OKbITYAlbIH UHHOBAUUAIbIK TEXHOJIOINAJAPDI
MHHOBALIMOHHBIE TEXHOJIOT'M OBYYEHUA
INNOVATIVE TECHNOLOGIES OF EDUCATION

https://doi.org/10.31489/2024Ped1/114-122

UDC 81-13 Received: 05 November 2023 | Accepted: 10 January 2024

Zh.A. Abduraimova’, L. Kazykhankyzy

Khoja Akhmet Yassawi International Kazakh-Turkish University, Turkestan, Kazakhstan
(*Corresponding author’s e-mail: jasmina_00_01@mail.ru)

Orcid 0000-0001-7209-3945
Orcid 0000-0002-4155-6430

Prospective English language teachers’ self-efficacy beliefs in English language
teaching environment

This study examines prospective English language teachers’ self-efficacy beliefs in English language teaching
environment. Self-efficacy as ability can impact on students doing task sufficiently. Nowadays self-efficacy
plays an important role in developing English language proficiency, because the term “self-efficacy” demon-
strates individuals’ competence. Therefore in order to prepare qualified future English teachers, their self-effi-
cacy beliefs also should be tested. For that reason, the purpose of this research study was to figure out prospec-
tive English language teachers’ self-efficacy beliefs. Participants of present research study were 54 students,
enrolled at Foreign Languages Teaching Department of Khoja Akhmet Yassawi International Kazakh-Turkish
University. Quantitative research design was used in this study to describe the current condition of future teach-
ers. The data was collected with the help of online questionnaire, through survey method prepared by Google
form. Results demonstrated that future English teachers possess adequate level of self-efficacy beliefs. There
were not significant differences between male and female undergraduate students, due to Mann-Whitney’s U-
test analysis. Overall, research study provided information about undergraduate students’ self-efficacy beliefs
using Statistical Package for the Social Sciences (SPSS) program which played a huge role to examine the data.

Keywords: self-efficacy beliefs, prospective English language teachers, language proficiency, competence,
quantitative research, survey method, English as a foreign language, SPSS program.

Introduction

Language itself is a combination of different concepts in difference verdicts. As nowadays to know more
languages are beneficial, however, become proficient at them is challenging. English as international language
all over the world is being learnt by people day after day.

Self-efficacy according to A. Bandura indicates individual’s personal determination of whether a person
deals with the circumstances properly or not, using their perceived abilities. Having knowledge for some cir-
cumstances might not be enough in order to succeed in your life and career. For that reason self-efficacy beliefs
of individuals must be recognized and developed [1].

A person learning a particular language also faces self-efficacy beliefs. Skills which we gained can sense
on our self-efficacy accomplishments. Apart from that, low-sense of self-efficacy will appear stress and non-
confidence. A. Bandura assumed that person who believes accomplishing any challenging task competently
has high self-efficacy level. The research studies related to self-efficacy were also examined not only in peda-
gogical sphere but also in others [2].

K. Hamann, M, Pilotti and B. Wilson stated that self-efficacy is cognitive varying which can notify about
students’ academic realization. To support learners’ achievement, pedagogical methodologies helped.
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Investigating male and female successes during the college lifetime women’s presence were greater than men
learners [3].

According to L. Myyry, T. Karaharju-Suvanto, A.M.K. Virtala, M.R Raekallio, O. Salminen,
M. Vesalainen and A. Nevgiresearch specified that during the testing assessment had a crucial role towards
being aware of students’ self-efficacy. From their point of view teachers are able to know levels of their stu-
dents’ self-efficacy if they are qualified and open to assessment [4].

B. Bai, J. Wang and Y. Nie assume that in order to stimulate students’ self-efficacy, writing skill in
English language is requirement. The failure from English writing skill may validate students’ chances for
realization. Besides, optimistic feedback should be set to students to acquire progresses in self-efficacy. Reas-
surance has to be used in order to remain harmonious [5].

According to A. Kosimov there are many factors which influence on English teachers’ self-efficacy to-
wards learning a language as a second language acquisition [6]. He also claimed, as a teacher to put into
practice proper techniques must do element.

C. Terzi claimed that one of the vital predictor in academic accomplishment is self-efficacy. Educators
should know various types of selections and introduce numerous writing strategies. From that, scholars can
select which would be more appropriate in their writing skills. Therefore, ESL learners’ writing abilities were
expecting to be developed by guiding them, in order to enlarge their self-efficacy beliefs [7].

0. Otmane, M. Mohammed and R. Driss’s research study was about factors which influence on students
respectable performance. Self-efficacy was the main aspect when learners present themselves appropriately.
There were dissimilarities between students who live with parents during the period of university progressions
and with those students who reside distantly. Getting knowledge either governmental or non-public institution
did not matter in obtaining a good self-efficacy belief [8].

R. Cobo-Rendén et al. argued that mental health plays a vital role on welfare and in academic perfor-
mance. Furthermore, in order to adapt new environment, if to be more precisely, university life students need
to have self-confidence which is close to self-efficacy [9]. In their study researchers focused on first-year
students’ study and their performing during that period. They scrutinized students’ optimistic and undesirable
affects towards educational self-efficacy.

A.D. Anders reported mainly about how magnify self-efficacy for social media skills. The research was
devoted to explore crucial aspects of both social and communicative abilities. The article informed that stu-
dents’ self-efficacy could boost with the help of activities which belongs to networked learning [10]. From the
authors’ research study, we can say that self-efficacy must need skill in all spheres and it should be developed
in order to succeed in professional development.

According to S. Demir in civilized countries, the sphere of education and knowledge — teachers play an
important role to enroll educators with high quality. To have profitable teaching system teachers’ self-efficacy
is pivotal. In order to have a good satisfaction on their occupation and other essential features, teachers need
to have high self-efficacy beliefs. To have a good self-efficacy belief influence on professional capacity. On
the other hand, having a lot of teachers who have high level of self-efficacy beliefs and potential is the main
factor to aid students’ self-efficacy and work together. Nevertheless, learners’ attitudes changes to positive
way after conducting a lesson with a teacher who is confident and uses creative methods. Students of such
kind of educators, whom they had a lesson, avoid disabilities like not to cope with issues and do not feel
resilient towards learning a subject [11].

D.B. Hajovsky, S.R. Chesnut and K.M. Jensen analyzed about teachers’ self-efficacy and their abilities.
They indicated that specifying school psychologists, aid educators to expand their assurance on the way to
succeed management in classroom [12].

A. Kurmanova identified that teachers’ self-efficacy, impact on human beings’ behavior in variety of
ways. People have to face challenges and make an effort in order to use it in practice then built findings. It was
recommended that teachers should know how to work with young learners and use approaches properly to
segregate accurate assessment which is important in recent days [17].

Considering the importance of self-efficacy beliefs in the sphere of language teaching the following pur-
pose was established to identify undergraduate students’ level of self-efficacy.

Purpose of the study. The aim of the research work is to investigate prospective English language teach-
ers’ self-efficacy beliefs in English language teaching environment. Therefore, for this purpose, the present
study took up with the following research questions which will be discussed in details in result section.

Research questions:

1. What is the perceived level of self-efficacy beliefs of undergraduate ELT students?
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2. Are there any differences between first, second, third and fourth-year ELT students in terms of their
self-efficacy beliefs?
3. Are there any significant differences between male and female students’ self-efficacy beliefs?

Experimental

Research design. Quantitative research design was used in the present research study. The data was collected
with the help of conducting online questionnaire as the form of a survey method. A. Falk, A. Becker, T. Dohmen,
D. Huffman and U. Sunde observed survey module, informed that survey as an instrument for all experimental and
survey research which is helpful to collect data information and acquire an easy way [14].

In this study survey was used to check samples self-efficacy beliefs and it was conducted anonymously.

Participants. The participants were the first, second, third and fourth-year students of Foreign Languages
Teaching Department studying at Khoja Akhmet Yassawi International Kazakh-Turkish University which sit-
uated in Turkistan, Kazakhstan. Convenience sampling method was used in choosing the participants in this
study. The form of convenience sampling method as one of the types of non-probability procedure is advanta-
geous and not long-delayed [15]. The participants participated voluntarily and randomly. The demographic
information related to the participants is given in (Table 1).

Table 1
Demographic information about participants
Grade level of undergraduate Number of participants The age of students
students
First-year students 11 16-17
Second-year students 11 17-18
Third-year students 10 18-19
Fourth-year students 22 19-20

There were overall 54 undergraduate students. In terms of the gender difference, 83,3% of the students
were females (f = 45), whereas 16,6% were males (m = 9), aged from 16 to 20 years. Moreover, 22 of them
were fourth-year students, 11 of them were second-year students, other 11 first-years students, and other 10
were third-years students.

Data collection instruments. The instrument Questionnaire of English Self-Efficacy (QESE) used in this
study was developed by C. Wang, D.H. Kim, M. Bong and H.S. Ahn which was originally appeared with
observations and interviews [13].

The self-efficacy scale consisted of 28 questions in four subscales which are: Self-efficacy for listening (7
items), self-efficacy for speaking (8 items), self-efficacy for reading (6 items) and self-efficacy for writing (7
items). The questionnaire was conducted in the form of 7 point Likert scale. The responses were ranged as the
following:

1 — I am totally unable to do this; 2 — I am unable to do this; 3 — | am possibly unable to do this; 4 —
I am possibly able to do this; 5 — | am basically and in principle able to do this; 6 — | am able to do this; 7
— I am able to do this well.

Data analysis procedure. The participants were required to complete the questionnaire which was pro-
vided on online form. Online questionnaire was made with the help of Google form. The Cronbach’s Alpha
value was a = 0.97. Reliability statistics is shown in (Table 2).

Table 2
Reliability statistics of Cronbach’s Alpha

Reliability Statistics
Cronbach's Alpha N of Items

971 28

As the initial step of the research test of normality was computed to the data. This was done to determine
whether parametric or non-parametric tests would be more appropriate to reach the goal of the study.

Following, to answer to the first research question descriptive statistic were performed to the data. As
P. Mishra, C.M. Pandey, U. Singh, A. Gupta, C. Sahu and A. Keshri acknowledged, descriptive statistics are one of
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the types of method which analysis and computes the data from the samples’ given answers [16]. In order to figure
out descriptive statistics, test of normality should appropriately be tested, then chosen whether do research with
Kolmogorov-Smirnov or Shapiro-Wilk’s test. This is very crucial to select parametric or non-parametric test.

The results of the first research question were presented in the form of means and standard deviations. As
the next step, in order to find the answer to the second research question Kruskal-Wallis H-test was employed
to the data. Finally, Mann-Whitney U-test was used to distinguish the difference between male and female
participants’ levels of self-efficacy beliefs.

Results and Discussion

This section provides information regarding to the research questions. To answer the first research ques-
tion “What is the perceived level of self-efficacy beliefs of undergraduate ELT students?”, descriptive statistics
were computed. The results are presented in Table 3.

Table 3
Descriptive statistics of the Questionnaire of English Self-Efficacy (QESE)

Subscales N Minimum Maximum Mean Std. Deviation
Self-efficacy for listening 54 2,57 7,00 5,0344 1,16486
Self-efficacy for speaking 54 1,50 7,00 5,1412 1,28674
Self-efficacy for reading 54 1,83 7,00 4,9290 1,31616
Self-efficacy for writing 54 1,57 7,00 4,9206 1,33743
Total 54 2,00 7,00 5,0139 1,21809

The results of descriptive statistics presented in Table 3, showed that the level of participants’ self-effi-
cacy beliefs is in medium level (total X=5.01), since the min was distributed as 1, whereas maximum as 7. The
scores related to the subscales were also analyzed. “Self-efficacy for listening” subscales mean score was found
X=5.03; “self-efficacy for speaking” was X=5.14; “self-efficacy for reading” subscale’s mean score X=4.92;
“self-efficacy for writing” subscale score was also found X=4.92.

According to the second research question, “Are there any differences between first, second, third and
fourth-year ELT students in terms of their self-efficacy beliefs?”. Kruskal-Wall H-test was performed. The
results from Kruskal-Wallis H-test are given in (Table 4).

Table 4
Kruskal-Wallis H-test
Subscales Grade level N Mean Rank H P
Self-efficacy for listening 1 year students 11 28,45
2 year students 11 28,32 1,179 ,758
3 year students 10 22,65
4 year students 22 28,82
Self-efficacy for speaking 1 year students 11 26,86
2 year students 11 29,32 ,458 ,928
3 year students 10 24,95
4 year students 22 28,07
Self-efficacy for reading 1 year students 11 30,95
2 year students 11 27,77 1,459 ,692
3 year students 10 22,75
4 year students 22 27,80
Self-efficacy for writing 1 year students 11 28,68
2 year students 11 26,14 1,688 ,640
3 year students 10 22,45
4 year students 22 29,89
Total 1 year students 11 29,05
2 year students 11 27,91 ,804 ,849
3 year students 10 23,55
4 year students 22 28,32
*p<0.05
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According to the results of Kruskal-Wallis H-test no statistically significant differences were found
among four years students regarding their level of self-efficacy beliefs (H=.804; P =.849). However, the results
were analyzed according to their mean rank scores. As stated in the first subscale “self-efficacy for listening”
the fourth (MR=28.82), the first (MR=28.45), and the second-year (MR=28.32) students’ indicated similar
scores, whereas the third-year students results showed lower scores (MR=22.65).

According to the second subscale “self-efficacy for speaking” the second (MR = 29,86) and the fourth-
year (MR = 28,07) students represented the highest scores, rather than the first-year (MR = 26,86) and the
third-year (MR = 24,95) students.

If to look at the third subscale called “self-efficacy for reading”, it can be seen that first-year students
(MR = 30,95) peaked the reach, whereas the lowest was third-year (MR = 22,75) students. The second (MR =
27,77) and the fourth-year (MR = 27,80) students had a similar scores.

In the last scale “self-efficacy for writing”, results of the first-year (MR = 28,68) and the fourth-year (MR
= 29,89) students were similar. The second-year students’ findings (MR = 26,14) were in a medium when the
third-year students stood in the lowest position.

The third question is about “Are there any significant differences between male and female students’ self-
efficacy beliefs?”. Mann-Whitney U-test was accomplished in order to acquire the reply to the third research
question. The results are given in (Table 5).

Table 5
Mann-Whitney U-test
Subscales Gender N Mean Rank Sum of Ranks U P

Self-efficacy for Male 9 32,67 294,00 156,000 ,280
listening Female 45 26,47 1191,00
Self-efficacy for Male 9 33,00 297,00 153,000 ,250
speaking Female 45 26,40 1188,00
Self-efficacy for Male 9 34,11 307,00 143,000 ,166
reading Female 45 26,18 1178,00
Self-efficacy for Male 9 32,72 294,50 155,000 274
writing Female 45 26,46 1190,50
Total Male 9 32,44 292,00 158,000 ,302

Female 45 26,51 1193,00
*p<0.05

Conforming to the results obtained from Mann-Whitney U-test, it was found no particular significant
difference between male and females self-efficacy beliefs (U=158.0; P=.302), as well as in the results accord-
ing to the subscale: “self-efficacy for listening” (U=156, P=.280); “self-efficacy for speaking” (U=153,
P=.250); “self-efficacy for reading”, (U=143, P=.166 ); “self-efficacy for writing” (U=155, P=.274).

However, although there was not found statistically significant differences, if to look at the mean rank
scores of two groups we may see that male participants possess higher level of “self-efficacy for listening”
(male =32.67; female=26.47); “self-efficacy for speaking” (male=33,00, female=26,40); “self-efficacy for
reading”, (male = 34,11, female= 26,18 ); “self-efficacy for writing” (male= 32,72 , female=26,46).

All in all, even if total outcome presented that there was no significant difference among subscales. Since,
p-value is .302 which means that it is bigger than > 0.05. However, all mean rank deviation demonstrated that
the male undergraduate students’ score were higher than female learners. It also should be noted that the cause
of being male gender’s mean rank score higher could be due to its number of participants. In fact, males were
nine, whereas females were forty five. Total males (MR = 32,44), females (MR = 26,51) which also represents
that males’ score was greater.

The current study reported about prospective English language teachers’ self-efficacy beliefs in English
language teaching environment. As a consequence, given answers from online questionnaire was found that
undergraduate students’ self-efficacy beliefs were in a moderate level. Undergraduate students from Foreign
Languages Teaching Department at Khoja Akhmet Yassawi International Kazakh-Turkish University were
participated. All four course students were enrolled. From setting research questions, results were examined.
Findings exhibited that there were neither similarities nor differences among courses and genders.

In this section, other researchers findings from different countries will be considered and discussed
whether their results are similar with present research study or not. Each of researchers’ investigation was
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about mainly self-efficacy beliefs and its difference among genders, academic performance and even in teach-
ing.

Terzi’s findings about English language teachers’ self-efficacy beliefs among junior and senior educators
showed that there was steady growth in the participants’ efficacy levels towards classroom management (80%)
and instructional strategies (67%) during the course time. Even though, after four years of teaching, the rise
was established to be more significant and predominant. As a result, work experience changed junior and
senior teachers’ self-efficacy beliefs across years. From that point of view, we might confirm, that C. Terzi in
his before and after practicum period came up with conclusion that pre-service English language teachers
promoted because of having real practice with students and that is advanced on their self-efficacy [7].

The results of S. Demir found in his research, that many educators’ self-efficacy beliefs, motivation, work
gratification and engagement were developed. It influenced positively on their occupation participation. Rela-
tionship towards other teachers’ self-efficacy inspiration completely facilitated [11].

0. Otmane, M. Mohammed and R. Driss’s findings designated the significance of self-efficacy beliefs to
improve students’ learning performance. They measured students’ level of education, viewpoints towards uni-
versity professors’ lessons and their preliminary intention to being involved university as they were the main
factors of self-efficacy. The experiment was set at different universities. In the result, third-year students were
more efficacious that first-year and second year students. Additionally, students’ living styles whether with
parents or separately was also considered. Moreover students who live in parents’ home and who chose the
profession due to its possibility were less efficacious than those who live without parents and those who were
involved with subject to succeed in future [8].

R. Cobo-Rendon et al. who examined about self-efficacy, quantity of learners with a positive and negative
stability performance in academic years, identified that second-year students’ optimistic affect declined during
that year. Furthermore, researchers stated that psychological wellbeing foresees positive feelings. First-year
students’ performance transmitted into negative from positive up to 10% due to post-stress issues which ap-
peared from university life and this reflected on self-efficacy level [9].

K. Hamann, M.A. Pilotti and B.M. Wilson took up with investigating the role of self-efficacy and gender
differences among college students. Convenience research sampling was chosen as in the present study. Ac-
quired findings stated that learners from public university in the USA, male and female student’ self-efficacy
were different and female attended to college more than male genders. Samples were mostly those students
who inspired doing well in college. Male students depended more seriously on the elements as getting good
marks under the impact of family and friends, however there were no particular differences in academic suc-
cess as GPA among genders [3].

The findings of A. Kurmanova, researcher from the Republic of Kazakhstan, examined teachers’ self-
efficacy beliefs and their relationship at one of the Nazarbaev Intellectual schools. Research study confirmed
that educators’ work experience cannot impress on their level of obtained self-efficacy. In the research work
done by her, one of the teachers had self-confidence despite the fact that she had only two years of professional
experience.

Kazakhstani researcher chose six educators from NIS then used survey and interview as observation.
Only five of them exposed their capacity that they were ready to face challenges, whereas one of them had low
self-efficacy belief. More importantly, researcher figured out that during the professional development self-
efficacy would be appeared. Apart from that, some of the participants agreed that it helped them to encourage
personal growth in teaching environment [17].

Results taken from interviews and surveys specified that educators with more confidence and level of
self-efficacy, open towards new methodology and innovations as well as to tackle with struggles.

Considering some of the researchers’ investigation, it can be noted that not all researchers observed learn-
ers’ level of self-efficacy, some of them examined how efficacy effects on academic performance and teaching
strategies. However, from the findings of researchers’ O. Otmane, M. Mohammed and R. Driss’s [8] results
were not similar with the current study. More importantly, the present study’s results based on online ques-
tionnaire and analyzed subscales related to listening, speaking, reading and writing. Whereas O. Otmane, M.
Mohammed and R. Driss [8] investigated about learners’ education, interests and differences between univer-
sities towards self-efficacy level.

On the other hand, the author agrees with S. Demir [11] and C. Terzi [7] statements about self-efficacy
development and having a real practice with students face to face can develop self-efficacy level.

The author also cannot agree with R. Cobo-Rendon et al. [9] and K. Hamann, M. A. Pilotti and B.M. Wil-
son [3] research examinations.

Cepus «[lMeparorvkax». 2024, 29, 1(113) 119



Zh.A. Abduraimova, L. Kazykhankyzy

Since the teacher has a few experiences from teaching, the efficacy level might be higher from the results
of A. Kurmanova [17]. Research study was about teachers’ self-efficacy beliefs in teaching among both more
experienced and at least two year experience. In order to define the accuracy of A. Kurmanova’s [17] research
study, it should be specified by experimenting.

Conclusion

The current research study pointed out the significance of self-efficacy beliefs of undergraduate students.
Questions from research questions were answered and shown in tables. The questionnaire was conducted ac-
cording to the purpose of the study. Participants of Khoja Akhmet Yassawi International Kazakh-Turkish Uni-
versity, Faculty of Philology were controlled to take part in questionnaire.

Findings of this research indicated that the self-efficacy beliefs of students enrolled at Foreign Languages
Teaching Department, Khoja Akhmet Yassawi International Kazakh-Turkish University were in a medium
level. Moreover, no significant differences were found between male and female students. The results analysis
also indicated that self-efficacy beliefs of the first, second, third and fourth-year students’ were identical.

Subscales in current research study were demonstrated that subscale of “self-efficacy of listening” dis-
tributed first, second and fourth-year students’ scores as similar, when third-year students showed low scores.
In “self-efficacy for speaking” second and fourth-year students’ scores were greatest, from “self-efficacy for
reading” first-year, in “self-efficacy for writing” first and fourth-year students’ scores were the highest.

As A. Kurmanova stated, people who have powerful self-efficacy level are prepared to set aims to realize
them [17].

The researcher of the resent research study comes up with conclusion that self-efficacy gives an oppor-
tunity to evaluate performance in learning as well as in teaching environments.

The work was carried out with the financial support of the Ministry of education and science of the re-
public of Kazakhstan in the framework of the scientific project AR09261132
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K.A. A6aypanmona, JI. Ka3brxaHKbI3bI

Boaamak aFbLIIIBIH T MyFaJiMAepiHiH aFbUIIIBIH TiJIiH OKBITY
OPTACBIHAAFBI O3iHIK THIMIUTIKKE JereH ceHimaepi

Makanazna Gonaniak aFbUIIIBIH TiJli MYFaTiMIEPiHiH aFbUILIBIH TiTiH OKBITY OPTAChIHAA ©31HIIK THIMILTIKKE
JIeTeH ceHiMepi KapacTeIpburad. Kabiner perinae o3iHAIK THIMALTIK OKYIIBUTAPIbIH TAIICBIPMAHBI JKETKUTIKT1
TYpZle OpBIHIAl alyblHa acep eTyl MyMKiH. Ka3zipri yakpITTa ©31HAIK THIMALTIK aFbUINIBIH TUIIH MEHrepyni
JaMBITY/la MaHBI3IBI PONl aTKapyla, OHTKeHi «e3iHAIK THIMIUIK» TEepMHH pETiHIAEe >XeKe TYJIFaHbBIH
KaJIBINTaCKaH KY3bIPETTUIITH KopceTei. COHIBIKTaH OUTIKTI e OimiMIi OoJalak aFbUTIIBIH TUT MyFaTiMACPiH
Jaspiay YIIiH ONlapIblH ©3iHAIK THIMIUIIKKE JereH CeHiMuepi e TeKcepilyl Kepek. 3epTTey[iH MaKcaThl
OoJamrak aFpUILIBIH TiJli MyFaIIMAEPiHIH ©31HAIK THIMAUIIriHEe JeTeH ceHiMIepiH aHbIKTay. 3eprreyre Koxka
Axmer Slcaym aTpiHIArbl XalbIKapajblK Ka3aK-TYPIK YHHBEPCUTETiHIH IMEZArOrMKAaNblK IIETeN Titaepi
kadempaceiHaa OKUTHIH 54 CTYIEHT KaThICThL. Byl 3epTTeyeri CaHIbIK CHIATTaMalbIK 3€pTTEy AU3aiHbI
3epTTeyre KaThICKaH OoNamak MyFaliMIepAiH Ka3ipri e3iHIIK THIMIUTIK CeHIM ACHTCHIEpiH aHbIKTay YIIiH
KonmaHsUIIel. Momimertep Google dopmackl apKpUIbl ZallbIHAANFAH cayajHaMa OAIiCIMEH OHJAH Typre
KUHAIBL. HoTmkenep Oonamiak aFbUIIIBIH TUTI MYFATIMICPIHIH ©3IHIIK THIMIUTIKKE JEreH CEeHIMIEepiHiH
Gapabap nenreiiine ue exeHiH kepcerti. Mann-Whitney U TecTiciHiH TanmayelHa colikec, GakanaBpuar CTy-
JEHTTepl, SFHU YIIap MeH KbI3JIap apachlHIa aifTapiblkraidl aifbIpMaIibnIbEIKTap OoiFaH koK. TyTacraif an-
FaHZa, IepeKTepAi 3epTTey/e YIKeH pell aTKapraH KoraMabIK FBUIBIMIApABIH CTaTHCTHKAIBIK HakeTi (SPSS)
OafrmapiaMachlH KOJIZaHa OTHIPHII, ©31H-631 THIMALTIKKE JeTeH CeHIMAEP1 Typajibl aKlapaT YChIHBUIIHI.

Kinm ce30ep: o31HIIK THIMIUTIK CeHIMAEPI, OONaIIaK aFbUIIIBIH TUTI MyFaliMIepi, aFbUIMIBIH TUIIH MEHTEPY,
KY3BIPETTLITIK, CAaH/IBIK 3€PTTEY dIiCi, cayaaHaMa dfici, aFbUILIBIH TiT eT Tili peTiaae, SPSS O6arnapiamacs!.

K.A. A6aypaumona, JI. KazbrxaHKbI3bI

Yoe:xxaeHus1 Oyaymux yunreseid aHIIHHCKOro A3bIKa B caM03((eKTHBHOCTH
B Cpejie NMpenoAaBaAHUA aHTJIHICKOI0 S3bIKA

B uccnenoBanum paccMOTpeHo yoexieHne Oy IyluX yauTeneil aHrIHHCKOro sS3bIKa B caMo3(p(GEeKTHBHOCTH B
Cpezie TperoiaBaHtsl aHTIIMICKOTO s3bIka. CaM03((PEeKTHBHOCTh KaK CIIOCOOHOCTH MOKET MOBJIHATH HA BBI-
MOJTHEHNE yJaIlUMHUCS 3alaHusl B JOCTaTOYHOH cTemeHH. B Hacrosmee Bpems: caMo3(h(heKTUBHOCTh UTPAeT
BaKHYIO POJb B Pa3BUTHH BIIAACHHS aHTJIMHCKIM S3BIKOM, TOCKOJIBKY TEPMUH «caMO3((EKTHBHOCTE)» I€MOH-
CTPHUPYET KOMIIETEHTHOCTh HHAUBHIOB. [109TOMy YTOOBI OATOTOBUTH KBAMH(DUIIMPOBAHHEIX OyIyIINX ydH-
TelNel aHTIIMHCKOTO s3bIKa, UX yOeXKIeHNs B caMod((HEeKTHBHOCTH TaKkKe JOJDKHBI OBITH poBepeHsl. I1o aToit
HPUYMHE [EJbI0 JAHHOTO MCCIIeJOBAaHNUS ObLIO BBISICHUTD YOSKACHHS OYAYIINX YUUTENEH aHTJTMHCKOTO SI3bIKa
B COOCTBEHHOH 3()()eKTUBHOCTH. YUaCTHUKH JQHHOT'O HUCCIIEN0BaHUs — 54 CTyJeHTa, o0ydaronuecs Ha Ka-
(denpe meaaroruHyecKuxX HHOCTPAHHBIX SI3BIKOB MeXIyHapOJHOTO Ka3aXCKO-TYPELKOr0 YHUBEPCUTETAa HMEHH
Xomxu Axmeta SAcaBu. KomndecTBEHHBIN ONMUCATENbHBIN JU3aiiH HCCIIeT0BaHUs OB UCITOIL30BaH JIJIs OIMH-
CaHUs TEKYIIEro COCTOSHUA Oyaymmx yumteneil. JlaHHble ObIIM COOpaHBI C TOMOIIBIO OHJIAWH aHKETHI U
MeToza orpoca, noarotoeiaeHHoro Google dopmoit. Pesynprarsl nokaszaiu, 4to OyaylHe y4uTens aHIIHii-
CKOTO SI3bIKa 00J1a/1a10T a/IeKBaTHBIM YPOBHEM yOexaeHnH B camodddektuBHOCTH. CormmacHo aHamm3y U-tecta
ManHa-YUTHH, CYIIECTBEHHBIX pa3IHIuil MEeXIY CTyA€HTaMH OakalaBpHaTa My>KCKOTO M )KEHCKOTO TI0JIa He
BBUIBIICHO. B 11e10M, nccnenoBanue npegoctaBuio nHdopmariio 06 yoexkIeHHIX CTyIeHTOB OakanaBpuara B
caM0d(pPEeKTUBHOCTH € HCIOJIb30BaHHEM TporpaMmbl CTaTHCTHYECKOTO Makera Uisi OOLIECTBEHHBIX HayK
(SPSS), koTopas chirpaiia OrpOMHYIO POJIb B H3YYCHHH JAHHBIX.

Kniouesvie cnosa. yoexnenns B caMmodGhekTHBHOCTH, Oy Tyliiie IpenoiaBaTeli aHITIMHCKOT O SI3bIKa, YPOBEHb
BIIQJICHHS SI3bIKOM, KOMIIETEHTHOCTb, KOJIMYECTBEHHOE HCCIIEA0BAHNE, OTIPOC, aHMTMHCKUH KaK HHOCTPaHHBIN
SI3BIK, IporpamMma SPSS.
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