possibility that foreign language teach-
ers mostly prefer Communication in their method of teaching. Communicative approach includes the factors
that satisfy all the professional orientations. Role of the teacher, learner, grammar, error correction, group/pair
work are the factors that can be found in Communicative approach. In order to find more about foreign lan-
guage teachers, the cognitive side should also be taken into account. Therefore, there was given an attitude
scale developed by Karavas-Doukas [9]. This attitude scale consisted of 24 statements about Communicative
approach in teaching foreign languages. It was divided into 5 thematic groups such as:

1. Role of group and pair work;
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Quality and quantity of error correction;
The role of teachers in learning process;
The role of learners in learning process;
. Role of grammar.

The investigation of attitudes of teachers could help us to find about preferences and difficulties they face
in the classroom. The communicative approach is helpful to measure different teaching and learning styles.
Attitude scale is an instrument that identifies these varieties.

The highest score in this method is 120 points. There was a considerable range of scores of 40 participants.
However, it can be seen from Table 6 that most of the teachers hold positive attitude towards communicative
approach. One teacher had 100% positive attitude. The lowest score was 61% which is also high. The average
score was 87.4. These scores tell us that overall, teachers have positive attitude towards communicative ap-
proach during their lesson.

We tried to investigate teachers’ motivation and attitude together. There was not a close relation between
professional orientations and attitude. However, the teachers who have dominance in communication orienta-
tion have higher scores than other two groups of teachers. The average score of Communication orientation
teachers was 90, self-orientation teachers — 85 and task oriented teachers — 88. As it was mentioned before,
the scores are quite high. That is to say, teachers of foreign languages hold the opinion that teaching languages
is strongly connected with communicating. The teachers and students need to communicate in order to achieve
the goals.

We used Pearson correlation method to find out the connection between Teachers Personality orientation
and Teacher Cognition. The research shows that the correlation results between self-oriented teachers and
Cognition are noticeable. If the teacher is self-oriented, cognitive attitude is supposed to be high. The results
for Communication oriented teachers and Task oriented teachers were almost the same, low interrelation with
Cognitive variable.

The method of Karavas Doukas has 5 factors: role of communication, role of error correction, role of
learners, role of teachers, and role of grammar [9]. We tried to look at each factor. The answers of three cate-
gories of teachers were different from each other. Interestingly, all three categories of the participant teachers
got maximum amount of scores for Role of Grammar. All the teachers have very positive attitude towards role
of grammar in foreign language teaching. However, self-oriented teachers and task-oriented ones have also
positive attitude towards the role of the learners. These teachers think that the learning process is mostly de-
pendent on learners. Communication oriented teachers prefer teachers being active in the learning process.
These teachers think that teachers are mostly responsible for the learning process. There is not any difference
in the answers of all teachers for the role of group and pair work. All the teachers have a positive attitude
towards the role of group and pair work in the foreign language learning environment. Compared to four cat-
egories of this method, role of error correction got the lowest marks. That is to say, all the teachers do not pay
S0 much attention on the error correction during the learning and teaching process.

SIEEREN

Grammar
Role of teachers TOT
Role of learners
Error correction
Group work mSOT

mCOoT

0% 50% 100%

Figure 2. Attitude scale of three professional orientations

Figure 2 shows the mean score of each factor by each category of teachers. All categories of teachers
have the same attitude towards grammar (with 70%). Foreign language teachers believe that teaching grammar
plays fairly important role in teaching and learning foreign languages. Role of teachers in the classroom is
extremely important for Communication oriented teachers while less important for Self-oriented teachers. Role
of learners in the learning process gained high percentage in Task oriented and Self oriented teachers’ re-
sponses. However, Communication oriented teachers gave only around 40%. Task oriented teacher marked
error correction high, because these teachers pay more attention to the results of the students. By correcting
the students they believe that students will progress more than expected. Interestingly, all the teachers had
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positive attitude to group work. Task oriented and communication oriented teachers have 75% and Self ori-
ented teachers 70%.

Affect of English language teachers

Research question 4: Which positive and negative emotions affect L2 teachers’ job satisfaction and
coping with stress?

Tool: Affect scale and open-ended survey.

Objective: to define emotional complex of L2 teacher.

Foreign language teachers’ affect was investigated by two methods. The first method is Teacher affect
scale. The method was developed by Pinar, Bardakci, Arslan [4]. The teachers need to rank the statements
from 1 to 5. The statements are about job satisfaction, emotional freedom, emotional suffering, and interper-
sonal relationship. The second method was taking an open-ended survey from the participants. The teachers
were asked four questions.

Emotional exhaustion
Coping with stress ot
Relationship mCOoT

Job satisfaction : . | =SOT

0 50 100 150

Figure 3. Results of Teacher affect scale

Teacher affect scale showed us four factors about teacher affect: job satisfaction, interpersonal relation-
ship, coping with stress, and emotional exhaustion. We divided the answers based on three categories of teach-
ers too. Job satisfaction is the most important factor in evaluating the emotions of teachers. If the teachers are
satisfied with the work they are doing, the results of the students will be productive too. Overall results of all
participants are not bad, more than 80%. However, compared to other categories of teachers, communication-
oriented teachers were the most satisfied group. Communication-oriented teachers ranked this factor as the
highest. They feel emotionally free and satisfied. The relationships with others are also high in Communica-
tion-oriented teachers. They feel that they have satisfactory relationship with others. The results of Self-ori-
ented teachers in relationship factor are also high (88%) while Task-oriented teachers showed 80%. Interest-
ingly, Self-oriented teachers and Communication-oriented teachers know well how to cope with stress at work.
The results are the same for both categories, 88% respectively. However, only 72% of Task-oriented teachers
marked that they know how to deal with work stress. Communication-oriented teachers showed high results
in all four factors. In emotional exhaustion category communication-oriented teachers are the first too. By
feeling emotionally satisfied, they feel exhausted at the same time too (78%). Task-oriented and Self-oriented
teachers agree with emotional exhaustion at 67% equally.

Table 5
Correlation between Teacher affect and professional orientation

Job satisfaction Relationship Coping with stress Emotional exhaustion
oT 0,531 0,141 -0,091 0,083
oT 0,205 -0,011 -0,335 -0,013
oT -0,285 -0,230 -0,022 -0,333

The Pearson correlation between Teacher Professional orientation and Teacher Affect scale shows weak
correlation. There is a positive weak correlation between self-oriented teachers and job satisfaction. The cor-
relation between communication-oriented teachers was negligible. However, the negligible correlation be-
tween job satisfaction and task-oriented teachers was negative. The relationship between teachers, students of
all three groups of teachers are weak too. But self-oriented teachers have positive correlation while communi-
cation-oriented teachers and task-oriented teachers have negative. When it comes to the ability of coping with
stress, all the teachers have almost the same results: negative connection between teacher personality orienta-
tion and coping with stress. Task-oriented teachers have negative moderate correlation with emotional exhaus-
tion. Self-oriented and communication-oriented teachers have very weak correlation with emotional
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exhaustion. The difference is that self-oriented teachers have positive while communication-oriented teachers
have negative correlation.

Emotions are difficult to explain only by questionnaires. Therefore, asking to fill in the open ended survey
was an important part of knowing more about feelings of Foreign language teachers. In the survey part there
are four questions. In interpreting the survey we coded the participants and divided the answers by the teacher
personality groups.

1. What is your general positive and negative feeling about teaching English?

Most of the feelings about teaching English are positive. First of all, we looked at the answers of all
participants. The most common feelings were: satisfied, motivated, happy, enjoyable, fun, successful, chal-
lenging. The negative feelings that they mentioned were complicated, stressed, tired, difficult, and nervous.
We grouped these feelings into 3 groups such as 1) excited, happy, good; 2) motivated, inspired; 3) satisfied,
succeeded and proud. It is seen from the table of positive feelings that the most popular positive feelings are
excited, happy, and good. After Foreign language teachers feel motivated and inspired while teaching English
language.

Table 6
Positive emotions experienced by teachers about teaching

Positive emotions Number of teachers
Excited, happy, good 37,5%
Motivated, inspired 30%
Satisfied, succeeded, proud 32,5%

The Table 6 presents and compares the number of teachers by category of personality orientation. It is
clearly seen that most of the Communication-oriented teachers feel motivated and inspired (58%) and excited,
happy, or good (36%). Interestingly, just 7% of the teachers from communication-oriented group chose satis-
fied, and succeeded. Compared to COT, Self-oriented teachers mostly feel excited, happy, good and proud of
their profession. The less number of teachers of SOT feel motivated or satisfied. Emotional priorities of Task-
oriented teachers are similar to Self-oriented teachers’ results.

Table 7
Positive emotions experienced by orientation categories of teachers about teaching
Positive emotions SOT CcoT TOT
Excited, happy, good 42% 36% 36%
Motivated, inspired 17% 58% 14%
Satisfied, succeeded, proud 41% 7% 36%
Satisfied, succeeded TOT
) o mCOT
Motivated, inspired
mSOT
Excited, happy, good

0% 20% 40% 60% 80%

Figure 4. Positive feelings experienced by orientation categories of teachers

There are three groups in negative feelings. We also combined the negative feelings that teachers associ-
ated with teaching foreign languages. The most common negative feeling was tired, exhausted, and over-
worked. 50% of all participants said that they feel tired.
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Table 8
Negative emotions about teaching
Negative emotions Number of teachers
Complicated, difficult 22,5%
Stressed, nervous 27,5%
Tired, exhausted, overworked 50%

The results in Table 9 and Figure 5 showed that Self-oriented teachers and Communication-oriented
teachers mostly feel tired, exhausted, and overworked. They also feel stressed and nervous. Task-oriented
teachers mostly feel stressed and nervous.

Table 9
Negative feelings about teaching by orientations
Negative emotions SOT CcoT TOT
Complicated, difficult 25% 21% 21%
Stressed, nervous 17% 21% 43%
Tired, exhausted, overworked 58% 58% 36%

Tired, exhausted,

overworked TOT
mCOoT

Stressed, nervous
mSOoT

Complicated, difficult

0% 20% 40% 60% 80%

Figure 5. Negative feelings experienced by orientation categories of teachers

2. What is your reaction if your students misbehave or do not show any interest in the classroom?

The next question of open-ended survey about the reactions of foreign language teachers if the students
are not interested or misbehave in the classroom. We combined similar answers into 5 groups. The groups are
1) warning or private talk; 2) change the method of teaching; 3) ignore or feel neutral; 4) demotivation or
negative emotion; 5) feel motivated to become better.

Table 10
Reactions of teachers to misbehavior and disinterest of students
Reactions of teachers Number of teachers

Warning, private talk 17,5%
Change the method 22,5%
Ignore, neutral 27,5%
Demotivation, negative emotions 20%

Motivation to be better 12,5%

Compared reactions by groups of personal orientation, we found (Table 11 and Fig. 6) that Self-oriented
teachers mostly prefer to ignore or just feel neutral when the students misbehave or show any interest in the
classroom. Communication-oriented teachers feel demotivated and have some negative feelings. Task-oriented
teachers try to change the methods of teaching and feel motivated to become better in teaching foreign lan-
guage.
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Table 11
Reactions of orientation categories of teachers to misbehavior and disinterest of students

Reactions SOT | COT | TOT
Warning, private talk 17% | 28% 8%
Change the method 17% | 14% | 36%
Ignore, neutral 58% | 14% | 14%
Demotivation, negative emotions 8% 36% | 14%
Motivation to be better 0 8% 28%

|
Motivation to be better L ‘

Demotivation, negative emotions ﬁ
TOT
Ignore, neutral mcoT
i mSOoT

Change the method

Warning, private talk

0% 10% 20% 30% 40% 50% 60% 70%

Figure 6. Reactions of teachers to misbehavior and disinterest of students

3. What kind of emotions do you experience a) during the lesson and b) after typical work day?

The third question of open-ended survey has two answers: feelings during the lesson and feelings after
the lessons. Interestingly, all the participants feel positive emotions during the lessons. The teachers did not
mention any negativity in this question. For example, T18 said: | feel very motivated during the lesson. |
prepare a lot of tasks to my students and | want my students to finish and understand the lesson.

Another Teacher gave this answer: | set some goals to myself and to my students. And during the lesson
| feel to achieve these goals together with my students (Teacher 5).

Table 12
Emotions of teachers experienced during the lesson
Emotions during the lesson Number of teachers
Happy, excited, energetic 37,5%
Motivated, focused 30%
Goal oriented, wishing to achieve 32,5%

The results by Personality orientation showed us that Self-orientated teachers feel happy, excited, or en-
ergetic. Task-oriented teachers mostly feel goal oriented. The results of Communication-oriented teachers
showed almost the same numbers in all three categories of answers.

Table 13
Emotions of teachers experienced during the day by professional orientations

Emotions during the lessons SOT | COT | TOT
Happy, excited, energetic 50% | 36% | 28%
Motivated, focused 33% | 36% | 21%
Goal oriented, wishing to achieve 17% | 28% | 50%
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Figure 7. Emotions during the day

The emotions after the lessons are different than during the lesson. There are both positive and negative
emotions mentioned. More than half of the teachers said that they feel tired or exhausted. Some teachers said
that they feel happy while others have some feelings of satisfaction.

Table 14
Emotions after the lessons

Emotions after the lessons Number of teachers
Happy, relaxed 25%
Exhausted, tired 55%
Satisfied 20%

After the typical work day all categories of teachers feel exhausted. The number of teachers feeling tired
are higher than other two groups of feelings. Other two groups of feelings have almost the same number of
teachers.

Table 15
Emotions experienced after the lesson by professional orientations
Emotions SOT | COT | TOT
Happy, relaxed 25% | 22% | 28%
Exhausted, tired 58% | 50% | 58%
Satisfied 17% | 28% | 14%
Satisfied TOT
Exhausted, tired mCOT
Happy, relaxed mSoT

0% 20% 40% 60% 80%

Figure 8. Emotions experienced after the lessons

4. What could be major reason for quitting or changing the teaching profession?

The last question in the open-ended survey was about quitting or changing the profession of teaching
foreign language. In this part we have 5 groups of answers. Interestingly, there are some teachers that said that
they will never change their job. For example, Teacher 15: | do not see any reasons to change my job. The
main reason might be retirement. Only in this case | will change my job. | have never thought about changing
my profession (Teacher 33).

Another category of answers was about money or salary. The teachers said that the decrease in salary
might be the reason of quitting the job. Sometimes | feel that the balance between salary and workload we
have are not the same. Therefore, this might be the reason (Teacher 2).
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Professional development was the next category of answers. The teachers said that sometimes they feel
like they are not developing further as a teacher. They need some courses or qualifications to teach their stu-
dents. Teaching at school is like a daily routine. The same things and the same topics. | think if this continues
I might stop teaching (Teacher 7).

Parents and School staff and administration were also mentioned in the possible reasons for quitting the
profession.

| do not want to change my job. But in the same time | feel pressured from the side of parents. Parents
attitude might be the main reason (Teacher 39). School administration gives so much work. They also under-
estimate our work (Teacher 11).

The majority of the Communication-oriented teachers (Fig. 9) do not want to change their job. Self-
oriented teachers might change their profession because of school administration or staff. However, task-ori-
ented teachers might quit teaching because of lack of professional development.

School administration and staff

|
b : | ‘
t
arents | |

TOT
Professional development mCoT
Money/salary - mSOT

I will not change it

0% 10% 20% 30% 40% 50%

Figure 9. Possible reasons of quitting teaching by professional orientations
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Figure 10. Foreign Language Teacher Profile

The results of the study showed (Fig. 10) that English language teachers may be Self-oriented, Commu-
nication-oriented and Task-oriented. For Self-oriented teachers (SOT) the work and teaching process is the
place where they can satisfy their own needs and obtain personal superiority and prestige. Communication-
oriented teachers (COT) are more focused on obtaining good relationship with students and colleagues and
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maintain social approval. Task-oriented teachers (TOT) use classroom to master their teaching skills,
knowledge and abilities and achieve high results in activities.

The majority of the English language teachers have optimal ratio of motives which means that their mo-
tivation is driven by internal or external positive motives. While Communication-oriented teachers demon-
strated the best motivational complex with highest intrinsic and extrinsic motivation to teach, only half of Self-
oriented participants managed to reach the balance. Moreover, there is a high degree of correlation between
Self-oriented teachers and extrinsic positive motives, which means the higher is the salary, respect from others
or praise of the English language teachers, the more effective the Self-oriented teachers are. This explains why
Self-oriented teachers are mostly motivated by extrinsic rewards. Compared to SOT, Task-oriented teachers
have strong negative correlation with extrinsic positive motives. That is to say, Task-oriented teachers are not
really motivated by salary or social compliment. They get passion in getting the job done the most effective
way. Thus, if the teacher’s personality dominance is Task-orientation, the less attention is paid to the extrinsic
positive rewards. Overall, they managed to reach almost high optimal motivational complex. The results of the
participants of Zamfir’s method showed that English language teachers have optimal ratio which means that
the teachers specifically chose their profession and they have interest to teach the students. The teachers are
happy during the lessons and motivated from the lesson itself, demonstrating a good level of job satisfaction.

English language teachers have positive cognitive attitude towards Communicative approach. These
teachers are interested in using communicative approach while teaching English. However, three groups of
teachers with different professional orientations revealed a number of different beliefs and teaching prefer-
ences. Interestingly, Role of Grammar and Group work in teaching English are rated moderately by all three
categories showing high similarity; meanwhile, the biggest discrepancy is discovered in their attitudes to the
Role of Learners and Role of Teachers. For example, Communication-oriented teachers place twice as much
responsibility for Teacher role in communication, demonstrating the highest level among all three groups. At
the same time, Role of Learners is rather underestimated by COT. Task-oriented teachers find Roles of Learn-
ers and Teachers similarly valuable; whereas Self-oriented teachers believe that learners should contribute
more than teachers. Compared to four criteria of communicative approach, Role of error correction got the
lowest marks. That is to say, all the teachers do not pay so much attention on the error correction during the
learning and teaching process. Teachers cognitive preferences are supported by Pearson in a strong correlation
with SOT and moderate correlation with COT and TOT.

In the affective factor, which illustrates how EFL teachers cope with teacher stress, enjoy building rela-
tionship with students, experience job satisfaction or emotional exhaustion, all three groups of teachers ob-
tained different results. The leader in all criteria was Communication-oriented teachers: they are most satisfied,
inspired by relationship with students, use helpful strategies to cope with stress and at the same time feel most
exhausted by the end of the day. Surprisingly, Task orientation interferes with ability to build relationship and
get satisfaction from work; meanwhile, prevents emotional exhaustion; it is demonstrated by Pearson moderate
negative correlation results Task—oriented teachers of which obtained with job satisfaction, interpersonal rela-
tionship and emotional exhaustion. They are less prone to emotional burnout, in contrast to Communication-
oriented ones who tend to burn at work. It is also important to note that if the professional orientation of English
language teacher is Self-oriented, the job satisfaction is expected to be higher. Self-oriented teachers and Com-
munication-oriented teachers are equally good at coping with stress at work.

Thus, the most emotionally exhausted English language teachers are Communication-oriented teachers
while the least exhausted are Task-oriented teachers. This result was also supported by open-ended survey.
Self-oriented teachers and Communication oriented teachers answered that the negative feelings that they as-
sociate with teaching English at school can be tired, overworked, and exhausted while very small number of
Task-oriented teachers mentioned those feelings. Three categories of teachers reveal different strategies to
cope with stress. For example, SOTs mostly try to ignore or have neutral feeling towards the students who are
not interested in the lesson; whereas COTSs lose motivation for teaching in this situation. The students who are
not interested is the reason for teachers’ demotivation. If students misbehave or do not show any interest in the
lesson TOTSs prefer to change the method of teaching in order to make the lesson better.

It was found out that attitude of school administration and colleagues play an important role on the feel-
ings of SOTSs. This can even force them to quit their job if they are not respected and appreciated enough.
However, most of the COTs answered that they do not want to change their job for any reasons. For TOTs
professional development is the most important attribute as they indicated they could stop teaching if they do
not see any way of professional development.
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Conclusions

The current study explored “hidden side” of English language teachers. “Hidden side” of foreign language
teachers is described by three main factors such as cognition, affect and motivation. By investigating these
factors English language teacher profile was described. Professional orientation method was taken as a base-
ment of the study. The results of the method helped us to identify the dominant orientation of English language
teachers. It was found that all three professional orientations are dominant in English language teachers. There-
fore, English language teachers were described and compared by three professional orientations: self-orienta-
tion, communication-orientation, and task-orientation. Teachers based on their professional orientations dif-
fered by motives, cognitive attitudes, and emotional states.

According to the results of current study the majority of English language teachers are motivated by
intrinsic and extrinsic positive motives. The study found that English language teachers prefer to work at school
because this brings them happiness and joy. The teachers are also working as English language teachers be-
cause teaching foreign language at school is associated with higher salary, respect or social prestige.

ESL teachers have positive Cognitive attitude towards Communicative approach. The teachers believe
that teaching and learning process should be done in group and pair works. The role of learners and teachers
are considered to be very important in the teaching process too. The attitudes and beliefs of three categories of
teachers about teaching English are quite similar to each other. The teachers generally think that nowadays
paying too much attention on correcting students and grammar should be minimized and communication
should be improved during the lessons.

ESL teachers generally feel happy and satisfied with their profession. Teaching English is associated with
positive feelings. However, we cannot deny the fact that English language teachers feel emotional exhaustion
and burnout. There are several factors that bring ESL teachers to emotional exhaustion such as school admin-
istration, colleagues or parents’ attitudes.

The study revealed the factors influencing teachers the most and may give some ideas to improve the
quality of teaching foreign languages in schools. Teachers should improve and promote communicative skills
at workplace with parents, colleagues and school administration. There should be done some activities in order
to help teachers to cope with stress. There should be some professional development courses done in order to
improve teaching process at schools. Administrators should facilitate professional learning and need to provide
opportunities for professional development.
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M.K. Jxangunsaunos, 3.0K. KamkunOaesa, E.1O. [deprynosa, I'.T. Epcynranosa

et TisTi MyFaiMiHIH «KacbIPbIH KarbIH) 3epaeJiey:
TaHbIM, BIKNAJ KOHEe MOTHBAIUA

3epTTeyiH Heri3ri MakcaThl — IIET TUTI MYFaNIiMiHIH «KachIPBIH JKarblH» 3epTrey. llleT Tim MyramiMiH cu-
HaTTay YIIiH TaHbIM, BIKIIAJ KOHE MOTHBALHS CUSKTHI (haKTOpIap ajblHbII, 3epTreni. 3eprreyre KasakcraH-
HBIH OpTYPJIi KananapblHaH, SIFHY T€AaroTHKaNbIK JSHIeiIepi, )kachl MEH XKYMBIC TOXipHOeci apTypiIi, MeK-
TenTepie )KyMbIC icTeiTiH 40 aFbUIIIBIH TiJIi MyFasiMIepi ipiIKTEiHIN adbIHIBL. 3epTTey OapBICHIHIA AF BUIILIBIH
TiT MyFamiMaepiHe cayanHama xyprizinai. Llleren Tini MyFamiMiHiH XaJbl OefHECIH CUIaTTay YIIiH KOCIITIK
Oarmap Oepy oxici KonmganeUAbL. HoTmkenepre colikec, aFbUIIIBIH TUTI MyFaliMIepiHae Yl 0achkiM KociOu Oar-
nap 6ap. Onap: e3iH-031 Oarmapiay, KOMMYHUKATHUBTI Oarqapiiay »oHe TanchipMara Oarnmapiay. Ocel Oarmap-
JIapJbIH HETi31HIe MYFATIMICPAiH KOTHUTHBTIK, a)()EKTUBTIK, MOTHBAIMSIIBIK aCTICKTUICPi CUITATTAJIBII, Ca-
JBICTHIPBUIABL. HoTrkenep aFbUIIIBIH TUTI MyFaTiMIepiHiH KOMMYHHKATHBTI TOCUTII OiTyTe, )KYMBIC MOTHBTE-
piHe ’KoHe MeKTEeNTepe aFbUIIIBIH TUTIH OKBITY OOMBIHIIA SIMOIUSIIAPFA KATHICTHI €rKeH-TerKeHIIl CalbICTEIPY
MEH CHITaTTaMachIH Oepei.

Kinm ce30ep: achIpbIH >KaFbl, aFbUILIBIH [IOHI MyFaliMi, MyFalliM OeliHeci, MyFalliM TaHBIMBI, MYFaJliM BIK-
HaJbl, MyFaJliM MOTHBALUACHL.

M. K. Jxangunsaunos, 3.K. Kamkunbaesa, E.1O. [eprynosa, I'.T. EpcynranoBa

N3yuyeHne «CKpPbITOH CTOPOHBI» YYHTEJs] HHOCTPAHHOIO SI3bIKA:
NMO3HAHMe, BJIMsSIHIE U MOTUBALMS

OCHOBHOI1 I1eJIbI0 JAHHOTO MCCIIEOBAHUS SBISIETCSI M3YUCHUE «CKPBITOM CTOPOHBI» yUHUTEIsS HHOCTPAHHOTO
s13bIKa. J{J1s1 ONIMCaHus yUUTeIsl HHOCTPAaHHOTO s13bIKa OBUTH B3SITHI M MCCIIEZIOBaHBI TakKe (haKTOPBI, KaK M03Ha-
Hue, ahdeKT 1 MoTHBaIMsA. B HCCIIeIOBaHMHM YYaCTBOBAIM YYHTEINs aHIIIMICKOTO si3bIKa. BriGopka uccneno-
BaHHs cOCTOMT U3 40 yuureseil aHITIMIACKOTO s3bIKa, paGOTAONIMX B Pa3HBIX FOCYJAPCTBEHHBIX IIKOJNAX U3
pa3HBIX TOPOJIOB, C Pa3HbIM YPOBHEM HPEIOAaBaHMs, BO3PACTOM M OIBITOM paboTsl B Kazaxcrane. J[is onu-
caHus 00IIero MopPTpeTa yYUTeNsi HHOCTPAHHOTO SI3bIKA OBLT UCTIONIB30BaH MeTOoA MpodopreHTanuu. CormacHo
pe3yiabTaTaM, YUuTeNs aHIJIMHCKOTO sI3bIKa UMEIOT TPH JOMUHATHBIE TPO(eCcCHOHANbHbIE OPUEHTALIUH: CaMO-
OpHEeHTaIMs, KOMMYHUKAaTHUBHAs OPHEHTAIUsI U OpHEHTAlMs Ha 3a1ady. Ha ocHOBe 3THX OpHeHTanui ObUTH
OIUCAHbI M COMOCTABJIEHbI KOTHUTUBHAs, ah()eKTHBHAS U MOTHBALMOHHAsI CTOPOHBI I1€1aroroB. Pe3ynabraTs
JIAI0T MOJAPOOHOE CPaBHEHHE U ONMCAHKE yYUTeNlel aHTIINICKOTO SI3bIKa B OTHOILICHNH TTO3HAHHSI KOMMYHHKa-
THBHOTO I10/IX0/1a, MOTHBOB Pa0OTHI M AMOLIMIT IO OBOY MPEMOJaBaHMs aHTIIMHCKOTO S3bIKa B IIKOJIAX.

Kniouesvie cnoga: cKpbITast CTOpOHA, YIUTENb aHTIUHCKOTO SI3BIKA, TOPTPET YIUTENsT, HO3HAHHIE YIUTEs, ad-
(heKT yduTens, MOTHBAIINS YIHTEIS.
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